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INTRODUCTION
This portfolio will be focusing on a Multi-Agency Strategy that uses person centred planning approaches. The purpose of this portfolio is to give a critical understanding of the principles and practise of person-centred planning. It will also be to analyse the models, dynamics and application of multi-agency working in the promotion of individual voice, well-being and the transformation of life chances. This portfolio will also aim to discuss the key values and framework for practise which will give the guide to communities for the most inclusive and enabling environments for all. Critically studying and researching the historical context and practise of models will help carry out the research.   
So, what is a Multi-Agency Strategy? NSPCC (2019) highlight that Multi-Agency strategies are the key to the protection of the child and providing effective safeguarding. It is evident that the importance of Multi-Agencies understands the children. “Children and their families will access a range of services throughout a child's life. It's vital that practitioners work together to gain a full overview of a child's situation and have a co-ordinated approach to support” (NSPCC, 2019). 
The general purpose of a Multi-Agency strategy is to be a response to an issue, to help and give support to any one person that requires it. The idea of multi-agency strategies first came into the light from 1945, this was from the adoption of the Universal Declaration of Human Rights. “The human rights are the following: Universal, Indivisible, Inalienable and Unconditional” (Hannum, 1995, p. 287).  The reason that Mutli-Agency strategies are being explored in this portfolio is because they support the approach of Person-Centred Planning approaches (PCP). 
The NHS identifies Person-Centred Planning approaches as a big factor to determine how the care of a person is carried out:
Person centred care refers to a process that is people focused, promotes independence and autonomy, provides choice and control and is based on a collaborative team philosophy. It takes into account people’s needs and views and builds relationships with family members. It recognises that care should be holistic and so includes a spiritual, pastoral and religious dimension. The delivery of person-centred care requires both safe and effective care and should result in a good experience for people. 

(NHS Wales, 2021)

Gathered from NHS, it is clear to indicate the importance that multi-agency strategies work closely with person-centred approaches in order to provide an effective and safe services for the audience of individual that they are giving care or help to. In this portfolio the focus I have chosen to focus on is Behaviour and Education Support Teams (BESTs). 
ANALYSIS OF DEFINITIONS OF MULTI-AGENCY WORK
There are many definitions and ways that multi-agency strategies have been perceived. “A number of authors have implicitly or explicitly drawn a picture in which ‘integrated’, ‘transdisciplinary’, or ‘holistic’ working practices will bring about the most benefit (to all, and to service users in particular)” (Atkinson, 2007, p.1). Atkinson (2007) continues to explain that the terminology of multi-agency strategies varies in terminology, but models tend to focus on two aspects, either the extent of multi-agency activity or the organisation of structures. 
The emphasis of this definition gives the impression that the work of a multi-agency strategy is to solely work on the individual at need and give the best chance at whatever they desire to do. The two aspects of organisation structure and aspect highlights the difference in size of service. For example, a child requiring a youth offending service could be considered as an activity due to only being one participant, where on the other hand, a behaviour and education support team would be more of an organisational structure as they could potentially have more than one participant at one time. 
Another definition of multi-agency work is “a range of different services which have some overlapping or shared objectives and interests brought together collaboratively towards one common purpose” (Wigfall and Moss, 2001, p.71). Multi-agency work has been also perceived as “bringing various professions together to understand a particular problem or experience... In this sense they can afford different perspectives on issues at hand, just as one sees different facets of a crystal by turning it” (Clark, 1993, p.  220). 
From the range of definitions that have been research it is simple to identify that that these three definitions have something in common. Walker (2018) implies that these definitions have the idea that these different agencies come together and share the same common. goal, which would be to help with the individuals need. But the understanding of multi-agency, is that there will be access to more than one agency in order to help give the individual the best opportunity to care. And these agencies tend to differ depending on the environment and possibly department, Walker describes this in his work:

Multi-agency work necessarily involves the collaboration of workers from different agencies. For instance, the working relationship in a school between, a nursery teacher, nurse, learning support assistant and classroom assistant would be multi-disciplinary but are all housed in the same agency of education. 
(Walker, 2018, p. 8)
It is evident from this definition from Walker that multi-agencies can be considered as big organisations that cover a range of care. For instance, the offering a school environment can offer is broad. The obvious reason being that they all share the same goal in wanting the children or class to gain the best possible opportunity to education. This would be done as the teacher being the significant figure in teaching the children. With the learning support assistant and classroom assistant at hand in the classroom to offer support to the individuals who may have a learning disability or have troubles understanding the task at hand. 
This example of multi-agency work highlights the close work with person-centred planning in order to give children the best opportunity to education. The term of multi-agency strategies highlights the importance they carry to an individual's life and it is clearly seen from a government polices point of view. 
Gov (2014) explain that the purpose of a multi-agency strategy is to improve safeguarding response form adults and children through better information sharing and complete safeguarding responses. This document implies that the government have recognised in the past that there has not been enough support and response from cases rising from vulnerable adults and children, highlighting this, the government's response has been the research into the multi-agency strategy. 
The emphasis that multi agency strategies have on many people iks clear from these definitions from various sources, but what benefits and challenges can be found from multiagency working?
BENEFITS AND CHALLENGES OF MULTI-AGENCY WORK

Through different multi-agency strategies carry a range of benefits and challenges with tasks art hand. “The ability of any partnership to operate effectively and meet defined targets depends on the 'extent to which the perspectives, resources, and skills of its participating individuals and organisations contribute to and strengthen the work of the group” (Finch et al, 2016, p. 386). the reason this clearly shows the benefits of a multi-agency strategy is because it shows the ability of no matter of the environment the agency will be working in; it will carry the same outcome which would be what is best for the individual. 
The work of multi-agency strategies also carries more benefits that are explained by Cheminais. Cheminais (2009) argues that the work of multi-agency strategies includes top quality and well-trained practitioners with the ability to respond quickly to prevent future problems for the individual. “It allows greater opportunities for more inter-professional learning training and development between school staff and multi-agency practitioners working together with pupils in school to improve integrated working” (Cheminais, 2009, p. 24). This emphasises the importance multi-agency working carries in an environment, allowing agencies to create the opportunity to an individual will guide the way to better achievement and to help prevent any problems to happen in the future.
Atkinson et al (2002) completed a detail study into the multi-agency working strategies outlining the possible benefits that can be seen from multi-agency working. Atkinson (2002) was able to carry out research on interviewees highlighting what they felt multi-agency work had the most impact on and here the table below shows the results:
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(Atkinson, 2002, p.  93)
From the results given above, the interviewees clearly emphasised that multi-agency working had a significant impact because in many cases they were able to gain access to services that they did not have access to before. This shows a great benefit in multi-agency strategies as it allows an individual to receive access to services, they need help with. “Within a mental health initiative, for example, a health manager described how social services and schools were now able to access mental health services for children and young people, for which there was a recognised need, whereas these had been previously unavailable to them” (Atkinson et al, 2002, p. 93). 
Atkinson continues to highlight the many benefits that multi-agency working has from the study they gathered:
As well as greater availability, easier or quicker access to services or expertise was also highlighted in 13 of the initiatives and raised by a fifth of all interviewees. All types of multi-agency activity reportedly led to improved access to services for the target group. Easier and speedier access to services was reported for a variety of reasons. These included professionals having a better understanding of the systems of other agencies, individuals knowing who to contact within other agencies, raised awareness of what other agencies could offer and improved relationships between agencies.
(Atkinson et al, 2002, p. 94)
The emphasis is clear from the research how important the work from multi-agencies has been to the in interviewees, but not just to them, but to other agencies as Atkinson states. The fact that the agencies work together they understand each other's roles in a detailed way, meaning in future, their understanding is only going to get better meaning the outcome of helping. the individuals will benefit them in future reference. The knowledge of other agencies is beneficial to a multi-agency working because it can make the transition to another agency smooth for the individual if the current agency cannot help in their time of need. 
From the sources gathered it is evident that there are many benefits that are seen through multi-agency working strategies, but with these benefits there can also be challenges faced. 
The report from Gasper (2010) has raised additional issues that need to be addressed, especially in terms of ensuring that services reach those most in need and drawing attention to the need for organisational flexibility, timing, service availability and specific agencies. What it affirms are the underlying benefits and benefits of partnership working to identify and address children's needs. This source emphasises that a problem occurring in the multi-agency field of work is the difficulty of servicing availability. Because of the struggle for service and flexibility causes a concern that not everyone is able to get the help they need from the specific agency. Although it is seen as a multi-agency work, the agencies that may be currently available cannot solve the problem for the individual.
From the research c gathered there are many ways in which multi-agency working needs to be improved in different aspects of the organisations. One that was considered as an area to improve is the agency of mental health practise:
This will require better integration of children's policy and some high-level changes necessary to strengthen leadership and improve governance and accountability. Among these is the development of the recently established National Advisory Council to champion the importance of mental health and psychological wellbeing for children and young people. The National Children and Families support programme will be strengthened to facilitate consistency, improvement and sustainability in service delivery.
Government offices and strategic health authorities will improve performance monitoring and take on a stronger 'support and challenge' role. At local level, CAMHS partnerships will become more strategic and accountable for the services they provide.
(McDougall, 2009, p. 8)
McDougall highlights the important changes that are needed in future to overcome the challenges of this multi-agency work. Although this may be seen as a challenge as improvement is needed, there are benefits that can be taken from this, because of the government willing to investigate into the importance of mental health in children and young people. The feedback they have gained from this highlight what improvements need to be carried out in order to make their organisation better for future practise. 
The Service of Behaviour and Education Support Teams (BESTs)
The multi-agency work I have decided to investigate is the work of Behaviour and Education Support Teams, also known as BESTs. Firstly, it is important to identify what the term behaviour and education support team means:
A school behaviour support team provides on-going support to staff and pupils. The team works alongside teachers and other professionals such as nurses, therapists and the school counsellor.
(Estyn, 2014)
This definition emphasises the importance that behaviour and education support teams carry within the school environment, the work that is carried out along with various other members of staff in the school indicates the multi-agency works a school has. 

