Curriculum development project

Introduction
This curriculum as praxis (Grundy, 1987) is designed to provide frontline police officers, student officers and investigators with a depth of knowledge on conscious, unconscious/implicit bias and victim blaming. It will aim to develop officers emotional intelligence by defining and exploring how conscious, unconscious/implicit bias and or victim-blaming can impact upon the working relationships with survivors, perceptions and decision making. Working in unison with Professional standards (Welsh Government, 2024), within a safe environment, officers will be supported and encouraged to explore their own biases through open dialogue, self-reflection, reflective practices and controlled peer group work. Tools, skills and strategies to overcome bias, and victim blaming, will also be introduced to equip officers to effectively communicate and support survivors who have experienced violence/abuse in a bid to improve upon a survivors initial and overall experience of reporting and, in turn, maintain their engagement in the Criminal Justice System (CJS) in order to break the cycle of violence and abuse against women and girls (VAWG). 

Purpose of the course
Research suggests that 1 in every 4 women will experience domestic abuse in their lives (Office of National Statistics, 2024). While, 1 in 12 women will be a victim and in turn a survivor of sexual assault, abuse and or violence each year reaching ‘epidemic levels’ (NPCC, 2024).  Despite the fact that the number of survivors coming forward to report abuse has increased year on year, on average, over half of all cases reported to the police, were discontinued (dropped)(HMICFRS, 2021) due to the survivor withdrawing or disengaging, either at the point of reporting (negative statement), retracting their statement at a later date or refusing to attend court (Hopkins, 2024). Research also suggests that, many reported cases of VAWG are dropped or not investigated stringently enough, due to officer’s perceptions, belief in the survivor’s claims, stereotypes and rape myths to name a few (Stanko, 2022; Hohl and Stanko, 2022). When a woman or girl experiences violence, abuse or sexual assault, numerous emotions can take hold, with many feeling a sense of shame, guilt and self-blame, as though they are responsible for what has happened to them (Rape Crisis, 2024) which can present a barrier to reporting. For those who do come forward, it is imperative that the actions, language and behaviours and decisions made by frontline police officers and investigators does not reinforce these thoughts and feelings through the use of victim-blaming language, behaviours or unconscious/implicit bias. Identifying and mitigating these can aid officers in building trust and positive relationships with the survivors they encounter, provide appropriate support and aid in maintaining the survivors engagement in the Criminal Justice process (Davies and Barlow, 2024).

Rationale
When a survivor reports a crime associated with VAWG a police first responder is likely to be their first encounter during the reporting process (Domestic Abuse Commissioner, 2022). This initial encounter, as argued by Davies and Barlow (2024), can not only define the relationship a survivor will have with Criminal Justice System but can also play a pivotal role in its process and overall outcome (if it is continued by the police), thus, this initial encounter and its importance should not be underestimated. There have been many speculated reasons as to why survivors chooses not to engage with the police (Hopkins, 2024; Sleath and Smith, 2016), however, research implies that a survivor’s initial interaction with the police can significantly impact upon their engagement with the process be that positively or negatively (Hopkins, 2023).
Survivors of abuse in any form, can experience a myriad of emotions, they may feel numb, detached or shocked, confused, dirty, degraded, dehumanised and/or experience feelings of guilt, loss of control over their own body or lives, internalised shame, some form of responsibility for what has happened to them, fear, be that fear of consequences/repercussions from the offender or fear that they will not be believed, (Office on Women’ Health, 2024; Rape Crisis, 2024; SWACA, 2022; Women’s aid, 2024) this is not an exhaustive list. 
As the first responder, the officer is uniquely positioned to garner evidence from the reporting person about their experience(s) to identify any offences committed, and in turn, bring the offender(s) to justice (Davies and Barlow, 2024). The officer is duty bound to conduct the investigation in a professional manner where the focus of the investigation is on the behaviour of the suspect and not that of the survivor (College of Policing, 2024). The language used to communicate with the survivor, both verbal and non-verbal, holds a considerable significance at this stage as it can make or break the relationship and subsequent case (Birdsall et al, 2016; Hohl, Johnson and Molisso, 2022) The use of appropriate language and behaviour(s) at this stage, has the potential to reframe the survivor’s experience, from one where the survivor was complicit in some way, to one where it is empathically acknowledged that what they have experienced was not their fault, and was in fact a criminal act, in turn, rightly, absolving the survivor of any part to play or blame (Hohl, Johnson and Molisso, 2022). A first responder must therefore possess a level of emotional intelligence, which is defined as, an ability to perceive, express and manage one’s own emotions as well as those around them in a positive manner, to develop an ability to empathise with others and communicate effectively to achieve a variety of adaptive outcomes (Bru-Luna et al, 2021). There are many ways to achieve or develop one’s own emotional intelligence. Reflective practice has shown positive results in the cultivation of emotional intelligence, as has the utilisation of self-reflective practice coupled with peer group working, in a tutorial setting. This approach can provide invaluable knowledge, insight and experience, as a wide range of scenarios and experiences can be discussed, debated and reflected upon, providing an opportunity for learning, personal and professional development and interpersonal skill growth (Fahey, 2023; Singh Gill, 2014). The art of peer group reflection, can provide opportunities for attendees to acknowledge any unconscious biases held, which can then be addressed through constructive dialogue (Atkins, 2023). Unconscious bias, also referred to as implicit bias, is when a person subconsciously judges, makes decisions or holds a belief system about those around them, that are, for example, influenced by past experiences or stereotypes. Unconscious bias can lead an individual to make judgements about others that are not reasonable or right, thus, impacting upon how they treat others (Imperial College London, 2025). 

