1600411

[image: Discover University of Wales Trinity Saint David]

APPENDIX GA36b

	LEVEL 5ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	1600411

	Programme:
	Primary BA Ed

	Module:
	Pedagogy in practice 2 Assessment for Learning

	Module code:
	ECAD5001
	Contribution to Overall Module Assessment (%):
	30%

	Lecturer:
	Mr T. Cox
	Internal Verifier:
	

	Assignment Title:
	Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 

	Word count (or equivalent):
	2000 words

	Submission deadline:
	14/12/18
	Return date of provisional marks & written feedback:
	1/2/19

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  

	
STUDENT FEEDBACK FORM


	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	


This section details the extent to which the assessment criteria are demonstrated by you, whichin turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

Page 2 of 10



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	










































Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.

“Assessment for learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there”. (Assessment Reform Group, 2002)   

Assessment for Learning (AFL) creates feedback which is then used to improve children’s performance.  This is achieved by gathering, recording, interpreting and using information about a child’s attainment and achievement and develops their knowledge, skills, understanding and attitudes towards learning. It is used as a tool to close the gap between where they are currently and where they need to be in their learning and achievement. Clear learning objectives and differentiation strategies identify where their learning needs to be by the end of each session and AFL provides early and perceptive feedback which shows what they must do to improve and meet these objectives, giving them the opportunity to make changes. Sadler supports this stating that “the learner must possess a concept of the standard being aimed for and compare the actual level of performance with the standard and engage in appropriate action which leads to some closure of the gap.” (Sadler, Instructional Science 18:119-144 (1989))  

As part of the QTS standards, teachers must ensure that they must monitor, track and assess learning effectively; therefore AFL is an essential part of primary education. AFL is formative – it is intended to be engaging, short term, promote further learning and raise standards.  This is different from assessment of learning which is summative, and is undertaken when all learning activities have been completed.   Black and William give examples of research carried out which backs the theory that formative assessment does raise standards, including that of low attainers and those with learning disabilities.  For these groups the frequency of AFL enhances their learning, improves behaviour in the classroom as they are motivated and engaged and ultimately improves their long term prospect of success. (Black and William, 1998, p. 4) 

Previously teaching and learning and assessment were seen as two separate processes, whereas currently they are considered to be one holistic process integrating learning with assessment.  Planning for teaching and learning should always include planning for assessment at its core. 

The four elements of AFL are sharing criteria with children, quality of questions/talk, use and quality of feedback and peer and self assessment.  “Delivering a good lesson is only 50% of teaching.  To be most effective good teachers assess pupils’ work on a regular basis.” (Davies, 2006, p. 166)  This allows the teacher to monitor and assess progress for each lesson and prepare future lessons with the previous learning outcomes in mind.

However, some theorists believe that assessment should be carried out over time and only once all information is collected.  Stierer et al stated that assessment of children can only be valid when a gradual picture is built of everyday contexts.  (Hayes, 2008, p. 270).  This is backed up by Lloyd and Beard (1995) who state that opportunities for assessment occur in a variety of situations including individual and group work and in creative play and not solely in the classroom (Hayes, 2008) This essay will discuss the importance and effectiveness of assessment and the strategies used in schools.

One strategy that was used for assessment for learning during professional teaching experience  was known as “lollipop sticks” and was used in a year 1 / 2 class.  Each lollipop stick had a child’s name on and was colour coded which correlated to an ability group. They were used throughout the lesson. This form of assessment comes under the quality of questioning strand of AFL discussed above.  Sticks were chosen at random and the child whose stick was chosen would answer the question. The colour coding enabled the teacher to adapt the question to suit the child’s learning ability.  This strategy was effective as it was inclusive, giving all children the opportunity to answer.  The children reacted well to this strategy and were always engaged as they knew that they could be asked a question.  It was used as a way of differentiating activities at the end of the introduction to the lesson. This strategy was not only used during the main activities of the lesson but also during their “free choice” time.  This was when the children had completed their focus tasks and were given “free choice” in an area relevant to the session.  The sticks would be used as a form of mini plenary to assess their understanding of the session through their chosen area.  This was particularly effective as it was carried out during a play activity and it is felt that children learn best through play.  This is supported by the Ministry of Education which states that “Play is the primary mechanism through which children encounter and explore their immediate environment.  As such play becomes a natural way to motivate children to learn about themselves and the world around them.” (Ministry of Education, 2012, p. 34)

Effective questioning techniques were very important for this strategy.  One of the aims of questioning is to assess children’s learning in order to plan for future learning.  However using the lollipop sticks meant that the time the children had to think was usually about 1 – 2 seconds and required primarily factual answers.   While this approach is important in any pedagogy, open questioning strategies should also be used, not only to assess different learning needs but to challenge thinking and generate discussion. Black et al (1998) suggested that 1 – 2 seconds in formative assessment is not enough and does not allow for discussion. This is backed up by the Welsh Government document which states that “questioning is the driving force of developing thinking and assessment for learning in the classroom” (How to Develop Thinking and Assessment for Learning in the Classroom, 2010). It goes on to stress the importance of open ended questioning which leads to high quality responses and generate discussion.

