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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction
A critical incident can occur in any lesson at any time of the day. The purpose of focusing on a critical incident is that it enables a teacher to reflect upon the incident and identify possible reasoning for the incident that took place. A critical incident can be established from the observation of a lesson through a teacher, a teacher’s assistant or even a student. It obtains its critical status when it is reflected upon by an individual, commonly a teacher. In this instance, a critical incident will be evaluated from the perspective of observations made at a comprehensive school based on an individual learner within a classroom. The importance of observing and identifying critical incidents is vital within the everyday practice of a teacher. It is a form of reflecting on different pedagogical principles whilst finding areas to improve throughout. Reflective practice within teaching is a cyclical process of teaching, self-assessment, identifying areas for improvement and then creating an action plan that works towards practicing the areas that were identified for improvement. From this reflection, it can create a continuum of learning. John Dewey states that “We do not learn from experience. We learn from reflecting on experience.” (1933, p.78). This quote shows how important reflection is and suggests that experience alone is worthless if it is not reflected upon for next learning or teaching steps. It is vital to remember that it is not just the pupils or students in the classroom that are learning, as a teacher through reflective practice, learning should be taking place every day.
School and class context 
The school that the critical incident took place in is based in the Swansea county area with around 903 pupils between 2017-2018. There is no official statistic for 2019. Throughout this essay, the school in question will be referred to as school ‘X’ in order to retain anonymity as a safeguarding precaution. School X has 23.3% of pupils receiving free school meals which according to The Children’s Society (2012), this is a symbol of poverty as it is a crucial entitlement for families with low income. The proportion of children/young adults receiving free school meals is considered a valid indicator of the level of economic difficulty in the specific area that the school is based in. This suggests that school X is above the average of 17.5% pupils receiving free school meals in Wales. Alongside this, school X received an inspection by ESTYN in 2014-2015 and it was declared that the overall performance of the school was ‘adequate’. According to ESTYN, adequate is a judgement used to describe the school as strengths outweigh areas for improvement (ESTYN, 2015). From this report, the school has been under monitoring until 2016. In 2016, school X was removed from monitoring as it made good progress as a school and met the targets set by ESTYN. Whilst at the school, an observed critical incident took place in a year 11 low ability class. It was therefore a GCSE class that was focusing on the topic of creation, whilst looking at the humanist approach and the main Christian viewpoint. There were between 10-14 pupils in the classroom at the time.
Methodology
Educational research is a field that is ever expanding. It has a crucial role in the development of pedagogical standards. Observations are a useful resource that allow the researcher to gather data on the physical setting, the human setting, the interactional setting and the programme setting. The critical incident in question is formed from data around the programme setting. The programme setting according to Morris includes the resources and pedagogic styles in the organisation (Morrison, 1993). The main resource used at school X for behaviour management is the pivotal method. In order to identify a specific critical incident, it was customary to use an observational method. There are many different methods that are used to observe learners in a school setting. The two main categories of observation methods are non-participant and participant. For this research project, it was more convenient to use a non-participant method, to truly grasp an understanding of the classroom. However, as quoted in Cohen and Manion, according to Adler and Adler (1994) it is possible to argue that all research is some form of participant observation. This is because we cannot study the world without being part of it. It is easy to become a participant within observations, but it is crucial to remember the purpose of these observations, which is to identify critical incidents. Through observations, many critical incidents were recorded. Tripp describes a critical incident as an interpretation of the significance of an event. To explore an event as a critical incident is a value judgement and the basis of that judgement is the significance attached to the meaning of the incident (Tripp, 1993).
A case study was the best research method for this assignment. A case study allows a researcher to focus on an individual person or group in order to obtain specific information. It is also a way to test theories on situations, such as theories regarding behaviour. Observations seem apparent to be the most effective practice to research an individual or group of learners. However, within the classroom setting it is common to experience the Hawthorne effect. The Hawthorne effect is where individuals modify or improve an aspect of their behaviour in response to their awareness of being observed (AQR, 2019). For example, the experience of being viewed has the potential to alter the participant’s feelings about the subject under discussion. Therefore, within the subject that was being observed, the learner in question may have been asking certain questions as a form of disruptive behaviour due to a stranger being within the classroom. This behaviour may have been affected by the student being surrounded by friends, to receive any response from the teacher to ‘show off’ in front of friends. This could have been an issue with the individual’s ego. 