The murder of Sarah Everard by a serving police officer, who exploited their position to falsely arrest, rape and eventually murder Sarah, unearthed a toxic culture of misogyny and sexism that lay deep within the police. During this period many high ranking officers released statements in the wake of the event, with one police commissioner stating that women should be streetwise and know when they can be arrested or not, firmly placing the onus on women to keep themselves safe (BBC, 2021; Canning, 2021; Woodcock, 2021). The use of such language is commonly known as victim-blaming. Victim-blaming is any language, action(s) or behaviour(s) that imply that a victim is in any way responsible or deserving of the abuse inflicted upon them (IOPC, 2024). Although VAWG has become a priority for the police since 2021, with each force having a VAGW action plan (national framework) aimed at tackling misogyny and sexism within the police (NPCC, 2023) an independent report, accepted by the Home Office, which gathered anonymised evidence from serving officers, found that, officers consistently demonstrated explicit victim-blaming approaches, coupled with a lack of belief in the victim’s accounts. Further exploration of the report found that, many officers held the belief that victims of sexual assault were simply examples of ‘regretful sex’,  while victims with additional issues such as substance addiction or mental health, were the victim’s problems and not one for the criminal justice system to safeguard them (Stanko, 2022). Moreover, research by Hohl and Stanko (2022) argue that a misogynistic culture entrenched with beliefs based on rape myths, stereotyping, bias, victim-blaming and gendered expectations are ever present within policing which is influencing every stage of a survivors journey through the criminal justice system. They further argue that, current training is inadequate, and that those officers who are tasked with investigating such crimes, require robust training if a change in attitudes and belief systems is to ever occur.
The policing education qualifications framework (PEQF) was introduced as a means to professionalise policing. The degree course, which provides students with a unique opportunity to ‘learn on the job’ as an apprentice police officer. The objective of the degree is to provide recruits with a standardised educational framework that encompasses theoretical, reflective and practical learning. Although reflective practice is a key component of the framework, many of the students are online learners due to the nature of the role (Police Federation, 2019), thus, it could be argued that the framework does not accommodate group learning or group peer reflective practices that are commonly present in a traditional class room which may stunt development and growth of frontline police officers. 

As gatekeepers of the criminal justice system and routes to justice for survivors, the actions, behaviours and approaches to decision making adopted by the police, can hold symbolic power not only to the survivor, but it could be argued, to wider society. As arbiters of moral conduct, upholders of the law and protectors of society (Hohl and Stanko, 2022), how they treat and meet the needs of survivors is imperative in breaking the cycle of VAWG.  It is evident from this report and many others, that the mentality and belief systems of some, if not most, serving police officers towards VAWG is archaic, entrenched in biases and dehumanising at best, and illuminates the immediate need for intervention to bridge the justice gap, which can be achieved through the re-education, training, personal, and professional growth and the development of effective and compassionate communication skills, with all front line police officers. 

Intended students
Front line police officers, serving police personnel including investigators.

