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Introduction
The following research project provides a deep investigation into how wellbeing is approached within the primary school setting.  Pupil wellbeing in the primary school setting has been a growing area of interest across Wales in recent years. Since the development of the new curriculum for Wales, wellbeing has been highlighted as an area of importance for pupil achievement and development. The Successful Futures report by Donaldson (2015) highlights the inherent link between education and wellbeing, advocating for a curriculum which prioritises holistic development for pupils, ensuring that they not only achieve academic success but also develop their knowledge, skills, and attitudes to live healthy and fulfilling lives. 

The aim of the research is to identify pupil perceptions of wellbeing approaches used within the primary school setting. The primary school setting utilised in this project is a three-form entry school in South Wales, with more than 700 pupils on roll. As of 2020, 5.6% of pupils were identified as having additional learning needs, a figure which has increased, compared to 4.3% in 2017. In addition to this, 10.3% of pupils were eligible for free school meals. These statistics are relevant to the research project as such factors may contribute to individual pupil wellbeing. 

The research project was carried out across the primary school setting, with a mixture of foundation phase and key stage two pupils as one of the wellbeing approaches discussed in the research project is implemented for those who are needs assessed, and identified as requiring additional intervention to improve individual wellbeing outcomes. The research project aims to delve further into the Thrive Approach in particular, and pupils’ perceptions of having a needs-based intervention available to support them in school. This question was developed following a visit to the primary school setting and discovering the Thrive Approach, which raised an interest into how schools have shifted their attention to prioritise wellbeing since the implementation of the new curriculum for Wales. 

Overview of Relevant Literature
Pupil wellbeing and mental health in general have become more prevalent within literature in recent years. Danby and Hamilton (2016) highlight how schools play a significant role in supporting pupils’ wellbeing and reducing the stigma attached to mental health. However, it is also noted that there was a reluctance by primary school staff to address such topics due to stigma, therefore recommending the need for appropriate training opportunities to ensure primary school staff are knowledgeable and confident. Whilst these findings could be generalised, the main limitation of this study is that it was conducted on a small scale of only two primary school settings in North Wales. This could impact the reliability of the findings, as a larger participant sample, or widening the demographic of primary school staff may have produced contrasting results. It is important to consider these findings, which emphasise the need for appropriate staff training to facilitate wellbeing approaches. This particular factor has financial implications and suggests that the quality of wellbeing tools used in primary school settings could depend on availability for funding.

Despite previous findings, when pupil wellbeing is prioritised, research suggests a positive correlation between wellbeing and academic achievement (Lindorff, 2020; Miller, Connolly and Maguire, 2013; Morinaj and Hascher, 2022). Miller et al. (2013) identified that wellbeing as an underlying factor positively influenced academic achievement, reflecting the psychological theory of Maslow’s Hierarchy of Needs. The theory suggests that wellbeing is a fundamental need, and by fulfilling this need, pupils will achieve more academically (Maslow, 1943; McLeod, 2007). In addition to this, the study also noted that deprivation and gender were not factors that affected wellbeing and academic outcomes, suggesting the findings of Danby and Hamilton (2016) could be generalised to a wider demographic. 

Similar to Miller et al. (2013), Morinaj and Hascher (2022) reported academic achievement positively influenced wellbeing, including positive attitudes towards school, enjoyment in school and positive academic self-concept, suggesting that academic achievement and pupil wellbeing play a reciprocal role. However, as the study was conducted with secondary school pupils, it could be implied that the results cannot be generalised to reflect primary school-aged pupils. Lindoff (2020) also identified how wellbeing was also associated with improved pupil engagement and transition experiences and whole-school approaches to promoting wellbeing were found to improve self-esteem, mental health, self-efficacy, motivation and behaviour. Whilst these findings support the importance of promoting wellbeing in the primary school setting, one major drawback is that the evidence is derived from the Oxford International curriculum, which suggests that these findings may lack reliability, if the study was to be replicated via the curriculum for Wales. 

