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Introduction 
This research-essay will aim to conduct a critical evaluation of a critical incident witnessed within a classroom. The researcher will do this by visiting a school for an entire day and observing any questionable, interesting, or eye-opening moments. This will allow the researcher to build upon their critical analysis and evaluation skills and will allow the researcher to understand the different perspectives that underpin child development theories and the researcher will be able to use their experiences and their knowledge of child development theories to further understand how external factors can affect child development and wellbeing. This essay will also allow the researcher to adopt the transformative model of practice which initiates change in an educational setting, based upon evidence from critical reflection and evaluation, which, in this instance, will be taken from a full day of observation within the classroom. 
This research will benefit the researcher as they are able to evaluate a teachers actions before they start teaching full-time, so these experiences will enable them to start thinking about their own pedagogical principles, values, beliefs, behaviour management strategies and will allow the researcher to investigate what they do and do not like within the classroom. This research also allows the researcher to find evidence to support to contradict their findings as mentioned above.  
Observation 
Regarding the school in which the researcher observed, the researcher must follow BERA’s (2018) guidelines when describing the school, staff and pupils therefore will not disclose any personal information to ensure this research meets the BERA (2018) guideline of the “entitlement of both institutions and individual participants to privacy, and … their rights to confidentiality and anonymity”. 
The researcher’s observation took place in a ‘Good’ stately funded community village English medium primary school with three hundred pupils and twelve classes (Estyn, 2016). The researcher observed a classroom which consisted of a teacher, a teaching assistant and twenty-nine students aged six to seven. A small majority of the children had additional learning needs; however this was managed within the classroom and these pupils required no extra support. There were no major behavioural issues within the classroom, all pupils were well mannered, respectful, and polite. 
Methodology
The researcher of this study will be using a case study methodology within their research. Dul & Hak (2008) define a case study methodology as a study of a single critical incident or moment in which has caught the researchers interest. The benefit of using a case study methodology is that it allows the researcher to study issues to a great depth and allows the researcher to see the critical incident holistically therefore allows the researcher to view the incident as a whole so gathers real-life, in-depth and detailed information surrounding the incident (Baron & McNeal, 2019; Gray & Kruse, 2018; Birks & Millis, 2014). However, the researcher must note this choice of methodology often includes researcher bias as the researcher is the one to choose the single incident or moment to study in-depth (Fusch & Ness, 2017; Hancock & Algozzine, 2017), although this will not critically impact this study as this study is all about the researcher bettering their skills and knowledge within the classroom rather than seeking groundbreaking conclusions. 
The data collection method the researcher will be using is the Tavistock observational model. The Tavistock observational model is a type of observation in which the researcher transcribes any critical incidents or moments after the observation is complete. This observational model also states that researchers must remain as unobtrusive as possible by getting involved with the study, this factor and the participants being in their natural environment allows for the students and staff to feel at-ease with the researcher and takes away any ‘observation-fear’ they may have had (Rustin, 2009; Briggs, 2018; Kingsley, 1998), this allows the researcher to witness rich, ‘live’, and unbiased everyday behaviour, such as social interactions (Cohen, 2018, pp.456; Boyko, 2013) which may not come alight in other research methods, such as an individual questionnaire (Knott & Knott, 2007). A downside of observational methods is that it can be hard to remain anonymity due to the researcher witnessing their data (Kaiser, 2010), according to BERA (2018) researchers “should accord participants to their rights to confidentiality and anonymity”. So, this study must not declare any confidential information about the school, students or staff when critically analysing their incident and will overcome this issue by referring to the school, students or staff using acronyms such as ‘Child A’. 
