2200299	ECED7005	2,490












AI declaration
I confirm that I have not presented any AI generated text as my own work.


Education and Attitude Barriers for Visually Impaired Individuals in Society.

(Slide 1)
This presentation will address the some of the educational and attitudinal barriers individuals with visual impairments may encounter in society. 
(Slide 2)
Vision is a dominant sense which supports every aspect of life, and without vision, challenges could arise in learning, mobility, and participation, and even with the same condition, there might be differences in how each individual experiences their impairment (Holton, 2022; World Health Organisation, 2023).
The assignment defines disability and visual impairment, hereafter abbreviated to VI, to illustrate an understanding of the disability and acknowledgement of the challenges it could create. The education barriers discussed are digital exclusion and physical education lessons, but the research is not focusing on a specific age or stage of education, as the barriers discussed could be applicable to students with VI throughout their education. The attitude barrier focuses on travel and tourism, and perceptions which could influence how individuals with VI experience the world. The discussion concludes with possible solutions which are currently implemented or could be examined to ensure inclusive practice throughout society.
(Slide 3)
The term disability encompasses a broad spectrum of impairments (Leonardi et al., 2006; Swain et al., 2013) from physical, psychosocial, sensory, or intellectual (Disability Rights UK, 2021; UN Women, 2025). In the Equality Act 2010, a disability can be substantial, causing challenges with simple daily tasks, or long-term, which is considered 12 months or longer. Vision impairment is a generalised term for loss in vision function, and there are various descriptors to indicate the level of vision an individual has, for example, low vision, partially sighted, and blind (Dandona and Dandona, 2006; Welsh Government, 2019). The causes are varied with some individuals born at birth with VI, while others occur through sudden physical injury or gradually over time (Cabinet Office, 2023; World Health Organisation, 2023). For this presentation, the definition VI encapsulates individuals who experience vision loss which affects their daily life and requires adjustments to their routines. During this presentation, the language used to describe an individual with VI might become generic and less specific to include disabled individuals, as VI is a disability and increased research has been performed on disability barriers as a topic, to ensure a comprehensive discussion is presented. Furthermore, person first language, individual with VI, and identity first language, VI individuals, will both be used, but it is important to acknowledge the difference and understand the individual’s preference when discussing inclusive practices (Ladau, 2025). 
(Slide 4)
An invisible disability is a broad term which defines disabilities that cannot be seen through physical manifestations, but might impede on daily functioning (Moriña, 2024; Bakir et al., 2025). VI may be a hidden disability for some individuals, and therefore, the individual might not share their impairment due to concerns about stigmatisation and societal attitudes (Cureton, 2018; Cabinet Office, 2023). Lam and Leat (2013) and Swain et al. (2013) stated negative view of individuals with VI from society could be attributable to general lack of knowledge and understanding, which supports the medical model of disability, as it positions disability as a problem and a flaw, excluding individuals with disabilities from participating in society (Andrews, Powell, and Ayers, 2022; Macmbinji, 2023).
(Slide 5)
Simmons, Read, and Parfitt (2026) and Disability Rights UK (2025) state barriers to education, including incomplete teacher training, absence of funding, and an excluding school system, may cause individual with disabilities to receive incompatible support, develop low self-esteem, and encounter inequalities in educational outcomes. Furthermore, the Welsh Government (2019) state practitioners might be unaware of inclusive practices to utilise, which is supported by Tuttle and Carter (2022) and Moriña (2024) who address teachers and teaching methods may be inflexible towards students with VI. 
For individuals with VI barriers to education could include digital exclusion, as online learning is becoming increasingly prevalent since the COVID-19 pandemic (Crow, 2008; Amponsah and Bekele, 2023; RNIB, 2023; Starks and Reich, 2023). Alper, Hourcade, and Gilutz (2012) and Starks and Reich (2023) addressed technology might be designed without consulting or thinking about individuals with disabilities, which could cause online platforms challenging to navigate. The United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) (2006) states that mass media companies and online information providers should create their platforms to be accessible for individuals with disabilities (United Nations, 2006). Kent (2015), Bercaru and Popescu (2024), and Perez-Enriquez, Lopez-Cuadrado, and Gonzalez-Carrasco (2024) acknowledge the considerable progress in accessibility online platforms have integrated, through options such as speech recognition, adjustable fonts, and alternative colour schemes, to allow individuals with VI to be included in social discourse. However, Lapierre et al. (2024) argues accessibility standards have not been achieved, and there may be discrepancies in the research as researcher might not analyse the same platform. Therefore, adherence to the UNCRPD could be dependent on the platform and whether individuals within an organisation consider disabilities when designing a platform, which may contribute to social exclusion in education learning and mass media discussions. 
