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Assessment in Physical Education portfolio
Introduction 
Over recent years, assessment in PE has gained significant recognition, with efforts to theorize and conceptualize it (Hay and Penny., 2012). The use of assessment within the subject ‘Physical Education’, has a variety of purposes. It first and foremost aims to support each individual student in their progress and development, and seeks to provide them with an appropriate challenge, to progress their ability.  It should also have a definitive purpose and be clear what children are being assessed against (Newton and Bowler., 2010). Assessment in PE is a process that enables educators to gauge their student’s ability across the cognitive, affective and physical domains (Ebesco., 2021). Recently, the way children are assessed in PE has significantly changed. Assessment should now place less emphasis on fitness test abilities and shift more towards assessing learning of knowledge and skills surrounding physical education (Chng and Lund., 2018). Further to this, teachers should be focusing more on formatively assessing children, rather than summatively. Formative assessments usually take place during the learning process, rather than the traditional way of a summative assessment at the end of the school term. Formative assessments are arguably more effective than summative, as summative assessments rely heavily on a student’s performance on one day, rather than a broader view of their performance over the whole term (Heritage., 2007). Formative assessments usually are an assessment ‘For learning’, rather than summative which are ‘of learning’. Arguably, the previous ‘traditional’ way of teaching PE has placed emphasis on physical performance and skills as opposed to prioritizing enjoyment of PE, and ensuring children find a form of physical exercise they are passionate about.  It could be argued that changing to this focus will be more beneficial in helping to achieve the broader outcomes set out by the curriculum in Wales such as lifelong physical engagement in physical activity (Kirk., 2002). 
Rationale for the theory side of assessment in PE
Traditional PE assessments have generally been focused on quantifiable aspects such as fitness test scores and specific skills. Whilst studies suggest that some children enjoy fitness testing, it is evident that these opinions stem from views of children who tend to score the highest in fitness tests (Simonton., et al 2019). Studies demonstrate that boys tend to be more favorable to fitness testing, whilst the majority of positive attitudes to fitness testing tend to decline as the children progress through their school years (Yager and Alfrey., 2022). Fitness testing, in particular tests such as ‘the bleep test’ have been widely criticised for putting children at the forefront of experiencing negative body image by comparing themselves to others who are better than them. This also can result in the child having an immediate dislike to the subject and physical activity in general. For example, if a child scores poorly in the fitness test, they could feel demoralised and be put off taking part in physical activity for their lifetime (Miller., et al 2016).  Fitness tests could be beneficial for assessment purposes to monitor progress if too much emphasis is not placed on the child’s score. Instead, a child’s baseline could be explained to them in an easy-to-understand way and advise that there are ways to try and improve their baseline fitness. Fitness testing can be bias towards more athletically gifted children and exclude less confident or less skilled students.  Besides enjoyment, it is also evident that fitness test scores and actual physical activity levels amongst children are loosely connected (Cale., et al 2007). Studies find that teachers believe that the higher children score on fitness tests, the more active they are but this is not entirely the case (Chen., et al 2004). Therefore, this has driven the need for educators to assess children formatively throughout the learning process, rather than with a summative assessment, such as a fitness test or performance in one game.
Creation of rubric 
Rubrics are designed to assist teachers in assessing the quality of student performance and help both teachers and learners in the progression of student performances (Panadero and Jonsson., 2020). Rubrics typically have 3 main features in common which include what aspects of student performance are being assessed; assist in the judgement of quality in a student’s performance; and they provide a scoring strategy (Popham., 1997). In the creation of the rubric, key aspects have been included such as a focus on physical literacy, teaching personal and social responsibility, and inclusive pedagogies. The rubric is centred around the health and wellbeing section of the PE curriculum, and these 3 main themes are intertwined throughout the rubric. 
Content of Rubric 
The previous dominant delivery of PE focused primarily on sports performance, tactics and techniques taught through ‘command style teaching’, does not appear to support the new curriculum in Wales’s aims, and only suited a minority of the ‘sporty’ students (Campbell., 2022). This rubric has been created with the new curriculum at the forefront and emphasis has been placed on achieving lifelong physical engagement in students, and creating healthier, more informed students. The rubric aims to assess both physical competences, paired with the knowledge of healthy living held by PE students. It also aims to assess students’ responsibility levels for participation in Physical activity, but also more broadly addresses understanding and application of healthy eating habits.
Physical literacy 
Physical literacy plays an integral role in PE curriculum content. Physical literacy was first founded by Margaret Whitehead, and the definition has been changed numerous times over the years. Being physically literate is now defined as having ‘the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course’ (Whitehead., 2010). Significantly, these mirror some of the aims in the PE curriculum in Wales. Children being classed as ‘physically literate’ when they leave school is critical in ensuring engagement with physical activity for the lifetime (Giblin., et al 2014). Developing fundamental movement competence is crucial to perceived competence and confidence which is associated with improving upon and increasing physical activity levels which correlates with physical fitness levels in adolescence and adulthood (Giblin., et al 2014).   