A consideration of the opportunities and challenges for the development of a pedagogy to deliver Successful Futures.

i. A review of relevant research and literature
It has been three years since the introduction of Successful Futures: 68 recommendations for the redesign of the education system in Wales (Donaldson, 2015). These recommendations include curriculum design and purpose; the structure of schools; pedagogy and assessment. The recommendations take into account good practice observed in Welsh schools and global research on good practice. As a teacher in a pioneer school, I have had the opportunities to engage in professional research; trial pedagogical principles; and engage in professional discussion regarding the new curriculum, especially the AOLE of Mathematics and Numeracy.  

Stenhouse (1975) describes three curriculum models: content, outcomes and process, but they cannot be considered in isolation. Successful education needs to have content (the knowledge or what to teach), outcomes (the aims or why we teach it) and processes (how to teach it). A curriculum should be active and work towards long-term outcomes through adaptive processes (Smith, 2000). Donaldson’s (2015) recommendations include these three models; the four purposes should be at the heart of everything we do, whilst what we teach and how we teach are key to success. 

The ultimate goal of Successful Futures is that all pupils will be equipped with the skills, knowledge and experience to succeed when presented with unknown challenges in the future. The skills that employers currently look for: complex problem solving, critical thinking, creativity and people management, have are drastically different to a few decades ago (World Economic Forum, 2016). The future generations need to be more than just consumers of technology, but innovative creators (Cowen, 2013).

Since 2016, Pioneer Networks have been working on the new Areas of Learning and Experience (AOLE). They have created and refined the ‘What matters’ statements for each area. This format came from the ‘Principles and Big Ideas in Science Education (Harlen, 2010) and ‘Big ideas for Religious Education’ (Wintersgill, 2017). Pioneer networks have also made good progress on the knowledge, skills and experience needed to achieve these statements. As recommended by Donaldson, each AOLE clearly defines how it supports the four purposes.  As what is taught, links directly with how its taught, signature pedagogies and assessment tools will be included in each AOLE.

Pedagogy is ultimately the practice of teaching and includes a myriad of strategies and techniques. The etymology of pedagogy comes from leading someone to school/taking someone on an educational journey and it is important to see pupils’ education as a journey (Merriam-Webster). You cannot successfully complete a journey without a starting point, a route and a destination. A successful teacher will start from a given point; blend teaching of knowledge and skills; build on prior learning on the way to a destination. This journey should be clear and visible to both the teacher and student (Hattie, 2012). 

The Foundation Phase, in particular its pedagogy, was highlighted as being good practice in Wales (Donaldson, 2015). The practice of explicitly teaching skills, before allowing pupils to practice and master them through enhanced provision echoes the recommendation that Literacy, numeracy and digital skills are explicitly taught before pupils can apply them across the curriculum.  It is important to note that Foundation Phase can only be viewed as good practice when done well (Siraj-Blachford et.al, 2005). Many schools have carried these principles through into KS2, some success (Kerry, 2011). 

As the content of the new curriculum is still being written, my school has focused effort into trialling and improving pedagogy, based on recommendations and research. Any changes to pedagogy trialled are backed by research and are monitored and assessed for effectiveness. The pedagogical principles, including those outlined in Successful Futures can be organized into sections: the planning of learning with a purpose; the learning itself; and the assessment or reflection on learning before planning again. This creates a constant cycle of learning and progress. (Donaldson, 2015; Hattie, 2012; Hattie, Masters, & Birch, 2016; Wiliam, 2013).

Prior to learning, a teacher must plan the learning. There are numerous considerations to planning learning. Donaldson (2015) recommends: planning should have a purpose and an authentic context; planning should be cross-curricular, making links to other subject areas and skills; planning should build on the previous knowledge, skills and experiences of the learners; planning should have a high yet achievable goal to suitably challenge all children; planning should promote problem solving, critical and creative thinking; and planning should be engaging.

Successful lessons will build on pupils’ prior knowledge and skills. It is a simple yet effective idea; if a child does not know how to add 1 digit numbers, they are not likely to be able to add 2 digit numbers. At the start of a topic or lesson, teachers must find out, be aware of and invoke pupils’ prior learning. Prior learning will vary for each child and many pupils will have diverse interests and backgrounds (Kerry, 2011). It is important that pupils can make connections and extend their learning through a range of learner and teacher led activities. When planning is completed with learners, such as KWL grids, to find out what they know and what they want to know, learners will have more ownership and engagement in their learning (Muijs & Reynolds, 2018). It is vital that teachers have a good understanding of prior knowledge in pupils, as certain kinds of feedback can have a negative effect on pupil progress and self-confidence, dependent on whether they have prior knowledge (Fyfe & Rittle-Johnson, 2016).

Planning appropriate challenge and expectations is key to success. When a teacher has low expectations pupils, they will usually rise to meet those low expectations. However high expectations of pupils will usually lead to the pupils rising to those high expectations (Rubie-Davies, 2014). Teachers are expected to provide a suitable level of challenge to all pupils, which means high but achievable expectations, with an appropriate level of effort from pupils (Donaldson, 2015). The mastery approach is a method of having high expectations of all pupils. There is the expectation that with effective teaching and the right support, all pupils will master the skill being taught and most will exceed the expectations. The teacher does not move on with a skill until pupils have at least 80% confidence. When implemented correctly, mastery has been shown to make 5+ months of progress to pupils and have a high impact on low attaining students. However, studies on using a mastery approach have mixed results, showing that effective mastery is not easy to achieve; it is essential to ensure that all pupils are challenged sufficiently.  (Higgins et.al, 2014; Jaciwa, et.al, 2016; Ginsberg, Leinwand, Anstrom, & Pollock, 2005)

