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How has physical education teacher socialisation and training influenced subject delivery in independent schools in Kent.
In recent decades Physical education has come up against various barriers that have negatively impacted the subject (Prusak et al, 2011). Trost & Van Der Mars (2010) talk about the barriers to physical education which include the subject being marginalised and socially isolated, they also talk about the developmental and instructional inappropriate practices of physical educators, and physical education teacher preparation and delivery issues. Physical Education appears to have lost its identity to pupils, parents, academic staff and even PE Teachers themselves (Lynch & Soukup, 2016).
Physical Education advocates have repeatedly argued that PE curricula around the world is too focused on a traditional, one size fits all, sport technique based, multi-activity form. As a result, it only gives meaningful opportunities to a minority of pupils (Flemons et al, 2018). Harvey & O’Donovan (2013) state that competitive sport is, and has been, a defining feature of physical education for many years and the dominant position competition holds in PE is concerning. They highlight that physical education remains steeped in traditional competitive pedagogies and that these are constrained by teachers’ everyday philosophies rather than any explicit understanding of pedagogy or the needs of pupils. Physical Education being dominated by sport and games will result in inclusion being lost across the subject and pupil experiences being negative (Oliver & Kirk, 2016). It is my fear that Physical Education in independent schools is losing its individual identity because teachers are not teaching physical education, instead they are using mainly sport and games in their lessons. Bailey (2006) highlights that there is a duty on Physical Education teachers to ensure the place of Physical Education within the school curriculum and Flemons et al (2018) explains that if teachers get it right they will inspire a new generation of teachers and pupils, and these benefits will be shared amongst administrators, parents and policy makers, protecting the future of the subject. 

Physical education teacher initial training and socialisation are areas I wish to explore in this study, as potential reasons why Physical Education is not thriving in independent schools. Lee & Curtner-Smith (2011) say that research has shown many physical education teachers are motivated to enter the profession because of their experiences, and success, in sport as opposed to physical education. Chen et al (2020) say that there is a need to understand whether current physical education teacher education provides sufficient knowledge and practice to prepare preservice educators to be successful. Whitehead (2013) highlights that during initial teacher training physical education trainee teachers should develop a philosophy of education and become reflective practitioners. I am interested whether physical education teachers do create such underlying philosophies and approaches to their subject, and do they regularly reflect on their subject area and does this thinking include inclusivity for all pupils. Sang Soo et al (2014) stresses that research proposes that a lack of training in inclusive physical education affects the implementation of inclusion, and impacts teachers’ attitudes to PE.