The issue faced is the way in which educators assess physical literacy competencies, as currently there is no ‘one assessment’ that measures physical literacy proficiency globally (Hands., et al 2013). For example, the TGMD model (test of gross and motor development) is based on summative scoring, and is subjected to a score of 1, or 0 if the move is performed correctly (Ulrich., 2000). This does not account for minor differences some children may have when trying to perform certain skills and therefore is not inclusive. The same issues arise with summative scoring as discussed previously; therefore, this rubric has been created with these issues in mind. Physical literacy will be assessed throughout a variety of areas including participation and engagement in physical activity; competency in a range of movements; physical and psychomotor skills, and in self-improvement and goal setting areas. For example, competency in a range of movements will cover fundamental movement skills such as running, jumping and throwing, also balance and co-ordination. The ability to perform these movements will be assessed during different activities, formatively, throughout the term. For example, throwing skills can be assessed during a game of rounders, can they use both under and over arm throws when playing rounders. The accuracy of their passes and coordination skills can be assessed during a variety of different games. Motivation and confidence will be assessed during the ‘self-improvement and personal goal setting’ segment. For example, do students show that they are actively trying to improve their abilities, and are motivated to try their best in lessons? This reinforces inclusion too, as this does not place emphasis on their ability, instead focuses more on their effort levels during lessons, and whether they seem confident to push themselves during physical activity. The knowledge and understanding of components which are bad for health section of the rubric will assess students’ understanding of the importance of maintaining physical activity for their lifetime. For example, physical inactivity is bad for health, this could be something students are assessed on, formatively, and can demonstrate their health knowledge. Questioning throughout PE lessons can be a useful way to do this.
Inclusive Pedagogy 
Inclusive pedagogies are crucial in teaching PE to ensure that every student feels included and able to participate within the PE lesson, regardless of their ability or disability. PE has the capacity to reinforce inequalities and exclude students if it is not taught in an inclusive manner (Penney., et al 2018). In particular, PE reaffirms that inclusion is still a major issue and needs to be addressed properly by teachers and has now shifted from a ‘goal for teachers’, to an essential need (Jeanes., et al 2018,). A complete education, including PE is crucial for students to develop strong bodies and develop social skills (Panwar., 2025). For children with special needs, Physical Education can be a transformative mechanism which provides them with chances for growth, better health, and improved communication. PE for children with special needs is achievable but just requires more planning by teachers and an understanding that every student has strengths in different areas, it’s just about finding them, then PE classes can become more welcoming for everyone (Panwar., 2025). Inclusion strategies are incorporated into the rubric to ensure all students, regardless of ability, can participate. The self-improvement and goal setting section is where students can acknowledge their personal strengths and identify areas for their own self-improvement. Being included in the decision-making of their own personal goals, can help students improve at their own pace, and feel included whilst building on their confidence. Furthermore, in the ‘Physical and Psychomotor skills’ section of the rubric, it places value on effort and participation, not just performance. The section also encourages both individual, and group work. By including sections such as ‘working with support’, and ‘working without support’, this includes students who feel more comfortable working with support, so helps to ensure everyone is included.
Teaching personal and social responsibility
The Teaching Personal and Social Responsibility model (TPSR) (Hellison. 2011) is a curriculum model considered to be one of the best for promoting values, character, responsibility, and life skills in physical education (Metzler., 2005). The purpose of the (TPSR) model is to help students to learn how to be responsible for their own and others’ well-being, but also to be efficient in their own social environment. The model emphasizes 5 main branches of responsibility; respect for the rights and feelings of others; self-motivation; self-direction; caring and transfer outside the gym. The (TPSR) model is important in PE because it extends beyond the learning of just physical skills and helps students to develop as people too and builds life skills. A study by (Alcalá., et al 2019) on PE teachers, found that (TPSR) can be effective in addressing matters relating to discipline strategies, social goals and autonomy support in PE. Again, this rubric has been created with the (TPSR) model at the forefront. The section of the rubric labelled ‘Teamwork, social skills and emotional regulation’ places great emphasis on the model by demonstrating the progression of struggling in teamwork scenarios, into becoming a confident, competent team player. This demonstrates a learning of respect for others and emotional control. Furthermore, the ‘participation and engagement’ section emphasises the achievement of ‘participation over performance’, which is a key element of the (TPSR) model and again promotes inclusion. The section on ‘breadth of knowledge of a number of sports, tactics and leadership in sports’, reflects a student’s ability to recognise good performance and how to support and lead others, which demonstrates values of leadership and helping others improve, which are key components of the (TPSR) model. Subsequently, the ‘healthy eating choices’ and ‘knowledge and understanding of components which are bad for health and how to avoid engaging in them’ demonstrates a student’s ability to transfer their learning to real world scenarios. For example, examining whether students actively try to eat foods that are good for their bodies, and avoid harmful habits like smoking, shows a learning of skills that are used ‘outside of the gym’, in connection to the (TPSR) model.
Rubric for health and wellbeing project
This Area can help learners to understand the factors that affect physical health and well-being. This includes health-promoting behaviours such as physical activity, including but not limited to sport; balanced diet; personal care and hygiene; sleep; and protection from infection. It also includes an understanding of health-harming behaviours. (Education Wales- What matters statement)
	AREA ASSESSED 
	Beginning
	Developing 
	Good 
	Excellent 