In line with this research and after exploring the ‘Singapore Maths’ style of teaching, we have spent the past year trialling a “Maths Mastery” approach. Teachers planned more problem solving lessons; pupils were encouraged to discuss with peers; and extra support was given to pupils struggling (Yoong, 2015). Results from test data show all pupils had improved in their addition and subtraction problem solving and lower ability pupils who has previously been unable to complete addition and subtraction problems gained more marks. After the recent National tests, most teachers found that pupils’ reasoning scores had improved and their basic number understanding had improved, but that mastery of the four operations had not allowed for total coverage of the maths curriculum. These findings are in line with the Singapore curriculum, where less topics are covered in more depth (Singapore Ministry of Education, 2012; Jaciwa, et.al, 2016).       

There are several ways to promote the engagement of a majority of pupils in learning: ensuring that pupils can share their opinions through classroom and peer discussion; building on their prior knowledge; and active rather than passive lessons (Muijs & Reynolds, 2018). In addition, a teacher’s self-efficacy to engage pupils in learning has some effect on pupils’ actual engagement in learning (Roberts & Henson, 2001). It is essential to engage pupil in their own learning as early as possible, to avoid disengagement leading to failure further on in learners’ education and lives (Watkins, Carnell, & Lodge, 2007).

One word that continually appears in discussions about engagement is ‘choice’. Giving pupils more choice of what and how they learn, within a structured environment allows them to build autonomy (Muijs & Reynolds, 2018; Donaldson, 2015; Watkins, Carnell, & Lodge, 2007; Assor, Kaplan, & Roth, 2002). After our Estyn Inspection, giving pupils more choice was a recommendation; as with other changes, we were cautious about allowing learners free reign of the curriculum, but rather began with limited choices: What do you want to write a report about?; Which questions will you answer?; How do you want to present you work? Pupils who were previously generally disengaged were able to become more autonomous and engaged with their learning. This is an element we will continue to develop over the next few years.  

Donaldson (2015) recommends that a blend of pedagogical approaches should be used in the classroom. He gives some suggestions but offers no explicit advice. There are numerous effective teaching strategies, but the important questions are which are the most effective and when should they be used? (Hattie, 2012). Contrasting techniques such as receptive teaching and constructivism both have their place in the classroom (Watkins, Carnell, & Lodge, 2007). Ideally, a teacher will have a sound knowledge of all these strategies and when to employ them most effectively dependent on the needs of the learners, but the reality is that many teachers do not have the competence or confidence to make considered selections of specific pedagogies.  

Passive learning leads to disengagement, poor progress ineffectual learners (Petress, 2008); however some argue there is a place for a more direct style of teaching as part of learning (Sonbul & Schmitt, 2010) and in some cases direct teaching can have a greater impact on progress than constructivism (Snel, Terwel, Aarnoutse, & van Leeuwe, 2012). Watkins, Carnell & Lodge (2007) discuss three models of learning: reception (didactic or direct teaching), construction (constructing meaning independently) and co-construction (constructing meaning with others). They suggest that, in the UK especially, there is too much time given to teaching and not enough to learning, compared to other countries, which in the majority of cases means passive learning. In each model the teacher has a very different role: teaching or facilitating learning. Donaldson (2015) argues that there is a place for all styles of teaching, as long as direct teaching is not seen as didactic teaching with passive learning taking place.   

Collaboration and peer tutoring are integral parts of a co-construction model of learning. Collaboration has an important role in learning, but has to be well thought out, appropriate and make a positive impact. All pupils need to be involved, with a specific role or part to play to complete the task. It is not collaborative to just let pupils ‘work in groups’ or allow ‘social loafing’ to take place (where pupils wait for others to complete the work for them) (Watkins, Carnell, & Lodge, 2007). Pupils must engage in higher order discussion and purposeful interaction (Higgins, et.al, 2014). Collaborative tasks can be made competitive, which can support learning, but it is important to note that too much competition can detract from the task and hinder learning. Another issue with collaborative tasks is how to assess pupils’ individual learning (Muijs & Reynolds, 2018).

Peer tutoring can be an effective tool to consolidate learning rather than introduce a new topic, where direct teaching might be more appropriate, especially to narrow the attainment gap. The act of teaching another requires a deeper understanding of the skill and of how you made meaning of it. It is the process of explaining, rather than the accuracy of explanation that builds deeper understanding (King, Staffieri, & Adegais, 1998; Watkins, Carnell, & Lodge, 2007). Before learners can be expected to be effective peer tutors, they need to be trained in how to peer tutor; this can also include questioning sheets to support sessions. Peer tutoring, along with collaboration have been shown to be most effective in a mastery approach to teaching and learning (Higgins et.al, 2014). 

If learners are to succeed they need to understand what success looks like. In this respect, the sharing of ‘Success Criteria’ is key to success. (Hattie, Masters, & Birch, 2016; Black & Wiliam, 2009; Clarke, Timperley, & Hattie, 2001). The co-construction of success criteria, between learners and teachers has been shown to be effective in my school. Pupils will not have a deep understanding of given success criteria, but will if they have constructed it from good examples and discussion with others (Hattie & Yates, 2014). This discussion also promotes self-regulation. The success criteria need to provide achievable challenge to all pupils, which is easier in theory than practice. Too easy and most learners will lose motivation. Too hard and most learners will lose motivation. The knowledge gap has to be just right (Hattie & Yates, 2014). All pupils have differing ability levels, prior knowledge, engagement and levels of effort, so one set of success criteria will not provide adequate but achievable challenge to all. 