To analyse their data, the researcher will be using the critical incident technique (CIT). CIT is a qualitative analysis research tool in which focuses on ‘typical’ incidents but once analysed and interpreted they become ‘critical’, allowing the researcher to gain knowledge and understanding of a topic area or idea (Tripp, 2012; Kostamo & Hankonen, 2019; Allen, 2017). The strength of using this technique is that it can help to identify events that may have been overlooked in other methods due to process used to analyse data through the CIT (Tripp, 2012) (see Figure 1). The researcher must note that the use of CIT in research can be scrutinised as researchers may misunderstand or misinterpret incidents and due to the researcher being the one to recall the incident within their researcher the use of CIT can face major recall bias and validity issues (Neale, 2008). To overcome recall bias, the researcher will try to ensure they recall incidents as accurately as possible. To overcome validity issues, the researcher will ensure they use as much evidence, theorists, and sources as possible to back up any conclusions, ideas, or findings they may have. 
Four Purposes (500)
The critical incident the researcher will be studying is all to do with a teacher’s use of positive reinforcement as a result of witnessing the teachers use of ‘Dojo points’ within her classroom as a behaviour management tool. Throughout this essay the researcher will be exploring the effectiveness of the the teachers chosen behaviour management tool. 
As mentioned above, the researcher has witnessed the class teacher to be using positive reinforcement as her chosen behaviour management tool within her classroom, it can be argued that this allows for the students to develop as “healthy, confident individuals” who are likely to “have the confidence to participate” (Donaldson, 2015). This can be supported by Clutterbuck (2010), Carlson & Carlson (2011) and Ellis & Morgan (2011) who all agree that positive reinforcement is the best way to initially build a students’ confidence within the classroom and state that positive reinforcement also allows for children to “form positive relationships based upon trust and mutual respect” (Donaldson, 2015). This allows for further argument that positive reinforcement achieves “happy, confident individuals” as students are most happy when they feel a bond with the teacher (Hayes, 2013; Rogers, Lyon & Tausch, 2013). This shows us that the class teacher is able to fulfil one of the curriculum’s purposes that schools should create “happy, confident individuals” (Donaldson, 2013) solely through their use of positive reinforcement. 
The use of positive reinforcement can also have a roll on positive effect on children as research suggests that confident students often exceed their academic outcomes when compared to students with low-confidence due to the fact that confident children are more likely to challenge themselves and performing practice (Kleitman, 2010; Murphy, 2013). This links to the one of the curriculum purposes mentioned above that students should become “healthy, confident individuals” (Donaldson, 2015) as their confidence will enable these children to be able to “face and overcome challenges” (Donaldson, 2015). 
Kleitman (2010) and Murphy’s (2013) idea that confidence leads to better academic achievements in students can also be applied to another one of the four curriculum purposes which states that students should be “ambitious, capable learners” (Donaldson, 2015). This can be argued as the confidence gained through the initial use of positive reinforcement can cause students to want to “set themselves high standards and seek and enjoy challenge”, which is reflected in Murphy’s (2013) idea in which he states “imagine a child being the best in their street at football … they would spend more time playing football to further their skills to remain at top”. 
Literature Review
What is positive reinforcement?
Skinner (1983) first introduced the theory of positive reinforcement through an experiment including a rat and a box, when the rat performed ‘desired behaviour’, the rat would get rewarded with food. As a result of this, Skinner (1983) developed the behaviourist theory that behaviour is determined by its repercussions, if the repercussions are positive, this will cause the behaviour to be more likely to occur again. To support this idea, Pavlov (1902) conducted a similar experiment using a dog, a bell and some meat as the positive repercussion to show that it is possible to use classical conditioning to get someone to behave the way in which you please through positively reinforcing the desired behaviour, much like Skinners (1983) theory. However, both Skinner (1983) and Pavlov’s (1902) theory has faced backlash for their studies as both studies were conducted on animals, therefore arises issues as to whether these studies should be generalised to humans as “humans are very unique beings” (Bracken, 2009; Rolls, 2013). 
