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                                             A Critical Incident 

A Critical Incident is an unanticipated or unplanned event which arise outside or within the classroom causing the teacher to consciously reflect and reveal new understandings of practice (Farrell and Baecher, 2017). Similarly, Bassot (2016) believes that many professionals throughout a vast range of settings apply a Critical Incident technique within their practice in order to reflect, evaluate and learn through the experience to enrich the standards of practice. Tripp (1993) devised a pedagogical theory of Critical Incident analysis for teachers to reflect and develop on their professional practice. Tripp explains that a Critical Incident is an explanation of a significant event, where practitioners observe and reflect to make a valued judgement in order to further plan, enhance and develop one's practice. Primarily, Critical Incidents are principal within education as they possess two major uses; as they are an exceptional way to expand a greater understanding of and control over professional judgement and thereby over practice; and they are also a means of finding a focus for classroom action research in becoming a more effective diagnostic teacher (Tripp, 2012, p. 8). 
My chosen Observation to reflect on is the first observation I undertook (see appendix 1), where I will critically reflect the pedagogical method applied by the teacher during the lesson observed, why teachers professional development needs to be continuous, and also the relevance and critical view of the theorist’s methodical approach that I believe is crucial for all learners, and how it will be professionally applied in consideration of all children and young people’s holistic development in view of the Welsh Governments (WG) educational priorities within the four purposes of the Donaldson Curriculum of Wales. Throughout my research I will be using Kolb’s (1984) reflective model to learn from my experience in the hope of producing quality pedagogical knowledge and applying these methods within the classroom to improve my professional practice and development. 

[bookmark: _Int_86hhgmPE][bookmark: _Int_oYXO5CdV]Quality teaching however is not Soley acquired by good routines and techniques within the classroom. The fundamental art of teaching lies in the professional judgment of the practitioner who critically reflects, examines, and evaluates outcomes from the lesson in order to challenge the complexities within the classroom (Zwozdiak-Myers, 2012, p.3). Kolb’s (1984) reflective cycle is one model designed to help practitioners learn from each lesson; having the experience, reflecting on what has been observed, learn from the incident, then actively apply new principles, pedagogies and strategies to assist pupils in understanding the concept and therefore apply what they have learned in a variety of circumstances (Kolb, 2015). Over the last decade reflective practice has progressively become embedded through discussions regarding the concern of teacher professional development, especially in relation to the importance of raising educational standards and performance management .Through incorporating reflective teaching within the classroom, the practitioners has insight from the pupil’s perspective and therefore challenge the complexities within the classroom and become more informed of the learners needs and abilities and make the necessary changes to enhance and strengthen the learning journey for each individual (Horton-Deutsch and Sherwood, 2017, p.16). However, educators’ perceptions of professional development are debatable. Research was untaken in the United States of America (USA) on the topic; Was Professional Development Beneficial to both the Educator and the Pupil?’ The research found that teachers are unmotivated due to weak curriculum implementation, lack of directed focus and teacher collaboration. Interestingly, all participants agreed that implementing a focused aligned leadership with shared objectives and goals would ensure effective professional development in accomplishing personal and school-based objectives (McCray, 2018, p. 583-585). According to Stenhouse, (1975) the main issue of improvement in schooling is first to improve in the arts of teaching and learning. Furthermore, the curriculum is far from being a list of objectives and methods of guidance, but rather an accumulation of ideological, pedagogical and psychological concepts in order to produce quality professional teaching development   
Within Wales the WG have radically reformed post 16 education in development and learning in light of disappointing results of the Programme for International Students Assessment (PISA) in 2009, sparking a national debate in the quality of teaching and future of education in Wales.  In 2011 the WG embarked on a major reform in a range of new policies to ensure improved quality and equity within schools (OECD, 2017). Subsequently, the Organisation for Economic Co-operation and Development (OECD) reviewed the policies in 2014 in the Improving Schools in Wales report. From this report the WG requested to conduct an ‘education rapid policy assessment’ in proposing recommendations to further strengthen Wales’ reform efforts. This report has since had a major impact on curriculum reform, strategies and policies of developing a high-quality teaching profession, making leadership the main driving force of educational reform, assessments, evaluation and accountability (ibid). The WG has introduced the Donaldson Curriculum Wales framework 2022 and has specifically set out to tackle these concerns, by delivering clear guidance and statements in delivering a broad and balanced education. The four purposes within the curriculum are a shared vision and aspiration for improving education for all children and young people in Wales. Furthermore, the WG has recognised the need of on-going professional development for teachers to build on their professional knowledge, capacity and skills to drive improved learning and outcomes for young learners (Gov. Wales, (1) 2021).
The Critical incident which I observed and reflected upon was within a Primary school, year six class in the Neath Port Talbot area which consists of thirty-three children. The Children were age ten and eleven. With consideration of BERA (2018) ethical standards, legislative requirements and best practice, all information regarding the school, teacher and children will be made anonymous. The average pupils eligible for free school meals within the last three years is 5%, where the national average is 19%. The school recognises 17% of the pupils as having additional learning needs, with the National statistics being at 22%. The main findings throughout the school were that most children develop their skills well in all areas of learning and have a positive and enthusiastic approach within the classroom. Within key stage two, most pupils have developed good use of vocabulary, pronunciation and intonation, and collaborate effectively in groups and pairs, however, there was recommendations for increasing the standards of pupils writing in key stage two, and to ensure pupils have a better understanding of how to improve their work. Estyn also reported that the quality of teaching was good and nearly all teachers plan each lesson effectively and creatively and have an understanding of their contribution to school improvement (Gov.Wales 2022).

