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Section 1
The Foundation Phase is the statutory curriculum for all 3 to 7-year olds in Wales, it was created to deliver a play-based, developmental, and experiential approach to teaching and learning (Welsh Government, 2015; Taylor, et al, 2016). During a consultation exercise it was argued that introducing formal teaching too soon could prove counter-productive and result in under achievement (Taylor, et al, 2016). Early years curricular in Reggio Emilia, New Zealand and Scandinavia showed evidence that overly formal teaching before the age of six or seven can result in lower standards of achievement in the longer term (Welsh Government, 2013). Drawing from this evidence, the Foundation Phase is underpinned by constructivist theories of learning and emphasizes socio-cultural concepts of empowerment and play based learning (Welsh Government, 2012). 
The Foundation Phase approach recommends a balance of child-initiated and practitioner-directed activities within stimulating indoor and outdoor environments. It affirms the significance of the children’s wellbeing and a child centred perspective (Welsh Government, 2015; Taylor, et al, 2016).  Despite encouraging developmentally appropriate practice there remains a stipulation for children to develop fundamental skills or outcomes by specific ages. The Foundation Phase therefore, could provide a bridge for a child-centred approach to education within a standard driven education system (Taylor et al. 2016). 
The main aims of the Foundation Phase were to enhance children’s positive attitudes to learning, raise the levels of achievement and enable children to benefit from educational opportunities in their later lives (Welsh Government, 2012; Taylor, et al,2016; Welsh Government, 2014). The cultural and social impact of the environment are fundamental to children’s cognitive development, due to the ongoing learning stimulated from the social context. Interactions with the community, parents, family, practitioners and other children all contribute to the child’s development. Bronfenbrenner’s ecological theory of social and cultural systems are also seen a key mechanism for child development (Martin, 2021). Vygotsky’s ‘zone of proximal development’ is vital to measure the child’s potential for learning under the guidance of a significant other (Keenan, et al. 2016). The Foundation Phase states that activities are child-led and that practitioners observe and offer support to children’s learning (Welsh Government, 2015). Scaffolding the children’s learning which is an interactive procedure in which the adult adapts the amount and type of support they offer to the child leading to ultimate proficiency of the skill being taught (Keenan, et al. 2016).
[bookmark: _Hlk66277477]The Foundation Phase has shown evidence of overall improvements in children’s educational achievement. Pupils have been observed to have increased active participation and better wellbeing during learning in schools that utilize the Foundation Phase pedagogies (Welsh Government, 2015). However, according to the Final Report, Evaluating the Foundation Phase (2015), it is recommended that Foundation Phase training and pedagogies need to be instilled within Initial Teacher Education courses and other professional courses. Guidance and training materials need to focus more on observation and assessment in addition to clear roles of practitioners and teachers (Welsh Government, 2015). Practitioners understanding of the approaches and pedagogies regarding the Foundation Phase needs to be improved (Welsh Government, 2015) 

One of the main aspects of the Foundation Phase was to improve the adult: child ratios, this was introduced for three to seven-year-olds (Welsh Government, 2015; Welsh Government, 2011). The improved ratio of 1:8 for the three to five-year-olds has been extensively embraced (Waldon, et al, 2014). The higher ratio supports Ferre laevers and Bowlby beliefs that young children need to form close relationships to enable them to feel secure in which their natural desire to learn and develop can be optimised (Ephgrave, 2018). According to Maslow, humans need to feel a sense of belonging and acceptance among their social groups, regardless of whether these groups are large or small. 
Maslow’s idea of a hierarchy of human needs, identified that belonging was a vital and prerequisite human need that had to be met before one could ever achieve a sense of self-worth (Kunc,1992). However, research shows that it is the additional practitioner who engages more in the play-based, continuous, experiential and outdoor learning with teachers stating that they are integral to the delivery of the Foundation Phase. The qualified teachers spend most of their time indoors direct teaching, therefore the scaffolding of learning from more play-based experiential learning has been the least observed method of provision in the setting (Taylor, et al. 2016 and Waldon, et al. 2014).