This research project looks at the use of the Thrive Approach as a wellbeing tool in the primary school setting. Thrive offers a trauma-informed, whole-school approach that helps to improve the wellbeing of pupils. Thrive (2021; 2022) conducted a number of user surveys for schools and impact reports, which found that 94% of schools embed Thrive into their curriculum. It was also noted that implementing the Thrive approach closes the gap for vulnerable pupils across measures such as attainment, behaviour, relationships, self-confidence and attendance. Additionally, it was found to result in a 73% decrease in pupil exclusions and a significant reduction in referrals to external agencies. Schools also reported that the Thrive approach has reaped benefits such as fewer classroom disruptions and improved academic results. Alongside this, Thrive was also found to have a positive impact on primary school staff, who felt more equipped to manage behaviour and more able to support the more vulnerable pupils in their care. Whilst these findings clearly showcase the positive impact adopting the Thrive Approach in schools can have on pupil wellbeing, it is also important to consider that these studies were commissioned by Thrive, therefore the validity of these findings could be impacted, had a non-biased party conducted these studies, the results may have varied to some extent. 

To counteract potential researcher bias, Hart and Heaver (2015) reported how the Thrive Approach provides positive outcomes for pupils’ emotional and social skills and helps to develop resilience. However, a number of issues regarding the implementation of the Thrive Approach were listed, such as the need for commitment from primary school staff to promote Thrive’s whole-school approach, alongside staff time and costs required to obtain licensed practitioner status, which is required to implement Thrive in the primary school setting. Highlighting potential limitations is a significant factor the Thrive-commissioned research failed to consider or discuss, which could suggest that research conducted with minimised researcher bias may affect overall results. However, it could also be argued that Hart and Heaver (2015) also reported the positive outcomes on pupil wellbeing when the Thrive Approach was implemented within the primary school setting.

Case Study
Simons (2009) defines case study research as an in-depth exploration from multiple perspectives of the complexity and uniqueness of a particular project, policy, institution, programme or system in a ‘real life’ context. It is research-based, inclusive of different methods and is evidence-led. The primary purpose is to generate in-depth understanding of a specific topic, programme, policy, institution or system to generate knowledge and/or inform a policy development, professional practice and civil or community action. 

The purpose of utilising case studies within research is to explore and depict a setting with the view of advancing understanding and can apply to the exploration of a department, programme of study or an individual pupil. As with any type of research methodology, there are a number of strengths and limitations associated with using case studies to collect data. Firstly, case studies are often conducted in naturalistic settings and attempts to provide a holistic portrayal and understanding of the research setting and subject. (Cousins, 2005). A strength of utilising naturalistic settings is that any participants being observed as part of the research are in their most natural state in a familiar environment, and therefore are more likely to display typical behaviours and attitudes towards the area of research in question. However, this may also be considered as a limitation, as the researcher is limited in implementing control measures, therefore potentially decreasing the reliability and validity of the findings.

There are also a number of ways in which case studies can be improved, such as including repeated measurement of objective data, planning the treatment, chronicity of the case, size and impact of effects, the number and diversity of subjects, standardisation, and monitoring the integrity of both the independent and dependent variables, employing some type of formal design and data analysis, examining the social validity of outcomes, assessing generalisation and maintenance of treatment effects (Kratochwill, 1985). Such factors can help to counteract some of the previously-mentioned weaknesses of utilising case studies within research. Additionally, these measures ensure the findings can be generalised if a larger, more diverse sample is used and repeating control measures within the research, which can also contribute to strengthened reliability and validity of the findings.

Brown (2008) offers arguments which both support and oppose the use of case studies within research. Firstly, it is noted that findings can rarely be generalised and unless the researcher fully understands the case study and its place in the research process, then its strengths and direction of the research may be questioned and raise limitations. This viewpoint suggests that utilising case studies should be dependent on the nature of the research and also the researcher’s capabilities of using a case study to support findings and provide further direction towards the research question. On the other hand, Brown (2008) also highlighted how case studies are able to provide rich and significant insights into particular events and behaviours, can inform how environments function, increase understanding of a particular phenomenon and generate humanistic, holistic understanding of complex situations. It could be argued that whilst case studies have fewer participants and less generalisable findings, it allows for in-depth investigation which help to identify new topics of interest and inform further, more generalised research based on the findings. 

