Section 1
	Activity Plan

	Experience: Spending a morning exploring in the wooded area behind the school grounds.   

	Number of children: 
Eight 
	Age of children: 
6-7 (Year 2)
	Number of adults: 
2 adults

	Location:
Wooded area behind the school grounds
	Preparation time:
5 minutes to gather resources
	Activity time:
2 hours

	Resources:
First Aid Kit
Emergency Contacts and mobile phone
Wet weather gear/ wellies
2 x iPad
Plastic sheet / Tarpaulin
Rope
2 x Buckets
2 x Magnifying glass
2 x Binoculars 
1 x Bag and litter picker 
Visual Timetable

	Aim/s of activity:
To give the children the opportunity to explore and experience the outdoor environment independently. The adult will provide some resources the children may want to use outdoors. The children can also use the environment and natural materials around them to play with during the session. A bag will be taken to collect any rubbish found on the way back. 


	Links to outcomes:
• exploring and investigating outdoor learning environments
• exploring, investigating, and using a wide range of stimuli and resources such as the environment and natural open-ended resources to support a child’s holistic development
• involvement in the different types of play and a range of planned activities including those that are child initiated 
• being involved in physical activities that allow them to work as individuals, with a partner and in small groups, sharing ideas and helping each other to improve their work (Foundation Phase Profile, 2015).
[bookmark: _Hlk49965536]• being encouraged to care for themselves, each other and their environment (Education for Sustainable Development and Global Citizenship, 2008). 


	Differentiation:
Visual Timetable - to use with an ASD child within the group. This enables the adult to help with transition back to class after the activity has finished by using picture communication cards to prepare them about what is next.

	Health and safety:
See Risk Assessment and Environmental Audit.

	Role of adult/adults:
Adults are to stand back and observe the children and allow the children to explore without direction. Adults may engage if spoken to or invited by the child/children. Adults may also intervene if the children are causing harm to eachother or the environment.

	The activity:
The experience will be to walk a small group of children to the wooded area behind the school grounds to spend the morning exploring the area independently. Parental consent will be obtained first before any children leave the school grounds. The correct risk assessments and environmental audit will be carried out to assess and plan for any risks that may be encountered. Another member of staff and I will gather the resources listed and walk the children to the wooded area. Before leaving the children will dress appropriately in the weather gear and wellies.

When at the wooded area I will give clear safety instructions to the children about potential hazards such as fallen branches, uneven surfaces and also show them the boundary of where they are allowed to go. The children will be reminded how to respect the environment by not damaging plants or wildlife and putting back any insects where they were found. The children will also be instructed about stranger danger and reminded who the First Aider is in case of any accidents. The resources will be put out for the children to access freely and they will be told that they can use them if they want to. I will then tell the children to go and explore, build, or play with whatever they want to for two hours. 

The children may go off an explore the natural environment and use slopes to roll down, logs to balance on or climb trees. This will give the children opportunities to learn how to take risks and move safely in the outdoor environment which will develop their coordination, resilience, confidence, awareness and develop their gross motor skills. Climbing trees can also give children a rich sensory experience and develop physical strength and can develop a child’s knowledge and understanding of the world around them.

The children may also use the bucket to collect natural open-ended resources from the environment around them such as sticks which could be used as magic wands or spoons and will develop their imagination by allowing them to express themselves. The children might collect leaves to make pictures with or sort into colours or shape. The buckets can also be used to place insects in which can then be looked at with the magnifying glass. If the children partake in this, then it will allow the children to identify living creatures, habitats and plants in the outdoor environment and teach them empathy towards nature. When children find interesting things, it can also give children the opportunity to develop communication skills by sharing what they have found and asking questions.

If the children are interested in the tarpaulin and rope, then they might decide to build a den in the woods. The woods will provide trees and branches to help create the den. Building a den will provide chances for the children to communicate with eachother and cooperate with eachother to be creative to become independent learners. When building the den, the children will need to demonstrate numeracy skills such as balance, weight, size and problem solving through a practical experience.   

Another resources the children may choose to use is the iPad. The children may choose to take photographs of the environment, friends or insects. When taking photos of trees for example they will be looking at patterns and textures. This will develop their knowledge of using various ICT tools and advance their fine motor skills. 