Aims of curriculum 
· To provide students with a safe environment to explore the concept of bias, unconscious/implicit bias and its definition. 
· Gain an insight on its potential impact on perceptions, behaviours and decision making. 
· Explore victim-blaming approaches and its impacts on survivors and wider society.
· Identify and explore own biases, conscious and unconscious, through the utilisation of self-assessment tools, self-reflection, activities, case studies, open dialogue and controlled peer group reflective practices. 
· To develop the necessary skills to challenge and mitigate the impact of victim blaming and unconscious bias

Learning outcomes
On completion of this course, students will
· Be able to define the concept of bias and victim-blaming.
· Be able to apply their learning to identify and apply strategies to challenge and mitigate bias.
· Identify and mitigate victim-blaming approaches and its potential impact on survivors of abuse. 
· Demonstrate an ability to apply strategies for personal growth to address own biases and improve decision making.

Entry level requirements 
Students will complete a self-assessment tool, available below, prior to attending. The tool will provide students with an indication of their unconscious bias. The self-assessment tool is not a conclusive diagnostic test- 
https://implicit.harvard.edu/implicit/selectatest.html
No prior knowledge on the topics discussed is required, however, those attending will need to be serving police officers, student police officers or those awaiting enrolment within the police.

Recommended reading list
Hohl, K., Stanko, E.A. (2022) Five Pillars: A Framework for Transforming the Police Response to Rape and Sexual Assault. International Criminology 2, 222–229
IOPC (2024) Ending victim blaming in the context of violence against women and girls. Why language, attitudes, and behaviours matter. Available at: https://www.policeconduct.gov.uk/sites/default/files/documents/IOPC-ending-victim-blaming-guidance-Feb-2024.pdf
Magny, O and Todak, N (2021) Emotional intelligence in policing: a state-of-the-art review. Policing: An International Journal. 44(6). Available at: https://prohic.nl/wp-content/uploads/2021/07/239-12juli2021-EmotionalIntelligencePolicingSystematicreview.pdf
NPCC (2024) Policing Violence Against Women and Girls – The National Framework for Delivery: 2024 – 2027. Available at: https://www.npcc.police.uk/SysSiteAssets/media/downloads/our-work/vawg/vawg-framework-for-delivery.pdf 
Walden University LLC (2024) Understanding the Benefits of Emotional Intelligence in Law Enforcement. Available at:  https://www.waldenu.edu/programs/criminal-justice/resource/understanding-the-benefits-of-emotional-intelligence-in-law-enforcement 

Curriculum delivery approaches 
When teaching students, especially those who already have a level of knowledge on particular topics, it is important that the teacher ascertain, appreciates and respects the student’s existing knowledge/starting point and in turn provide progression routes (Ausubel, 1968 cited in Race, 2020), this approach also ensures that the teacher is abiding by the Professional Standards set (Welsh Government, 2023). Accounting for the fact that many officers who attend the training will have a level of work place knowledge and experiences, the teaching will adopt a mix of teacher-centred and student-centred approaches. Initially, the sessions will begin with a teacher-centred approach that will impart knowledge on to the students and naturally shift, to a student-centred approach that will build upon student’s prior knowledge, experience and already acquired skills (Bremner, Sakata and Cameron, 2022). 
The teaching and facilitation of the course will utilise elements of 3 main learning theories - 
· Freire’s (1973) theory of education. The theory focuses on constructive dialogue, critical thinking and facilitation of an inquiry-based learning approach, that will nurture students to make meaningful connections to real-world scenarios and enact positive change. 
· Vygotsky’s (1978 cited in Mc Leod, 2024) Social constructivism theory, posits that learning occurs best when learners collaborate with one another through interactions e.g. the sharing of experiences and viewpoints to construct new knowledge, experiences and viewpoints.
· Transformative learning posits that, adult learners who receive new information will evaluate past ideas, information and belief systems, gaining new perspectives through self-reflection, critical thinking and making new meaning of the world around them (Cardiff Metropolitan University, 2024). 
These approaches to teaching and learning are especially beneficial for kinaesthetic, interpersonal, verbal, logical and auditory learners (Duckworth, 2013). The teaching will take place in an environment that is safe for students to express themselves, ideas and ideologies free from judgement, even if they are not socially acceptable. Allowing students to express themselves has several advantages, it can allow for respectful debate and emergence of differing perspectives that allow students to develop the skills to think critically which is crucial for learning (EHRC, 2018). The environment presented, as well as the teaching and learning methods, will meet several of the professional standards set by the Welsh Government (2023) such as, ensuring a safe and inclusive learning environment, demonstrate dignity, courtesy and respect towards others by using active listening skills and professional dialogue. It will foster, nurture and build positive collaborative working relationships where students will prosper and grow. Using self-reflection, peer group working and discussion/open dialogue strategies, will enable students to share and take responsibility of their learning by creating an achievable action plan to guide  future progression and development.


