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AI Acknowledgement
I acknowledge the use of ChatGPT  (https://chatgpt.com)] on March 8th to find sources on benefits and challenges of ELSA. I used the prompt(s): 

1. Can you find me sources on the benefits and limitations on the use of ELSA support in primary school?


I confirm that I have not presented any AI generated text as my own work. 

Targets from my previous assignment

	Target
	How I have addressed it in this work

	Continue to synthesise research into your writing to aid the support of your key points.
	I have tried to include more research to support my ideas

	 Continue to develop a critical approach throughout, offering the opposing view whenever possible. 
	I have tried to find sources for and against what I have said.




Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Idris is a nine year old pupil who is in year 4. Idris encounters difficulties in multiple areas of his development. Idris struggles with reading, writing and maths work. As a result of this, his academic performance falls below what would be expected of his age and is not to the same level of his peers. Idris struggles to keep concentration which makes it difficult for him to remain engaged and complete tasks. Idris enjoys completing activities on a tablet or computer, if this is not allowed Idris tends to sulk and is in a bad mood. Consequently, he then withdraws himself from the classroom for quiet time. Idris is respectful towards other adults and children. However, he enjoys working alone rather than with others, this is noticeable at playtime when he would rather kick a ball on his own rather than playing with someone else or playing as a team. The Welsh government have implemented a number of initiatives to promote the emotional and social development of children. The Welsh Government highlights the need for a holistic approach to child development, this can be seen from the Areas of Learning and Experiences (AOLE) using the Health and Well-being aspect to support emotional and social development resilience (Welsh Government, 2022). The Additional Learning Needs (ALN) Code ensures that children with ALN receive the correct interventions (Welsh Government 2021), this works in line with the UNCRC Article 28, everyone has a right to an education (United Nations, 1989). The National Nurturing Schools Programme (Nurture UK, 2022) and ELSA Network provide structured support to develop social and emotional well-being. These policies and initiatives play an important role in helping pupils like Idris manage their emotions, improve engagement, and develop social confidence in a school setting. 

Idris struggles with emotional and social regulation which suggests that he could benefit from support from the ELSA. Emotional Literacy Support Assistance (ELSA) is an intervention designed to support children develop their emotional and social skills. It supports children who struggle with emotional regulation, social interaction, and academic engagement. ELSA focuses on skills like emotional awareness, social interactions, empathy, and relationship building. There are a variety of activities that help develop these skills, these include role playing, discussions, art, and storytelling. During the ELSA period children learn to recognise and manage their emotions while developing coping strategies for frustration and disappointment. I decided to choose ELSA because it directly addresses Idris’s specific need for emotional and social support. The emphasis on emotional regulation works in line with Goleman’s (1995) theory of emotional intelligence. He discusses the importance of self-awareness and self-regulation when managing frustration and improving engagement. Since Idris tends to sulk and withdraw himself when faced with challenges these strategies could help him cope with this. Vygotsky’s (1978) theory on social development discusses the importance of peer interaction. Since Idris prefers working alone, ELSA’s support with social skills could help Idris develop confidence in group settings. By addressing both emotional and social development, ELSA will help Idris in developing his social and emotional skills. The use of ELSA could help Idris regulate his emotions and equip him with tools to build friendships, which could hopefully lead to him being able to stay engaged throughout the tasks leading to an increased academic performance.  Maslow’s Hierarchy of Needs is a theory that humans have a series of needs which need to be fulfilled in certain orders, starting with simple basic needs, and progressing to more complex needs (Maslow, 1943). According to Maslow there are five needs physiological needs, safety needs, love and belonging, esteem needs and self-actualisation. ELSA can play an important role in bridging the gap between love and belonging and esteem needs. For someone like Idris who struggles with emotional regulation and social interactions ELSA would provide support to develop these skills. This supports children in progressing towards higher levels of hierarchy, like developing self-esteem and achieving personal growth, therefore promoting holistic development (Goleman, 1995).


Emotional and social development plays a crucial role in a child’s development, influencing how they understand and engage with the world around them. Emotional and social development can influence not only their ability to form relationships and manage emotions, but also their cognitive growth, academic success, and overall well-being. From an early age children form attachments. As children grow their social skills develop through interactions and experiences. While emotional and social development tends to follow patterns, each child with progress at their own pace. There are many factors that contribute to how a child learns to regulate their emotions, such as temperament, home life, culture, and personal experiences. Some children develop social skills early on whereas other children may need more time to build these social skills. Cultural norms can have an impact on how emotions are expressed and how children interact with their peers.  As a result, it’s important to recognise that every child’s developmental journey is different, shaped by a combination of individual and environmental influences. Piaget (1952) believed that children develop through four cognitive stages, these include Sensorimotor Stage (Birth – 2 years), Preoperational Stage (2 – 7 years), Concrete Operational Stage (7 – 11 years) and Formal Operational Stage (11+ years). Idris should be at the operational stage considering his age. While Idris does meet some of the criteria for this stage there are a number of points where he would be considered to be in the previous stage. His strengths are logical thinking and problem solving skills. However, he is struggling with the emotional and social aspect. Piaget believes to have successfully completed the Concrete Operational stage and move onto the Formal Operational stage then children should have a high degree of self-regulation, this is one aspect that Idris struggles with as he becomes easily frustrated and withdraws instead of seeking support. In regard to the social aspect Piaget suggests that children Idris’ age should be able to understand other people’s perspectives and be able to work in groups, however Idris prefers to work alone and avoids group activities. It is important to consider that Piaget did not consider the cultural and social influences like home life. Bruner (1966) argued that children’s development is a consequence of social context and cultural experiences.