Once the learning has taken place, the final stage is to assess learning, give feedback and reflect. Assessment of learning is vital to determine if it was successful. Wiliam (2013) describes assessment as the bridge between teaching and  learning; through effective assessment teachers understand the extent of learning and whether more is needed or if they can move forward. However, assessment can only be used to support learning if it is formative or diagnostic. This form of assessment for learning (AfL) can range from a conversation in a lesson to a test at the end of a body of lessons, as long as the teacher or learner is using the information to move the learning on; what does the learner know, what can they learn next and how (Wiliam, 2013; Stiggins & Chappuis, 2012). A summative assessment, such as the National Tests in Wales can be used in a diagnostic manner, in fact the government provide diagnostic tools for these tests (Welsh Government, 2018). In my school, we regularly use summative assessments in a formative manner, to move learning forward. 

Effective feedback, in the form or oral, written or digital comments, has a dramatic impact on learning (Higgins et.al. 2014). When feedback is given effectively, it can have 8+ months impact on a pupil’s learning. Effective feedback needs to be supportive, yet challenging. Feedback needs to support the child to a visible goal, encouraging effort and resilience. However, if feedback is not given effectively or in a timely manner, it can have a visible negative impact on pupil progress (Muijs & Reynolds, 2018; Black & Wiliam, 1998). Dependent on their prior knowledge, certain kinds of feedback can have a negative impact on pupils’ self-confidence (Fyfe & Rittle-Johnson, 2016). 

Assessment and feedback can come from a more knowleagble other, peers or from learners themselves. Peer assessment, when assessment and feedback skills are explicitly taught to pupils, can have a vast impact on pupil learning (Stiggins & Chappuis, 2012). The use of an effective and understood success criteria can give the power to the learners themselves and allow them to assess a piece of work and give relevent positive and constructive comments (Liu & Carless, 2006). When the perceived power of learning is shared with pupils, they can take more responsibility and ownership of their learning and become proactive rather than reactive (Hattie, Masters, & Birch, 2016; Nicol & Macfarlane-Dick, 2006).

Throughout the learning process, it is also very important to implement metacognition strategies, to allow pupils to become effective learners, who learn about their learning; can recognise, choose and use a range of learning strategies; reflect on their learning and ultimately take more responsibility for their own learning. The use of metacognition strategies can have +7 months impact on progress, especially in low-income families (Higgins et.al, 2014). Several of the pedagogies discussed tie in with metacognition: collaboration, self/peer feedback and assessment allow pupils to engage in discussions about their own and others’ learning. The use of success criteria allows pupils to understand what a successful learning will look like. 

It is also essential that teachers understand that good teaching and learning cannot take place without social and emotional development and positive relationships. Emotions influence a learner’s self-regulation and motivation, which in turn effects their academic achievement (Mega, Ronconi, & De Beni, 2014). Positive emotions towards learning, and the teacher, will foster more engagement and flexible, creative learning (Ranellucci, Hall, & Goetz, 2015). Learners will need to develop resilience, self-regulation and apply effort, in a positive learning environment, to be able to deal with future challenges. When learning is interactive and pupils are more engaged in their learning, they take more responsibility for their learning. This works towards them seeing themselves as successful effective learners. (Watkins, Carnell, & Lodge, 2007). 

The most effective tool for learning is the teacher: ideally an adaptive practitioner, who is able to engage with research and reflect on their teaching and pupils’ learning to develop their own teaching efficacy (Hattie, Masters, & Birch, 2016; Timperley, 2009). An excellent teacher will be able to determine not just what works, but what works best for the situation and needs of the learners. Similarly to an effective learner, an excellent teacher is proactive, rather than reactive (Kerry, 2011). Understanding and use of effective pedagogy is what makes an excellent teacher (Donaldson, 2015).

 Current initial teacher training (ITT) in Europe does largely focus on reflection of practice and the pedagogical cycle (Romaniuk, 2015). However, it takes much more than ITT to become an excellent teacher. Continued professional development is essential to allow all teachers to become adaptive masters of effective pedagogy. The repsponsibility does not lie solely with individual teachers, but with the whole school, leaders and the government (Hattie, Masters, & Birch, 2016) The teacher is the most effective resource so needs to be developed. In some countries, such as Finland, ITT includes research methodology; it is assumed that carrying out research is an integral part of being a good teacher. Whilst many European countries require teachers to be trained to Masters level, implying that the academic and professional components of teaching should be more balanced (Romaniuk, 2015). 



ii. The strengths, weaknesses, opportunities and threats apparent when considering the development of a pedagogy to deliver Successful Futures in my school setting, with a view to sharing good practice with other local schools. 




iii. Strategic plan to develop effective pedagogy in my school with a view to sharing good practice.
As a pioneer school, with strong leadership, we have been aware of and keep up-to-date with Successful Futures (Donaldson, 2015), curriculum developments and current literature. Immediately after the publishing of the Donaldson report, staff were informed of the coming changes, as well as having the opportunity to discuss key recommendations from the report. The school went through an inspection recently; integral to maintaining our high standards, no new pedagogies were introduced as school policy unless there was high quality research and visible improvement to standards. Since the inspection, we have been given more free reign to trial strategies, as long as they have an evidence base and are monitored and assessed for impact. 