Positive reinforcement is currently one of the most used behaviour management techniques in schools today (Brereton & Tonge, 2005; Shepherd & Linn, 2014). The choice of positive reinforcement is much different from the behaviour management techniques used in the past. For example, in 1805, the behaviour management technique used was to make misbehaving children wear a heavy log around their neck for a long period of time, in 1972 the most popular behaviour management tool was ‘the cane’, in 1981 it was estimated that corporal punishment was used in most schools, with a child being beaten in school every twenty seconds. It wasn’t until 1987 that corporal punishment was made illegal in school (Gov, 2010). However, after corporal punishment was banned, behaviour of students drastically deteriorated as Ofsted (2005) rated two thirds of schools to have ‘good’ behaviour, this figure had previously been around three quarters. As a result of students’ behaviour deteriorating, the NUT (2005) released a charter in which called for teachers to be tougher on misbehaved students, emphasising that teachers should have more of a negative approach than positive. Currently, there is no rule or guideline as to which behaviour management technique teachers should use. This is interesting as one of the main reasons children misbehave is because they are ‘testing the waters’ to see what they can get away with (Kelley, 2010), therefore this raises questions as to whether schools should all agree on one behaviour management technique as this could potentially eliminate the need for students to ‘test the water’, in which students did not need to do when schools were following the corporal punishment approach as the approach as it the repercussions of misbehaving was clear to the students, no matter who was teaching and back when there was one behaviour management technique, Ofsted (2005) behaviour ratings were high. 
‘Dojo’ points 
Moving onto ClassDojo, ClassDojo is a reinforcement platform in which teachers, students and parents can view a child’s behaviour with the aim to “create a positive culture” where teachers are able to reward students for a presenting a certain skill or value (ClassDojo, 2020). It can be argued that ClassDojo (2020) is making use of Skinner (1983) and Pavlov’s (1902) behaviourist theory as the class teacher is able to reward and reinforce a student when they perform a desired behaviour with the intention to condition these students to always behave in this way. ClassDojo (2020) has grown to become a humongous global educational tool, just within the short nine years of launching (see Figure 2). This could be alarming as this has not allowed for many long-length studies to be conducted into the true effectiveness of the application and as a result of this, there is a general lack of research surrounding ClassDojo (2020). 
The use and effectiveness of ‘Dojo’ points
Bahceci (2019) conducted a study looking into the impact ClassDojo (2020) can have on classroom management and students’ behaviour. Bahceci (2019) found that ClassDojo (2020) allowed students to be aware of their own behaviour and therefore provided an incentive for them to behave in the ‘desired’ way. As a result of this the class teacher noticed a significant improvement in the behaviour of her students during this study. However, the limitations of this study does state that the children were aware that their ‘Dojo’ points were being monitored by researchers, so the children did state that they felt a pressure to improve, which could’ve caused the study to be declaring inaccurate conclusions. However, BERA (2018) state “participants should understand what is involved in a study”, therefore this issue could potentially occur in any UK based research to do with the evaluation of ‘Dojo’ points.  
To support Bahceci’s (2019) study, Krach, McCreery & Rimel (2017) also conducted research looking into the effectiveness of ‘Dojo’ points however, their study was comparative as Krach, McCreery & Rimel’s (2017) also studied other behaviour management techniques when looking into the effectiveness of ‘Dojo’ points. Krach, McCreery & Rimel’s (2017) findings support Bahceci’s (2019) findings as within the classroom, ClassDojo (2020) was found to be by far the most effective behaviour management technique. This study was conducted within California, therefore the researchers were not required to follow BERA’s (2018) guidelines, so the participants may not have been aware of the study taking place, therefore potentially making Krach, McCreery & Rimel’s (2017) results hold more credibility than Bahceci’s (2019), yet it must be noted that due to the study taking place in California, it may not be able to be generalised to British students, unlike Bahceci’s (2019) study. 
Despite this, Krach, McCreery & Rimel’s (2017) study also discovered that teachers often favour ClassDojo (2020) as it is a  ‘more convenient’ method to them as it is online, quick and easy to use, so potentially teachers are now more likely to enforce and use this method, due to the benefits it has if you’re the teacher. This could potentially explain why ClassDojo (2020) is currently receiving such positive feedback from research studies as a result of teachers potentially over exaggerating the effectiveness of the use of ‘Dojo’ points due to the points within the classroom as it is current deemed to be the easiest way to currently reward students. This is important as although it may be extremely user-friendly to the teacher, it may not be the most effective way to get children to behave. This idea that someone will support and over-emphasise the effectiveness of something that provides them with the greatest benefits is called ‘rational choice theory’ (Archer & Tritter, 2018; Eriksson, 2011). This theory could be currently happening to ClassDojo (2020) as it is so user-friendly, and as mentioned above, could explain why so many teachers are using it today (see Figure 2).  