In relation to this research project, participants included a selection of primary school pupils from both foundation phase and key stage two. As the Thrive Approach is both a whole-school approach and needs-assessed for individual intervention, both random sampling and opportunity sampling were used respectively, to ensure perceptions were gathered from pupils who were identified as requiring Thrive sessions, and those who experience Thrive as part of their daily school life. By using a mixture of participants, this ensured a wider representative sample across the primary school stages. 

Research Methodology
The research project used questionnaires as its predominant research methodology. The use of questionnaires for data collection within research are heavily debated within the literature. Marshall (2005) highlighted several of the key advantages and disadvantages to using questionnaires as a research methodology. Firstly, questionnaires are able to obtain high response rates and provide anonymity, which encourages more honest answers and reduces bias. Additionally, respondents typically understand what is being asked of them and yields quantitative analysis, which allows for comparable, easy-to-read results. However, it could be argued that not all participants will understand the purpose of the questionnaire or what they are expected to do, depending on the nature of the research and participants involved. 

On the other hand, there are a number of disadvantages to adopting questionnaires as a research methodology. It is noted that questionnaires may be unsuitable for participants with poor literacy, visual impairment and non-English speakers, unless translated. Alongside this, participants have little opportunity to express their own perspectives or add something of importance, unless open-ended questions are included. However, such disadvantages could be addressed, particularly within this research project. For example, due to their age, pupils will be supervised and supported by the researcher and a member of school staff when completing the questionnaires, so any confusion or difficulty providing answers can be resolved in real time. 

Whilst highlighting both advantages and disadvantages to using questionnaires, Marshall (2005) also made a number of recommendations for future planning of questionnaires. They should be carefully planned, with a prior literature search conducted to inform potential questions. How the questionnaire will be delivered and should be considered, taking care to plan what type of questions would be appropriate, the language used, sequencing, length and layout in consideration for increasing the potential response rates. It is also recommended that the questionnaire is piloted and revised prior to the main research begins to ensure the results will be high in reliability and validity (Jack and Clarke, 1998; Marshall, 2005). 

It is also important to consider the implications of utilising an online questionnaire. This particular method allows researchers to reach a larger, more diverse participant sample, therefore increasing the validity of the findings. In contrast, it has also been argued that online questionnaires may result in self-selection biases and lack of context (Dewaele, 2018). This also reflects the findings of Marshall (2005), who raises concern over lack of context behind questions, and limited opportunity for participants to express opinions they wish to share. However, in relation to this research project, this limitation was addressed by having pupils supervised by a member of school staff alongside the researcher, in order to provide context to the questions being asked. Another disadvantage of online questionnaires is the possibility to eradicate potential participants due to a lack of digital literacy skills. Hunter (2012) identified ‘technophobia’ as a likely disadvantage to using online questionnaires, if there is potential for suitable participants to lack knowledge of using online platforms to input their data. This limitation was addressed in the research project, as participants involved primary school pupils, who face some challenges associated with the disadvantages of using questionnaires. Where pupils may have difficulty accessing the online questionnaire, inputting their answers, reading or interpreting the questions, members of school staff will be present, alongside the researcher, to overcome any of these potential issues. 

The reason behind using an online questionnaire to collect data for the research project was due to the level of questioning required to suit the ages and abilities of the pupils participating. Additionally, pupils within the primary school setting were known to have competent digital literacy skills, therefore making an online questionnaire the preferred method. By doing this, pupils were able to complete the questionnaire with increased independence, typically only requiring support with some reading and scribing answers. As mentioned by Marshall (2005), using an online questionnaire was also deemed to be most suitable when considering the safeguarding of pupils, as online questionnaires are able to provide anonymity and confidentiality from the outset. 

The questionnaire comprised of 7 questions, with the aim of finding out pupils’ perceptions of the Thrive Approach as a whole school strategy to improve wellbeing (See Appendix II). The questionnaire was structured to begin with obtaining data regarding the demographic of pupils participating, such as finding out what year group they were in. Following this, the types of questions used to gather perceptions included open and closed questions to obtain a combination of qualitative and quantitative data, tick boxes and simple Likert scales. These methods were selected to ensure the style of questioning used was age appropriate and pupils were able to read and interpret the answers independently when possible. 