Implementing ELSA in a school environment relies on a collaborative approach from teachers, the ELSA member of staff and parents. Training is crucial for teachers, school staff, parents and if some cases outside agencies so that they understand how to use the ELSA strategies. Once trained the class teacher can identify children who might benefit from ELSA intervention. Teachers and staff recognise children who might benefit from ELSA support by observing behaviours in class and through interactions with peers. After the child has been identified they will be referred to the ELSA practitioner. The ELSA practitioner would then provide personalised support through regular sessions. The parents play an important role in the ELSA process. The parents are often the first to notice emotional and social developmental issues. Parents can reinforce the skills learnt during the ELSA sessions, successful collaboration from the school and parents could ensure that a consistent approach is followed. Teachers and support staff need to track children’s development, this can be done through regular check ins, sometimes between the ELSA practitioner and the class teacher. Children usually receive ELSA interventions once a week in a 1:1 setting in a room purposely set up for the targeted support. The ELSA interventions usually last 6 to 8 weeks. The ELSA sessions are undertaken by a member of staff who has successfully completed the ELSA training. An ELSA session usually begins with a check-in to see how the child is feeling or if there is something they would like to talk about. As Idris needs emotional support the ELSA could plan activities that might include looking at facial expressions, discussing different emotions and how to deal with them, use flashcards or feeling charts. This will hopefully lead to Idris understanding his emotions and being able to communicate. Another aspect that can be addressed in the ELSA sessions to help Idris is skill building. This can be done through activities that teach coping strategies and social skills such as role playing. This can be utilised for many different situations to practise how to deal with emotions, Idris struggles with frustration so working on this skill would be beneficial to Idris holistically. Creative activities like reading stories and drawing can provide children with a safe space to express themselves, it is also a chance to develop skills such as empathy, problem solving, and conflict resolution. At the end of the ELSA session, children would reflect on what they’ve learnt or practised. The children might talk about what they enjoyed, what worked well, how they felt, and how they could apply these skills in not just a school setting but everyday life. 

There are a number of reasons why ELSA is seen to be effective within school settings. Some of these include individual support, promotes emotional regulation, safe and supportive environment, improved social skills, boosts self-esteem and confidence, improved academic performance, helps build resilience, builds peer relationships, self-regulation skills, support available for class teachers and parents, improvement in behaviour and helps children cope with stress. This works in line with the research carried out by Durlak et al. (2011) which found that interventions lead to improvements in not only emotional regulation and social competence but also academic performance. Goleman (1995) found that the skills targeted by ELSA are crucial for success in every aspect of life. Idris faces difficulties with emotional regulation and social interactions which by engaging with the support of ELSA he can learn to manage his emotions in a safe and supported environment. The individual personalised targeted approach means that children get the support tailored to their needs, making the intervention effective. Bowlby’s (1969) theory on attachment stresses the importance of secure relationships in a child’s emotional development. ELSA supports positive, supportive interactions between children and adults, which leads to a secure environment that promotes emotional and social growth. The Welsh Government states the importance of a whole school approach when dealing with emotional and mental well-being. The Together for Young People Programme (T4CYP) looks to improve services for children’s mental health. ELSA can provide children the chance to manage their emotions and improve social interactions. ELSA enhances the overall effectiveness of emotional and social development through the use of effective interventions which fits the framework set out by the Welsh Government (2021). Estyn agrees that ELSA is an effective intervention used to help children develop their emotional and social skills. “The ELSA approach is well established across schools in Wales. These approaches, when implemented fully, can contribute to strengthening pupils’ resilience” (Estyn 2020). The Welsh Governments Additional Learning Needs (ALN) Code says that support for children should be personalised and must consider the different needs of each child. The ALN code promotes a holistic approach to children’s development including academic, emotional, social, and mental health. It also talks about the importance of positive collaboration between school staff, teachers, and parents. The ALN code focuses on children’s well-being, regular reviews form part of the ALN Code (Welsh Government 2021). ELSA support lends itself to the ALN code, by using ELSA Idris can hopefully address his emotional, social, and academic needs.