“It not only sets out the school’s planned systems of managing behaviour it also implicitly sets out its aims, values and expectations” (Derrington and Groom, 2004, p. 2). The research by Derrington and Groom (2004) continue to identify Behaviour and Education Support Teams are a process for developing a constructive, optimistic, and reliable approach to promoting learning in an organised, safe, and stable environment. It is possible that it would be established by a collective system led by the headteacher and governing council, which involved extensive discussion with school administrators, parents, teachers, and, in some cases, outside organisations and community users of the school.
This implies the importance this multi-agency has on the school environment; this agency attempts to create an environment that gives the children the best possible attainment in education no matter the background or the difficulties the individual is going through. The evidence gives the impression of what this multi-agency work is, but what are the aims and functions of this strategy in schools?
Reid and Morgan (2012) explain the role of behaviour and education support teams as learning assistants offer several technical support programmes to schools. Education psychology, education health, educational development, advisory teacher service, additional assistance, governors support, and other future positions are all possible in terms of actions. The structure of the company, as well as the duties and obligations of the member learning assistants, varies based on the situation.
The aim of this multi-agency is clear to work closely with the children to suit their needs that may not be able to be covered by a teacher in the classroom. It is important to remember that it is not just the children that are worked closely with by the behaviour and education support teams, they work with the rest of the organisations within the school, the highlights good practise from this multi-agency strategy because it allows a broader knowledge of the problems that could be faced by the children allowing the access to different organisations in the same academic environment.
A function which behaviour and education support teams work closely with too is the Childrens Act of 2004 and Every Child Matters agenda:

The focus of the Childrens Act, 2004, is upon improving every level of professional support for children perceived to be vulnerable and in need. The Act has led to the formation of Children’s Services Department within Learning Assistants and variations of this theme in Wales. The main aim of the Children’s Act was to protect children from harm, abuse or neglect; particularly to ensure that some pupils do not fall between boundaries of different services as recommended by the Laming Report (2003).
(Reid and Morgan, 2012, p. 10)
The emphasis of the Behaviour and Education support team working closely with these two acts menas how serious they take every case they deal with as an organisation. The outline of not wanting pupils to fall between the boundaries highlights that they want every child to have the equal opportunity to succeed academically, by offering the support as a team allows that to happen in the school environment. 
In order to make this strategy an effective one, there has been some research beforehand into the theory work behind what the goal of this multi-agency work is. And in this case, Maslow’s hierarchy of needs would underpin this strategy. 

