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Section 1
The purpose of this assignment is to critically analyse and highlight the barriers and issues that challenge inclusive leadership in Early Years settings concerning all children and their families, professional practitioners, and the community. In order to achieve this, it is important to understand what inclusive leadership means.
[bookmark: _Int_51AygIrP][bookmark: _Int_ZvbdaetD][bookmark: _Int_n5GN2E5a]An inclusive leadership approach recognises and values differences through appreciating each person's unique requirements (Bortini, 2016). Agreed by Bourke et al. (2020), that state that the key factors into ensuring that individuals feel included in an organisation involve being treated with fairness and with respect. An inclusive setting would also be a setting where individuals feel value and a sense of belonging. This is predominantly down to the type of leadership that is demonstrated in a setting. It is believed that a leader's behaviour in their actions and speech can impact 70% of how included individuals report to feel. Similarly, Rawe (2014), Ninan and Essandoh (2020) and Sinar and Wooll (2021) highlight that leaders who practise inclusive leadership must genuinely care about their team, desire to get to know them, and motivate them to advance. Additionally, according to Ferdman et al. (2021), they also believe that the ability to lead while upholding inclusivity among many civilizations, religions, organisations, and communities is referred to as inclusive leadership. It promotes belonging throughout all demographics while enabling participation, hearing everyone's viewpoints, justice, and equity.  In line with this, Children Education International (2021) suggest that inclusive leaders are responsible to practice equality and to provide a high-quality experience in education for every child. Similarly, Theoharris and Scanlan (2020) state that in order to implement inclusive leadership and supply the children and families equitable education and inclusive possibilities, the idea of inclusion in diversity deserves to be taken into perspective. 
The following scenario involves a 5-year-old girl named Bobbie and her single father. Bobbie can sometimes be misgendered due to misconceptions and stereotypes of names. Bobbie is raised by her single father who has custodial rights. He was previously an addict but has since overcome his addiction and has been declared of being able to look after a child on his own after being assessed. He often stands alone on the yard when picking up or dropping off his daughter to and from school. It is noticeable that other parents (predominantly female) watch him but do not conversate with him. He is anxious and only speaks to the teacher if spoken to by the teacher and often avoids school events such as parents evening. Bobbie is considered to be doing well in school; however, she is unable to make friends. Bobbie finds it difficult to communicate.
It is common for practitioners to make assumptions for the way a name is pronounced or to assume the gender of an individual, solely based on what name they were given at birth. In this scenario, Bobbie is casually misgendered due to her unisex name. Horton (2022) believes that misgendering children can cause them to suffer distress and feelings of isolation and consequently impacting their well-being. In some cases, children with names that are considered to be different from the norm, often face stereotypes. Hiwot Adilow is the author of a poem that emphasizes the importance of how stereotypes can cause an individual to feel as though they are not in control of their identity and therefore, powerless (Cook et al., 2011). Adilow (2012) explains that an individual should not have to change the pronunciation of their name or shorten it to a nickname in order to accommodate the needs of others. It is described as insulting and a poor excuse. This is a barrier to inclusive leadership as there is a lack of inclusiveness and respect towards an individual’s identity. Kohli and Solórzano (2012) believe that it is important to pronounce an individual’s name correctly. When a practitioner is able to pronounce a child’s name correctly, it gives a sense of importance. It can allow the child to feel a sense of inclusion and belonging. Polat (2011) suggests that there are obstacles to inclusivity, such as a lack of engagement with other community members of different cultures due to the lack of cultural understanding, which makes other community members feel alienated and unwanted.
Siraj (2016) agrees that treating all individuals, including children, as equals ensures the promotion of inclusive leadership. Children can be made to feel excluded in adult conversations as they are not always deemed as equals by adults (Archard, 2014). UNICEF (1991) explain, in depth, what rights every child is entitled to. Focusing on article 12 and article 13 which emphasize that every child has the right to speak out for themselves, to be heard, and have their opinions considered seriously on all issues that concern them. This allows them to have a voice and to own their identity. This is supported by Archard and Uniacke (2021) who suggest that the right of a child to speak up, which enables every child to have a unique identity. Mackenzie et al. (2017) highlights the significance of children being included and letting them experience equality with all adults, experts, and other parties involved.