Four purposes 
During observations at school X, there were many incidents throughout different lessons that disturbed the learning that was taking place. These incidents affected the lesson both in a positive way and negative way. The main critical incident that will be focused on was when a student asked the teacher “why should I have to write about all these ‘Gods’ when I am atheist”. The content of the learning that was taking place was regarding different beliefs about creation stories. It was instructed by the teacher that the learners must include both a religious viewpoint and a non-religious viewpoint. Throughout the lesson, both religious and non-religious viewpoints were explored. The main non-religious viewpoint was from the perspective of the humanist approach. The critical incident that was observed links in to the four purposes in Donaldson’s Successful Futures. One of the main four purposes of the new curriculum in Wales is to create ethically informed citizens. One of the main purposes of the subject of Religious Education is to inform young people of other religious beliefs. This will create ethically informed citizens that are ready for the wider world when they reach age 16 and leave comprehensive school. It is hard to distinguish a fine line between ensuring the four purposes of the new curriculum are being followed whilst not disturbing any of the set policies of the school in question. For example, in school X there is a pivotal behaviour response, therefore it is important to not disrupt the learning that is taking place. From the critical incident in question, it would be seen as an interruption and cause disruption to the learning that was taking place. This is a utilitarian situation, as it is important that the greatest amount of happiness (good behaviour) is acknowledged rather than the minor of bad behaviour. This links in with another of the four purposes of creating healthy confident learners, one of the purposes of Religious Education is to create individuals who are confident. The purpose of Religious Education is ever more so prominent in the 21st century with an ever-growing diverse population. These are skills that are both needed within the classroom and in the wider world when leaners leave school.
Literature review 
The school in question have an active pivotal policy. This means that the whole school is run on a behaviour policy that is targeted at every student. As Dix suggests, it is when adults change, that everything changes (Dix, 2017). This suggests that teachers are role models for young people and therefore the behaviour that a teacher manifests is crucial to how young people behave. As a teacher, it is not possible to expect your students to behave appropriately if you do not display appropriate behaviour as their teacher. Due to the active pivotal procedure, every member of staff including teachers and teacher’s assistants must undertake a training method to maintain the procedure throughout the school. Within the pivotal procedure, a member of staff from senior leadership must do a learning walk for every lesson of the day. The member of staff enters every classroom with a positive attitude to ensure positive behaviour is taking place and to ensure that learning is efficiently taking place. This technique of behaviour management proves to be resourceful for year 7-8, however this approach did not seem suitable for more mature students from year 9-11. Through observations, one student questioned the attitude of the senior member of staff by exclaiming through the class “is she on drugs or something because she always looks over happy”. This shows that different methods for behaviour management may only work for certain students based on maturity.
There are 5 main pillars that are considered in the practice of the pivotal policy. The first pillar is consistent and calm adult behaviour, this is the most crucial pillar out of the five listed. It means that as a teacher or member of staff at the school, you must be in control of yourself, before you attempt to take control over anyone else’s behaviour. This is an agreed method that every member of staff must practice in order to obtain consistency. Pivotal suggests that all negative emotions should be removed from behaviour management in order to achieve the best outcome. The second pillar is first attention for best conduct, this strategy suggests that the students with the best behaviour should be focused on more than the minority of students that are not behaving. It is normally the case that the ‘naughty’ students experience the most attention from the teacher and therefore, the positive behaviour is not acknowledged. The overall purpose of this pillar is to ‘catch those children doing the right thing first, before dealing with the poor behaviour’. The third pillar is relentless routines. This is the belief that routine should be essentialised in the classroom. Embedded in this pillar is the belief that routine should be made clear to the students so that they know what is going on during the lesson, to ensure the best learning outcome. This pillar also suggests that every child must ‘stretch’ to meet a routine. It is believed that the routine should be ‘drilled’ into the mind of every student until behaviour is exceptional. The fourth pillar is scripting difficult interventions. This pillar is not described as well as the other four pillars. It is apparent that this pillar suggests that there should be a set method for dealing with different negative behaviour. The last pillar is restorative follow up. The main purpose of this pillar is that when a student is misbehaving, instead of telling them off, it is better to teach them how to behave rather than punishing them every time. It suggests that a student is not going to be fed up of punishment and start to behave as it rarely happens. The main aim of the pivotal approach is to create stable behaviour that supports learning underneath. The structure of the approach suggests that students who misbehave must understand that their behaviour affects other people.