“Abraham Maslow’s Hierarchy of Needs, which was developed in the 40s and 50s in the USA. His theory remains valid today for the understanding human motivation, management training and personal development” (McGuire, 2012, p. 3). This quote indicates the importance that Maslow’s theory has on some agencies and their strategies today, the fact that this was developed in the 40s and 50s implies that the theory works. 
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(King, 2009, p. 5).
The above model demonstrates the Hierarchy of Human Needs produced by Maslow. 

“Maslow describes the hierarchy of needs through which he believes we all wish to progress. Unless we are in the most desperate situation, however, most of us are working at a different level at the same time. We partially achieve some of our goals, such as our sense of security, while at the same time finding ways in which to socialise”
(King, 2009, p. 12)
The model highlights every stage an individual will go through according to Maslow. And the reason Behaviour and Education support teams work closely with this model, is a base to see what stages children are at and what is required taking them to the nest level of the hierarchy model. It also emphasises that whatever block of the pyramid a child is on, the support team will always be there to help and support if needed. 

MULTI-AGENCY PARTNER OVERVIEW
Legislative Perspective
From the gathering of information on Behaviour and Education support teams, it is evident that there are multi agencies that work towards the same common goal in this strategy. 
Hallam and Rogers (2008) introduce us to the Behaviour and Education Support Team creating programmes in specific school environment. These different strategies are a series of programmes that act as problem solvers for difficult situations they could face. Hallam and Rogers (2008) continue to explain that ‘What Should a Parent Do?’ and other existing strategies were used to create the programme. 'Systematic planning for successful parenting (STEP)', 'living with teens', and the 'Webster-Stratton' course are some of the courses available. Webster-Stratton was used to train both systems. The focus of the programme was on child growth and age-appropriate actions, as well as behaviour modification and the use of reinforcement and motivation, as well as consequences, boundary settings and life after children. 
The legislation below gives the impression of the different programmes that can be offered by a Behaviour and Education Support Team, this improves the likeliness and the enhanced knowledge of the agency to help each child at any aspect they could possibly struggle with. The introduction of these topics also shows who else in the agency is used and, in this case, it is the parents. And it did prove beneficial for these pupils:
The programme reduced punitive behaviour in parents and taught them to defuse the situations. Parents were provided with the information about further courses and follow up sessions were arranged. A parent helpline was offered on a weekly basis for any parent in the school environment for advice.
(Hallam and Roger, 2008, p. 129)
This highlights the impression that Behaviour and Education support teams do have in depth knowledge and have the right facilities to solve the problem of a child due to the number of different agencies that they have within their operation of work. The reason that this multi-agency strategy has incorporated the work of parents in these programmes is to get a feel of how the child may act at home, from this it can be gathered if the problem could solely be in school, or just reoccurring problems at home, they are then able to focus on the target environment of the individual. Hallam and Roger (2008) explain that there has been a positive impact when school and home have worked together:
When I started the course Jenny (aged 12) was bordering on being excluded from school. She was violent or abusive, kicking doors, screaming and shouting and constantly swearing. The swearing has decreased. The school has noticed a difference. Before Christmas they brought in an Education Psychologist but two months into the course she has changed. She was not affectionate before the course but now is. She was truanting but by putting into practise the positive reinforcement at school and at home there has been a great improvement. 
(Hallam and Roger, 2008, p. 128)
This case study gives the impression of the positive impact of supporting parents using parenting programmes in a Behaviour and Education support team. Not only does this programme set out to benefit the child, but this also improves and benefits the parents in handling the situation at home. By incorporating the parents into the programme and inviting them into sessions, they gain a greater knowledge of how to handle the situation if their child is misbehaving. This in turn becomes beneficial for the multi-agency work because they can help the situation with greater knowledge with the inclusion of parents and discovering what home life is like.  
The Welsh Government (2015) outline in their guidance paper that school behaviour and attendance policies shape the school ethos; they make a statement about how the school values and includes all the people in it. Positive behaviour and attendance are essential foundations for effective learning environments in which all members of the school community can feel respected, safe and secure. A well-implemented policy is an important factor in gaining the confidence of the community in a school environment and attracting good quality, well-motivated staff. 
Another legislation that Behaviour and Education support teams use in their strategies is Ofsted Inspectors. Ball (2010) emphasises that Ofsted Inspectors may place a school in special measures if it is deemed "inadequate" (Grade 4) in one or more areas and the inspectors believe it lacks the capacity to improve without additional assistance. Local authorities provide intensive support, additional funding and resourcing, and frequent reappraisal by Ofsted for schools placed in special measures until the school is no longer classed as failing. 
This gives a clear indication that Ofsted Inspectors play a vital role in ensuring the school have the special measures to provide intensive support. This policy of Ofsted inspectors helps the behaviour and education support team of what cases would need addressing in the school environment as they would determine if additional support or funding would be needed in the school environment. 
Person Centred Planning Approach with Critique.
This section focuses on how Behaviour and Education support teams use person centred planning in their strategies to help students in school. “Person-centred planning teams provide a focus on people and relationships, to deliver a great performance together and use a range of person-centred practises to achieve this” (Sanderson and Lepkowsky, 2014, p. 12). 
One way this multi-agency work tackles the problem of behaviour and education is the work of creating a school council. Reid and Morgan (2012) suggest that the establishment of effective, well-organized school councils will result in improved teacher-pupil relationships and more respect and consideration for students' voices. The agenda for the Children's Act anticipated students gaining confidence, developing a greater sense of participation and ownership for the school, and even having a say in the school's organisation and running, including in the making of teacher and headteacher appointment. This is positive person centre planning for this multi-agency strategy because it allows a representative of pupils together as a meeting with a teacher to raise issues that other children are facing or improvements they would lie, to see the school face. 
School councils in a school environment highlight the importance of the children’s voice, and majority of schools adopt this policy of a good way to see what children’s want more out of teachers and the school itself. “At a National Level, policies currently differ. The Welsh Assembly, for example, has created a children and young people Assembly for Wales. This is attended by school council's representatives from across Wales” (Reid and Morgan, 2012, p. 18). This person-centred approach proves to be a good practise in the behaviour and education support team because it allows the pupils. To voice problems they feel in school not just on a school environment level but can bring it to the Welsh Assembly where the problems can be changed.  

