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Introduction

The supporting essay will conduct a critical evaluation of the holistic development of a student with English as an additional language (EAL), in relation to ensuring students’ progress and own student-teacher-based professional development. In this essay, I aim to explore the critical incident (CI) analysis developed by Tripp (1993) that will used as the stemmed methodology in the assignment. The analytical approach allows a deep reflection on the teaching situation and further provides a professional judgement by rigorously observing as I develop my own phenomenon philosophy in education; improving classroom implementation of reform-based pedagogy (Maeng et al., 2020, p.328). A critical incident is the way we judge a moment and make that elusive meaning of the incident (Tripp, 2012) whether it is positive or negative, giving a more reliable basis (Winch et al, 2015, p.202). The purpose of this methodology was to start taking into perspective the insignificant moment that gives significant reflection practice, through my own observation. Zwozdiak-Myers (2012) defined reflection as the process of experiencing a phenomenon, thinking and learning about the involvement, underpinning the concept of a reflective practitioner, a researcher and an extended professional, considering Tripp’s CI methodology. Furthermore, Brookfield's lenses will be used when making an observation of the student's eye of what the student experiences  (Kamardeen, 2015, p.63) and develop a diagnostic approach where I seek to develop an understanding (Dewey, 1933). Schon’s (1991) approach to the second level of reflection activity reflection-in-action will also be considered when observing the incident and articulating a different epistemology. Where re-evaluation occurs afterwards. The CI I observed was from a recorded lesson from a Primary School as evidenced in Appendix A. The classroom was a Year 4 class that had one teacher, five tables consisting of twenty-four students, one table of six low-attainment students supported by a learning support assistant (LSA) and then another table of four with EAL students, more high-attainment students seated on the other three back tables, and the front table having a student with visual impairment who was dependent on digital technology to support their learning. The school has expanded its core curriculum (ECC) (Peer and Reid, 2021, p.265) and encouragingly embeds the curriculum reforms in Wales (Verity, 2023, p.392) evidenced in their pedagogical teachings; addressing interventions as areas in assistive technology for visually impaired students in providing efficiency in their learning.  The chosen CI will be discussed in the case study underlying the curriculum reform in Wales.  In addressing the aim, critical writing will be produced in the literature synthesising strengths and limitations of the theoretical concepts associated with reflective practice and the way it relates to the teaching profession. Applications of learning theories around cognitive development and behaviourism theories as Skinners (1957) around engagement levels will be justified. Then the case study will be outlined, and links will be made to the literature. Following that the teaching and learning methods are expounded to also achieve the aim by giving out a clear rationale and a justification for a future adaptation to the critical incident that has been observed, with the discussion and recommendations. Finally, a conclusion will be drawn on my own pedagogical choices and philosophy of education. 