This literature review has established there is a lack of literature surrounding the impact ClassDojo (2020) can have on the students themselves as opposed to just the impact it can have on students’ behaviour. However, the researcher did find a study conducted by Williamson (2017) who found the use of ClassDojo (2020) can lead to ‘adultism’ within the classroom as a result of the applications use of ‘avatars’ as students are displayed as monsters and teachers are displayed as humans, therefore this could be suggesting to the students that the teachers are more human than them. This idea that adults are more human than children can be linked to ‘adultism’ which is described as adults posing themselves to be more important than a child and therefore deserved more rights than a child (Fletcher, 2015; Frey, 2020). The impact ‘adultism’ can have on children is that it can cause children to have major self-confidence issues and cause children to lack self-respect. To contradict this idea, ClassDojo (2020) does advertise their application to be able to “create a positive culture” within the classroom, which Clutterbuck (2010), Carlson & Carlson (2011) and Ellis & Morgan (2011) would agree is a good thing as they all believe positivity within the classroom is the best way to build a students’ confidence. 
As a result of this short literature review, the researcher has established there are many conflicting views surrounding ClassDojo’s (2020) application. This literature review highlights the general lack of clear and conclusive research surrounding the impact this application can have on both teachers and their students, which is alarming. This is alarming as this has previously happened before when many schools bought into the ‘VAK’ learning approach presented by Smith (2003) with the promise that this theory would improve their students academic achievements, schools did not consider the fact Smith’s (2003) theory had little to no research surrounding the theory’s effectiveness, it was just a ploy to make lots of money (Sharp, Bowker & Byrne, 2008). ClassDojo (2020) is currently promising to teachers that it will “connect teachers with students and parents to build amazing classroom communities”, “give students a voice”, “bring your school community together” and create “a positive culture”, these are all appealing claims to the class teacher however there is no reference to any data or evidence to support their claims, much like the issues school’s faced with the VAK learning theory, therefore furthering the researchers claim that more research is needed. 
Reflection/Evaluation & Next Steps
The process of reflection often happens when we look deeper into a scenario or situation in which we may not have previously looked into (Moon, 2013; Bassot; 2015). Reflection is to deeply look into a scenario or situation and reflect and question upon your reaction to the event, your feelings towards the event and to finally look into what you’d do differently (Moon, 2013). It is important for teachers to reflect upon situations and scenarios as it is believed to be a vital part of a teachers professional work as it allows the teachers to gain an insight into their own teaching practice from a colleagues point of view, it allows the teacher to evaluate individual students’ needs and it allows a teachers’ lessons to become the best they can be (Hart, 2013). 
There are many models of reflection a teacher could follow. The most common reflection model used today is Gibbs reflection model (1988) (see Figure 4), Kolb reflective cycle (1984) (see Figure 3) and Atkins & Murphy (1993) model (see Figure 5). All three of these reflective models have pros and cons. Gibbs’ reflective model (1988) is good as it is simplistic, easy to follow and so it is a good starting point for reflection however due to the simplicity of this reflection model it can be hard to conduct deep reflection using this model (Raynor, Marshall & Sullivan, 2005). Kolb’s reflective cycle (1984) is great as it can be applied on any type of personal experience, much like the critical incident technique as mentioned above, although this reflective method does not allow you to consider other factors that influence learning such as the social or environmental issues (Mackay, 2010). Atkins and Murphy’s (1993) theory is great as it can be used on a variety of different scenarios and is detailed, however due to the amount of detail in this model it can be deemed as being very complex (Johns, 2017). As a result of these pro’s and con’s, the researcher will be using Gibb’s reflection model (1988) to reflect upon their chosen critical incident.  
Gibbs reflective model (1988) 