[bookmark: _Hlk66283982]When the Foundation Phase was implemented practitioners had the challenge to identify what was meant by structured play, active play and child-initiated learning. It required practitioners to change their mindset and behaviours in order to support play-based child-initiated learning (Waters, 2016). The pedagogy of play in the Foundation Phase is a rather new area of teaching and learning, therefore the research from which to develop best practise is limited so was always going to be precarious (Taylor, et al. 2016). Practitioners needed to embrace a method of teaching built on the theoretical understanding of the child which is informed by sociocultural theory. In international models the role of the adult is to be proactive in the learning environment and responsive to the children’s interests and learning styles (Waters, 2016). Grouping students by ability has detrimental effects, this has been evidenced in an extensive variety of literature. However, many school systems still group children according to ability (Parekh, 2017).

The Welsh Government carried out an independent evaluation of the implementation of the Foundation Phase. Involving 239 classroom and setting observations, 341 practitioner interviews, 604 school and setting survey responses, 37 Local Authority interviews and four non-maintained organisation interviews. They discovered that the teachers and practitioners understood the Foundation Phase to be child-centred, child-led, practical, experiential and skills-based. However, few cited the role of observations. Although practical pedagogies were witnessed often, as the year groups got older these pedagogies of children’s choice, physical activity, outdoor learning, continuous provision were sighted less and less (Waldon, et al. 2014).
Evidence shows that children’s emotional well-being is increased when they perceive and activity as play instead of a task (Howard, and McInnes, 2012). When children play they learn through first hand experiences, by solving problems, taking risks, experimenting, and making decisions. It is these experiences that allow children to develop an understanding of themselves and the world around them (Waters, 2016; Whitebread, 2012; Smidt, 2013). However, while practitioners commit to the value of play, they often find it difficult to realise the educational potential of play in practise (Whitebread, 2012). Bruner agreed with Vygotsky that play was a way of learning and described it as a method of doing something and not as a single activity (Smidt, 2013). 
[bookmark: _Hlk67830395]Piaget believed play encouraged the cognitive development of pre-school age children and play to be an ‘essential element in the normal development of children, however although Piaget has been extremely instrumental, in particularly with young children’s educators, recent theorist wish to see it as a continuous long life activity (Martin, 2021). 
In Norway early childhood education places play as a priority and has for many years; they ensure that every day there is space and time for outdoor and indoor play usually called free play. When children play, they become completely engrossed, contributing and participating (Grindheim, 2017). Play has become part of the Foundation Phase, due to this evidence that when children are enjoying play, they are interested and eager to learn (Welsh Government, 2015). 

Weisberg, Hirsh-Pasek, and Golinkoff (2013) cited in Grindheim (2017) believe that in particular learning situations, adult lead activities may be more beneficial than free play. Feedback and support from the teacher can aid the child develop their learning potential and scaffold their knowledge and skills (Gridheim, 2017). Vygotsky suggested that children have both an actual level of development and a ‘zone of proximal development’ (ZPD), he describes this as a gap between what the child can achieve alone and what they can master with the assistance of a more knowledgeable other (Martin, 2021). The zone of proximal development has effect on the study of cognitive development. Vygotsky believed it was vital to measure the child’s potential for learning under the guidance of a significant other (Keenan, 2016). Scaffolding is an interactive procedure in which the adult adapts the amount and type of support they offer to the child leading to ultimate proficiency of the skill being taught (Keenan, 2016).