Trainee teachers taking up first posts at a school, even those who wish to incorporate new physical education pedagogies and ideas, are often stifled and not listened to. Richards & Ressler (2017) say that teachers who might want to be innovative and introduce different or new PE practices to which they were introduced in teacher training sometimes do not feel able to do so. Thus, the impact of formal learning in teacher training is negated relatively soon after teachers start in their first post. They lower their expectations and standards to survive and in time, this adjustment becomes permanent. Gordon (2016) explains, this lack of willingness from existing school physical education departments to embrace change might be because physical education teacher beliefs, perspectives and values are incredibly difficult to change. 
Syrmpas et al (2017) talks about the importance of PE teachers receiving continual professional development (CPD), so they are constantly informed about new teaching directions to be able to meet needs of pupils. Syrmpas et al (2017) found that inadequacies in professional development opportunities limits the confidence of PE teachers to explore a broader range of styles. Ward & van der Mars (2020) state that PE teachers have a responsibility to engage in CPD and it should be viewed as an active process that does not stop, it should be proactive and ongoing.
In outlining the barriers around why physical education as a subject is losing its unique identity in independent schools, I have provided a basis in literature identifying socialisation, teacher training, organisational socialisation and professional development training as four areas I wish to explore to answer my research question. This provides the rationale for my research around this topic area. Brockmeyer et al (2011) stresses that for physical education to advance as a field, barriers must be confronted and challenged by physical education professionals. In this research study I aim to confront my research question in local independent schools in Kent.
Methodology
As I am concerned with experiences and opinions of teacher’s, I will focus on the post-positivism ontology paradigm. Willis (2007) describes this as a milder form of the positivism paradigm that allows for interaction between researcher and participants. It uses qualitative methods such as interviewing and is the modified scientific method for the social sciences (Creswell, 2008). This paradigm will depend on different participants who differ from each other in many ways other than the presence of the matter that is being tested (Depoy & Gitlin, 1998). This study will be based around an ethnomethodological point of view which as Cohen et al (2013) p.19 points out, is ‘concerned with the world of everyday life’ and is ‘is concerned with how people make sense of their everyday world’.
A Thematic Analysis method will be appropriate for my research study as the design will allow for a range of questions ‘about people’s experiences or understandings to those about the representation and construction of particular phenomena in particular contexts’ (Braun & Clarke, 2013. Pg. 120). Participants will be purposely chosen to obtain a sample that represents independent school physical education teachers in Kent. 
Qualitative research entails any type of research that does not produce findings by means of statistical procedures or other forms of quantification (Corbin & Strauss, 2008). Qualitative researchers seek ‘illumination, understanding, and meaning through a naturalistic approach regarding the experiences of participants and how researchers perceive and make sense of personal experiences’ (Corbin & Strauss, 2008. Pg. 106). A Constructivist Approach will be appropriate for my research study because ‘we each experience situations differently because we have had different opportunities to experience them previously and received different responses to our actions’ and that ‘when we respond in a similar way to another person in a particular situation it is likely that we share a similar way of construing it’ (Denicolo et al 2016. Pg 47). I aim to to analyse the points of view of teacher’s through this Constructivist Approach to my research, looking for key themes and similarities.
In this educational research my methodology will look at causation to answer my research question. Causation is often considered to be the ‘holy grail’ of educational research (Cohen et al, 2013. Pg. 54). It is pointed out that, ‘there is often more than a single cause at work in any effect and there may be more than one effect from a single cause’ (Cohen et al, 2013. Pg. 54). I believe there is more than one cause as to why physical education is losing its identity in independent schools in Kent, and I wish to explore these. My methodology aims to identify why physical education is sometimes perceived to be failing as a subject in schools and it will look at core issues around socialisation and training of subject professionals. Cohen et al. (2013, Pg. 54) identifies that as educationalist’s, we are concerned with not only ‘what works’ but ‘why’ is something not working. 
To provide a theoretical basis for my research, as mentioned, I have identified four distinct areas that will underpin my study. Through research questions, reflective thinking, and critical thinking, these will provide the theoretical foundation of the study around these four areas of socialisation, teacher training, organisational socialisation and professional development training. Data collection methods will include individual semi-structured interviews which will be transcribed to allow for detailed analysis. As mentioned previously, a Thematic Analysis approach will be used to systematically analyse the qualitative data gathered and identify key themes and similarities from teachers.
Ethical considerations 
There are a number of ethical considerations that I will consider throughout this research. Some of the participants will be colleagues from other schools who I know professionally and staff at my school who I work with and line manage. Cohen et al (2013, Pg.85) highlights that ‘research should not damage the participants at all, physically, psychologically, emotionally, professionally, personally’ and that ethical problems in educational research can often result from ‘thoughtlessness, oversight or taking matters for granted’. Through my interactions and questioning I will not make participants feel professionally vulnerable, I will ensure that they understand that their participation is solely to obtain a wider set of thoughts and experiences in a bid to answer my research question, and not to question them as teacher’s. I will do this through careful wording and thoughtful background explanation. Participants will be ensured confidentiality and anonymity with names being removed from all study material. The study will comply with all UWTSD and BERA guidelines.














Timeline 
	8th March 
	Prepare interview questions.

	16th and 17th March 
	Complete mock/practice interview.

	29th March- 2nd April 
	Interview participants.

	5th-19th April 
	Interpret results.

	19th April-14th May 
	Create Poster and write up reflection paper. 
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