After the children have spent the morning exploring, I will gather the children to head back to school. I will show the visual timetable to the ASD child, so they know what is happening next. On the way back I will ask the children to keep a look out for any rubbish for an adult to pick it up safely with the litter picker and put it in the bag to take back to school with us. This will demonstrate to the children how to take care of the environment and show them how to be environmentally friendly in their everyday lives.
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Section 2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Spending a morning exploring in the wooded area behind the school grounds
	Date:
	01.10.20

	Assessor:  
	Sacha Jarvis
	Review date:  
	01.04.21




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Collecting natural materials
	The children will have the opportunity to participate in a child-initiated activity, exploring a wide range of stimuli. It will allow the children to become familiar with the environment and begin to identify objects and plants outdoors which supports learning science. It also teaches them empathy towards nature.
	Poisonous and dangerous plants such as nettles

Scratches and splinters from the natural materials such as wood

Members of the public/ strangers in the area

Animal faeces or carcases in the area
	Adults and Children
	· Adults will check the area being used for any dangerous plants before taking the children
· Adults will check the area being used for any dangerously sharp objects 
· The adults will warn the children of any nettles or harmful plants and monitor the area closely 
· First aid kit will always be available to treat any scratches or splinters
· The children will be advised about ‘Stranger Danger’
· Area will be checked before visit for any faces or animal carcases and children will be reminded not to approach
	Low

	Den building
	When building dens, the children will have opportunities to communicate with eachother and work together as a team to become independent learners. The children will need to demonstrate numeracy skills such as balance, weight, size and problem solving through a practical experience. 
	Scratches and splinters from trees/ branches/ wood

Weather conditions e.g. wind, rain can lead to discomfort if wet

Being poked in the eye with sticks/ wood

Working with outdoor materials e.g. trees, leaves, mud – Possible infection of cuts or putting it in their mouths
	Adults and children
	· First aid kit and first aider will always be available to treat any scratches or splinters
· Pupils/adults to wear appropriate clothing to suit weather conditions e.g. wet weather gear
· In the event of adverse weather conditions consideration should be given to cancel the visit
· Make sure the soil isn’t contaminated with faeces etc. before
· Remind the children to be careful when carrying trees/branches
· Remind the children not to put things in mouths or near eyes
· Hand sanitizer can be used if needed and washing of hands on arrival back to school
	Low

	Collecting Insects
	Collecting insects will give children the opportunity to explore aspects of science and help them begin to identify insects in the outdoor environment.
	Stings/bites from insects 

Cuts from broken equipment e.g. broken bucket
	Adults and Children
	· Staff to be aware of insects nearby or being collected by the children
· First aid kit will always be available to treat any stings or bites
· Ensure children are aware of what insects they can handle or not handle e.g. not to pick up wasps or bees
· Check equipment before and after activities

	Low

	Climbing Trees
	Climbing trees allows children to engage in risky play which develops a child’s physical strength, resilience and also gives them a rich sensory experience. 
	Falling from a height causing broken bones, cuts, sprains

Running, jumping and swinging could result in falls
	Adults and Children
	· The children will always be supervised/ observed, and staff can assist the child if asked for help
· The area will be checked for any loose/ broken/ rotten branches
· Children will be spoken to about climbing trees as safely as possible
· First aid kit and first aider available
	Medium

	Litter Picking
	This will demonstrate to the children how to take care of the environment and show them how to be environmentally friendly in their everyday lives.
	Cuts from sharp objects e.g. needles, cans, bottles

Contaminated Litter
	Adults and Children
	· Children will only help to locate litter and not pick up
· Adults will use litter picker to collect litter into a bag
· Children will be reminded not to touch litter and to report to a member of staff immediately
· First aid kit and first aider available 
	Low

	Walking to wooded area
	The children will learn how to walk safely to a destination when out in the locality. It will support them in becoming aware of their surroundings. If the children are walking on uneven ground it will benefit their vestibular sense and balance.
	Disruptive behaviour from pupils. 

Slips, trips and fall whilst walking.
Cuts, grazes and abrasions from falling.

Getting lost.