The pivotal approach at school X links in with a theory from Canter (1992), which is assertive discipline. The main goal of assertive discipline is to allow teachers to engage with their students whilst the students are in a learning environment, despite any students that are misbehaving inside the same classroom. This approach suits the pivotal approach as it suggests that the teacher remains calm throughout the situation. Within this approach, the teacher is still firm with the students but remains positive. The positive mood from the teacher is then reflected on to the students. It can be said that students mirror the behaviour of the teacher, so if the teacher is calm and in a positive mood, it has a positive effect on the behaviour of the students in the classroom. With the critical incident in mind, it can be hard to identify if the issue is a behaviour problem. There could be many reasons or explanations why a child would want to disrupt the classroom, possibly due to a lack of understanding of the task. Therefore, the pivotal approach in this situation was better suited to this case as there was no explanation for the behaviour of the student in question. In contrast, the assertive discipline method is slightly different to the school’s pivotal routine. This is through the belief of positive reinforcement or negative punishment. The pivotal response always aims to provide a positive atmosphere, therefore negative punishment is not considered an issue and in theory is just ‘ignored’ by the teacher.
For a student to learn, they need to be fully engaged within the lesson and responsive. Based on Donaldson’s report, there are many identified areas to make a lesson engaging for every student. Understandably it is difficult to ensure that every single learner is engaged throughout the lesson, but the cross curricular responsibilities will assist teachers to be creative. Many of the ideas throughout the new curriculum link together to create the best pedagogy. As mentioned previously, one of the main purposes of the curriculum is to create ethically informed citizens. This purpose can be fulfilled through the subject group of humanities (mainly Religious Education). However, in order to create ethically informed citizens, it is inevitable that contextualized learning must take place. Contextualized learning links together with curriculum Cymraeg. To make a topic relevant to local issues and contemporary society is one of the best ways to encourage engagement with students. In the future, the critical incident that has been identified can be avoided by the subject being more interesting and engaging for the learner. Also, as part of the teaching standards, listening to learners is one of the main pedagogical standards listed. For qualified teacher status, a teacher must demonstrate a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning (HWB see ref *pg 37). Within the new curriculum, there is little suggestions on behaviour management, but this could possibly be due to the amount of creativity in the new curriculum that more students will be more engaged. If more students are engaged in the lesson it could influence the overall behaviour of the classroom.
Overall, school X has adapted to the pivotal policy and as a school they are continuing to develop their practice of the policy and create consistent approach throughout the school. This could be reflective practice, as the school strives to improve techniques through the experience of the pivotal response. The main critical incident that has been focused on throughout this essay could be related to many issues such as those listed above. It is a behaviour issue as it links to the pivotal response, but it could also be through the lack of engagement with the current pedagogical principles and learning.