Data Presentation and Analysis Methods
Following the completion of the questionnaires, data sets were created for each individual question, which were analysed using descriptive and inferential statistics. Quantitative data analysis can reveal emerging patterns within the data collected, however, a limitation of using this particular method is that any patterns identified can only relate to the existing variables (Schoonenboom, 2023). In relation to this research project, these findings encourage the use of quantitative data as the research aimed to identify patterns in pupils’ perceptions of the Thrive approach as a wellbeing tool, to later be analysed. To further support Schoonenboom (2023), Cleland and Durning (2015) stated that quantitative research is derived from the positivist paradigm, where the goal is to describe the phenomena experienced, which can be observed and measured. The collected data was summarised into a series of bars and graphs (See Appendix III). Graphs have the capability to absorb large quantities of data and organise the content into a manageable, easy-to-view tool (Klein, 2014). Using graphs when presenting the results of the data allowed for simplified viewing for readers and a clear, concise visual aid to support analysis methods. 

Once the data was presented in graphs, the results were analysed using descriptive and inferential analysis. Descriptive analysis refers to discussing features from data samples such as tables, charts and graphs. Inferential statistics enables conclusions to be drawn regarding the population from which the sample was taken (Stapor, 2020). By utilising both descriptive and inferential statistics, the data collected in this research project was analysed as effectively as possible in order to draw conclusions and identify trends.

Ethical Considerations
Prior to the research project being conducted, an ethics form was completed and formally approved by the University’s Yr Athrofa Ethics Committee (See Appendix I). As the participants were primary school pupils, consent was sought by asking the school staff from various levels, such as class teachers, Thrive practitioners and senior leadership staff, who provided information that parental consent for any data collection or pupil involvement in student research, was obtained at the start of the academic year, therefore no additional consent form was required to participate in this particular research project. 

As consent was already obtained, pupil assent was gained prior to the research project, by providing verbal information to pupils with support from a familiar staff member who knew the pupils. The aims of the research were explained to pupils at an age appropriate level and they were informed that they were not required to participate, and were reassured throughout that they were able to withdraw from the research if they wished. Pupils were also informed that any information they provided would remain anonymous and confidentiality would be maintained for the duration of the research project. Pupils were guided through the process by the supervising staff member, and any questions they were unsure of were explained to them when required. Both the researcher and supervising staff member ensured to remain calm and friendly towards the pupils for the duration of the research, to minimise risk of them feeling pressured to answer in a way they deem is more favourable. 

As stated in the ethics form, to minimise risk to both the researcher and participants, all data collected will be securely stored, and due to the research taking place via online questionnaire, anonymity will be in place at all stages of the research process. Additionally, confidentiality will be maintained by not disclosing the primary school setting at any point in the research project and pupil confidentiality will be a priority throughout. In the event that a pupil discloses any information which could put them at risk of harm, a member of staff familiar to the pupils will be present at all times alongside the researcher, who will report any relevant information to the designated safeguarding leaders within the primary school setting.

Analysis of Results and Discussion
Overall, 10 pupils participated in the research project. It was undisclosed whether they were receiving individual Thrive sessions or experiencing Thrive only as a whole-school approach. The school-age of pupils ranged from Year 1 to Year 4 and were randomly selected. 

Figure I. Bar graph to show how familiar pupils are with Thrive in school.
[image: /var/folders/q7/b73drdqn4xg0z402vrnz8qbh0000gn/T/com.microsoft.Word/Content.MSO/AF593302.tmp] 
For question 2, 50% of pupils answered saying they were very familiar with the Thrive Approach in school, whilst the other 50% decided they were inbetween ‘unsure’ and ‘very familiar’. It is evident that all pupils had some awareness of the Thrive Approach, but to varying extents. 

Figure II. Bar graph showing how Thrive makes pupils feel.  
[image: /var/folders/q7/b73drdqn4xg0z402vrnz8qbh0000gn/T/com.microsoft.Word/Content.MSO/26C0CA60.tmp]
All pupils reported positive emotions towards the Thrive Approach being embedded in the school. This was evident due to no participants selecting the choice of ‘other’ when asked how they feel, which gave them opportunity to add their own choices. 60% of pupils said they feel safe at school, whilst 50% noted that they feel relaxed. Feelings of being happy and comfortable in school as a result of Thrive were reported by 40% of pupils, and 20% of pupils said that having Thrive in school made them feel more confident. These findings reflect those of Danby and Hamilton (2016), further emphasising the importance of schools in supporting pupils’ wellbeing.