Familiarity with destination
	Adults and Children
	· Correct supervision ratios to be put in place (1:4)
· Procedures clearly stated prior to walking regarding unacceptable behaviour and disruptive pupils to be dealt with appropriately
· Any behavioural needs will be discussed with other staff member
· One staff member to lead children checking the way for any hazards such as branches, uneven ground to be able to warn the group in advance 
· First aid kit and first aider will always be available to treat any scratches or splinters
· Staff will position themselves appropriately in the group to ensure effective supervision e.g. one member of staff to lead and check for hazards on the way and another staff member at the back of the group to make sure the children are following safely
· Staff will visit destination beforehand and have knowledge of the area
	Low




Section 3
	
Issue / environmental feature
	
Damage that could occur
	
How to lessen negative impact 
	
Resources needed
	
Who is responsible 

	Trampling environment during activity - overuse of area

	Using the same area to much could cause damage to grass and plants – exposing the ground and destroying plant life
	Monitor areas that could become bare and direct children to use different areas

Contemplate not using certain areas where new flowers/plants are growing

Using natural paths
	N/A
	Adults and children – Adults to enforce rules to children and supervise area


	Collecting Minibeasts 


	Squashing or damaging the creatures

Over collecting

Changing site biology /eco system

	Remind the children to be gentle with the insects and only collect a few

Children should return the Minibeasts back to where they found them

	N/A
	Adults and children – Adults to enforce rules to children and supervise area


	Moving natural materials e.g. wood/branches/ stones to make a den



	Could be removing or damaging the wildlife’s habitats
	Children to try and use branches/ leaves/ sticks that are already on the floor rather than pick any

Return any big branches/ logs to where they were found 

Return any rocks/stones used so creatures/woodlice don’t dry out
	N/A
	Adults and children – Adults to enforce rules to children and supervise area


	Litter
	Litter can contaminate the soil

Wildlife can get tangled in litter

Wildlife could eat the litter
	Children are reminded if they see litter to immediately tell an adult so it can be removed safely

Group not to leave any litter/ materials or resources behind
	Litter Picker
Bag
	Adults and children – Adults to enforce rules to children and supervise area



	Collecting natural materials
	Over collecting- items such as berries/plants/ etc.

Damaging rare native plants that may result in changes to eco-systems

Damaging trees


	Not to collect / pick certain plants e.g. bluebells or berries, share with birds insects etc.

Try to use leaves/ plants / flowers that have fallen naturally or pick with a measure of sense