Description – The researcher observed the class teachers use of positive reinforcement and ‘Dojo points’ as her behaviour management tool. The researcher noted that if the teacher saw a child behaving (e.g. sitting politely on the carpet), they would positively reward the child with a ‘Dojo’, this would cause other children to mirror the child who had been rewarded as they were seeking positive reinforcement off of their teacher (see Critical Incident Identification Record 1). 
Feelings – Before the observation, the researcher was not sure of her feelings towards positive reinforcement as in her personal experience, her application of on children had not worked very well. However, during the observation the researchers feelings were changing as she was able to see how to correctly use positive reinforcement and showed her how it can be used effectively as opposed to the way in which the researcher had used it before. After the observation, the researcher’s viewpoints of positive reinforcement had changed, which is why positive reinforcement has been the centre of this research project to further investigate its effectiveness.
Evaluation – The single observation in the classroom went really well, the use of positive reinforcement seemed to be effective, however due to the limited time spent in the classroom the researcher needed to conduct more research on previous studies and theories to do with positive reinforcement.
Analysis – On reflection, the researcher needed to further explore the idea of positive reinforcement as one observation is not enough to make any conclusions so the researcher conducted further researcher and found several theories and studies conducted by Bahceci (2019), Krach, McCreery & Rimel (2017), Skinner (1983) and Pavlov (1902) who all agree that positive reinforcement is effective as it creates an incentive for children to behave, supporting the researchers observation. However, Krach, McCreery and Rimel (2017) did find teachers favour Class Dojo (2020), the impact this can have is that teachers overemphasise the effectiveness of Class Dojo (2020) which can lead to to inaccurate results regarding the effectiveness of Class Dojo (2020). The researcher also found a study conducted by Williamson (2017) who stated Class Dojo (2020) can cause ‘adultism’ to become apparent within the classroom and can therefore have a negative impact on students, however the researcher cannot generalise this finding to all teachers who use positive reinforcement as this will go against BERA’s (2018) guidelines.  
Conclusion – As a result of this study and their observations, the researcher will consider using positive reinforcement to inform their own professional and personal development. As research mentioned above does prove its effectiveness. 
Action Plan – Moving forward, the researcher may need to conduct more research surrounding the long-lasting effect ClassDojo (2020) can have on students as this is something that arose as an issue within the literature review. Another implication of deciding the future of the researchers practice is that the researcher not yet aware as to how her students will react to positive reinforcement as the findings from the studies mentioned above may not be able to be generalised to the researchers future students. 
Conclusion
To conclude, this research-essay is important as it has taken an aspect of the Welsh Governments (2020) professional standards, ‘professional learning’. Focusing on this professional standard is important as these standards “describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth”, in which will benefit the researchers future practice and professional developmental and make them the best teacher they can be. This research-essay has also allowed the researcher to practice the Welsh Government’s (2020) professional learning provision, ‘reflective practice’ which allows “opportunities to reflect critically and candidly on current practice, and being open to others’ reflections on how practice can be improved or developed”.
The researcher has practiced the professional standard ‘professional learning’ and the professional learning provision ‘reflective practice’ through the use of the observation methods, critical incident technique and Gibb’s (1988) reflective model within this essay, the researcher was able to explore how the behaviour management technique, positive reinforcement can be used and allowed the researcher to explore the strengths and weaknesses of this technique, which has allowed the researcher to develop their own opinions on this technique, ready for then when the researcher is in practice, meeting the Welsh Government’s (2020) aims that professional standards should “support professional growth”.
Overall, the use of reflection within this essay to match the Welsh Government’s (2020) guidelines and provisions has really benefitted the researcher and allowed them to understand how to reflect effectively and allowed them to understand how to develop their own opinions and ideas ready for when the researcher is teaching.
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OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29/09/20, 9:00-10:00, Year 2