Reflection and next steps 
To reflect upon the findings of this research, Gibbs’ reflective cycle is an applicable model to use for personal reflection. Gibbs’ reflective cycle entails a step by step guide to analyse a situation and decide the important features of the incident and the next steps. (see appendix 3&6) For example, in this case, for a critical incident it is vital to underline the focus of the incident. The primary focus of this incident in particular is how one learner attempted to disrupt the learning taking place. To link with the observation documents, the assisted reflection sheet that I used contains four main boxes. The first box being ‘feelings’, for this part of the reflection I reached a conclusion that this incident is something that occurs every day within the RE classroom. For the next part of my reflection, it was important to discuss the aspects of the incident in the context of learning. It is hard to encourage a student to analyse the beliefs of other religions when a student is atheist. Within this situation, there was a clear plan for the lesson taking place and this was made clear to the students. There were lesson objectives displayed on the white board to make it clear what the purpose of the lesson was to the learners. There were also worksheets given with clear instructions or information for students with lower ability. The classroom culture suggested that the students were focused on learning, but it was the behaviour of one student that caused an incident within the lesson. Evaluating and analysing the situation was a key part of my individual reflection. The key question to this part of reflection was what could be kept the same to ensure effective teaching and learning in the future. To answer this question, I analysed the situation and reached a conclusion that the teacher remained calm throughout the situation and managed to avoid disruption. Through this, the whole class remained on task to ensure learning was continued. This approach by the teacher followed the school’s system of ‘pivotal’ behaviour management. This is a way of keeping a calm atmosphere of a classroom and making sure that behaviour of the whole class was not affected. This approach worked well with the class as they were year 11 and mature enough to ‘move on’ from the situation. However, from my own perspective I personally believe that every learner has the right to question why they must study a subject. The purpose of each subject has every right to be questioned as it needs to be stressed how important the subject of RE is in the modern-day world. As the final part of my reflection I had to identify next teaching steps through a conclusion. In this conclusion I decided that it would be enough to avoid this behaviour by supplying each child with a document that outlines the use of Religious Education in the wider world. This could be stuck at the front of the book of each child, so that they can just flick back to the front of their book when they are unsure of the purpose of each task that they need to complete. For example, the WJEC have a current poster that explains why RE is relevant by using contemporary issues such as “Muslim Council of Britain condemns terror attacks” or “Ireland to hold referendum on abortion”. There is also another poster used with the title ‘Why study Religious Studies?’ (WJEC, undated). Through this poster, there are many suggestions how RE links with other subjects and complement the other subjects (see appendix 9&10). This could be the case with many other subjects such as Welsh or Art as they are commonly seen as subjects that not every learner will enjoy. Other subject areas such as Math, English or Science are considered core subjects, therefore their importance as a subject is very prominent throughout the school setting. A different suggestion to this maybe to turn the question around to spark a debate amongst the classroom. The teacher may have asked the class “why do you think you have to learn about other religions or Gods when you are atheist?”. This would have created a peer discussion task in which students can voice their opinions on the issue.
Conclusion
Two of the main professional standards in Wales declare the importance of being a reflective practitioner. The two professional standards are intended to enable practitioners to reflect on their practice, individually and collectively, against nationally agreed standards of effective practice and affirm and celebrate their successes. The next professional standard is intended to support practitioners to identify areas for further professional development (Hwb, 2019). This can occur from observations and the power of identifying critical incidents to create next teaching steps. Being a reflective practitioner in Wales holds an extreme importance as it is part of the professional teacher standards that NQT’s must follow. The five main professional standards are set to develop personal pedagogy and to aid others with personal development. Teaching and learning are one of the most important standards that are identified as they are paramount. This standard implies the importance of formal leadership as a teacher, however, for reflective practice it is not only the teacher that should be reflected upon, but the learners that are at the receiving end of the effective pedagogy. The five professional standards outline the importance of reflective practice for personal development. The best way to practice being a reflective practitioner is to identify critical incidents by placing judgement on the significance of the incident and deciding how the incident can be avoided or how it can be managed effectively for future reference. This can be done through observations of a case study as displayed throughout this essay. This is a significant approach to being a reflective practitioner as it is a cyclical process than keep repeat itself through different incidents. For example, a situation is observed, a critical incident is recorded and then the incident is reflected upon for personal development and can also be shared within the school to collaborate with other teachers.
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WHY STUDY
RELIGIOUS STUDIES?
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