When pupils were asked their favourite element of Thrive, there were a number of common themes among pupils’ responses. Firstly, pupils reported the positive impact on relationships with their teachers, as seen in a quote by one participant “having a bond with my teacher” and also another participant adding “I feel safe around my teachers.” Such responses clearly demonstrate the ways in which Thrive has allowed pupilar to develop a sense of trust and safety in the primary school staff in their environment. Another theme identified in pupils’ responses was the sense of belonging and community associated with the Thrive Approach. One participant commented “everyone in school gets to be part of it, even if you don’t need it,” referring to how all pupils feel included in the Thrive Approach, despite many not being identified via needs-assessment for requiring individual Thrive sessions. Having a positive association with Thrive supports the ideology of Maslow’s Hierarchy of Needs, as fulfilling pupils’ wellbeing needs will allow them to succeed in other areas, reflecting the findings of, Miller et al. (2013), suggesting that Thrive could have a positive impact on pupils’ academic achievement. 

Figure III. Bar graph showing how Thrive has helped pupils to understand their feelings.
[image: /var/folders/q7/b73drdqn4xg0z402vrnz8qbh0000gn/T/com.microsoft.Word/Content.MSO/B7CA0DAC.tmp]
70% of pupils reported that the Thrive Approach has helped them a lot when understanding their feelings, with the remaining 30% voting inbetween ‘not really’ and ‘a lot,’ suggesting that most pupils have developed their understanding to some extent, as no pupils voted ‘not at all.’

Figure IV. Pie chart to show whether pupils think all children in school should participate in Thrive.
[image: /var/folders/q7/b73drdqn4xg0z402vrnz8qbh0000gn/T/com.microsoft.Word/Content.MSO/63063C9A.tmp]
Pupils were asked whether they think all pupils should have individual Thrive sessions. A 60% majority of pupils voted yes, while 30% voted no and the remaining 10% were unsure. A limitation of the data being presented in this way is that there is a lack context or reasoning provided behind the answers, which may have revealed new patterns within the data, had the question been opened to interpretation.

Pupils were asked for their perception of how they think the Thrive Approach makes their school a better place. A recurring theme among pupils was the feeling of safety as a result of embedding the Thrive Approach across the school, with comments such as “everyone knows they are safe in school.” The theme of safety appeared in 60% of responses, with the remaining 30% reporting feeling valued, happy and looked after. This suggests an awareness of the principles behind the Thrive Approach, as pupils are able to recognise its impact when embedded across the primary school setting.

The final question prompted pupils to think about any recommendations they would make to improve the Thrive Approach. A common theme included increasing ‘Thrive time,’ whether this was with friends, spending more time with their Thrive teacher or as a whole class approach, with 70% of pupils expressing interest in additional, allocated Thrive time. 20% of pupils asked for more games to be carried out, either in Thrive intervention sessions or as a whole class approach. The remaining 10% expressed they wanted to make no changes to Thrive.

Conclusions and Recommendations
From a small sample, the findings have shown the positive impact Thrive has on pupil wellbeing, whether they are receiving specific intervention or as part of a whole class approach. However, there were a number of limitations which may have had potential impact on the overall findings of the research project. Firstly, the project intended to utilise semi-structured interviews to record school staff members’ perceptions of the Thrive Approach, which would have allowed for more rounded findings and identified a wider range of patterns and themes due to the addition of qualitative data. In addition, a control measure could have been added to compare the views of pupils who have been identified as requiring Thrive intervention sessions, compared to those who only experience Thrive through the whole-school or class-based approaches. Alongside this, a larger sample size would have allowed for the results to be more generalised and increase the reliability and validity of the findings. 

This research project could be used to inform further research, such as exploring staff perceptions within the school, or as wider research. In addition, it could be recommended that these findings are compared to another primary school where the Thrive Approach has not been implemented. 
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