Bobbie’s father reluctantly goes outdoors due to his fears and anxieties. Prejudice of the father’s drug misuse and the support he requires to be able to function is partly to blame for the anxiety he suffers. Frank and Nagel (2017) believe that when individuals suffering from drug use disorders experience humiliation founded on mythical stereotypes in stigmatisation, in addition to their personal sense of what they perceive to be shameful regarding addiction, this is when self-stigma in addictive behaviour arises. This step results in identity alterations that conform to derogatory stigmatising stereotypes. Matthews (2019) believes that a person who battles with substance misuse can only receive support after the stigma of the public is eliminated.
Baumberg (2016), explains that the father may avoid interaction because he feels ashamed and stigmatised by his involvement with multi-agency work, which prevents social interactions for his daughter. According to Grusec and Davidov (2010), children gain the emotional, social, and cognitive abilities necessary to participate in a social community through the process of socialisation. Therefore, causing her inability to make friends in school as she lacks the opportunity to develop social skills outside of the school environment. This is a barrier to consider when implementing inclusive leadership.
Additionally, it is important to consider the impact that the father’s anxieties have on Bobbie. Koplewicz (2021) suggest that children imitate their parents' behaviour so therefore if a child can notice that their parent is stressed-out or anxious, this could influence the child to act similarly. Children turn to adults for direction on how to respond to circumstances, and it is more probable that children will express the same feelings as adults (Brassell et al., 2016). This could be another indicator of why Bobbie has poor communication skills and therefore, a barrier to inclusive leadership. Newstead and Isles-Buck (2019) also state that the ability to provide children with high-quality practise in settings requires inclusive leadership, which is why it is deemed as important.
Park and Park (2014) imply that Bobbie may be quiet and withdrawn during school and have trouble interacting with other children due to the general negative stigma that impacts family and causes emotional and social hardship. Hodgkinson et al. (2017) agrees that children who come from low socioeconomic homes are more prone to encounter social isolation, as well as to experience feelings of shame and embarrassment. Siva (2020) adds that due to financial hardship, children are less likely to participate in social activities and do not own the same items as other students in school, thus encouraging humiliation and embarrassment in the classroom. This is another barrier to inclusive leadership as Bobbie is made to feel as if she does not belong. Hadfield (2015) states that building a sense of belonging, fostering respect, and appreciating diversity has been determined to be essential for creating inclusive and participative leadership styles.
It is the duty of the practitioner to firstly understand the optimal way to promote parent partnership to Bobbie’s father in order to achieve that collaboration and to allow the parent to feel equal and valued throughout the setting (Ferdman, 2021). Collaborating in a partnership is a key component of inclusive leadership. It allows practitioners to make families feel appreciated and welcomed (Scanlan and Johnson, 2020. pp.227- 258). This is agreed by Adams et al. (2018) that states when properly supported by an inclusive leader, working in conjunction with families can provide significant results. Reza (2021) highlights that leadership that is inclusive should involve listening to, accepting, and promoting others' opinions. Looking at this scenario, the practitioners should provide the father the chance to be heard, to express his opinions, and to be appreciated. In line with this, O’Sullivan (2015) suggests that the practitioner must be conscious of bias, recognize any personal bias, and build open relationships as part of being an inclusive leader.  For their relationship to grow and their communication to improve, it is crucial that the practitioner in this scenario has an unbiased viewpoint regarding the father's past substance abuse. However, in this scenario inclusive leadership is not implemented effectively. It is apparent that Bobbie’s father is anxious in public settings such as school, where there are other parents and teachers present, that he is reluctant to interact with. His anxieties and fear of judgement stem from his past with substance misuse.
According to Snoek et al. (2021), individuals who struggle with substance abuse frequently express sentiments of guilt and remorse. Although Bobbies father recovered from addiction, he may still feel a sense of guilt or shame. Julle-Danière et al. (2020) explains individuals that have feelings of shame and guilt, frequently avoid forming new social connections and is considered a barrier to inclusive leadership. Cottle and Alexander (2014) argue that practitioners may judge parents and classify them as problematic because of their habits or lower socioeconomic level. Similarly, stated by Epstein (2018), if parents choose not to interact with professionals, it may be assumed that they are careless and incompetent. In line with this, Gerritsen (2020) describes process bias suggesting that it occurs when decision-makers ask for others' opinions while naturally leaning toward information that supports their own viewpoint. This may result in the practitioner simply looking for the responses they want to hear instead of respecting other people's perspectives. As a result, this can limit the application of inclusive leadership. 