	Lesson details
This lesson was a ‘refresh’ numeracy session, the students had previously covered this topic, however the class teacher was using this lesson to see if the students were ready to move onto the next unit of study. The students were working indoors. The students were split into groups based on their ability.


	Classroom culture
The classroom ‘vibe’ seemed extremely positive, the researcher could not pinpoint a single child who was against completing their work, which could suggest these children enjoy the work set by their class teacher. However, it is important to note, this lesson was a ‘recap’ lesson and there were minimal children who did not understand, therefore could be the reason why the students’ behavior and attitudes were so positive. 


	Objectives
LO – To understand place value 
The researcher looked through the children’s exercise books and could see a clear understanding the children had of the worksheet to do with place value. Regarding the class teacher wanting confirmation she can move onto the next unit of study, the children have a ‘self-assessment traffic light’ stuck next to their LO, all students coloured the light in green, showing the teacher they are ready to move on. 


	Direction
The children’s learning objectives have been glued into their books by the teaching assistant, therefore the children are aware of what they are working towards/engaging in. The teacher also provides ‘superstar work’ for the children to work towards as an extension if they finish their work earlier than other students in the class. 


	Access and challenge
To challenge the children, each group had ‘superstar work’ (as mentioned above) which is work that excels her expectation of the children, therefore challenging the pupils to reach this stage.   


	Assessment
As mentioned above, the children use a traffic light system to assess how they are feeling about the learning objectives at the start of the lesson and then again at the end of the lesson. This shows the children their own progress and how they have developed their knowledge on the before and after the session. The teacher also makes note of how the children completed the work so she is able to assess the understanding these children have of the LO, for example, an ‘I’ will be stamped at the top of their page if completed independently and an ‘A’ will be stamped if the children required assistance. 


	Specifics / Critical Incidents
Whilst on the carpet the use of ‘Dojo’ points was used as a way of rewarding those children who were listening and behaving well. This use of positive reinforcement really seemed to encourage the other students to mirror the child who was being rewarded. The researcher never once heard the teacher negatively discipline a child within her class. 





OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29/09/20, 10:15-11:15, Year 2

	Lesson details
This session of the day was called ‘challenges’. The session had two focuses there was a numeracy focus table and a three fine motor skills focus tables as the class teacher emphasised to the researcher some of her students within the class really struggle with their fine motor skills. There were four stations, one of which was within the outdoor classroom, the rest were indoors. The children could ‘free-roam’ the stations, however the students’ knew each station had a maximum capacity due to COVID rules. There were no ability groups in this session, the children could mix with whoever they wanted to. 


	Classroom culture
The children thoroughly enjoyed this session as they saw it as ‘play’ rather than a lesson. Due to the nature of the session, the classroom was a bit hectic due to children coming in and out of the classroom and swapping table sessions with each other, however the classroom was under control.  


	Objectives
There were no set LO’s to the children as this was a hands-on play session, however the teacher did plan the tasks to with a purpose. The purpose of the numeracy task was to develop the children’s numeracy skills. All the tables’ purpose was to help develop the children’s fine motor skills. This can be seen through the use of the hands-on activities such as the use of play dough, orbeez, sand, small animal figures and building blocks.   


	Direction
The researcher feels the learners were not aware that these tasks were in place to help their fine motor skills, however this worked as their enjoyment shined through the classroom as when asked what they were doing by the researcher they replied “just playing!”. 