Literature review 

The CI observed has signified some fundamental areas that will be reviewed and discussed on the theories surrounding the pupils’ engagement levels cognitive development and self-confidence around students using their hands up underpinning assessment for learning (AFL) within the school, before discoursing the case study.
Classroom teachers have always been notorious for the power and success of engagement they adhere in the class and especially within their pedagogical approach however, some as in the case study have been unable to succeed in reaching every pupil at present. Guthrie (cited in Harrison et al., 2017, p.217) proactively defines engagement as the intervention of learning as a confident student who has a good attitude to strive to understand and gains pleasure from their self-efficacy. Emphasizing the contribution and acknowledgement of both sides, as a result, is an ongoing process of engagement. Not to mention that Prince and McIntyre (2023) further defined good practice of engagement in their lecture as ‘engaging people [with] from a range of backgrounds’; involving those with heterogeneousness, to ensure that they all felt included and importantly adding value and instinct levels of engagement and discussions. Withal going forward they also invigilated that the audience participation creates a ‘buy-in and a sense of community’, so it is essentially important to grasp every attention at the very start of the lesson, such as introducing the learning objective or an introduction of a hook. 
Withal, Bjorklund and Causey (2017) assembled that language acquisition is the same way children learn any complex behaviour, primarily through the principles of classical and operant conditioning (Skinner, 1957). Teachers are expected to keep everyone involved especially when it's visible that students want their voices to get heard. Researchers have shown engagement does not only affect cognitive (which is further reviewed) but also improvements in their language in English, providing confidence and opportunity which are key fundamentals in constructing knowledge. Concurring with Skinner’s instructional design Rafi, Ansar and Sami (2020) identified four key strategies in their case study and one was ‘praise as a positive reinforcement strategy’ similar to the use of dojo points in the CI. They illustrated that initiating praise can be an effective strategy to draw in desirable behaviour (engagement); the praise can be used to manipulate the learning environment in regard to increasing or decreasing certain behaviours. To support this some results have been compared to operant conditioning as teachers can be ‘sceptical’ of the potential of operant conditioning and have a poor understanding of its principles (Dovey et al., 2017, p.282; Maag, 2001, p.173). Further, the misconception of the theory is that teachers are not certain about the clarification between positive and negative reinforcement (Kienzler et al., 2023, p.639), which can be referred to the teacher in the CI, equally not distributing out dojo points for every single participation.
Through ingenious AFL strategies employed in the CI, the teacher asked if someone wanted to read the objectives. On the teacher's cues, students who wanted to engage in the classroom discourse [had] put their hands up to illustrate and waited before they spoke, a similar approach used by other scholars for engagement and child development (Dixon et al., 2009). Burns and Myhill (2004, p. 35) reported that students who had individual agency to participate had high-achieving results. On the other hand, some researchers have disclosed that some differences have been traced back and had evidence of a child becoming disengaged in the learning environment: to one having prior abilities (in relation to Child A who is an EAL student) (Boheim et al., 2020), limiting their levels of engagement and results in academic underperformance. Further, if teachers are establishing positive reinforcements (PI) then PI should be expected to be given out fairly to everyone who has tried to answer and engage, nevertheless, Burgess (2017, p. 40) does not believe in any rewards and suggests that the reward is in learning itself, and his students do not endeavour to do their work for any appraisals; they do it simply because they want to learn and grow. Gray and Macblain (2015, p. 152) establish that section 3 of the UNCRC document impels the concerns on the certitude that pupils have not been given adequate attention from their teachers in terms of the laws, policies and practices suggested within. To perceive student autonomy teachers can introduce another way of engagement such as socializing with their peers using the social learning theory, to ensure that every child has been participating. Perpetually, supporting this Piipponen and Karlsson (2019, p. 590) abstract that promoting interactions between children will lead to dynamics and students being actively involved, and knowledge acquisition becoming a learning activity. 