The Welsh Government (2017) states that communication is necessary to ensure that children receive the correct guidance and opportunities in education. Parental participation gives practitioners a holistic view of the child, enabling them to determine the child's present developmental stage. This is agreed by Rouse (2012), who states that a child can experience a shift from powerlessness to empowerment and value through engagement and collaboration Their results can be enhanced as a result of the development of strong partnerships between professionals, children, and families. Similarly, Chemanais (2009) also supports this statement by highlighting that an inclusive leader fosters relationships between professionals, which makes staff members happier, feel respected, more self-assured, and more at ease while collaborating to achieve the best results for both children and families. However, Cheung and Kam (2019) argue that when interacting with families, some professionals experience anxiety. In line with this, other studies such as Education Scotland (2019) and Department for Education (2010), believe that practitioners lack the necessary abilities to engage and communicate with parents, especially when they come from diverse backgrounds where judgments about the household or family could be formed. Therefore, practitioners must receive the adequate parental interaction training and partake in ongoing professional development if they desire to actively engage and involve parents. Booysen (2014) adds that becoming educated will help professionals practise inclusive behaviour as they increase their knowledge of each individual, as well as increasing their ability to prevent exclusion.
Beninger and Francis (2022) describe a community as a complicated web of connections characterised by a common location, social contact, and connections to the greater society. An efficient way to support Bobbie’s Father in the community is through the involvement of multi-agency work. Shore and Chung (2022) highlight the importance of implementing inclusive leadership to ensure that individuals experience a sense of belongingness. On the other hand, Bobbie’s father does not receive this sense of belonging because however useful multiagency work is, there is an existing negative public opinion around parents that receive multi-agency support in communities (Mullins, 2021). Similarly, Gibson (2015) says that from the community’s perspective, social worker engagement may make a parent feel judgement and therefore, causing Bobbie's father to feel like an incompetent parent as he is unable to fulfil his role as a parent without receiving additional support. 
Furthermore, the power dynamics in an untrusting relationship between the father and multi-agency workers such as social workers, could possibly be seen as an issue as Ferguson et al. (2021) believes that the majority of parental contact with social workers is often made reluctantly by the parents. Combined with the capability social workers have to intervene to protect children may make Bobbie's father fearful that he could do or say anything inappropriate, prompting the social worker to take additional action. Ward et al. (2022) adds that parents can feel weak, helpless, and that they have no say in decision-making because they believe social workers have control over them rather than being there to support them. Consequently, it can discourage parents, like Bobbie’s father, to communicate with safety systems such as school settings. Nonetheless, Farmer and Wijedasa (2013) suggest that parents are more likely to become better parents for their children having used these agencies in comparison to parents that choose not to use multi agency workers for support. Evidence from Wales Centre for Public Policy shows that multi agency work can contribute to more successful outcomes to children (Wales Centre for Public Policy, 2021, accessed: 01/12/22). This is agreed by the Welsh Government (2019a) as they state that service providers and parents need to collaborate to encourage and connect with families in order to guarantee that those families who are on the verge of entering the care system remain together. This also helps to prevent potential adverse childhood experiences for children.
In the scenario discussed, Bobbie's father is not conversed with or invited into a conversation by the other parents on the school yard during drop off or pick up. Given that the father is a single parent, a person in recovery from addiction, and a person of low socioeconomic standing, this may be due to intersectional stigma. This is agreed with by Volling and Palkovitz (2021) who emphasize that stigmatisation and prejudices of single parents are widespread and frequently cause poor self-esteem and difficulty in obtaining support.
 Lamb et al. (2018) adds that young fathers have been socially excluded as a result of being stereotyped as violent and criminally inclined in contrast to young mothers, who are seen as helpless and fragile. This agreed by Edwards and Marine (2021) who identify that male individuals are more likely to be viewed with suspicion by the public in school drop-off locations, where women predominate. This makes fathers feel alone which creates communication barriers and prevents them from feeling a sense of belonging in the community. Welsh Government (2019) states that having communication barriers is known as a trigger that causes members of the community to suffer loneliness and isolation.