Another person-centred planning approach that is useful for the children in a school environment that a behaviour and education support team worker may look towards if the problem could not be solved is the role of a local authority:
Local authorities work closely with schools, other providers and support agencies, national and regional organisations to reduce the likelihood of behavioural difficulties in school and amongst difficult and disaffected pupils. Effective teaching and learning are a key factor in keeping the level of behavioural difficulties to a minimum, along with the sound leadership and management of schools. Evidence suggest that well-prepared, interesting and well-differentiated lessons are less likely to be disrupted by difficult pupil behaviour.
(Reid and Morgan, 2012, p. 26)
The importance of local authorities is beneficial to the children and to the behaviour and education support team to the school environment. Making sure the teaching is effective in the school will help reduce the amount of bad behaviour that is in the classroom and the school. It is important that this multi-agency work interacts closely with local authorities and spot any reoccurring cases in the children's behaviour, if the local authorities pick up on this misbehaving in the classroom, they would then be referred to the behaviour and education support team. 
There are many other ways that this multi-agency strategy uses person-centred approaches to promote good behaviour, another one is explained by Estyn, in Ty Bronllys. Estyn (2018) explain the school's clinical staff has developed an individual constructive behaviour support strategy for each pupil based on a functional analysis. The programmes concentrate on primary intervention measures which include specific directions on how to address the young people's sensory, communication, and support needs. Both workers are interested in their growth, which is checked on a regular basis at MDT meetings. This promotes person centred planning because each child has their own support plan unique to where they must develop, meaning this focuses only on the child and works towards their personal goals. The training of staff is regularly looked at to make sure the process is a success:
Staff’s knowledge is checked through regular assessments to ensure understanding and consistent application of interventions.  These assessments also provide staff with a forum to take part in professional discussion with the clinical team and an opportunity to present their thoughts and opinions.  Clinical staff and residential care staff work in the school alongside education staff which further enhances collaborative working and informs the production of plans.
(Estyn, 2018)
Regular checking the training of staff through regular assessments promotes good practise because it allows the pupils to get the best possible support. This emphasises that teachers and staff get a positive relationship with the pupils personally, rather than being in the classroom with other pupils you may not feel comfortable asking for help. 
CONCLUSION
To conclude, it is evident from this portfolio that it is vital that all pupils in schools get access to a part of the multi-agency strategy which is behaviour and education support team. This has covered one important multi-agency strategy and although there is many more that can be explored, this gives the impression of how big a role they play in school life, a pupil's life and the life of a parent. 
From the portfolio, it is easy to identify how important it is for person-centred planning to be thought of in a school environment. This enables children to feel heard and gives them the confident to speak to one of the multi-agencies works if there is a problem they would like to discuss. The findings have led me to believe that the work of a multi-agency work is large and always expanding, with many different organisations and programmes constructed within, it gives every child the best possible chance at succeeding academically, and to help them in every other way possible. 