Successful Futures report by Donaldson (2015) provides an opportunity to revolutionise education in Wales. There are sixty-eight recommendations from the report that are driving an essential change in education for children aged three to sixteen, this includes alternative assessments, cross curriculum subjects and revolutionary teaching approaches (Macdonald, 2018). The continuous underachievement of roughly 20% of the primary school-age children in both England and Wales was the underlying need for reform of early years education (Donaldson, 2015).
Children need skills and knowledge to adapt to the fast paced and developing world we now live in. Successful futures by Donaldson (2015) identify competencies to develop these essential proficiencies. These areas of learning are drawn from ‘Education 2030’ which sets out skills and competencies needed to support future lives (OECD, no date). 
The importance of early years’ education and care and education have been brought together in many countries, such as Norway providing universal Early Childhood Education and Care from the age of one (Eliassen, et al., 2017), and in Singapore, China and Australia the education, policy and curriculum are under the same ministerial umbrella from birth (Macdonald, 2018). 
The independent Stocktake of the Foundation Phase in Wales (2014) recommends teachers continue to apply the early years development assessment framework and implement an assessment profile. Ensuring that this profile progresses throughout the Foundation Phase and that Standardised elements are reduced (Welsh Government, 2011, Welsh Government, 2014). In addition, children under 5 should be assessed by observations only and standardised elements should be placed as a baseline assessment at this age.
Adults in Wales take a structured supervisory role instead of an educative role when using the outdoor environment leading to ineffective learning, this is due to lack of specialised training for practitioners (Estyn, 2011 cited in Davies and Hamilton, 2018). Therefore, it has been highlighted that more training is needed (Donaldson, 2015). Some assessment methods that have been introduced contradict the ethos of the foundation phase. The Literacy and Numeracy framework causes a problem as teachers feel this assessment needs to be carried out indoors and in a formal way (Davies and Hamilton, 2018). 
National and international research emphasized the value of the quality of early childhood education and care. Learning experiences in the early years lay foundations for all future studies. They may diminish inequalities linked to parental background and socio-economic status and they can have the most overpowering effect on economic growth and prosperity generally (Melhuish, 2004; Ho et al., 2010; Field, 2010; EIU, 2012, cited in Welsh Government, 2014).
The Foundation Phase promotes a holistic approach to children’s development, the practitioners need to base the child’s developmental starting position considering the child’s earlier experiences (Waters, 2015; Welsh Government, 2015), rather than embrace age-related norms of performance (Waters, 2015). It promotes positive partnership with families and appreciates that the parents/carers are the first educators. Diversity and equality of values and opportunities are recognised and promoted (Welsh Government, 2015).



Section 2 
Theorists such as Froebel, Vygotsky and Piaget have actively encouraged child observations. Listening, watching and reflecting on children’s words and actions (Dunphy, 2010). Practitioners in early years settings have approximately 1,000 interactions with children per day (Ephgrave, 2018). To Ensure that those interactions are supporting children’s learning it is recommend that practitioners observe, assess and respond appropriately in order to move the child’s learning on (Ephgrave, 2018). 
Children from disadvantaged backgrounds could benefit from an early learning environment that is stimulating, developmentally appropriate and abundant with language and social interactions. Supporting them to reach their potential and reduce the risk of them falling behind (OECD, 2018). Ferre laevers and Bowlby believe that young children need to form close relationships to enable them to feel secure in which their natural desire to learn and develop can be optimised (Ephgrave, 2018). According to Maslow, humans need to feel a sense of belonging and acceptance among their social groups, regardless of whether these groups are large or small. Maslow’s idea of a hierarchy of human needs, identified that belonging was a vital and prerequisite human need that had to be met before one could ever achieve a sense of self-worth (Kunc,1992). 
One of the main aspects of the Foundation Phase was to improve the adult: child ratios, this was introduced for three to seven-year-olds (Welsh Government Final report, 2015). The ratio for three- to five-year-olds was improved and this new ratio of 1:8 enables the children to form a closer relationship with practitioners supporting their need to feel a sense of belonging. The Reggio approach believes that children should be educated to have an awareness of who they are and what their role is in their community (Smith, 2020;Reggio Emilia, 2015). They build a community of interaction, where the children, teachers, parents and community are interactive and work together (Reggio Emilia, 2015). Bronfenbrenner perceived the environment as an effective unit that is constantly changing. He believed that the environment including family, friends, community, school and the social and cultural institutions that impact on their lives the child is the central to children’s development (Keenan, et al. 2016). The Foundation Phase recognises the importance of the child’s cultures highlighting in the outcomes that practitioners are to help children acknowledge and achieve a positive awareness of their own and other cultures (Welsh Government, 2015). The emphasis of working in partnership with parents and other professionals is also recognised (Welsh Government, 2015 ). However, the Reggio Emilia approach places a greater role on the community and the involvement is part of everyday life (Reggio Emilia, 2015).