Time/duration of course
A 1-day course consisting of 2 morning and 2 afternoon session. There will be refreshment breaks between each morning and afternoon session with a longer lunch break mid-section.


Assessment strategy
The assessments within the course will consist of diagnostic, formative and summative assessments. Diagnostic assessment, which will take place through asking the students their current knowledge and activity will allow the teacher to ascertain students starting point and identify their strengths, needs and weaknesses, areas for further development. The diagnostic assessment can also aid the teacher in identifying if the students have any potential misconceptions that may have emerged during their education journey that may present a barrier to their learning that will need to be overcome e.g. disengaged from education due to poor experiences (NFER, 2024). The formative assessment will take an informal approach via question and answer sections, and monitoring peer group work and overall engagement with the session. This approach will allow the teacher to examine the overall experience and amend their teaching/approaches in real time to develop students skills, for example, redirect students who may have veered off course, clarify instructions or encourage the participation of students who are uninvolved. The additional benefit of this approach is that they are ungraded and can be conducted continuously without disrupting the flow of the session (Tunnel, 2021). The Summative assessment will combine formal and informal approaches, on completion of the course, students will devise and action plan for future and further development which will provide a physical measure of their learning and how they have met the overall objectives. The informal summative assessment will measure overall learning, through verbal reflection, peer group discussions, overall engagement and question and answer sections which align with the learning outcomes and objectives, to assess what has been learnt for the entirety of the course rather than used for learning itself (Ismael et al, 2022).


Diagnostic assessment
informal
· The students will be asked at the opening of each session, their existing knowledge on the session topic
· Students will be asked to take part in the ‘have you ever….’ activity

Formative assessment
Informal, controlled peer group work, feedback
· Participation of students will be monitored as will the content/nature of the discussions. How the students communicate with one another. Collaborative working, honesty and openness around the topics discussed. How the students approach the topic. Communicate ideas, listen to one another, engagement in constructive conversations. Self-awareness- did any students take accountability/ownership of actions.
· Feedback briefs following definitions and group work to monitor learning and progression. Question and answer.
Summative assessment-
Written
· Action plan for future development – students will create an action plan aimed at addressing their own biases and develop strategies to reduce/mitigate these via measurable goals (SMART).
· Feedback survey 

Scheme of work
	Session
	Title
	Session content
	Objectives
On completion of this session students should-

	Assessment method
	Resources required
	

	1
	Introduction to unconscious/implicit bias
	Students will be introduced to the teacher and provided with a ‘what to expect’ short presentation which will outline the day’s activities, sessions, what is expected of the students during the course and refreshment breaks.

A prior knowledge check will ascertain student starting point


A definition of and exploration of the concept/origins of unconscious/implicit bias
Examples of biases and its forms will be presented. Case study examples

Questions and Answers

Students will be asked if they have completed the IAT tool provided. Self-reflection, discuss the findings and if they are true to what the student previously believed of themselves.

With the new knowledge, students will be asked to discuss an instance of bias they have experienced in groups/pairs. Explore how it made them feel.

Students will feedback to the class the findings of their reflections and their learning from one another. 

Questions and Answers to conclude the session.
	Have a clear expectation of the course, its content and what will be achieved upon completion.

Feel safe to share ideas, thoughts and beliefs as well as challenge those of others in a constructive and respectful manner.

Have knowledge on and ability to explain unconscious/implicit bias.

An emerging awareness of how bias can impact behaviours, perceptions and decision making.

An awareness of their own unconscious/implicit bias.


	Formative assessments-

Prior knowledge check conducted via question and answer, prior to providing definitions 
will take place throughout the session via question-and-answer opportunities.

Observations-
The content of their discussions and communication skills will be monitored for collaboration, openness and honesty, self- awareness, reflection and accountability/ownerships of unconscious beliefs.