Section 2
This section aims to critically evaluate a policy in Wales that claims to enable inclusive leadership in Early years. According to Baldock et al. (2013), an articulated aim, a step to be taken by practitioners in a leadership role, an administrative and governmental procedure, as well as a recommendation on a situation or approach are all examples of what describes the definition of a policy. Additionally, Gcaza and Von Solms (2017) suggest that a policy's purpose in an organisation is to explicitly establish common strategies for handling key challenges for its various stakeholders. Guidelines and regulations that send distinct messages to different parties are manifested in a policy document. Ferdman (2021) believes that based on whether a policy is macro or micro, it can differ. Liddicoat (2014) further explains that a national scale policy established by the government is an example of a macro level policy. A micro level policy, on the other hand, is a far relatively low level of policy which can even be developed by an Early Years setting itself. Finnigan (2012) insists that a leader who is inclusive is essential to carry out micro and macro policies.
Focusing on the Welsh Government (2020) New Curriculum for Wales, striving for inclusivity. Welsh Government (2015) highlights that instead of putting children in age-based groups, the curriculum will assist individuals to advance in their educational journeys. According to the Welsh Government (2015a), the replacement of standardised age-stage-related evaluations with progression phases promotes inclusive leadership. Therefore, inclusive leaders will have the ability to utilize progression steps to provide the best results for every child and their unique requirements (Randel at al., 2018). As suggested by Bešić (2020), it was thought in previous years that inclusive leadership and education related only to special learning needs. However, the New Curriculum for Wales (2020) presents inclusive leadership in education to include disability, racial and ethnic diversity, and poverty.
On the other hand, Garner (2019) argues that there are limitations that prevent macro level policies to be implemented the way they are intended to be. The curriculum is created by individuals who may lack experience in the approach in which it is delivered in the environments for which it was created (Welsh Government, 2018).  Baldock et al. (2013), highlight that instead of using inclusiveness as leaders themselves to involve the practitioners in the development of curriculum, policies in Early Years are viewed as documents that are developed by people in suits and then handed to practitioners to practise. In line with this, the Welsh Government (2018) supports that the people who produce the curriculum are ignorant of how it is implemented. By including the professionals in the New Curriculum for Wales (2020), the government is providing for inclusive leadership to grow in Early Years settings. Additionally, there is potential to learn innovative, precious information and to build a welcoming atmosphere where practitioners can feel appreciated and motivated (Department for Education, 2014 and Welsh Government, 2018). OECD (2020) adds that in order to create their specific curricula, schools should consult with students, parents, and their local communities. No recommendations have yet been made which is unreliable as it creates uncertainty that all practitioners and stakeholders view the new curriculum in the same perspective. However, Turnbull et al. (2022) argues that the lack of consultative methods that appropriately take into account the concerns of the intended receiver of policy documents is a common criticism levelled at organisational policy creation procedures. Effective policies should also be flexible enough to allow significant change and should be aware of the variable and uncertain aspects of the issues they address.
The New Curriculum for Wales (2020) aims to establish a welcoming atmosphere that is educational but also emphasises healthcare, morality, culture, and well-being. However, Naumann (2018) believes that insufficient resources and qualified educators add to the fact that many settings are poorly equipped to provide these inclusive environments for learning (Welsh Government, 2014). In order to progress, the Welsh Government (2021) suggest to ensuring all Early Years facilities get the tools necessary to foster a sense of community, improve communication, recognize and cherish difference, and exhibit inclusivity. By creating these conditions, professionals in Early Years settings can practise inclusive leadership. Furthermore, early childhood environments have an equality policy implemented; known as a micro policy that evaluates how activities will influence children and their families while also taking into account culture and disadvantaged families (Welsh Government, 2017a). Ferdman (2017) adds that each person inside a setting must be respected, valued equally, and have their unique needs—including those relating to their culture, faith, upbringing, and other needs—recognized. However, Bradbury (2013) emphasizes that HHH certain early years policies appear to favour the ideal student, who is competent and self-motivated. Moreover, the lack of micro policies which support inclusive leadership in Early Years settings might result in a setting that is exclusive and discriminating (Baldock et al., 2013).