Early years curricular in Reggio Emilia, New Zealand and Scandinavia showed evidence that overly formal teaching before the age of six or seven can result in lower standards of achievement in the longer term (Welsh Government, 2013). Drawing from this evidence, the Foundation Phase is underpinned by constructivist theories of learning and emphasizes socio-cultural concepts of empowerment and play based learning (Welsh Government, 2012). 
The Foundation Phase approach recommends a balance of child-initiated and practitioner-directed activities within stimulating indoor and outdoor environments. It affirms the significance of the children’s wellbeing and a child centred perspective (Welsh Government, 2015; Taylor, et al, 2016).  Despite encouraging developmentally appropriate practice there remains a stipulation for children to develop fundamental skills or outcomes by specific ages. The Foundation Phase, therefore, could provide a bridge a child-centred approach to education within a standard driven education system (Taylor et al. 2016).
Successful Futures report by Donaldson, 2015 provides an opportunity to revolutionise education in Wales. There are sixty-eight recommendations from the report that are driving an essential change in education for children aged three to sixteen, this includes alternative assessments, cross curriculum subjects and revolutionary teaching approaches (Macdonald, 2018). 
The Foundation Phase assessment profile (2011) is based on outcomes, the development assessment profile is constructed on Piaget’s beliefs that children had to have reached a certain stage in their development before they could build towards the next set of ideas or concepts (Martin, 2021). The assessment profile consists of areas of development which are divided into seven steps. These developmental steps range from 18 to 84 months, even though the ages of children being assessed is 36 to 60 months the greater range allows for children who maybe at an earlier stage of development and children who maybe advanced (Welsh Assembly Government, 2011). Even though this is goal driven it does allow for the individual child’s abilities to be catered. However, at Reggio Emilia schools educators will teach the children all interaction, connection, psychological and social behaviour not just train the brain to attain as much knowledge as possible (Smith, 2020). 
The foundation Phase (2015) aims to ensure that children ‘have a flying start in life and the best possible basis for their future growth and development; have access to a comprehensive range of education, training and learning opportunities, including acquisition of essential personal and social skills; enjoy the best possible physical and mental, social and emotional health, including freedom from abuse, victimisation and exploitation; have access to play, leisure, sporting and cultural activities; are listened to, treated with respect, and are able to have their race and cultural identity recognised; have a safe home and a community that supports physical and emotional well-being; are not disadvantaged by any type of poverty’. The Foundation Phase (2015) is constructed on the theories of learning through play. Evidence demonstrates that play is a robust mechanism which can aid children to develop their skills. Research confirms that play is vital to the educational development of all children, through play children can take risks, use initiative and make mistakes without fear of failure (Welsh Assembly Government, 2011).

[bookmark: _Hlk67814744]The Reggio Emilia approach was constructed upon a social constructivist framework inspired by John Dewey, Jean Piaget, Lev Vygotsky, Jerome Bruner (Gandini 1993 cited in Dodd-Nufrio, 2011). The socio-constructivist model states that children and adults co-construct their knowledge through interactions with the environment and people (Dodd-Nufrio, 2011). The Foundation Phase also states that Interaction between adult and child is key to the learning process, such as sustained shared thinking and the practitioner’s involvement in children’s play (Welsh Assembly Government, 2008 cited in Waters, 2015). The teacher and child work together in the Reggio approach, with constant dialogue the learning environment provides an educational space where children lead their learning, creating projects with the support of adults, who observe and interact with the children, reflecting on the child’s individual needs with different professional to scaffold the child’s learning (Reggio Emilia Approach, 2020; Reggio Emilia, 2015). Vygotsky’s ‘zone of proximal development’ is vital to measure the child’s potential for learning under the guidance of a significant other (Keenan, 2016). Scaffolding is an interactive procedure in which the adult adapts the amount and type of support they offer to the child leading to ultimate proficiency of the skill being taught (Keenan, 2016).
The Foundation Phase is adaptable for children’s individual needs, due to practitioners’ abilities to be flexible, planning and providing for all children through a broad, balanced and differentiate curriculum. All areas of learning should grow, develop and progress in their development (Welsh Government, 2015).
However, the Foundation Phase curriculum works towards outcomes and therefore, the environment is planned and set up to support the goals by a variety of play such as; creative, construction, role, exploratory and imaginative (Welsh Assembly Government, 2011). The Foundation Phase and The Reggio Approach both emphasise the importance of the learning environment. However, the layout of the Reggio approach indoors is catered to the unique child as it is planned based on assessment of the child’s interests and projects Provocations are often set-up by practitioners, after observing the children, to promote exploration, discussion, interest and thinking. Provocations may be established on a subject of interest that the children are studying (Dunphy, 2010). Additionally, both approaches emphasise the socially constructed nature of learning and assessment and quality interactions are increasingly recognised as central to all aspects of pedagogy, including assessment (Dunphy, 2010; Welsh Government, 2015; Smith, 2020).