From the beginning, all staff were engaged in discussion and positive for the changes ahead. Unlike in Scotland and in some other schools in Wales (Priestly & Minty, 2013), staff are mostly confident and willing to change their practice, with the view that it will improve standards for pupils and reduce ‘unnecessary’ workload. As a school, we have been pragmatic about changes made; the content of the curriculum is not currently finalised, therefore we have not made drastic changes to the content of what we teach or our timetable. However, we do have the pedagogical principles recommended by Donaldson (2015), the Literacy and Numeracy Framework, the Digital Competence Framework and the Professional standards of teaching and leadership (Welsh Government, 2014; Welsh Government, 2016; Welsh Government, 2017). The changes we have made in our school reflect the current literature available: successful embedding of the LNF across the curriculum; successfully embedding the majority of strands of the DCF across the curriculum; teachers involved in discussions on the new teaching standards and all updating Professional Learning Passports (PLPs); and several strategies implemented effectively and consistently monitored for impact. If we can successfully embed effective pedagogy across the school, when the new curriculum content is made available, it will easier to introduce the new content into an already successful pedagogy.  

Several members of staff have been given the opportunity to engage with higher-level qualifications, including academic reading and research opportunities. Currently, nearly all of the teaching staff are engaged in academic reading, which is discussed in weekly staff meetings, before any pedagogical changes are made.  It is vital that all members of staff are given the opportunity to engage with academic reading and research; it is now a part of the Professional standards of teaching and leadership (Welsh Government, 2017). 
 
One member of staff, highly trained in effective teaching of maths, has been a member of the Mathematics and Numeracy AOLE. As a result, we have regular feedback from meetings and discussions about the developments and decisions made. This member of staff led the trialling and implementation of an approach to teaching maths. As previously discussed, mastery can have +5 months impact on learning, especially in low attaining pupils (Higgins et.al, 2014); as well as improving problem solving, critcal thinking and reasoning, this approach has closed the ever expanding achievement gap as pupils move through KS2. Although challenging at first, this change has seen positive changes, especially towards the end of this academic year. All teachers received good quality training on Mastery from Dr Yeap Ban Har and the use of the Maths No Problem! scheme. However, we are not simply following a scheme; all teachers have the autonomy to choose the most appropriate resources to teach different elements, with an overall mastery approach. 

Whilst we have seen positive impacts so far, most staff have noticed a reduction in coverage of the curriculum. Areas such as probability and shape have been somewhat neglected. It will be important to continue to improve pupils basic number facts and number sense in Foundation phase as those pupils who have been learning through a mastery approach should all have a good understanding of number as they move up through the school, so it will become easier, and therefore quicker, for them to master new skills. This will give more time to cover all the areas of the curriculum. As with any new change, it will take time to implement successfully and to see truly effective results (OECD, 2010; National Assembly for Wales, 2016). 

During staff meetings, we have discussed the twelve pedagogical principles outlined by Donaldson. As a relatively new teacher, I found none of the recommendations by Donaldson to be new or innovative. Many of the pedagogical principles are similar to those in our school ‘Teaching and Learning Protocol: The 11ps.' Specifically that learning has to have a purpose; teachers should activate and build on prior learning; all pupils need to be participating in lessons; peer assessment is a useful progression tool; all pupils need to be adequately challenged; pupils must be probed with higher order questioning; and clear progress must be evident through assessment for learning. In addition, after an extremely successful Estyn Inspection, which praised the school’s use of assessment for learning and effective feedback, it is clear that we are on the right path to implement effective teaching and learning strategies to deliver the new curriculum content.

It is very clear that excellent pedagogy exists in the school, and we have successfully shared practice on assessment for learning to close the basic skills gap with various organisations and other educational practitioners. The next task is to review our practise and in the words of Hattie (2012) determine what has the biggest impact on learners: how we can ensure consistent and effective practise across the school. In the next academic year, we will engage in appreciative learning (Watkins, Carnell, & Lodge, 2007) to conduct a review and analysis of current strategies and practice, ensuring that all staff are involved in discussions, including potentially challenging discussions about what does not work or what is not understood. We then aim to create a school specific ‘Pedagogical Toolkit’, which will clarify the most effective strategies; give examples of when and how to use them; and support all staff to improve their own pedagogical knowledge, understanding and implementation. 

In addition to securing excellent practice throughout our school, our role as a pioneer school will be to share our knowledge and understanding with other schools in the local area. The aims and objectives of the new curriculum need to be clearly divulged to all practitioners (Priestly & Minty, 2013). Best practice should be shared as widely as possible to allow all schools the best chance to implement effective pedagogical strategies. As previously discussed, we are awaiting the draft curriculum before implementing drastic changes to the content of what we teach. Therefore, the practise shared with other schools will be that based on what we do know for definite: LNF, DCF, pedagogical principles and the teaching standards. The headteacher has a good relationship with other schools; we currently share some good practice within schools, but often changes are not implemented. Successful change requires a clear and purposeful vision: engagement from all staff; on-going support and strong consistent leadership (Supovitz & Weinbaum, 2008; (Riggan & Supovitz, 2008). 

The opportunities to sharing excellent practice amongst local schools could have a vast impact on the pupils in that area. With time, schools will support pupils to become successful, effective learners, with increased engagement, motivation, resilience and self-regulation. 