	Access and challenge
The children were able to choose which ever table station they wanted so allowed children to feel engaged. The children were also engaged due as they felt they were playing the entire time and seemed to be thoroughly enjoying themselves. After witnessing the children using their fine motor skills to cut and stick in the previous lesson, it was clear this session was needed. The children were being challenged at the different stations in different ways e.g. the play dough station required the children to turn the play dough into numbers. 


	Assessment
The teacher will be able to see if these sessions are effective by seeing an improvement in the children’s fine motors skills such as their cutting and sticking in other lessons. 


	Specifics / Critical Incidents
The use of ‘play’ seemed extremely effective to these students. The students seemed to be oblivious to the extensive learning that was happening and seemed to love these sessions. This is something the researcher would love to include within their teaching due to the students’ reactions they witnessed. 






OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29/09/20, 13:00-13:45, Year 2

	Lesson details
This lesson was a literacy and geography lesson. This was the first lesson of a brand-new topic in which the students will be studying until the end of term. This lesson was based within the classroom. The children were split into the same groups of ability used within the maths lessons.  


	Classroom culture
The students seemed excited about their new topic. You could really see the students taking in the new information from this topic. Despite the new topic, the children remained positive and completed their work with no arguments. The students seemed enthusiastic about their new topic. 


	Objectives
LO – To begin to recognise the differences between their own locality and localities in other parts of the world. 
The class teacher aimed to just introduce this new topic the children would be studying. This was clear in the children’s work which included identifying iconic global landmarks to their name.


	Direction
The children’s learning objectives have been glued into their books by the teaching assistant, therefore the children are aware of what they are working towards/engaging in. The teacher also provides ‘superstar work’ for the children to work towards as an extension if they finish their work earlier than other students in the class. 


	Access and challenge
Due to the topic being new to both students and teachers, the class teacher and teaching assistant were engaging the students in the lesson by asking them if they had any prior knowledge of these iconic global landmarks e.g. many of the children knew about The Great Wall of China due to the popular Disney film Mulan. The teachers were also asking if any of these children had ever visited these landmarks and asked the children to share their experiences if they had, engaging both the child who’d visited the landmark and the other students. To challenge the children, each group had ‘superstar work’ (as mentioned above) which is work that excels her expectation of the children, therefore challenging the pupils to reach this stage.   


	Assessment
The children were able to identify the iconic global landmarks by the end of the session, highlighting a development of knowledge. Within this session was also the use a traffic light system to assess how they are feeling about the learning objectives at the start of the lesson and then again at the end of the lesson. This shows the children their own progress and how they have developed their knowledge on the before and after the session. The teacher also makes note of how the children completed the work so she is able to assess the understanding these children have of the LO, for example, an ‘I’ will be stamped at the top of their page if completed independently and an ‘A’ will be stamped if the children required assistance. 


	Specifics / Critical Incidents
There was a non-verbal child within this class who the researcher felt could have been more included within this session. He tried to answer a question about his experiences at one of these landmarks but could not. The teaching assistant and teacher did not help him elaborate his points, which could’ve been done alternatively e.g. by asking him yes/no questions, asking him to write it down or even asking him to come type it on the teachers computer. The researcher felt this was poor practice. 




OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29/09/20, 14:00-14:40, Year 2

	Lesson details
This was a follow-on session from the last, still focusing on iconic global landmarks the students completed an art lesson. This was the second lesson of a brand-new topic in which the students will be studying until the end of term. This lesson was based within the classroom.  


	Classroom culture
The children seemed most excited about this lesson out of all of theirs during the day. The children were eager to get on with this lesson which did cause some issues with behavior as they were so excited to get started, this was managed with a quick work from the class teacher and was not major. 


	Objectives
LO – To begin to recognise the differences between their own locality and localities in other parts of the world. 
The purpose of this task was so that the class teacher could create a display within the classroom full of the children’s drawings and paintings of the landmarks so the children would be able to become familiar with them. Another purpose of the teacher choosing to use pencils and paintbrushes is to help improve these students’ fine motor skills, as mentioned above is a big issue for this class.  