While it is widely agreed that ELSA is beneficial in schools, it is important to consider the limitations and barriers. Some of these include staffing levels, attitude, training, cost, time, resources, and the ethical impact of removing children. ELSAs receive training from educational psychologists but they are not mental health professionals so therefore may not be able to handle complex issues. ELSAs often work within a tight schedule, this could prove difficult providing long term support. While ELSA is effective on emotional and social development, they might not be able to provide in-depth therapy for serious mental health issues like anxiety and depression. ELSA being effective relies on school funding, leadership support and access to support where needed. Some schools have a large number of pupils, this proves to be an issue for ELSA for two reasons. The first reason is that if the school has one ELSA, then getting to see all the children that need it will be difficult, the other issue is that if the ELSA is unable to work then there would be no one else trained to complete the sessions. ELSA also requires an appropriate place for the sessions to be undertaken, finding a room or space which can be used consistently for ELSA can be difficult in some school settings. The King (2022) talks about the variability in training and implementation across schools could lead to inconsistencies in the quality of support provided. ELSAs have limited scope of practise meaning that they are not trained to handle severe mental health conditions and must refer complex cases (ELSA Support, 2024). McEwen and Maughan (2019) found that the lack of evaluation tools meant it is difficult to assess the long term benefits of ELSA support. Regular supervision from educational psychologists is necessary to maintain high quality interventions, however this support is not always provided (Atherford (2015). 

To overcome some of the limitation’s schools should ensure that ELSAs receive ongoing training. Expand the mental health support by using services like Child and Adolescent Mental Health Services (CAMHS), improve resources and funding, encourage children and sometimes to provide feedback. After considering the limitations and the benefits, it would appear to be a good approach to help Idris improve his emotional and social skills. While being on PTE I have seen first-hand the benefits of what ELSA can achieve. Children returned to lessons more motivated and generally happier. While on bridging I had the chance to look at the ELSA room. The room was displayed with lots of positive and self-praise word. There was resources that were suitable for all ages from reception to year 6. While on placement I observed the class teacher using ELSA techniques throughout the day with every member of the class. I found this particularly effective because it meant that the child who was receiving ELSA support felt included in the class and limited the possibility of other children feeling left out. 

ELSA is highly effective when there is a holistic approach involving the whole school, with leadership promoting emotional literacy as an important part of the school’s ethos. To further develop Idris’ development, he should continue receiving regular sessions and then start applying the skills and strategies learnt in ELSA sessions to everyday school life including during lessons and playtimes. If Idris is starting to form friendships, then peer support could play an important role, using buddy systems can help build confidence therefore reinforcing the skills learnt in ELSA. Idris can be encouraged to reflect on their emotions and setting small achievable targets for himself which could lead to increased self-worth. If needed, then further support should be sought out from professionals like CAHMS.  Staff within the school can further support Idris by participating in regular training. Teachers can integrate ELSA techniques such as emotional check ins, mindfulness activities and social stories. Teachers and ELSA staff should track pupils’ progression through observations, feedback, and assessments. Schools should foster a nurturing supportive school approach ensuring atmosphere where all pupils feel safe, values and encouraged to express emotions. Parents can help reinforce skills learnt during the sessions by creating a safe space at home where Idris can feel safe and comfortable expressing his emotions. By reinforcing ELSA strategies at home Idris can develop his emotional regulation skills outside of school. Since Idris prefers working alone, his parents could encourage social interactions like encouraging play dates with one or two peers or family members of similar age. The Four Purposes of the Curriculum for Wales aim to develop ambitious, capable learners; healthy, confident individuals; enterprising, creative contributors; and ethical, informed citizens. ELSA works well with these purposes by promoting emotional resilience, social confidence and self-regulation which helps children like Idris become more engaged and independent learners. By promoting well-being and positive relationships ELSA supports the development of healthy, confident individuals who can navigate social challenges and contribute meaningfully to their communities. Continued emotional and social support can benefit Idris throughout primary school, helping him develop skills which will continually support him through secondary school and then into adult life.
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Appendix 1- 
https://www.elsa-support.co.uk/wp-content/uploads/2020/06/Wellbeing-questionnaire-update.pdf
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Appendix 2-
Idris pupil profile 
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Pupil Wellbeing Questionnaire
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Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn't enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and
is in a bad mood. Then, he asks Mrs James, the class teacher, for

permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

« Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons
« Prints when writing rather than using joined-up handwriting

« Dresses himself after swimming and sports lessons

Cognitive Development

« Recognizes time on the hour, quarter past and half past on an analogue clock

« Finds it hard to concentrate for long periods of time

Emotional Development

« Shows disappointment if he fails to perform tasks or gets wrong answers

« Is keen to please adults

Language Development

« Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
« Begins to understand and use humour orally

« Expresses opinions on likes and dislikes

Social Development

« Is respectful towards other adults and children

« Enjoys working alone rather than with others