	
Knowledge and understanding of a variety of health concepts and how they impact overall well being
	
Limited knowledge of the effect of different health concepts and no awareness of their effect on health
	Displays knowledge of basic health concepts but struggles to apply them to the effect on health
	
Shows good knowledge of health concepts and can apply them to health when prompted to.
	Demonstrates strong knowledge surrounding health concepts, and understands how they impact emotional, physical and mental health in different ways.

	

Participation and engagement in physical activity 
	Shows limited engagement and participation in lessons, often sitting on the side during PE lessons or consistently ‘forgetting kit’/ ‘being injured’. 
	
Some engagement during PE lessons, but varies from week to week
	
Participates every lesson and shows enthusiasm, but not always to their best effort
	Consistently partakes in PE lessons, displaying full effort and attention, and a positive attitude towards physical activity

	





Competency in a range of movements



	

Can perform simple PE skills with some confidence and success. Can use these skills to have some effect on the outcome of the activity. Can show co-ordination when linking skills together with some degree of accuracy and precision
	
Can choose, link and combine skills correctly in a range of situations with control and co-ordination. Ability to modify skills whilst performing to suit changing situations to have a positive effect. Can consistently perform with balance, speed, strength and agility when performing in a variety of activities
	
Can choose, link and combine advanced skills and techniques in a variety of situations consistently with control, co-ordination and accuracy. Can modify skills to suit changing situations to have a positive and influential effect in competitive environments. I can perform in complex situations showing high levels of balance, speed, strength and agility
	Can choose, link and combine advanced skills and techniques in a range of situations consistently with exceptional control, co-ordination and accuracy. Can modify skills to suit changing situations to have a very positive and highly influential effect in competitive situations. Can perform in complex situations showing exceptional levels of balance, speed, strength and agility.