Bloom’s Taxonomy which is the ordering of cognitive skills, is implicitly used in questioning in order to help progression. Consideration of this must be taken into account when questioning in primary education.   Questioning is part of the planning element of the current thinking skills framework in Wales and aims to understand the process of thinking.  While the questioning used with the lollipop sticks does assess the children’s knowledge element of the taxonomy, extension questions would extend and develop the children’s thinking.  To progress up the taxonomy requires further understanding of the content of the lesson and the extension questions would still assess knowledge while at the same time stretch and challenge the children.

One incident when the lollipop strategy was used demonstrates how this does have disadvantages for some children.  A quiet girl was picked using the sticks to firstly answer a question and then pick a stick for another child to answer the next question.  Despite the question being well within her ability, she sat in silence.  The teacher repeated the question several times explaining that the class would not be able to move on until the question had been answered.  It was already known that the girl was not happy answering questions or being involved in class activities, but the teacher felt that answering would help her overcome this barrier. As the child refused to answer the teacher was unable to assess whether any learning had taken place.  This type of assessment can therefore be seen to lower a child’s confidence with the possibility of the child being unwilling to participate in future activities.  This is supported by John Holt who in his book “How Children Learn”, states that “If we continually try to force a child to do what he is afraid to do, he’ll become more timid and will use his brains and energy not to explore the unknown but to find ways to avoid the pressure we put on him.” (Holt, 2009, p.104).

This thinking belongs to the Humanist school of thought.  Theorists including Carl Rogers, Abraham and Maslow believe that the importance of learning is not in the outcome but in the process and that children should have more control over their learning process.  They also believe that the emotional well being of the child is the main priority in education.  

Behaviourist theorists on the other hand believe that behaviour is learned and can be shaped, for example by punishments and rewards.  Ivan Pavlov was able to show how dogs could salivate when a bell rang if food was given straight away. The process of the bell being rung and the food given had to be done multiple times in order for the dogs to understand that a bell meant food. The same behaviourist theory is shown with children.  John Watson believed that if a reward was given straight after good behaviour that the behaviour would be repeated as the child wants the praise. (Pound, 2006, p. 42) This reinforces the idea of the lollipop sticks – the child receives praise after a correct answer and so is happy to answer further questions.  Behaviourists would use a SMART learning objective to ensure the children fully understood what was expected of them before the end of the session. 

Piaget believed that there were five stages of a child’s development and that teaching should be matched to the needs of the individual; situations should be presented to the children which trigger assimilation and accommodation. Piaget belongs to the constructivist school which states that learning is a physical process in which the child must build upon previous knowledge which is then shared amongst their peers. (Pound, 2006, p.36)  Therefore AFL would take the form of peer and self assessment rather than questioning.

If the chosen strategy was to be used in KS2 adaptations would have to be made to ensure its effectiveness at this level.  In KS2 “children become despondent when they realise that their academic achievements do not match those of their friends”. (Bloomfield and Childs, 2000, p.134)   Therefore colour coding the lollipop sticks would not be beneficial in the AFL.  The strategy could be adapted so that the child decorates their stick themselves, making it personal and unique.  The strategy could also be used for group work where peer assessment would be made using the sticks.  This would bring in a second element of peer and self assessment within AFL for the activities.  Children are encouraged at KS2 to become independent learners.  A more mature strategy should be implemented in KS2 rather than lollipop sticks to ensure they become independent learners.  Examples would be peer and self assessment or consensus.  Consensus is where the children must interact with each other and reach a common conclusion.

It is important that AFL takes place through all activities. Black and William support the idea that “Teachers need to know about their pupils’ progress and difficulties with learning so that they can adapt their work to meet their needs” (Black and William, 1998, p. 2). Teachers cannot be expected to raise the standard of learning in the classroom if they are unaware of their pupils’ performance.  Black and William (1998) gave four key recommendations for an effective AFT strategy.   There should be more time to think and answer questions, to provide constructive comments rather than marks, encourage children to asses each other and involve pupils in the design of assessment and mark schemes.

Dr Carol Dweck describes fixed and growth mindsets which outline the beliefs held about learning and intelligence.  If  children believe they are improving through effort, they are willing to put this in and recognise that this leads to achievements. The type of  praise  given by teachers encourages children either to increase achievement or they opt out.  Praising hard work and effort encourages a growth mindset which means they take on and learn from challenges.  This in turn increases their abilities and achievements. (David. L, Learning theories, 2015)

Formative assessment is a key part of the Successful Futures report. It states that “formative assessment should be an essential and natural part of the teaching process and not an additional bolt on.” (Donaldson, 2015)  AFL will therefore be embedded into the new curriculum in Wales.  Teachers need to identify AFL strategies which will be the most effective for their class in order to progress their learning.  After consideration, it is clear that formative assessment enhances the children’s understanding of their own learning and where they need to be and how they could take control of their own learning. 
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