First order and second order engagement in the changes to come is not an issue in pioneer schools; they are involved in discussion, research and decision making to some extent. However, in non-pioneer schools, especially those who are not proactive in keeping up-to-date, the messages have been slow to disseminate. To ensure that all schools are doing the best for their pupils by implementing effective changes, it is essential that staff feel included in the discussion and decision-making. In collaboration, schools will need to engage in appreciative learning: what works well here and what can we learn from others to improve (Watkins, Carnell, & Lodge, 2007). Whilst there will be a marked differences in the mission, ethos and leadership for every school, it is important that schools are developing the best pedagogical strategies for their pupils. This is extremely pertinent when understanding the pedagogical principle recommendation about social and emotional development and positive relationships (Donaldson, 2015). The general social and emotional development of pupils varies greatly from school to school. There may be huge emphasis on developing pupils’ social and emotional development before they are ready to learn (Mega, Ronconi, & De Beni, 2014; Ranellucci, Hall, & Goetz, 2015).

Continued support from leadership and more knowledgeable others will be vital for successful implementation of changes. This support will need to be consistent, and needs to be seen as support, not challenge. All teachers will need varying levels of support to become reflective, adaptive practitioners. The role of continued professional development, in various forms, will allow engagement with research, which should intimately led to greater understanding or pedagogical strategies and more authentic application. Teachers need to aim to better their practice to facilitators of high-level learning and experiences.
	Objective
	Steps
	Outcomes
	Persons responsible
	Timeframe

	1. To include all teaching staff in a review and analysis of current practice in our school.
	a. Ensure all staff  (including support staff) have read and understood the pedagogical principles section of Successful Futures. 

b. Ensure all staff have access to relevant academic reading on pedagogical principles and (in particular teaching staff) are encouraged to read them.

c. Hold staff meetings to review current practice and analyse what works best.


d. Synthesise findings to determine what we are doing well, when it works and what we are not doing well.

	a. Staff understand recommended good practice and can evaluate their own practice, within their classroom.


b. Staff can develop a deeper and more authentic understanding of effective pedagogy.



c. Staff can share evaluations of own practice, learn from peers and discuss various pedagogical strategies. 

d. Staff will have a good understanding of effective pedagogy, based on research and experience. Leaders will have an overview of effective pedagogy in the school.
	a. b., c. & d., 
Head teacher
Pedagogy leader
Teaching staff
Support staff
	a. Mid September





b. Late September





c. September – October



d. Early November




	Potential issues and solutions
Despite it becoming a part of the professional standards, not all staff will engage in further academic reading. It will be up to leaders to incentivise staff carrying out further reading, maybe providing time to read.
There is also the possibility that not all staff will fully understand the academic reading.  There should be the opportunity for open discussion of reading. In addition, shorter synthesised versions of important documents, books or articles could be made available to staff.
As previously mentioned, there is a lack of time in the school day to engage with reading and evaluating. Some schools have begun within school CPD sessions, to allow staff to research, evaluate and reflect on their practice.
There are extremely high standards and expectations and not all staff will engage in honest reflection on their teaching practice. We will need to create safe discussion spaces and promote the importance of CPD for all staff. 
A teacher’s analysis of their own practice is only as good as their understanding and application of a pedagogy. Therefore open discussions with other staff and informal lesson observations can promote discussion of effective and not so effective practice.


	2. To create a pedagogical toolkit for use within our school, with a view to sharing with other schools
	a. Use findings from school review and analysis, alongside pertinent research to create a draft ‘toolkit’ for teachers.


b. Share and discuss the ‘toolkit’ with staff, make necessary amendments.

c. All staff to trial the pedagogies in the ‘toolkit’, monitoring and evaluating impact on pupil progress and wellbeing, feeding back during staff meetings.

d. Finalise the ‘toolkit’ and make it available to all staff, children, parents and other schools.




e. Ensure ‘toolkit’ is reviewed and monitored and that any new members of staff are given the opportunity to discuss and fully understand the ‘toolkit’.
	a. The draft ‘toolkit’ will be the start to developing more effective pedagogy in the school and supporting teachers’ development of their own pedagogy.

b. Staff are aware of the direction of the toolkit and can voice their ideas, opinions and concerns.

c. The final ‘toolkit’ will be based on action research and we can be confident that it works in our setting.


d. Staff will have access to a toolkit of excellent pedagogy; Children and parents will have more understanding of some of the implication for a new curriculum and how pupils are taught. 

e. The ‘toolkit’ becomes a useful, purposeful, working document for all staff. 
	a. Pedagogy leader





b. All staff



c. All staff





d. Headteacher Pedagogy leader





e. Headteacher Pedagogy leader 

	a. Mid December





b. Early January



c. January- March





d. Late March






e. On-going (Half termly reviews)

	Potential issues and solutions
There is a lack of perceived time to trial and evaluate strategies. Staff need to given time and support to plan new strategies into their practice and then evaluate the impact.  
Some staff may be unwilling to trial new strategies based on confidence or fear of dropping standards. There will need to be support throughout from leadership and other staff. As with any new implementation, it takes time and sustained effort to implement effectively. 
As a school, we have limited indoor space, which could pose issues when trialling more practical sessions. Timetabling of shared areas, and creative use of the classrooms will need to be discussed to improve the situation. 