(Slide 6)
In addition, the availability of assistive technology might not guarantee usability or accessibility, as socio-economic backgrounds and adequate technological knowledge should be considered (Alper and Goggin, 2017; Amponsah and Bekele, 2023), to acknowledge intersectionality as a barrier to education and society for individuals with VI (Alper, Hourcade, and Gilutz, 2012; Basham, Blackorby, and Marino, 2020). Furthermore, disablism is the set of assumptions and practices, which could present consciously or unconsciously, that promote the unequal and differential treatment of disabled individuals (Chhabra, 2021). Therefore, online learning and platforms could exclude individuals with VI, as some applications might not be accessible and impact an individual’s independent and collaborative learning opportunities, which could become a societal barrier as digital innovations continue in the twenty-first century.
However, technology has been progressing, and applications and devices are available to support individuals with VI to achieve their educational potential by adapting challenging tasks onto a suitable device or application (Crow, 2008; Edyburn, 2020). Educational or assistive technology aim to promote learning for students with disabilities, or those who acquire additional support, to achieve individual autonomy and social inclusion (de Aguiar et al., 2022). Leissner et al. (2014) and Ayon and Dillon (2021) stated vision assistant technology are important to individuals with VI, as it supports them to engage with education, communication, and indoor activities, as, for example, Tuttle and Carter (2022) found students used assistive technology for screen enlargement and contrast adjustment. 
(Slide 7)
Kaur and Saukko (2022) state technology supports individuals with VI in social participation and belonging, as it could provide connection to others, and which could be instilled in education. This draws upon Bronfenbrenner’s Ecological Systems Theory as individuals with VI are presented with an opportunity to learn and engage with their microsystem, school and peers, and exosystem, the media, which could support their development (Mohammad, Hussin, and Husin, 2022; Xalxo, Kindo, and Kachhap, 2025). The Equality Act 2010 states, in education, individuals with disabilities should be provided with fair and appropriate support, and reasonable adjustments for students with VI include accessible learning materials and individualised seating arrangements. In support, the Welsh Government (2019) and Public Health England (2020) state, while print adjustments could support students with VI with literacy learning, individual needs should be considered to ensure each student is allocated the appropriate aid, for example, some students could benefit from assistive technology for literacy activities compared to print adjustments. Therefore, digital education could be a barrier for VI students, but accessible technology is being developed and incorporated into some classrooms, which may support equitable access and learning opportunities for students with VI.
(Slide 8)
Individuals with VI might experience barriers to participation in physical education classes, due the teacher’s absence of knowledge of disability inclusion in sports, causing students to withdraw from activities or participate independently (Ball et al., 2021). Participation in sport and exercise activities benefits physical health, emotional wellbeing and social connectivity, as supported by Ilhan, Idil, and Ilhan (2021), Holton (2022), and Meier, Höger, and Giese (2023), illustrating if individuals with VI are excluded from sport activities, there might be long-term physical and mental health problems. Simmons, Read, and Parfitt (2026) state disabled students experience social exclusion due to institutional practices, which could include the curriculum and teacher training, which limit students with VI opportunities at social integration before adulthood. However, the definition of social exclusion might be considered vague, because it could present differently to everyone (Rawal, 2008), which addresses the importance of including individuals with VI in conversations about their physical activity expectations. Nevertheless, Wolfensberger’s (1980) normalisation theory stated individuals with disabilities should be accepted, and offered equal opportunities to able bodied individuals, and not viewed as less because they require additional support (Macmbinji, 2023). However, Moser (2000) argued normalisation presumes disabled individuals are marginalised and excluded, which could create a societal assumption that does not consider disabled individuals as equal to able-bodied people. Meier, Höger, and Giese (2023) state including individuals with VI in physical education is likely to have influence on peers and teachers’ social responsibility and could support developing an equitable society. Therefore, physical education lessons could be an educational barrier to inclusion, which could have an influence on capability beliefs of individuals with VI. 
(Slide 9)
Bridger (2020) and Wolbring and Fast (2025) state attitudinal barriers could present as perceptions and behaviours towards disabled individuals which prevent them from equal and full participation in society, which might be due to an absence of understanding of another’s experience. Attitudinal barriers are sustained through an assumed standard of normalcy, excluding disabled individuals’ rights (Johner, 2013). The United Nations Convention on the Rights of Persons with Disabilities (2006) states, in article 8, attitudinal barriers based on stereotypes and prejudices should be immediately discouraged and appropriate measures should be implemented (United Nations, 2006). Furthermore, Hollomotz et al. (2025) stated attitudinal barriers could influence if people with disabilities participate in society, as positive or negative social interactions might affect their withdraw or inclusion.