The Reggio approach allows children time to be creative. The children need the support of adults to ensure that the pressures to grow up do not exist as Malaguzzi believed that it was ‘a treacherous sign of the subversion of biological, psychological, and cultural relationships that is currently in vogue, but also a sign of deep insecurity and a loss of perspective’ (Community playthings 2021). Every Reggio Emilia centre comprises of an atelier (art studio), and a professional artist to help the children communicate in their ‘hundred languages’. This is how Malaguzzi described the many ways that children express themselves, for example, through music, art, dance (Community playthings, 2021). The children do not need to pack away their projects at the end of the day like in the Foundation Phase, instead they are left out and the child continues to work on it (Reggio Emilia, 2015).

The Foundation Phase requires settings to provide children with access to ‘indoor and outdoor environments that are safe, stimulating and fun. It also places an emphasis on using the outdoor environment to promote children’s learning. Children should have opportunities to explore and learn though first-hand experiences (Welsh Assembly Government, 2008 cited in Waters, 2015) The Reggio approach places the child as a compete capable learner and believes that the environment is the third teacher encouraging exploration using everyday subjects such as weather, rather than academic ones (Community Playthings, 2021; Dodd-Nufrio, 2011). 

Reggio early childhood programmes emulated spontaneity and responsiveness to new ideas. They embrace surprise and acknowledge that life is unpredictable so must education be. Projects emerge from the children’s interests and create the principal path to learning (Community Playthings, 2021). However, although the Foundation Phase emphasises the importance of child-led activities and that assessments should be impromptu and the behaviours should be observed in naturally occurring situations. It also suggests that there may be times when behaviours have to encouraged to help practitioners make informed judgement although children should not need to be taken from a group to partake in assessment (Welsh Assembly Government, 2011). Therefore, it states that ‘there must be a balance between structured learning through child-initiated activities and those directed by practitioners’ (Welsh Assembly Government, 2008 p.6 cited in Waters, 2015).

The Reggio approach encourages staff to continually document children’s activities, these maybe carried out by photographs, videotapes, handwritten notes these serve multiple functions. They support the staff to reflect and track the child’s progress, assist the children to develop by guiding them to review where they have been in addition to informs parents and the wider community of the work of the school (Community Playthings, 2021). The Welsh Assembly Government (2011) recommend that assessments for the Foundation Phase are first noted in a temporary manner such as sticky labels or photos, then added to the relevant section in the child’s records. The behaviour may then be reflected upon and discussed with other practitioners before permanently entering that the goal has been met (The Welsh Assembly Government, 2011). Therefore, the child’s progress is rarely viewed by the child, parents nor the wider community. However, assessments and tracking with Reggio approach is displayed or easily accessible to teachers, children and families so that they can ‘provide a record of the learning process, reveal connections between events, review past experiences, plan future experiences, make learning visible to children and families, honour children's words, honour children's families (Reggio Emilia, 2015).
Assessments can prove to be a useful tool that helps raise standards of care and education for young learners. However, the obligations of early learning outcomes in Wales and England often causes debated among practitioners, the pressures on young children to attain good results causes many concerns (Johnson, 2014). The
Practitioners in Wales rarely carry out assessments of children’s learning in the outdoors according to Davies and Hamilton, 2018; Estyn, 2011 cited in Davies and Hamilton, 2018) In addition, from an evaluation of the Foundation Phase carried out by the Welsh Government, it was observed that adult-led focused activities were observed far more frequently than child-led continuous and enhanced provision (Waldon, 2014). However, it is the additional practitioner who engages more in the play-based, continuous, experiential and outdoor learning with teachers stating that they are integral to the delivery of the Foundation Phase. The qualified teachers spend most of their time indoors direct teaching, therefore the scaffolding of learning from more play-based experiential learning has been the least observed method of provision in the setting (Taylor, et al. 2016 and Waldon, et al, 2014).

Documentation for the Reggio approach is completed to highlight the child’s strengths and their thinking at the time (Reggio Emilia, 2015). The Foundation Phase child development assessment profile (2011) assesses the child’s abilities. However, both methods use the documentation to help scaffold a child's learning (Reggio Emilia, 2015, Welsh Government, 2015). Successful futures report by Donaldson (2015) states that the new curriculum needs to develop the child’s confidence and capacity to learn throughout life. Children need to become engaged in planning their own learning through conversations about what they have achieve and how they can be supported to progress (Donaldson, 2015).  