Conferring to Garton (2007) expresses that children’s cognitive development can be enhanced from an early age and throughout adolescence, which has led to a fragmented establishment outweighing the case study, and one of the four purposes of the new curriculum. This refers to a student who has the ability to process information and conceptualise the resources that are provided by the teacher. According to Deloache, Miller and Pierroutsakos (1998) (cited in Garton, 2004) exposed that there need to be one or more obstacles to achieve the goal of learning from other resources such as (prior) knowledge and other people. This can be viewed by Floyd (1979) that one principle in educational psychology is knowing what the learner already knows and then therefore ‘ascertain this and teach [them] accordingly’. In terms of defining the CI, an obstacle viewed was the ‘objectives’ listed for the students to read and process the learning outcome regarding their prior knowledge of learning. Moreover, others insinuate (Zelazo & Carlson, 2012, stated in Vandenbroucke et al., 2018, p.125) that cognitive development can be influenced by actions, thoughts and emotions of themselves and others. The child’s learning process can provide opportunities such as literacy, language, and communication (LLC) and prompting the areas of learning and experiences (AOLE) of expressive arts, supporting their confidence. It is therefore important to signify the interaction of the teacher with the class as a group (Loren Vandenbroucke et al., 2018, p. 125), making sure the involvement is adhered to by every student. This may be something that schoolteachers take into consideration when trying to get everyone involved in improving their metacognitive autonomy in conjunction with making a link with the Welsh curriculum upon ‘ambition and the readiness to learn’ throughout their lives.
Adams, Cochrane and Dunne (2012) resonated with Bruner’s theory on discovery learning suggesting that pupils become better learners when they are given ‘opportunities’ and ‘freedom’ giving them a high chance of metacognitive autonomy. In support, AFL as a child raising their hands up can increase or decrease a child's cognitive development by using pedagogical practices such as open-ended questions (Loren Vandenbroucke et al., 2018, p.125) to make connections. Others expose that three stages are required, in the cognitive process of human learning (Zuliana et al., 2019) with ‘symbolic’ (the construction of language) being one. In challenging this, Atjonen (2014, p. 260) exhibited that the formative assessment is biased when equal opportunities are not provided to demonstrate one’s learning ultimately leading to the limitations of educational opportunities for everyone. Considering this, sovereignties need to provide and improve quality pedagogical practices by embracing the level of feedback to promote children's cognitive and high order thinking and build a relationship to self-regulation skills  (Gonzalez, 2004).
Academic professionals have inherited the importance and recognised self-confidence debated in various studies in the classroom however, previous works of literature have not addressed the reasoning behind self-confidence ascribed as ‘for example, the educational system’ (Federicova et al., 2018, p145). Acknowledging the self-determination theory (STD), (Gonzalez-Cutre et al., 2020) studies accumulate that the theory has successfully applied different motivational strategies to achieve positive outcomes as autonomous motivations. The macro-theory framework articulates the respective roles of intrinsic and extrinsic motivation in individual development, leading these factors to have an effect on their well-being and self-confidence (Deci and Ryan, 2000, p. 319). The AFL approach of students automatically conveys an exceptional function for every student in the classroom (Leon and Nunez, 2019, p. 147); their sense of autonomy, enhancing their self-confidence and readiness to learn. On the other hand, if a student is not noticed, then the framework proposes that to the degree to which the psychological needs are unsupported automatically will become a robust chance in the conditions (sense of autonomy, competence and relatedness) supported to the child. Moreover, potentially withdrawing the chances of developing their self-confidence in using English for individual heterogeneity from the classroom to public spaces in the future (Monobe et al., 2017, p. 348), lead signified the chances of becoming an ethical and informed citizen. Further disparities are that some studies that have inaugurated the SDT approach conveyed that low goal-related autonomy can interrelate to a negative outcome in [individuals] (Moore et al., 2021, p. 95), similarly, characteristics can be driven by extrinsic motives as unselected contribution will lead to amotivation (Johnson et al., 2022, p. 102). 
Future teachers can improve their pedagogical practice by actively being influential in establishing feedback as an effective strategy evidenced in a report (Newman et al., 2021). This is important as it does give recognition towards the participants. Morgan and Ellis (2011) both provide self-assessment checklists to reflect on as a teacher for promoting positive self-confidence in the classroom, which then results in students trusting their own instincts and developing an awareness of their capabilities. “Step 4: Check class rules”, suggested by them outlines that class rules are reinforced on a regular basis and “Step 5: Check Correctives” identifies whether teachers are consistent in their approach to correctives in the classroom and with every child, and are these correctives implemented fairly. In connection with the CI, the teachers did not reflect on themselves to correct their actions of distributing the dojo point and choosing students fairly. 