Not to break/ snap trees and use materials on the floor
	N/A
	Adults and children – Adults to enforce rules to children and supervise area
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Section 4
The experience was outdoors in a small woodland area which provided children with opportunities to engage with the environment which has many benefits such as providing children with the opportunities to develop their cognitive, linguistic, physical, social and emotional abilities (Bilton, 2010; Beyer, 2015, p. 253). This quality play experience offered the children chances to take risks, encounter a range of feelings, use varied movements, experience the natural elements, communicate with other children or play alone, opportunities to use their senses, and be involved in rough and tumble play (Play Wales, 2020). 
The experience considers opportunities to give children the freedom to use the space and move around freely. They may choose to run, climb, or jump. This is important because children need to exercise to develop important physical skills, gross motor skills and fine motor skills (Bottrill, 2018; Macintyre, 2001). Developing these skills will support a child’s proprioception which is vital for children to be able to regulate their bodies. If a child’s proprioception does not develop correctly then it can lead to difficulties such as poor coordination (Garland, 2014). The experience also gives children opportunities to roll down the uneven ground, swing from trees or balance. This supports their vestibular system which gives them a sense of balance, spatial awareness, and coordinates balance with movement (Garland, 2014). According to the NHS (2018) physical exercise and movement supports healthy growth in children and reduces the chance of having depression by 30%, by releasing endorphins which improves self-esteem and overall mental health (NHS, 2019; Ekkekakis, 2013). 
The outdoor environment is important to help children connect with nature (Duncan, 2013; Ouvry and Furtado; 2020) which is supported by theorists such as Froebel and Steiner who suggested that nature and outdoor play are central to a child’s holistic development (Knight, 2009; Malone and Waite, 2016). Research by RSPB (2013) argues that children who do not have connections with nature can experience lower achievement in school and poorer mental and physical health (Bowler, 2010, p. 1). Louv (2005) calls this nature-deficit disorder and maintains that children need to connect with nature to protect the environment for future generations which is a strongly encouraged in the Education for Sustainable Development and Global Citizenship (2008) document. By supporting children’s wellbeing and physical health through experiences it promotes the Wellbeing of Future Generations Act (2015), legislation which encourages maximising individuals in Wales physical and mental health to benefit the future economic, environmental and social wellbeing of Wales (Welsh Government, 2015, b). The importance of connecting with nature is also highlighted in a study that compared the wellbeing of children in the UK, Sweden and Spain in two hundred and fifty children who all said being outdoors and having fun is what makes them happy (IPSOS and Nairn, 2011).
The experiences outcomes were linked to the The Foundation Phase Framework (2015) and ESDGC (2008). A curriculum which recognises the importance of children being able to have daily experiences in the outdoor environment to support their wellbeing, with the framework maintaining that children should have outdoor experiences across the seven areas of learning (Welsh Government, 2015). The ESDGC (2008) also emphasises the importance of experiential learning outdoors to develop knowledge and understanding about the environment which links to Piaget’s experimental learning theory (Nutkins et al., 2013) and Donaldson’s framework for the new Welsh curriculum (Welsh Government, 2020). Some practitioners find it difficult to give children in their care regular opportunities to explore outdoors, with some settings only having concrete playgrounds and little or no source of plants or animal life (Tinney and Hirst, 2018, p. 104-138). While the curriculum places importance upon the outdoors some practitioners discussed how regular opportunities for outdoor play is reduced by a focus upon testing (Welsh Government, 2015 a) which also causes stress and anxiety for the children (Lohback et al., 2016, p. 899). 
This is an example of practitioners thinking that children’s learning should take place at a desk in a formal way which shows a lack of understanding about how children develop through play (Brown, 2013; Ouvary and Furtado) as it can be argued that children in Sweden spend much of their time outdoors in the early years and are able to use the outdoors to develop important  literacy and numeracy skills ready to start formal school at age six or seven (Einarsdottir, 2006; Moser and Martinsen, 2010, p. 467). The 2018 PISA national report indicates that Sweden outperformed children in Wales in reading, mathematics and Science which suggests the Welsh curriculum is not working compared to other countries with higher average scores (Welsh Government, 2019; OECD, 2019). This leads to the new curriculum being introduced in two thousand and twenty-two which is remarkably different to previous curriculums. The Four Purposes of the curriculum are intended to direct the curriculum rather than imposed subjects and content being taught like previous curriculums (Gatley, 2020, p. 2020).
The experience was set in the natural environment which was chosen due to the features within the natural environment such as hills, trees, uneven surfaces, a wide variety of loose parts, and elements of weather. This allows children to explore freely and learn about taking risks and accountability for their own safety (Gill, 2010). It is important for children to be allowed to take risks for them to begin to understand the consequences of actions and discover things for themselves by taking on challenges to become more independent. Taking risks can give children a sense of achievement and boost their confidence which supports their mental health and wellbeing (Bilton, 2010; Play Wales, 2020) and if children do not learn how to tackle physical and emotional risk they can become reckless or unable to deal with consequences (White, 2008). 
[bookmark: _Hlk50744270]The experience offers a diverse landscape to support children’s development as it is both stimulating and varied (Fjùrtoft and Sageie, 2000, p. 92) For example, the children may roll down the hills or climb trees. Using the natural environment is central to Scandinavian curriculums and involves many opportunities for the children to develop, by taking risks and challenging themselves (Humberstone et al., 2016).  According to research some benefits of risky play include being less susceptible to obesity and mental health problems and having a better prospect of learning things such as perception, resilience and improving life skills (Brussoni et al., 2012, p. 3135; Ouvary and Amanda, 2020). This concurs with the new Welsh curriculum to support children to build upon their wellbeing by developing their confidence, resilience, and empathy (Welsh Government, 2020). 