	Self-improvement, and personal goal setting
	
Unaware how to self-improve, and doesn’t display any personal goals and lack the motivation/ knowledge of how to achieve them
	

Shows awareness of personal goals they want to achieve, but need guidance on how to achieve them
	

Has strong knowledge of personal goals and targets and has implemented some strategies of how they will achieve them. 
	Has excellent knowledge of areas where they need to self-improve, has a clear plan set to achieve these goals, and are showing signs that they are on the way to achieving them.

	Teamwork, social skills, and emotional regulation 
	
Frequently displays struggle to work in a team/ with a partner, and often has trouble managing emotions during games etc. For example, very frustrated about losing
	
Sometimes partakes in teamworking games and activities, but struggles with being kind to others and understanding winning and losing
	Consistently in teamworking activities, shows good support of their peers but has struggle with controlling emotions sometimes, especially during competitive games.
	Demonstrates excellent teamwork skills, regularly praises teammates for their performances, has strong awareness that sports involve losing sometimes and can understand their flaws and where they need to improve next time 

	Healthy eating choices 
	
Learning knowledge of healthy choices when it comes to diet but often chooses non healthy items. Currently displaying a lack of understanding for what the body needs that day.






	


Makes some healthy choices, but these are limited and regularly will opt for unhealthy foods instead of healthier options
	


Often chooses healthy options and shows awareness of why they are eating different foods and the purpose of carbohydrates, fats, proteins, vitamins etc.
	

Consistently makes informed, healthy choices with food. Fuelling adequately for their bodies needs that day. Displays extensive knowledge of the different food groups and how much of each they need each day and how to ensure they are getting them.

	


Knowledge and understanding of components which are bad for health, and how to avoid engaging in them


	


Learning knowledge that physical inactivity is bad for health, but finds it difficult to understand that smoking, drinking etc are bad for health
	


Understands that physical inactivity is bad for health but lacks knowledge on ‘why’. Understands smoking and drinking aren’t the best for their health but again lacks knowledge of ‘why’. 
	



Demonstrates a solid knowledge of the negatives of physical inactivity and partially understands why smoking and drinking can be detrimental to health. 
	


Shows strong knowledge that physical inactivity is bad for health, can identify all the reasons why, and understands the impact of smoking and drinking on health.

	



Breadth of knowledge of a number of sports, tactics and leadership in sports






	

Learning to apply fundamental movement skills in activities and simple tactics in games. Can make some suggestions to peers on how to improve their performance.
	


More aware of how to apply fundamental movement skills to activities and some tactics. Can recognise what a good performance looks like in their peers.
	

More aware of complex tactics and can make a variety of suggestions on how to improve their, and peers’ performance. Shows an ability to deliver short sessions to peers, for example a warmup, to get everyone ready for the game.
	
Acquires knowledge exceptionally well, can identify positive and negative performances in peers, and give creative to help them improve. Can suggest how complex tactics can be applied to games.

	












Physical/ Psychomotor skills







	








Can apply fundamental movement skills into their activities. Apply basic principles and skills to activities. Work by yourself and with others with support. Exercise more regularly and live a healthier lifestyle.
	





Acquires new physical skills quite well. Practices skills in a range of activities and apples them in selected activities to achieve good levels of performance. They are physically fit and can remain active for reasonable periods to help promote their health and fitness. Work for extended periods of time, both independently and with others, with guidance or support. Participates in most PE lessons and engage in a range of extra-curricular activities.

	








Acquires new physical skills very well. Practises skills in a wide range of activities and applies them in selected activities to achieve very good levels of performance. Are physically fit and can remain active for significant periods to help promote their health and fitness. Can work for extended periods of time, both independently and with others, with limited guidance or support. Participates in all PE lessons and engages in a range of extra-curricular activities.
	

Acquires new skills exceptionally well. Can practise skills in a wide range of activities and apply them in activities to achieve exceptionally high levels of performance. Are physically fit and can remain active for sustained periods to help promote their health and fitness. Can work for extended periods of time, both independently and with others, without the need of guidance or support. Eagerly participates in all PE lessons and engages fully in extra-curricular activities.



