Eastwood Primary School; Haverfordwest.
Eastwood Primary School is a Church of Wales school, found in Haverfordwest Pembrokeshire. The school opened in 1998, and serves a wide rural community throughout Haverfordwest and further afield. 

There are 188 pupils currently on roll, and a team of staff made up of 26 teachers, teaching assistants, admin, kitchen and care taking staff. Our schools’ Governing body plays an active part within our schools’ development, care-taking and progression, along with our children’s parents and carers. Working together as teaching staff, Governing body, parents and children forms a strong team dedicated to creating a happy, safe and vibrant learning environment for our children.

At Eastwood Primary School, pupil voice is an incredibly important aspect of our school ethos. Not only do we want children to feel safe and secure within our school, we also want children to reach their full potential through independent learning, free choice and recognition of ideas. We value each and every child and their individual path of learning. Each pupil within our school is treated as an individual, and their unique skills and talents are recognised and celebrated. 

We are also taking part in ‘Siarter Iaith Gymraeg’, and have achieved our silver award. Welsh language and Welsh culture plays a very important role within our school environment, and our ‘Criw Cymraeg’ are working to promote Welsh in all aspects of our pupils learning.










 
Original Ideas – Creative Arts
My original ideas to look at progression within the primary school were; the creative arts within the primary school, and ensuring progression within all four creative arts; dance, music, drama and art (Estyn; 2015.), and considering progression within Welsh Second Language within the four years of Key Stage 2. 

When looking at progression within the creative arts, it was reported in Estyn’s (2015; 3.) report that “it is rare for standards to be high in all four creative arts in any one school.” In many schools, standards were high in one or two forms of the creative arts but not all four; art and design, dance, drama and music, which suggests that an intervention may need to be applied to ensure progression for pupils in all four creative arts. Throughout this assignment, my definition of the creative arts and the four areas; music, drama, art and design and dance, will be taken from the Estyn (2015) definition. Edwards (2010; 2.) states that ‘the visual and performing arts provide concrete experiences in which children may encounter and interact with the world in ways that are unique and special to them,’ and it is important for pupils to have the opportunity to enjoy a range of experiences within the arts, encouraging and fostering creativity. Estyn (2015) discovered in their review of best practices within the creative arts, that many teachers lack the skill level and confidence to effectively engage and deliver teaching of all four creative arts. As I thoroughly enjoyed the arts throughout school, I was interested to research and discover more about the interventions in place, or that could be created to assist teachers in delivering the creative arts in a confident and engaging way within the ‘every-day’ classroom. Such an intervention would also link to Donaldson’s (2015; 29.) 4 curriculum purposes, aiming that all children will be ‘enterprising, creative contributors’, equipping children for later life.










Original Ideas - Progression in Second Language Welsh in Key Stage 2
I considered looking at the progression of children’s Welsh second language skills within Key Stage 2, as there are many schools within my area of Pembrokeshire in which the progression of children’s Welsh second language skills in Key Stage 2 were brought to attention as an area that needs improvement within Estyn inspection reports. (Estyn, 2012, Estyn, 2014, Estyn 2016.) I have included three examples of such schools, and have highlighted the areas of interest within the inspection reports. I felt that progression in Welsh is an incredibly important aspect of children’s learning, and as Donaldson (2015; 29.) states; learners should be able to ‘communicate effectively in different forms and settings, using both Welsh and English’, and I am intrigued as to why progression in Welsh second language seems to decrease within Key Stage 2. Estyn also reported in their ‘One Language for All’ report, (2013; 18.) ‘that pupils do not continue to develop their Welsh skills well enough on transition to Key Stages 2 and 3’ and that ‘many teachers in primary schools lack confidence and ability to teach Welsh second language.’ All of these factors led to this topic being an area of interest for me in considering improving progression within the primary school.



















The Creative Arts – Theory – Why are the arts important?
The creative arts and creativity as a whole are very important aspects of the new curriculum reform. Donaldson (2015; 43.) states that the expressive arts provide children with the opportunities and experiences to; ‘explore thinking, refine and communicate ideas, engaging thinking, imagination and senses creatively.’ Children engaging in the creative arts also ‘requires application, perseverance and close attention to detail’, and all these skills are incredibly important for children’s everyday life and are useful in all aspects of learning. (Donaldson, 2015; 43.) Estyn (2015) discovered in their research that it was a rarity for standards of all four creative arts to be high in anyone school, and I was intrigued to discover why. Ensuring progression within all four creative arts also has a strong link to one of the current national aims; improving standards in literacy (Welsh Government, 2012; 11.) as the expressive arts link to literacy and creativity within literacy. (Donaldson, 2015; 44.) During their review of best practice in the creative arts in schools, Estyn (2015) also discovered that pupils’ standards of oracy were as ‘good as or better then those usually found for their age.’ They discovered that the arts give pupils the opportunity to strengthen their oracy skills as they give ‘pupils a wealth of rich experiences to talk about’, that they can relate to, are engaged with and are excited about. Therefore, improving progression within the creative arts in schools will also link to the Welsh Government priority of improving literacy. (Welsh Government, 2012.)