REFERENCES
Atkinson, M., 2002. Multi-agency working. 1st ed. Slough: National Foundation for Educational Research.
Atkinson, M., 2007. Multi-agency working and its implications for practice. [online] Nfer.ac.uk. Available at: <https://www.nfer.ac.uk/nfer/publications/mad01/mad01.pdf> [Accessed 1 February 2021].
Ball, S., 2010. Disciplinary texts: a policy analysis of national and local behaviour policies. [online] Available at: <https://www.tandfonline.com/doi/abs/10.1080/17508487.2011.536509> [Accessed 9 February 2021].
Cheminais, R., 2010. Developing and evaluating multi-agency partnerships. 1st ed. London: Routledge.
Edwards, A. and Daniels, H., 2009. Improving inter-professional collaborations. 1st ed. London: Routledge.
Estyn, 2018. Reducing challenging behaviour through positive management strategy | Estyn. [online] Estyn.gov.wales. Available at: <https://www.estyn.gov.wales/effective-practice/reducing-challenging-behaviour-through-positive-management-strategy> [Accessed 9 February 2021].
Finch, Caroline F, Donaldson, Alex, Gabbe, Belinda J, Muhammad, Akram, Shee, Anna Wong, Lloyd, David G, & Cook, Jill. (2016). The evolution of multiagency partnerships for safety over the course of research engagement: experiences from the NoGAPS project. Injury Prevention, 22(6), 386–391. https://doi.org/10.1136/injuryprev-2015-041922
Gasper, M., 2012. Multi-agency working in the early years. 1st ed. London: SAGE Publications Ltd.
Hannum, H., 1995. The status of the Universal Declaration of Human Rights in national and international law. Ga. J. Int'l & Comp. L., 25, p.287.
Home Office, 2014. Multi Agency Working and Information Sharing Report. [online] London: Home Office. Available at: <https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/338875/MASH.pdf> [Accessed 1 February 2021].
King, P., 2010. Climbing Maslow's pyramid. Leicester, UK: Matador.
MCDOUGALL, T., 2009. The challenge will be to work together. Mental Health Practice (through 2013), 12(6), pp. 7-8.
McGuire, K., 2012. Maslow's hierarchy of needs. GRIN Verlag.
Reid, K. and Morgan, N., 2012. Tackling behaviour in your primary school. 1st ed. Abingdon: Routledge.
Rogers, L. and Hallam, S., 2008. Improving Behaviour and Attendance at School. McGraw-Hill.
Sanderson, H. and Lepkowsky, M., 2014. Person-centred teams. Jessica Kingsley Publishers.
Walker, G., 2018. Working together for children. 2nd ed. London: Bloomsbury Academic.
Welsh Government, 2015. Inclusion and Pupil Support. [online] Gov.wales. Available at: <https://gov.wales/sites/default/files/consultations/2018-01/151216-inclusion-and-pupil-support-draft-guidance-en.pdf> [Accessed 1 February 2021].






image.png
Table5.1 Impact on the target group

Interviewees
(N=139)

Access 1o services not available previously
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Improved educational attainment

Early identification and intervention

More children engaged/maintained in education

Coordinated approach
Support for children/young people

Support for parents

Children’s needs addressed more appropriately
Raised awareness/profile of the target group
Betier-quality services

Prevention of the need for more specialist services
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