Case study

In contemplating, CI was observed through one of Brookfield’s lenses (students' lens) on (1) how the child had felt (Kamardeen, 2015, p. 63) and (2) from a future teacher professional reflecting on the scenario. A raw description will be summarised in Appendix A.
In brief, the CI was observed within the context of the beginning of the lesson, when the teacher requested anyone with their hands up to read out the following objectives presented on the board. In context, the EAL students were sitting on the right side of the classroom at the front, and primarily very close to the teacher. The critical incident occurred several times when the same student; Child A (one of the EAL students) promptly raised their hands and made their gestures clear that they wanted to verbalise one of the objectives listed, and further on in the scenario was not chosen at all despite their attempts. The teacher used active AFL in the classroom and the strategy ‘hands up’ was used as an indication to confirm students waiting to be chosen to verbally participate, comparable to other academics (Dixon et al., 2009). In the beginning Child A did not have their hands up at all when the teacher had aforementioned that they wanted a volunteer to read the objectives aloud. Here, the teacher had chosen Child B to read out objective one, at this time Child A seemed to be unsure and unsteady to volunteer, whilst there were other children who also put their hands up. However, when objective one was read out, Child A did not hesitate and raised their hand up to volunteer to read objective two. Moving on, the teacher did not look at Child A with their hand up and chose another student (Child C), which led Child A to disclose a negative emotion, which was reflected in their body language. Child A lowered their hand down once Child C was selected, and indicated how they had felt from lowering their head down. Further on to objective three, Child A still had their hand up, whilst others who had their hand up lowered theirs down and here the teacher did see Child A whilst observing for someone to read the next objective and again another student (Child  D) was indicated, which became evident that Child A seemed like to have been ignored, even though they had their hand up for approximately a couple of minutes. Moreover, Child A was indecisive to put their arm up or not in case they would not get chosen for objective four. Conversely, the teacher saw Child E for their effort in engaging and gave them a dojo point despite Child A’s participation. Here, I felt that Child A had their own doubts about what did wrong in not getting chosen or neither given a dojo point. Therefore Child F was chosen. Finally the last objective, the schoolteacher did not again choose Child A who had their hand up the entire time and sadly chose Child E. Child A was the only one actively engaging from their table and the rest of the EAL pupils were conveying a lack of eye contact and posed disengaged body language, suggesting that they were withdrawn precisely when the teacher did not choose any of them to contribute. The schoolroom depicted an optimistic environment with many of the students extremely positive providing their involvement. This CI had become apparent and significant because of the number of opportunities available that Child A could have been selected; coming from an EAL learner it had limited their chances of developing their language limiting their self-confidence and self-efficacy (Monobe et al., 2017, p. 348). ‘Opportunities’ was also a notion of discovery learning argued by Adams, Cochrane and Dunne (2012) modifying Bruner's theory, that information is actively processed when they are engaged rather than spoon-fen information. As the observer, I was instantly honoured that Child A was giving their full potential of desiring to learn and wanting to expand their reading language and vocabulary. Looking from Child A perspective, they must have felt anxious, and doubtful and displayed a lack of confidence;  they did not get acknowledged either way. The incident takes away the notion of becoming an ambitious capable learner which is within the four purposes of the new Welsh curriculum reviewed in “The Successful Future Report” by Donaldson stated by Verity (2023, p. 392). 

Teaching and learning methods

In relevance of the above literature has opened my eyes to the thoughts that firstly as a future incumbent teacher, there should be a blend of instructed approaches and it should be adhered to well and acknowledged of how it is used and why we are using such by raising your hands (which was utilised in the CI) emphasising the respect it postulates for all and prevents one from talking over each other. Letts (1994) comments awaiting students is a slow process but teachers have to provide students with many opportunities for honest dialogue and maximise the confidence of all. In the near future, the strategy I will adopt is the methodology of students raising their hands (as an AFL strategy) to verbally express themselves and wait for them patiently as every student is important. The strength of this principle of raising their hands is that everyone who raises their hands will get opportunities to partake. Students will, therefore, be aware of when to put their hands up on the teacher's (myself) cues or when the teacher has made it obvious. I will also observe individuals' body language and may choose a student without their hands up, and examine them first if they feel comfortable participating, to draw their intention. Acting as a facilitator will be my job in encouraging a positive environment by fairly nominating students and providing fair positive reinforcements for children to learn. In the future, I will need to know what types of reinforcement to provide to the class to have the tendency of high motivation in learning, making the student practise those desires as praise that are ordinarily called rewards (Sumiati et al., 2019). 

The limitation is that not everyone will want to put their hands up and may not have the feeling of empowerment or feel comfortable when empowered, causing some students to become or stay passive. At first open-ended questions will be introduced to gain confidence within themselves and within the classroom, further adhering with more complex and divergent questions. It is particularly important that as a teacher, I build a relationship and create that secure base for every child, so they can shine their brightest. For example, Collins and Landrum (2023) have advocated the implementation of positive greetings to get the day going, such as verbal greetings “It is great to see you!” or the use of non-verbal gestures as a high five. Referring to Maslow’s hierarchy of needs, the model which dictates individual behaviour, the abstract of the model is produced by James (2007) in the video. Academics (Evans et al., 2017, p. 133) have noted in their case study that the language barrier can belong to safety needs as well as love and belonging to academically navigate forward. This has also taught me to pick the low-attainment or EAL students to contribute to the discussion first then the remaining students. Delivering this method will allow for the scaffolding of the problem or a discussion, as well as keeping everyone involved. To challenge a high-attainment student further questions will be endorsed to challenge their problem-solving and thinking skills, resulting in high academic accomplishments. Communicating with the heterogeneous students openly will allow them to become autonomous and have more self-efficacy, self-confidence, and cognitive development as they engage throughout. Also allowing them to regularly reinforces the cross-curricular skills of LLC and further gives them opportunities to practise them. Leading them to have this confidence will be support in getting them ready for the future. Secondly, going into practice, the teaching-learning method I would also implement will be a collaborative approach within the class. The collaborative approach will allow them to have their own opportunity in whatever role they take on in the group and learn from (prior) knowledge or others Deloache, Miller and Pierroutsakos (1998).