Application and evaluation of the rubric 
PE students aged 9-11yrs old were observed using this rubric in a PE lesson, during an athletics session. 
Knowledge and understanding of a variety of health concepts and how they impact overall wellbeing- This was assessed during the warmup of the athletics session. The teacher was questioning the students about why warmups matter. ‘Beginner level’ was marked as any student who knew they had to warm up but didn’t understand why warmups are important. Developing stage was given to those who had a basic understanding that warmups create heat in the body but didn’t understand the importance of this. ‘Good’ was given to students who knew why they warmed up, and that certain foods provide energy for exercise. Finally, an ‘excellent’ score was given to students who understood that warming up primes the muscles for exercise and understood that performance and recovery is linked to a healthy diet. 
Participation and engagement in physical activity- This section was observed during the sprint repetitions section of the lesson. A ‘beginning’ score was given to individuals who seemed to be ‘jogging’ instead of sprinting and actively trying to avoid their turn in the sprint. A ‘developing’ score was given to those who were taking part, but not every sprint was to the best of their ability. A score of ‘good’ was allocated to those who completed most of the sprints and drills with full effort. A score of ‘excellent’ was given to students who were giving maximum effort for the sprints and activities and were encouraging others in their rest periods.
Physical/ psychomotor skills- This section was observed throughout the session. ‘Beginner level’ was given to those students who were getting tired easily and trying to avoid their turn. ‘Developing’ was applied to children who were able to complete the session but needed lots of rest breaks. ‘Good’ was given to students who maintained their fitness level throughout the sessions, taking minimal breaks. Finally, ‘excellent’ was given to students who displayed high quality performance and effort across the whole session, and didn’t actively need rest periods.
Breadth of knowledge of a number of sports, tactics and leadership in sports- Again this section was assessed continuously throughout the observation. ‘Beginning’ was given to individuals who gave basic comments to peers when they were prompted to by the teacher. ‘Developing’ was given to those who were offering feedback to their peers such as ‘use your arms more when sprinting’. ‘Good’ was given to individuals who were giving helpful advice to peers and explaining points where their peers could improve on. Finally, ‘excellent’’ was given to students who demonstrated good sportsmanship throughout, regularly helping peers with their form, being encouraging to others, and held an understanding of the importance of good form for example. This section was important for inclusion, specifically in some of the children who were disabled, or injured, they could take part in helping others and still achieve a high mark. 
Critical reflection of rubric 
Some aspects of the rubric could have been improved. For example, there are some inconsistencies with regards to the rapid succession in assessment levels. For the ‘teamwork, social skills and emotional regulation’ section, there is a large jump between the ‘good’ criteria, and the ‘excellent’ criteria. This is problematic as learning should progress fairly from basic understanding to a more complex understanding (Krathwohl., 2002). Additionally, there is also a lack of real-life application for some of the sections, for example the ‘participation and engagement in physical activity’ section. It could be argued that just because a student participates in a PE lesson, this does not directly correlate that they are active during their own free time. This is another area which needs to be addressed as one of the main purposes of learning in physical education is to develop knowledge and skills in physical development and competence that help lead to long-term engagement in sport and physical activity (MacNamara., et al 2011). In addition, whilst efforts were made to make the rubric as inclusive as possible, there are still some areas which may be biased towards more physically able children. For example, the ‘competency in a range of movements’ section, placed value on students performing with ‘exceptional levels of balance strength agility etc. This could be argued as being a disadvantage for students who have special needs, disabilities or injuries. This is an area which needs addressing because physical educators should be empowering every student to feel they are able to complete activities to the best of their ability, and still achieve a high score (Lieberman., et al 2024). Furthermore, this rubric would have to be adapted to student friendly language if it were to be given to students as a guide for their attainment. Some areas of the rubric also could have benefited from examples that could easily be measured. For example, instead of ‘shows an ability to deliver short sessions to peers’, it should be elaborated more clearly with ‘Can deliver a 5-minute warm up activity to peers effectively’. This would make assessing students easier for teachers. 
To conclude, the overarching aim of the rubric was achieved, in that it was mostly inclusive, addressed areas of the health and wellbeing curriculum, physical literacy, and teaching personal and social responsibility. Inevitably, there are several changes that could be addressed in order to improve the quality of the assessment tool.
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