	Direction
The teachers had pictures of the landmarks and examples of their own paintings for the children to copy for them to be able to understand what they were engaging in. The teachers were prompting hints throughout the session to prompt children in how to achieve the painting well such as “take your time” and “the best will be put on the wall”. 


	Access and challenge
The teachers were really emphasising these pictures would be on the wall, this could have challenged the children to really take their time and produce great work. 


	Assessment
During the paintings the students were chatting quietly amongst  themselves, the teaching assistant I observed took this time to influence the children’s chats with questions such as asking them “how long do you think your paintings took to build?”, “how old was your landmark?”, “what country was your landmark in” etc. This helped the teacher gather the students’ knowledge and also helped develop the students’ knowledge.


	Specifics / Critical Incidents
The teaching assistant used questions to let the students feel as if they were teaching her, giving the children a feeling of a voice and purpose. It was interesting how she was teaching the children; however it was not the typical ‘carpet session’, it was a casual conversation between her and the students.


CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	The researcher attended the village community school on the 29/09/20. The researcher’s observation took place in the morning session (09:00-10:00), observing the twenty-nine children in a maths lesson. Present in the classroom with the children was the class teacher and a teaching assistant. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed the teachers use of ‘Dojo points’ and positive reinforcement as her behaviour management tool. The students were chatting away and not sat correctly on the carpet, the teacher noted a child who was sat with her legs crossed and patiently waiting so rewarded a ‘Dojo’ and a “well done”, the other students noted this so mirrored the initial student who received a ‘Dojo’. This has led the researcher to investigate the effectiveness of ‘Dojo points’, positive reinforcement and the relevance of learning theories to this approach. 



CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	The researcher attended the village community school on the 29/09/20. The second observation took place in the mid-morning session (10:15-11:15), observing twenty-nine children during their ‘challenges’ lesson of the day. Present in the classroom with the children was the class teacher and the classes teaching assistant. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed the children’s reaction to the ‘challenges’ session which involved lots of play. The researcher asked a child what they were doing, their reaction was “just playing!”, this caused the children to be extremely excited and the children felt so engaged. It was interesting as the children were not aware that these play sessions were in place to help improve their fine motor skills. The use of play to learn was very interesting to the researcher and has led to the researcher investigating the play theorists and how play can be used to improve a child’s fine motor skills. 









CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	The researcher attended the village community school on the 29/09/20. The researcher’s observation took place in the afternoon session (13:00-13:45), observing the twenty-nine children in a geography/literacy lesson. Present in the classroom with the children was the class teacher and a teaching assistant. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed a non-verbal child who wanted to express his experiences of visiting the London Eye. As he is non-verbal, he struggled to express his experiences, the teachers tried to understand him but couldn’t so swiftly moved onto the next child expressing their experience of the landmarks the class were studying. This has led to the researcher wanting to explore the learning theories and ways in which non-verbal children can stay in mainstream schools and how this can be fulfilled to ensure children who are non-verbal feel they are in an inclusive classroom. 



CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	The researcher attended the village community school on the 29/09/20. The researcher’s observation took place in the last session (14:00-4:40) of the day, observing the twenty-nine children in a maths lesson. Present in the classroom with the children was the class teacher and a teaching assistant. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teaching assistant was using question and answer to strengthen the children’s knowledge of the landmarks. This also allowed for the teaching assistant to gage the knowledge the students have of the landmarks. For example, the teaching assistant would ask pupils questions such as “how long do you think your paintings took to build?”, “how old was your landmark?”, “what country was your landmark located in?” Etc. The pupils seemed extremely engaged when responding to the teaching assistant as she asked the question in such a way that seemed as if the students were teaching her, much like role reversal. This has led the researcher wanting to explore the different learning theories views of the teachers role within the classroom. 
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