Section 3
When implementing a play-based curriculum, acknowledging the importance and role of the learning environment; training practitioners to understand, that the role of the adult is vital and that assessment and learning must be based around each unique child’s interests, are all essential (Knight, 2011; Glazzard, 2014 cited in Davies and Hamilton, 2018; Ephgrave, 2018). 
Practitioners should observe, reflect and assist/teach (Reggio Emilia, 2015; Ephgrave, 2018). These assessments do not need to be recorded straight away however, photos or notes can be instant and are then available to review at a later date to develop the child’s learning (Reggio Emilia, 2015; Ephgrave, 2018). Part of the Foundation Phase is to include the child in planning (Welsh Government, 2015), this could be carried out the same as the Reggio approach where the practitioner and child review the child’s work together and build on the progression (Dodd-Nufrio, 2011) The child’s work should be displayed as it is in progress and not artistically made by practitioners. The Foundation Phase states the importance of sustained shared thinking and this needs to link to the child’s development. However, despite encouraging developmentally appropriate practice there remains a stipulation for children to develop fundamental skills or outcomes by specific ages (Taylor et al. 2016). This adds unnecessary pressure on children and parents especially those from disadvantaged backgrounds. Children need to play, not complete tasks set by teachers to check their abilities. It is by playing that they learn through first-hand experiences, by solving problems, taking risks, experimenting, and making decisions. It is these experiences that allow children to develop and understanding of themselves and the world around them (Waters, 2016; Whitebread, 2012; Smidt, 2013) However, while practitioners commit to the value of play, they often find it difficult to realise the educational potential of play in practise (Whitebread, 2012). Bruner agreed with Vygotsky that play was a way of learning and described it as a method of doing something and not as a single activity (Smidt, 2013). 
 Bronfenbrenner perceived the environment as an effective unit that is constantly changing. He believed that the environment including family, friends, community, school and the social and cultural institutions that impact on their lives the child is the central to children’s development (Keenan, 2016).
Vygotsky suggested that children have both an actual level of development and a ‘zone of proximal development’ (ZPD), he describes this as a gap between what the child can achieve alone and what they can master with the assistance of a more knowledgeable other (Martin, 2021). The zone of proximal development has effect on the study of cognitive development. Vygotsky believed it was vital to measure the child’s potential for learning under the guidance of a significant other (Keenan, 2016). Scaffolding is an interactive procedure in which the adult adapts the amount and type of support they offer to the child leading to ultimate proficiency of the skill being taught (Keenan, et al. 2016).
Assessment and progress tracking should be unique to each individual child (Reggio Emilia, 2015). Individual interests, resources should be easily accessed for children to help themselves (Smith, 2013; Ephgrave, 2018), It would be impossible to cater to each unique child, emerging interests, for example if in your setting you have children interested in dinosaurs, pirates, princesses, space etc. you can not possibly resource each interest however, you could provide cardboard boxes which could be turned into a pirate ship, castle, or space rocket. Look for resources that are versatile and allow the child to be creative (Ephgrave, 2018). Although it may not be possible to have an art studio with an artist like they do in Reggio Emilia settings (Reggio Emilia, 2015) Settings often have an art area this could be extended so it is available to children though out the day to add to their projects. Displays should be of the children’s work that they are working on not artistically made by practitioners.
Some assessment methods that have been introduced contradict the ethos of the foundation phase. The Literacy and Numeracy framework causes a problem as teachers feel this assessment needs to be carried out indoors and in a formal way (Davies and Hamilton, 2018), however this is not true. It is therefore vital when implement a new curriculum that training to practitioners is given to assist them to use the outdoors as a learning environment in all areas of development. The outdoors provides children with space to move freely and in addition to play it has been described as ‘one of the most natural and powerful modes of learning for young children’. Ample evidence supports the benefits that spending time in nature has on the emotional health and wellbeing of children (Welsh Council for outdoor learning, 2018; Citro, 2015). Knight (2011) provides information on how to implement cross-curricular opportunities for learning experiences outdoors, with the possibilities for all areas of development to be enriched by learning experiences, gaining greater depth and relevance for all children. 
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