 When considering Maslow’s hierarchy of needs in terms of ensuring progression with the creative arts, (1943) the fourth and fifth hierarchies are self-esteem and self-actualisation, and through the engagement with the creative arts pupils are able to increase their self-esteem due to the confidence they gain from performance and being given the opportunity to explore and appreciate their own unique character. Stoyanov (2017; 10.) states that self-actualisation itself is rare, but that it often ‘reveals itself in creativity, such as a painter or a musician,’ and children being allowed to explore the range of creative arts within school provides them with more opportunity to continue to engage with the arts in the future and therefore, achieve self-actualisation. However, in order to access the fourth and fifth hierarchies of need, the first three must be achieved; physiological, safety and love/belonging. (Maslow, 1943.) Children within the classroom, in order to effectively engage with the creative arts and ensure progression, must feel safe, in an environment where they are free to create, explore and make mistakes. It is vitally important that as the practitioner, an environment is created that is safe and enabling for pupils, but also that teachers have strong subject knowledge to effectively engage and deliver the expressive arts. Vygotsky (1978, as referenced by Mills, 2014; 1.) accentuates the importance of scaffolding, and scaffolding is ‘provided by someone with a greater knowledge base and helps a child build the skills that are necessary for optimal development.’ In order for pupils to develop their creative arts skills effectively, the practitioner needs to have substantial and effective subject knowledge. Effective scaffolding and teacher subject knowledge will ensure that children are progressing effectively within all four creative arts.
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Explanation of the Intervention
Einon (2002; 7.) states that ‘A child who is encouraged to be creative is likely to remain so and adapt to a changing world’, and I strongly believe that the creative arts can have a positive effect on all areas of a child’s life, allowing them to adapt to changing environments and experiences they encounter. Koster (2012) suggested that the creative arts and activities related to the creative arts are vital to develop young children’s cognitive growth and for fostering children’s imagination. Therefore, when I began researching the creative arts, and the current rarity of strength in all four creative arts; music, drama, art and design and dance, (as defined by Estyn, 2015.) within primary schools in Wales, I felt that an intervention would be required that would encourage a significant amount of collaboration from a variety of community members; parents, local artists, secondary school teachers and others. The following intervention requires and is supported by ‘artists, creative professionals and arts, culture and heritage organisations’ and parents of students working in collaboration with the school and teaching staff to ensure pupil progression within all four creative arts. (Welsh Government, 2015: 7.) 

The intervention I have created contains a number of activities and steps to be taken in order to improve and ensure progression and attainment throughout the creative arts, particularly within Key Stage 2 but also throughout the primary school as a whole. The intervention is made up of the following; an application to become a member of the Lead Creative Schools scheme, (Welsh Government, 2015; 8.), the introduction of the concept of ‘Creative Arts Immersive Days’ within the school timetable, the creation of a ‘The Creative Arts at Home’ project pack to ensure engagement and involvement of parents and carers, and staff training to increase knowledge base and confidence in teaching the creative arts. 

Firstly, I focused on the introduction of the Lead Creative Schools Scheme, which the Welsh Government have created as ‘an intensive intervention that draws on the skills of creative practitioners and teachers working together.’ (Welsh Government 2015; 8.) This intervention supports schools over a minimum of two years, and requests that the school identify key issues that they wish to address through a creative approach to teaching and learning. Within this intervention, said issue in my school would be a lack of strength in all four areas of the creative arts, thus affecting pupils progression. A specially trained creative professional is then brought into collaboration within the school to develop a programme designed to address these issues. I particularly  liked this intervention as it focuses on the collaboration of artists and creative practitioners from outside of the usual school environment to develop and improve the arts. The support offered by the Lead Creative Schools Scheme would help guide our actions to ensure progression within the creative arts for all pupils within school. 