	3. To share pedagogical good practice with local schools
	a. Ensure staff in cluster schools have access to and are encouraged to read and understand the pedagogical principles recommended by Donaldson (and wider research).

b. Organise appreciative learning meetings with others schools to discuss good practise in line with those recommendations. Share any necessary resources/ideas.

c. Organise school-to-school visits to share practice.



d. Continue to monitor pedagogical practice implementations, in line with pedagogical principles.
	a. All staff are up-to-date with current recommendations and some pertinent research. They have a good understanding of what effective pedagogy looks like and understand the aims of the new curriculum.

b. Staff are encouraged to reflect on their own practice and share what works well with others. School to school collaboration of pedagogical ideas/strategies.


c. Staff are able to observe effective pedagogy in action, before trialling it, building confidence and understanding. 

d. Pedagogical principles are being embedded in all schools; amendments and support are provided when needed. 
	a., b., c., d.
Head teachers of local schools
All local school teaching staff
	a. September-October






b. January – February





c. March – July




d. On-going

	Potential issues and solutions
As previously discussed, school leaders will need to provide time and support to staff to carry out reading. 
The cost of staff CPD cannot be resolved, but leaders should prioritise CPD for staff.
With any CPD, effective practitioners will be out of class meaning the cover for that class needs to be aware of the pedagogical expectations for lessons. 
There may be disinterest in first and second order engagement in non-pioneer schools. It is vital the there is strong, consistent leadership throughout the process. The aims of improving pedagogical practice (within the whole education reform) need to be made clear to all staff. 
To avoid the possibility of poor collaboration between schools, it is important to start with discussions of good practice in all schools. Using appreciative learning of current practices will support change and development of improved practice. 





iv. A poster to engage colleagues in a dialogue about Successful Futures, in particular a guide to effective pedagogy based on recommendation in Successful Futures and relevant research. 

This poster models how effective pedagogical principles can be put into practice. The cycle of planning, teaching, assessment and reflection need to become ingrained in an educator’s practice to ensure successful learning is taking place, no matter the content or learner. This poster will encourage discussions on the cycle of effective pedagogy and specific activities that can support the delivery of each strand.  

The reflective, adaptive practitioner is key to the whole cycle; this practitioner will be cultivated through continued professional development opportunities: wider reading, action research, sharing good practice, observing others, discussion and experience. The teacher is the most valuable resource in the classroom and needs to be developed. 

Metacognition and social and emotional development should be evident at all stages of teaching and learning; they are not separate to the pedagogical cycle but necessary for successful planning, teaching, learning and assessment. Pupils need to involve themselves in their own learning, so that they understand how learning works, how they learn and can apply those skills in their futures. A teacher must develop a good understanding of individual pupil needs, especially with regard to their emotional and social development; negative emotions have a negative impact on learning. Pupils need to be emotionally ready to learn before successful learning will take place. 

Whilst the amount of principles to take into account might be overwhelming, it is important to remember that an successful practitioner will choose and use only the most effective strategy for the learners’ needs, activity or content of the lesson. Donaldson (2015) recommends that a blend of approaches is necessary for effective learning. Some of these strategies will be non-negotiable e.g. learning linking to the four purposes, assessment for learning. The next stage in our school development is supporting teachers to further their understanding of these pedagogical principles, develop effective strategies and refine their use in lessons to ensure successful learning for all pupils.
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Developing a pedagogy to deliver Successful Futures in my school with a view to sharing good practice with other schools.





Strengths of the school
- Excellent pedagogy already exists in school
- Staff are given CPD opportunities
- Staff have some level of teacher agency to trial new pedagogy
- Strong assimilation of LNF and DCF skills into the curriculum
- Already sharing excellent practice with schools 
- A teaching protocol (11 Ps) already in place
- An excellent Estyn report (Assessment and high quality feedback)
- Strong leadership




Weaknesses of the school
- Some ineffective pedagogy exists in school
- Lack of honest discussion about own abilities, due to very high expectations and fear of repercussions
- Variety of experience, competence and  confidence amongst staff
- High standards, that cannot be allowed to fall
- Lack of time to reflect on training and conduct research and read widely
- Lack of physical space in class/around school for more practical/active teaching and learning
- Lack of time/confidence/willing to trial new strategies 


Opportunities from sharing good practice
- More pupil engagement and progress
- Pupils become successful and effective learners
- A high standard of teaching and learning is seen across the local area
-Increased CPD for all staff
-  Learners develop useful employability skills
- More creativity and teacher agency
- More school to school collaboration


Threats from sharing good pratice
 - Assimilating old practice into new ideas without thought
- Overload of pedagogical tools
- Cost of staff CPD
- Cost of covering staff on CPD
- Effective teachers out of class 
- Current high standards could fall
- Disengagement from other schools 
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Assessment	
  and	
  reflec-on	
  –	
  Strategies	
  can	
  include:	
  
•  Assessment	
  for	
  learning	
  -­‐	
  ongoing	
  assessment	
  of	
  learning	
  throughout	
  the	
  



learning	
  to	
  ensure	
  all	
  pupils	
  are	
  on	
  track	
  with	
  success	
  (Wiliam,	
  2013).	
  
•  Forma-ve	
  assessment	
  post-­‐learning	
  -­‐	
  assessment	
  of	
  final	
  outcome	
  for	
  success	
  



and	
  next	
  steps.	
  
•  Teacher	
  feedback:	
  oral,	
  digital,	
  wriKen	
  -­‐	
  given	
  in	
  a	
  -mely	
  manner	
  to	
  explain	
  what	
  



pupils	
  have	
  done	
  well	
  and	
  what	
  they	
  need	
  to	
  do	
  to	
  improve	
  (Higgins,	
  et.al,	
  
2014).	
  



•  Peer	
  feedback	
  &	
  assessment	
  –	
  using	
  co-­‐created	
  success	
  criteria	
  (S-ggins	
  &	
  
Chappuis,	
  2012;	
  Liu	
  &	
  Carless,	
  2006).	
  



•  Self	
  assessment	
  &	
  reflec-on	
  –	
  developing	
  pupils’	
  metacogni-on.	
  Did	
  I	
  succeed?	
  