However, practitioners and settings face parental concerns about children’s safety when taking risks outdoors which can lead to practitioners leading more structured adult led activities instead (Little, 2013, p. 26; Ouvry and Furtado). This is called risk aversion and is an effect of a wider social, economic and cultural change such as road traffic, longer working hours for parents, less quality public space and the evolution of leisure centres providing indoor activities. These changes have impacted on individuals, causing anxieties over the safety of children although children are statistically safer at present (Gill, 2007). Health and Safety Executive (2012) maintain that legislation will support practitioners to make balanced management of children taking risks and recognise the vital impact that play and risk taking is needed to support children’s development. To reduce parental concerns the  activity follows the Health and Safety Code of Practice (2018) by ensuring a full risk assessment of the experience and staff ratios are adhered too to minimise any potential risks, and make sure the correct procedures and guidelines are followed if for example any injuries occurred (Welsh Government, 2018). Estyn (2019) coincides and points out the importance of risk assessments to identify potential hazards but also supports children being able to take risks to develop their confidence, self-worth, and important physical skills.
During the activity the adult’s role is to observe the children and watch for cues, only involving themselves for safety purposes or if initiated by the child. The child led activity allows the children to play independently and explore the environment freely which enables them to think in abstract ways, developing their imagination and theory of mind (Bruce, 2001) which concurs with Montessori’s thinking (Marshall, 2017, p.1). Swedish research also supports children playing independently and suggests it develops lifelong skills such as organisation, perseverance and the ability to transfer various skills across different tasks (Bennett, 2010, p. 21) which Donaldson supports in the new Welsh curriculum, maintaining that children should be given opportunities to develop deep conceptual understanding of what they are learning and be able to transfer knowledge and skills to various scenarios (Welsh Government, 2020). The child led experience also supports Piaget’s cognitive development theory that children learn through exploring the world around them through practical and sensory experiences which meets children’s individual needs (Nutkins et al, 2013). Another benefit to the adult stepping back during the experience is that it enables them to resolve issues with eachother without relying on an adult. How children communicate with each other and deal with disagreements is critical to develop lifelong skills (Bilton, 2010). 
The experience provides the children with the chance to explore natural materials such as sticks, leaves, and stones which have important play value as they are interesting and support a variety of play types which creates learning opportunities throughout the curriculum in a purposeful way (White, 2008). Montessori agreed with the importance of natural materials as they are tactile and enhance the sensory experience of activities (Knight, 2009). Natural materials are open ended which means they can symbolise anything, this develops imagination and during the experience the children may use a stick for example as a wand (Bilton, 2010; Chawla, 2015, p.445). By using natural materials, it can encourage children to be creative and help them connect with nature (Early Years Careers, 2020) which is an important aspect of the ESDGC (2008) ethos. The Reggio approach also supports children having a rich stimulating environment with an abundance of natural sensory materials which can also be recycled (Nutkins et al., 2013). 
Some resources were supplied by an adult to enhance the experience (Bilton, 2010) as some commercial resources do have a place when considering resources (Tucker, 2005). The resources were carefully selected to go alongside the natural resources to develop the children’s ideas and thoughts and maximise learning (Bilton, 2010). Such as rope, tarpaulin, a bucket, and magnifying glasses. If the children decided to make a den it would provide important opportunities such as cooperation, problem solving, numeracy skills, design, safety when constructing, and testing and improving (National Trust, no date). This links to Donaldson’s vision of the new curriculum to give children experiences to encourage them to be critical creative thinkers (Welsh Government, 2020). The bucket and magnifying glass may be used to collect insects and look closely at them which gives the children opportunities to develop their knowledge and understanding, numeracy skills and communication skills (Welsh Government, 2015). The children may invite a knowledgeable adult in to discuss findings, allowing opportunities for sustained shared thinking to support the child with deeper knowledge and meaning, clarifying their understanding (Siraj-Blatchford, 2009, p. 1).
The experience carries out an environmental audit which measures the effect the activity may have on the environment and puts things in place to protect the area (Collins Dictionary, 2020). This demonstrates to the children how to respect the environment by reminding the children to, be gentle with wildlife, return collected materials or insects where they were found them, and sighting rubbish to be collected with adults on the way back to the setting. It is important to embed these habits in children to empower them to make changes for their health and wellbeing, which has a positive impact in the wider community for future generations (ECO-Schools, no date). Learners should be given experiences to develop their global awareness which is why ESDGC (2008) supports experiences that include opportunities for children to think about the environment and the values of the framework should be treated as a way of life and not a separate subject (ESDGC, 2008). 
On reflection the length of the experience could be extended. Although the experience is two hours it may be helpful to allow more time for the children to revisit what they have been engaging in. For example, if they made a den to go back and improve it. According to research to develop a deeper understanding of skills, children need to revisit and build upon prior knowledge (Wenk, 2017; Roschelle, 2007, p.1). By extending the time to revisit it will develop complexity to a child’s current knowledge which is fundamental for organising new information to make it valuable and meaningful (Tay, 2018). Theorists such as Bruner, Piaget, and Vygotsky support this with their theories on constructivism (Nutkins et al., 2013). In the future the children should also be allowed to continue to have outdoor experiences with opportunities for deep learning on a regular basis (Ulset et al., 2017, p.75; Malone, 2008). Experiences on a regular basis at different times of the year will also enable knowledge of the seasons and changes in the local environment which is linked with the ESDGC framework (ESDGC, 2008). 
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