(Slide 10)
Qiao et al. (2023) stated prejudice beliefs about individuals with VI regarding exploring and tourism is an attitudinal barrier, as society might not understand how someone with VI experiences the world through other senses. In support, Blichfeldt and Nicolaisen (2010) and Kastenholz, Eusébio, and Figueiredo (2015), and Vila, Rubio-Escuderos, and González (2024) explains the tourism sector should understand the needs of disabled tourists to provide the appropriate support to ensure inclusion. The Disability Discrimination Act 1995 addressed the right for disabled individuals not to be discriminated against due to their disability, and required services to establish reasonable adjustments to ensure equal opportunity was provided to disabled individuals. Furthermore, the social model of disability criticises the political, economic, and social barriers which could restrict disabled people in accessing society, and perpetuating disability through failing to accommodate the needs of persons with impairments (Duckett and Pratt, 2001; Chhabra, 2021), which Kong and Loi (2017) argued tourism could have an influence on understanding and appreciating other people with different experiences, which may increase awareness and respect. In addition, Rubio-Escuderosa et al. (2024) argued inclusion of individuals with disabilities in tourism could benefit the economy and improve social inclusion. 
(Slide 11)
Parson’s (1951) the sick role addressed the temporary exemption individuals are permitted from their obligations until their health returns (Monaghan and Bury, 2022), however, Lu (2025) argued this theory in not accounting for chronic illnesses or incurable disabilities. In support, normalisation process theory involves individuals creating new methods and routines into everyday life (Bisschops et al., 2022), which reflects Lu (2025) in the acceptance of individuals with VI in understanding the transformation each person might have experienced to consider travel opportunities. Small, Darcy, and Packer (2012) states VI might not be a barrier to travel, but possible absence of knowledge and negative attitudes from society could create a disabling environment. With these attitudinal changes towards travel and exploration, individuals with VI might be more inclined to address their barriers to participation in society (Kong and Loi, 2017). 
(Slide 12)
Understanding inclusion practices and behaviours could present uniquely to everyone with VI is important in addressing possible solutions. In the Health and Well-being section of the Curriculum for Wales, it addresses students will learn the importance of social attitudes and influences and demonstrating respect and equity for all (Welsh Government, 2022). Furthermore, social and emotional learning programmes could enhance the inclusive environment within schools and encourage unprejudiced beliefs about people with disabilities, and through implementing this experience on younger students, the next generation of employees, employers, and leaders might be likely to adopt inclusive mindsets (Hirano et al., 2021). However, Durden-Myers et al. (2025) addressed while the implementation of the new curriculum was viewed as positive for some teachers, others found challenges in changing mindsets and practitioner autonomy, which could cause diverse teaching in schools, addressing the further discussions education settings should have to ensure all practitioners are teaching in adherence to the curriculum. Furthermore, Duckett and Pratt (2001) and Manitsa and Doikou (2020) stated social support, the guidance and assistance to support individuals who require additional assistance, in schools could aid students with VI self-esteem and autonomy, which might aid their adaptation to their environment and society. In addition, the Care Act 2014 states local authorities must register individuals with VI to ensure provisions within the community meet individuals care and support needs. Manitsa and Doikou (2020) illustrated educational interventions including students with VI and sighted peers might contribute to developed social interactions and social acceptance, in addition to less prejudice or misunderstandings from sighted peers. 
(Slide 13)
Women and Equalities Committee (2023) addressed disabled people might not have participated fully in the development of The National Disability Strategy, suggesting disabled people could have been excluded from creating policies which directly influence their lives. Swain and French’s (2000) affirmation model of disability presented the experience of living with a disability as valuable, and individuals with disabilities should be afforded the same rights and agency as able-bodied people in society (Ikeda et al., 2022). However, Cameron (2024) argued this model is not succinctly defined, which could cause open interpretation in the value placed upon disabled individuals’ experiences, recognising without clearly defined theories, policies, and legislations, individuals could interpret expectations differently. However, it should be noted that while VI individuals’ inclusion is perceived differently to everyone, which places value on consulting with individuals with VI and understanding their needs and expectations. Nevertheless, possible solutions for achieving inclusion of individuals with VI might be dependent on society recognising this group desires to be included. 
(Slide 14)
To conclude, some individuals with VI encounter educational and attitudinal barriers to participation in society. These barriers are portrayed to be interwoven and encompass some exclusionary practices experienced by individuals with VI. Therefore, while analysing and implementing independent solutions could be beneficial, addressing the societal exclusion and inclusion of individuals with VI as a collective might support changing mindset and expectations, which permeate throughout the next generation.  
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