The New Curriculum for Wales (2020) emphasizes that possibilities for professional growth will be provided to practitioners so they may grasp the new curriculum and encourage diversity in the early years setting. The Welsh Government talks about how to make education diverse, and it is poised to become the first country in the UK to incorporate and mandate teaching children about the realities ethnic minorities have experienced (Welsh Government, 2021a). The new Curriculum for Wales state that children must be taught about and exposed to both their own as well as other civilizations, histories, ideals, and traditions. (Welsh Government, 2021a). British Council (2010) believe that by incorporating culture into curricula, diversity and consequently inclusive leadership can grow. On the other hand, Haque and Elliott (2017) argue that there are obstacles to increasing the diversity of the workforce, such as prejudice and the assignment of stereotypical tasks in certain contexts, like black history month. Welsh Government (2021b) recognises that these barriers should be eliminated in order for inclusive leadership to be implemented correctly.
In conclusion, research shows that if the New Curriculum for Wales (2020) is put into practice by the Welsh Government as they claim they intend it to be, there is enough opportunity for education for professionals and children. This allows inclusive leadership to be implemented successfully in Early Years settings in Wales. In order for it to be successful, current limitations should be addressed and eliminated by the Welsh Government.
Section 3 blog – How is it possible to promote inclusive leadership for fathers in an Early Years setting? 
By partnering alongside fathers of young children, this blog strives to encourage inclusive leadership. This blog aims to discuss how fathers and other males, that are seen as father figures, are fundamental to children's growth as well as strategies that professionals can use to promote engagement and interaction.
Every macro and micro level, from governments to infants, benefit from helping to enhance child development (World Health Organisation, 2018). Furthermore, Siraj and Hallet (2013) believe Early Years settings that foster an atmosphere generating a sense of belonging for children as well as their families, require the presence of inclusive leadership. Drew et al. (2021) agrees that in order to avoid fathers from becoming alienated from their children's upbringing and lives, professionals and surroundings can create inclusive activities and situations. Research shows that compared to prior years, fathers now devote greater time with their children (Bateson et al., 2017). In line with this, Allen et al. (2021) believes that connecting to the children and families by communicating can help practitioners better grasp their demands and requirements, specifically when they encounter anything they may have never encountered before. Nakamura et al. (2022) adds that a leader that is open-minded, sympathetic, thoughtful, and willing to take action on circumstances and initiate change to improve the welfare of children and families in the community is important for inclusive leadership. 
It is important to keep advocating for inclusive leadership because the absence of inclusive leaders has a detrimental impact on children's psychological and emotional wellbeing since it makes them feel excluded and unwelcome (OECD, 2015).  One approach to ensure that a leader may be inclusive for fathers and their children is for them to simply listen (Children’s Commissioner for Wales, 2017). This supported by UNICEF (1991) Article 13, that states children have the right to voice their thoughts, and they deserve to have their needs addressed appropriately, as well as being acknowledged. 
It is believed that children in families with absent fathers typically experience poorer outcomes than those in families with involved fathers (Allport et al., 2018). Additionally, Balu et al. (2018) highlights that there are obstacles that present difficulties for fathers who wish to interact with their children, such as, experiencing issues with co-parenting because of failed partnerships or finding it unpleasant to attend school activities related to work responsibilities. Alemann et al. (2020) believes that programmes and guidelines for parenting engaging with families, should encourage parental equality in order to boost father involvement and its positive aspects. However, Panter-Brick et al. (2014) suggests that barriers to include men in parenting operate against father retention and inclusion, and they devalue co-parenting in comparison to mothering. Therefore, fathers are perceived as the minority in child group settings.
All things considered, in order to facilitate an inclusive environment, it is essential to encourage inclusive leadership. Promoting inclusive leadership may involve doing research and educating oneself to be inclusive of diverse individuals. Furthermore, communicating with families to connect with them by learning about their values and principles. To improve children's emotional health and to achieve the best results for the children in the settings, inclusive leadership is necessary.
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