Why?	
  Why	
  not?	
  (Higgins	
  et.al,	
  2014).	
  



•  Reflec-on	
  on	
  teaching	
  and	
  learning-­‐	
  What	
  worked?	
  What	
  didn’t?	
  Where	
  next?	
  
(Timperley,	
  2009;	
  Clarke,	
  Timperley	
  &	
  Ha[e,	
  2001).	
  



	
  



	
  
Planning	
  -­‐	
  Lessons	
  must:	
  
•  Be	
  engaging	
  -­‐	
  keep	
  learning	
  ac-ve;	
  ask	
  for	
  opinions;	
  allow	
  



discussion;	
  give	
  pupils	
  a	
  choice;	
  be	
  passionate	
  (Muijs	
  &	
  
Reynolds,	
  2018;	
  Petress,	
  2008).	
  	
  



•  Be	
  authen-c	
  -­‐	
  link	
  learning	
  to	
  real	
  world	
  situa-ons	
  and	
  
experiences.	
  	
  



•  Link	
  to	
  LNF,	
  DCF,	
  four	
  purposes	
  and	
  other	
  curriculum	
  topics	
  
-­‐	
  What	
  is	
  the	
  purpose?	
  What	
  skills	
  are	
  you	
  covering?	
  



•  Build	
  on	
  pupils’	
  prior	
  knowledge	
  -­‐	
  find	
  out	
  what	
  pupils	
  
know	
  already	
  and	
  what	
  they	
  want	
  to	
  know?	
  (Muijs	
  &	
  
Reynolds,	
  2018).	
  



•  Have	
  a	
  high,	
  but	
  achievable	
  goal	
  for	
  all	
  -­‐	
  ensure	
  challenge	
  
for	
  all	
  learners	
  through	
  effec-ve	
  differen-a-on	
  and	
  
support	
  (Rubie-­‐Davie,	
  2014;	
  Donaldson,	
  2015).	
  



•  Include	
  some	
  element	
  of	
  problem	
  solving,	
  cri-cal	
  and	
  
crea-ve	
  thinking	
  -­‐	
  develop	
  learners	
  higher	
  order	
  skills.	
  



	
  



	
  
	
  
	
  
	
  
Teaching	
  -­‐	
  Strategies	
  need	
  to	
  be	
  carefully	
  planned	
  and	
  
can	
  include:	
  
•  Direct	
  teaching	
  –	
  must	
  be	
  ac-ve	
  through	
  discussions	
  and	
  



higher	
  order	
  thinking	
  (Donaldson,	
  2015).	
  
•  Construc-vism	
  –	
  prac-cal	
  ac-vi-es	
  to	
  learn.	
  
•  Co-­‐construc-vism/collabora-on	
  –	
  learning	
  together	
  



(Watkins,	
  Carnell	
  &	
  Lodge,	
  2007;	
  Higgins,	
  et.al,	
  2014).	
  
•  Independent	
  –	
  pupils	
  must	
  s-ll	
  be	
  able	
  to	
  demonstrate	
  skills	
  



when	
  working	
  alone	
  for	
  accurate	
  assessment.	
  
•  Peer	
  tutoring	
  –	
  extremely	
  effec-ve	
  to	
  improve	
  all	
  pupils’	
  



understanding	
  (Watkins,	
  Carnell	
  &	
  Lodge,	
  2007).	
  	
  
•  Co-­‐crea-on	
  of	
  success	
  criteria	
  –	
  create	
  success	
  criteria	
  with	
  



pupils	
  to	
  ensure	
  understanding	
  of	
  success	
  (Ha[e,	
  Masters	
  &	
  
Birch,	
  2016;	
  Black	
  &	
  Wiliam,	
  2009).	
  



•  Modeling	
  –	
  show	
  them	
  how	
  to	
  succeed.	
  
•  Scaffolding	
  –	
  provide	
  support	
  to	
  learners	
  to	
  all	
  achieve.	
  
•  Mastery	
  –	
  all	
  learners	
  master	
  a	
  certain	
  level,	
  before	
  teaching	
  



the	
  next.	
  Learners	
  are	
  challenged	
  with	
  depth	
  of	
  
understanding	
  and	
  applica-on	
  (Yoong,	
  2015)	
  Metacogni-on	
  	
  



social	
  and	
  
emo-onal	
  



development	
  



Metacogni-on	
  –	
  involve	
  
learners	
  in	
  their	
  own	
  learning:	
  
what	
  strategies	
  do	
  they	
  have,	
  
how	
  will	
  they	
  succeed,	
  can	
  



they	
  recognise	
  success	
  in	
  their	
  
own	
  learning	
  and	
  how	
  are	
  
they	
  going	
  to	
  improve?	
  
(Higgins	
  et.al,	
  2014).	
  	
  



Metacogni-on	
  	
  
social	
  and	
  emo-onal	
  



development	
  



Metacogni-on	
  	
  
social	
  and	
  
emo-onal	
  



development	
  



Social	
  and	
  emo-onal	
  development	
  
–	
  recognising	
  individual	
  learners’	
  
needs,	
  ensuring	
  learners	
  are	
  ready	
  
to	
  access	
  learning	
  and	
  that	
  social	
  
and	
  emo-onal	
  skills	
  are	
  taught	
  and	
  
developed	
  (Mega,	
  Ronconi	
  &	
  De	
  



Beni,	
  2014).	
  	