Discussion and Recommendations 

Further, the findings of the CI mean that I will focus on inclusion in my future pedagogical choices, no matter what their learning abilities are. Also, carefully selecting students and giving them all a chance to elaborate on the objective, topics and discussions. Each student will have to await their turn, and establishing this phenomenon is key for providing and conveying a positive impact within the classroom. If by any chance I am running out of time, I will ask the rest of the students to lower their hands down if they have the same answers to what already had been said to save some time in learning. Implementing PR, this will be distributed out fairly, and not to just the one for their efforts in relation to the CI. PR could be just as little as appraisals or giving out house points or dojo points. High expectations will be endorsed from the beginning, providing fairness all the way. The terms of respect and responsibility will be defined to the class, in terms of when students want to take part in lessons, making sure that everyone gets their voice heard. Effective strategies and tool kits are further conveyed by Morgan and Ellis (2011) on how practitioners can provide a positive learning environment and confidence building such as acknowledging that the classroom environment does play a big part in supporting children and ensuring that the atmosphere needs to be positive so student are not afraid to put themselves forward. My perspective regarding the CI is reinforced by (Newman et al., 2021) providing feedback as well as rewards as an effective tool to offer a secure environment for acceptance towards learning, it will be something I wish to emulate in my teaching practice.

Conclusion

The CI evaluated using Tripp’s methodology was chosen primarily as it had an insignificant moment that gave a significant outcome. Reflection occurred by employing Schon’s approach to reflection-in-action and Brookfield’s lens, outlining well-known educational professions such as Skinner’s origin of operant conditioning and Bruner’s theory as proposed by Adams, Cochrane and Dunne (2012) within the field of reflective practice. The perceived CI was contextualised as part of self-reflection in the future engaged with academic literature, that underlined the strengths and limitations surrounding the hypothesis of engagement levels, cognitive development and self-confidence. The stages of reflection led to the start of teaching steps relating to the CI observed. It was concluded that students raising their hands up would be still adopted and would be impactful and utilised in future practice, just changing the pedagogical choices, with the factors of bringing everyone in as a respected cohesion and taking turns in the learning environment, after considering the significance. This pedagogical approach interconnects with The United Nations Convention on the Rights of the Child (UNCRC), which mainly looks at Article 13 of having the freedom of expression. The methods would be valid through the students providing positive body language and facial expressions at present, conveying that they are happy, and comfortable and want to learn in the environment. 
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Appendix A

Date and time, year group: N/A, Year 4
Where and When: Context of the observation – subject/AOLE, general classroom context	At the beginning of the lessons in the classroom, the teacher displayed their PowerPoint on the board conveying the aims and objectives of the lesson. Not entirely sure when or what time of the day the incident happened. 	
What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)	They further ask anyone with their hands up in the classroom to read the objectives one by one. Over time there were many students who had their hands up and got chosen to read the objectives and one Child was given a dojo point for their acknowledgement and wanting to engage. In this critical incident, there was a student (Child A) with English as an additional language (EAL), who sat on their table amongst other EAL students. The students had tried to engage by clearly putting their hands up continuously yet kept getting ignored and were not rewarded in any sort of way for their efforts. There were five objectives and five tables, the teacher could have used the method of choosing one student from each table to keep it fair. 	
Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?	Areas of possible exploration can be in developing the language of English for that child if a chance is given. The incident could have led the child to have less self-confidence, disengagement levels and reduced cognitive development. 	The avenues of research I could consider is how as a future teacher professional could have made that incident more impactful for everyone in the class, for example, waiting and having a glance to choose someone who has not spoken before or at least rewards them all or individually. 
Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)	It was a really engaged and positive environment, where every child wanted to learn, evidenced by their behaviour. 	