Summative Assessment-
Observation of student feedback and engagement on conclusion of the session.
	Power point slides

Case studies
	

	2
	Introduction to Victim-blaming
	Prior knowledge on the topic held by the students will be explored.

The learning aims and objectives of the session will be explored 

Students will take part in the ‘have you ever…’ activity which will mention common victim blaming terms. On completion of the activity, students will be asked their score and informed of their meaning.

Students will be introduced to the topic of victim-blaming providing a clear definition and examples via case studies.
Short video on victim blaming

The origins of victim blaming will be explored- stereotyping, myths, gender expectations
Short video on stereotypes and victim blaming

Questions and answers 


Students will be asked to self-reflect on any instances or experiences with victim-blaming and how that impacted upon them.

Explore the concept of emotional intelligence


If the student wishes to, they can share any experiences with the class. A class discussion will provide students with a platform to discuss their reflections through dialogue. Students will be asked questions based on their responses that relate to the topic of victim-blaming.

Prior to the end of session, students will be asked to continue thinking/reflecting on instances of unconscious/implicit bias and victim-blaming to discuss after the lunch break

Question and answer
	Have knowledge on what victim blaming is and its potential impact. 

Explain emotional intelligence and how to develop it

Able to identify victim blaming language and behaviours
	Formative assessments-

Prior knowledge check conducted via question and answer, prior to providing definitions 
will take place throughout the session via question-and-answer opportunities.

Observations-
The content of their discussions and communication skills will be monitored for collaboration, openness and honesty, self- awareness, reflection and accountability/ownerships of victim blaming.

Observation of student feedback and engagement on conclusion of the session.
	Power point slides

Case studies

Pen and paper for activity
	

	
	Lunch Break
	
	
	
	
	

	3
	Ways to mitigate unconscious bias and victim blaming

	On return, a recap of what was discussed in the first 2 sessions will be provided.

The learning aims and objectives for the session will be explored.

Question and answer 

Students will be asked if they have reflected on any additional instances of unconscious bias or victim blaming. 
Whichever approach the students choose-
Students can share their examples via groups, pairs or as a class and discuss. 


Students will be asked to share ideas or existing knowledge on how these can be mitigated in the workplace.


Ways to mitigate unconscious bias and victim blaming will be explored e.g.
Alternative wording
Short video on victim blaming
Body language 
Self-reflection
Peer reflection/discussion
Action plan


Question and answer



	Should be able to identify ways to challenge/mitigate unconscious bias and victim blaming in a respectful and constructive manner.


	Summative assessment-

Students will be asked to recap on what the previous 2 sessions covered. Any gaps in the knowledge or learning can be addressed here.

Formative assessment-

Student contribution and engagement will be observed.

Question and answer 
	Power point slides

Access to the internet and youtube
	

	4
	Conclusion and future development
	Students will be reminded (recap)of the key concepts discussed via a power point slide. 

The learning aims and objectives of the session will be provided and explored.

Question and answer

The session, students will be tasked to create an action plan based on their learning.

On completion, the students will be guided through a recap of the overall training aims and will be encouraged to take part in discussing how these were met making links to the topics discussed.


Students will be encouraged to provide verbal feedback on the training to identify, positives, any gaps or areas requiring improvement. 

	Identify areas for personal growth and professional development by completing an action plan that is measurable and achievable.
	Summative assessment-

Action plan content
Conclusion and feedback on the training
	Action plan templates (printed) and pens.
	



You tube video link 
https://youtu.be/JHYobUjhEJwp
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Lesson Plan

	Topic: Introduction to victim blaming
	Class:


	Date:

	Length of lesson: 1 hour 30 minutes
	Number of students:

	Resources required:
Power point access 
Internet Access



	Aim of Lesson


To introduce students to the topic of victim blaming and how this can impact upon survivors of abuse as well as officer perceptions and decision making


	Learning Outcomes – The Learners Should Be Able To:


Develop an understanding and knowledge on what victim blaming is and its potential impact. 

Develop an ability to identify victim blaming language and behaviours



	Previous student knowledge required for the session:	


none



	Anticipated difficulties (if applicable):


Student’s attitude to the topic


	Professional Standards (where are these being met within the session)


Plan to deliver effective learning, teaching and assessments that are best suited to the learning environment. Student starting points will be identified at the start of the session. Students will be provided with a safe environment that will allow them to freely express their thoughts and beliefs being respectful of those around them. The lesson format will encourage students to build collaborative working environment with one another and the teacher. The assessments approach will allow students to share responsibility in their learning. 










































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction












Development 
















































Plenary/conclusion




	The learning aims and objectives will be presented to the students. Prior knowledge on the topic held by the students will be explored.