The second aspect of this intervention is the ‘Creative Arts Immersive Days.’ This is an intervention that I have designed and believe could be very effective, as it draws upon the knowledge and skills of specialised artists and subject focused teachers to develop children’s skills in an exciting and engaging way. The ‘Creative Arts Immersive Days’ will occur 4 times every half term, and will be available mainly for Key Stage 2 pupils, but can also be available for Foundation Phase pupils dependant on the skills focus. The purpose and aim for these days, is to bring in artists, actors, musicians and dancers from the local area to teach and engage children with a variety of different forms of creative arts that their teachers themselves may not have been able to offer. It also allows pupils to develop further understanding of their culture within Wales, ‘exploring the creative and expressive arts in Wales and in the broader Celtic tradition; traditional and contemporary literature, music, art, craft, dance and sport.’ (QCAA, 2003; 4.) At the beginning of each term, children will be given the opportunity to express their interests and ideas as to what they would like to learn and gain from the ‘Creative Immersive Days’, allowing the ‘child who is capable of forming his or her own views the right to express those views freely’, and therefore giving the child ownership of their learning and the ability to follow their interests within the creative arts. (UNCRC, 1989; 5.) Such local artists could be for example, musicians come in to teach children song writing or choral singing, artists specialising in sculpture, or local secondary school teachers specialising in drama. Such visits from creative practitioners will not only develop children’s appreciation for and skills within the creative arts, but will allow teachers and other staff members within the school to develop their knowledge further, and allow them to apply these new skills to their own teaching. 

I have also created a ‘Creative Arts at Home’ pack, designed to encourage the engagement with the creative arts at home, with pupils' parents, carers and families. An example of the beginnings of one of these packs can be seen in Appendix 2. These packs will be designed for Foundation Phase and Key Stage 2 and will be sectioned by month. Each class teacher can adapt the tasks given within the pack to suit a particular class theme or focus, to allow personalisation for pupils to ensure engagement. Within each month, pupils will be asked to complete four tasks; a drama, art and design, music and dance-based task. For each activity they complete with a family member or friend at home, they can tick it off in the booklet. At the end of each month, the booklets for each class will be collected in, and the pupils will receive a star for each task they have completed. These stars will be combined by class, and the class that has earned the most stars at the end of each term will be given an arts related prize, such as a visit to a local theatre to see a musical, a class disco, or an arts day. There are two main aims with this aspect of the intervention; firstly, to encourage and foster engagement with parents towards our achievement of improvement within all four creative arts and engagement with their children’s development of creativity, and secondly to provide children with the opportunity to use their skills learnt within the arts to work together and earn a prize. According to Williams et al (2002, quoted in Grigg 2015; 89.) ‘only one in three parents feel involved in their children’s schooling while 72 percent would welcome more involvement.’ This intervention aims to improve parent's involvement with pupils schooling and development, whilst also being fun and confidence building for pupils within their own home. Welsh Government (2016; 5.) in their ‘Family and community engagement toolkit,’ say that some of the most effective ways parents can support their children in their learning, particularly in the Foundation Phase are: ‘play, including role play, teaching songs and nursery rhymes’ and ‘painting and drawing’ suggesting that a creative arts project pack for use with parents and carers could have a very influential effect on pupils learning and development. It also provides pupils with an opportunity to ‘work collaboratively’ whilst ‘exploring new and challenging areas of experience’ to earn more ‘stars’ for their class. (Donaldson, 2015; 44.)

Finally, for the completion of this intervention, I considered the possibility of staff training to improve practitioners confidence in teaching the creative arts. Grigg (2015; 131.) suggests that to become an outstanding primary school teacher, you need to have the skill of ‘transferring knowledge and making it accessible to learners so that they develop their own thirst to find out more’, and in order to deliver content effectively, teaching staff need to have a strong knowledge base within the creative arts. Shulman (1986, quoted in Grigg 2015;133.) introduced the concept of ‘Pedagogical Content Knowledge’ and believed that strong and specialist content knowledge allowed deepened understanding and engagement with pedagogy. This allowed those practitioners with deeper pedagogical content knowledge to ‘successfully blend the ‘what’ and ‘how’ of teaching.’ Therefore, I believe in order to continue to make progress towards achieving strength in all four areas of the creative arts within a school, teachers and teaching staff must receive appropriate training. For examples, teachers could participate in ‘Creativity for Teaching’, a Continuing Professional Development (CPD) programme that can be delivered during inset days, that focuses on fostering creativity within pupils. The skills that can be accessed from courses such as this will enhance and allow for more creative expression within the arts for both teachers and pupils. (IVE, 2018.)

The intervention created aims to initiate and support further development of skills and knowledge for pupils in all four areas of the creative arts. Throughout the intervention, there are many skills that will have to be used by the practitioners involved that strongly link to the QTS Standards (Welsh Government, 2009.). All teaching staff during this intervention are ‘recognising and understanding the contribution provided by and needed from support staff and other professionals within the learning process,’ whilst also ‘taking account of learners’ interests and their language and cultural backgrounds.’ (Welsh Government, 2009; 5 and 8.) Not only is important to ensure progression for pupils within the school environment, but it is also important to ensure teaching staff are continuing to meet the standards expected of them in their teaching.
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