  



Pedagogical	
  principles	
  in	
  prac-ce:	
  A	
  guide	
  to	
  effec-ve	
  teaching	
  and	
  learning	
  



The	
  adap-ve,	
  
reflec-ve	
  prac--oner	
  
can	
  choose	
  and	
  use	
  
the	
  most	
  effec-ve	
  
pedagogy	
  for	
  the	
  



situa-on.	
  
Successful	
  learning	
  will	
  
move	
  through	
  this	
  
cycle	
  ensuring	
  that	
  



teaching	
  and	
  learning	
  
are	
  monitored	
  through	
  



assessment.	
  










Assessment	and	reflecon	–	Strategies	can	include:	

•

 

Assessment	for	learning	-	ongoing	assessment	of	learning	throughout	the	

learning	to	ensure	all	pupils	are	on	track	with	success	(Wiliam,	2013).	

•

 

Formave	assessment	post-learning	-	assessment	of	final	outcome	for	success	

and	next	steps.	

•

 

Teacher	feedback:	oral,	digital,	wrien	-	given	in	a	mely	manner	to	explain	what	

pupils	have	done	well	and	what	they	need	to	do	to	improve	(Higgins,	et.al,	

2014).	

•

 

Peer	feedback	&	assessment	–	using	co-created	success	criteria	(Sggins	&	

Chappuis,	2012;	Liu	&	Carless,	2006).	

•

 

Self	assessment	&	reflecon	–	developing	pupils’	metacognion.	Did	I	succeed?	

Why?	Why	not?	(Higgins	et.al,	2014).	

•

 

Reflecon	on	teaching	and	learning-	What	worked?	What	didn’t?	Where	next?	

(Timperley,	2009;	Clarke,	Timperley	&	Ha e,	2001).	

	

	

Planning	-	Lessons	must:	

•

 

Be	engaging	-	keep	learning	acve;	ask	for	opinions;	allow	

discussion;	give	pupils	a	choice;	be	passionate	(Muijs	&	

Reynolds,	2018;	Petress,	2008).		

•

 

Be	authenc	-	link	learning	to	real	world	situaons	and	

experiences.		

•

 

Link	to	LNF,	DCF,	four	purposes	and	other	curriculum	topics	

-	What	is	the	purpose?	What	skills	are	you	covering?	

•

 

Build	on	pupils’	prior	knowledge	-	find	out	what	pupils	

know	already	and	what	they	want	to	know?	(Muijs	&	

Reynolds,	2018).	

•

 

Have	a	high,	but	achievable	goal	for	all	-	ensure	challenge	

for	all	learners	through	effecve	differenaon	and	

support	(Rubie-Davie,	2014;	Donaldson,	2015).	

•

 

Include	some	element	of	problem	solving,	crical	and	

creave	thinking	-	develop	learners	higher	order	skills.	

	

	

	

	

	

Teaching	-	Strategies	need	to	be	carefully	planned	and	

can	include:	

•

 

Direct	teaching	–	must	be	acve	through	discussions	and	

higher	order	thinking	(Donaldson,	2015).	

•

 

Construcvism	–	praccal	acvies	to	learn.	

•

 

Co-construcvism/collaboraon	–	learning	together	

(Watkins,	Carnell	&	Lodge,	2007;	Higgins,	et.al,	2014).	

•

 

Independent	–	pupils	must	sll	be	able	to	demonstrate	skills	

when	working	alone	for	accurate	assessment.	

•

 

Peer	tutoring	–	extremely	effecve	to	improve	all	pupils’	

understanding	(Watkins,	Carnell	&	Lodge,	2007).		

•

 

Co-creaon	of	success	criteria	–	create	success	criteria	with	

pupils	to	ensure	understanding	of	success	(Ha e,	Masters	&	

Birch,	2016;	Black	&	Wiliam,	2009).	

•

 

Modeling	–	show	them	how	to	succeed.	

•

 

Scaffolding	–	provide	support	to	learners	to	all	achieve.	

•

 

Mastery	–	all	learners	master	a	certain	level,	before	teaching	

the	next.	Learners	are	challenged	with	depth	of	

understanding	and	applicaon	(Yoong,	2015)	

Metacognion		

social	and	

emoonal	

development	

Metacognion	–	involve	

learners	in	their	own	learning:	

what	strategies	do	they	have,	

how	will	they	succeed,	can	

they	recognise	success	in	their	

own	learning	and	how	are	

they	going	to	improve?	

(Higgins	et.al,	2014).		

Metacognion		

social	and	emoonal	

development	

Metacognion		

social	and	

emoonal	

development	

Social	and	emoonal	development	

–	recognising	individual	learners’	

needs,	ensuring	learners	are	ready	

to	access	learning	and	that	social	

and	emoonal	skills	are	taught	and	

developed	(Mega,	Ronconi	&	De	

Beni,	2014).		

Pedagogical	principles	in	prac ce:	A	guide	to	effec ve	teaching	and	learning	

The	adapve,	

reflecve	prac oner	

can	choose	and	use	

the	most	effecve	

pedagogy	for	the	

situaon.	

Successful	learning	will	

move	through	this	

cycle	ensuring	that	

teaching	and	learning	

are	monitored	through	

assessment.	



o —r—rr—

[r——————_———rt
Dot 2015 hss camacors bl ke e rd
[ ——————

0 e on g A ot orwor ek v
ST N ——————
o 4 8 ALl AR 0 L,

st v e lc r k), ones (e s .
iy 1 rd rocson (o s A o b st
-
Ly ——r————————
S ————

T it gnf e o e b o i
o i s et e on s 7o
P e ————————
et s, e sy g st e
vt e csos Vi Ecrom o 06 T
U —————