Activity  & results













Introduction to victim blaming 





Video 





Assessment



Exercise







Assessment/Feedback








Recap




Assessment
	The learning aims and objectives will be clarified to the students.
The students will be asked if they have prior knowledge on the topic and to share with the class 







To explore further-
Students will take part in the ‘have you ever…’ activity which will mention common victim blaming terms and if the students have ever used them.


I will ask the students to tell me and the class how many points they scored during the activity. This will then be linked to victim blaming language 





A mixture of power point delivery and discussion, the topic of victim blaming will be explored with the students. 




Students will watch a short video on language and actions around victim blaming 



Question and answer section



Students will be asked to either work as a whole group, small groups on in pairs. They will be asked to reflect on victim blaming instances that they have encountered or been involved with.

Students will feedback to the class what they have gleaned from their peer reflective exercise. Appropriate questions will be asked to the students 







A recap of the sessions topic and learning points



Question and answer session
	10-15 minutes















10 minutes











20-25 minutes





5 minutes




 5 minutes




10 minutes





 10-15 minutes








5 minutes



5-10 minutes





	Assessment Strategies: when and how are they included within the lesson?



Diagnostic assessment - Prior knowledge check conducted via question and answer, prior to providing definitions 

Formative assessment - will take place throughout the session via question-and-answer opportunities and observations-The content of their discussions and communication skills will be monitored for collaboration, openness and honesty, self- awareness, reflection and accountability/ownerships of victim blaming.

Summative assessment- Observation of student feedback and engagement on conclusion of the session





	Informal reflection (to be completed after the session)




























Appendix 2
Lesson Plan Template
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Lesson Plan

	Topic: Conclusion and future development 
	Class:


	Date:

	Length of lesson: 1 hour 30 minutes
	Number of students:

	Resources required:
Pen and pre printed action plan templates
Power point access 



	Aim of Lesson
To recap and conclude on the topics explored during the previous 3 sessions. It will allow for students to use the skills and learning from the course to set achievable and measurable goals for future growth and development.




	Learning Outcomes – The Learners Should Be Able To:

Set achievable and measurable goals for future growth and development





	Previous student knowledge required for the session:	

A developed knowledge on the topics of victim blaming and unconscious/implicit bias
Skills, tools and strategies for future development and to mitigate victim blaming and unconscious bias in the workplace 




	Anticipated difficulties (if applicable):


none


	Professional Standards (where are these being met within the session)




To critically reflect on own values, knowledge and skills to develop effecting teaching. Students will be encouraged and supported to take ownership and responsibility for their own personal and professional development and work toward achieving goals. Allow students to build collaborative working environments with their peers and work colleagues










































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction




















Development 














Plenary/conclusion




	Recap on the previous 3 sessions.


Assessment


Learning aims and objectives for this session 




Task and assessment






Assessment





Recap on the learning and summative assessment






Feedback
	Via power point the learning objectives will be discussed and how they have been met thus far in the course.

Question and Answer


The learning aims and objectives for this session will be identified and discussed- answering any questions



Students will be tasked to complete an action plan based on their learning. They will set measurable and achievable goals for future development personal and professional based on the topics discussed.  

Students will be asked to discuss their goals in their action plans which will provide a measure of the learning achieved.



A recap of the course learning will take place using a power point slide for reference. The students will be encouraged to take part by explaining how the learning aims were achieved, making appropriate links to the course content. 


To conclude the course, students will be asked to provide verbal feedback on the course content, delivery and the learning gained.
	

10-15 minutes




5 minutes






25-30 minutes




10 minutes






10 -15 minutes






10-15 minutes

	
	
	
	





	Assessment Strategies: when and how are they included within the lesson?

Diagnostic assessment - Prior knowledge check and assessment of learner knowledge gained during the previous sessions will be conducted via question and answer, prior to commencing the final session 

Formative assessment - will take place throughout the session via question-and-answer opportunities and observations. The students will provide their development goals which will align with the teaching from all of the sessions. This will provide clarity on the learning achieved and where it needs further clarification/explanation

Summative assessment- Observation of student feedback and engagement on completion of their action plans that make appropriate links to the content of the course.








	Informal reflection (to be completed after the session)
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