The class size of 33 children, were all sat in ability groups on four tables. The teacher started the Monday morning lesson by asking child A to get the English textbooks out of the draw. The children each had their English textbook workbook in front of them. The teacher asked the children to listen as they had a lot of work to complete before break time. The teacher began to ask the children collectively what they could remember about the English lesson they had last Thursday. Whilst the children spent a few moments thinking and sharing with their peers about the question, the lower abled group did not converse with each other. The teacher did not ask the children if anyone could answer the question but reminded them that last Thursday was a long time ago and that they will need to be reminded of the topic. The teacher recapped very briefly on the narrative writing of the fiction story Snow White which they had begun last Thursday, then immediately asked the children to link and highlight in red the ‘Introduction’ in the story to the order of sequence on the opposite page. The class became very unsettled with a lot of children asking one another what to do. The teacher looked at a few books and immediately asked the children to stop what they were doing. The teacher told the children that they needed to pay attention and listen as there was a lot of chatting going on and the books she had looked at were wrong. The teacher reemphasised that listening skills needed to be used in the classroom then mistakes would not be made. The teacher said she would repeat the instructions, and this time everyone was to listen. Afterwards the children began the task. I noticed that there was a lot of discussion on what was expected of the task between the higher groups, however there was very little interaction and work being completed in the lower group. The Teacher was allocated mainly at the lower ability table and some children from the higher group were on stop waiting for the teacher’s assistance. The teacher was floating in between the tables trying to assist all the pupils. Whilst the teacher was in one place the other children were waiting. Some of the pupils had completed the task, although the majority had not finished before the end of the lesson.
[bookmark: _Hlk117879684]Through observing this Critical Incident, I have identified the importance of sociocultural theory of instructional scaffolding. The teacher’s recap was extremely brief and also interrupted the pupils thinking time by not giving adequate time to answer the open- ended question. Furthermore, the pupils I felt did not have any clear visual or step by step instructional help from the teacher, which would have allowed the pupils to process the information in a clearer and more concise manner. Scott and Hargreaves (2015) support the idea of instructional scaffolding, emphasising that transmission-based pedagogy is crucial for pupils to internalise and process new information for cognitive development and growth. The purpose of this review is to have theoretical views on how pupils should learn, and how teachers should teach within the process and complexities involved in learning. In the Article “Raising the Pedagogical Bar” states that effective literacy pedagogy within the classroom, it is a necessity for teachers to scaffold the pupils learning with step-by-step instructional guidance and teacher-pupil interactive talk, and permitting the pupils extended wait time to answer and formulate the open-ended questions is essential for quality dialogue and understanding. Furthermore, the scaffolding strategies; prompts, questions, demonstrations and rephrasing, has a crucial role in the pupils identifying the process and expectations in their learning (O’Neil et al. 2013). According to Sinnema and Priestly, (2020) there is a real emphasis that the Curriculum for Wales four main purposes in aspiring learners within all areas of learning to become healthy confident individuals ready to lead fulfilling lives as valued members of society. Also, what is crucially important for young people in reaching these high expectations is, not the importance of what is taught within the classroom, but crucially how we teach and why. Within the twenty-seven statements of what matters, it is noted that teachers need to design an approach to learning which supports a consistency of superior understanding and application to what matters (Gov.Wales, (2) 2021).
[bookmark: _Hlk118362374]Theorist Vygotsky (1976) believed that education was not just essential to cognitive development but how the pupils socially interact to absorb and retain the information is of the greatest importance. Vygotsky’s central part of his theory for learning was built on the concept of the Zone of Proximal Development stage, otherwise known as ZPD. Vygotsky believes that for the pupil to progress through the ZPD stage, instructional scaffolding from the skilled teacher and more knowledgeable peers should be given, allowing the pupil to develop the skills that will be used independently once the support is withdrawn (Daniels, 2017). Vygotsky also highlights that instructional scaffolding maybe displayed in various forms in fulfilling the communicative function through discussion a good socially constructive approach; through the provision of materials; visual prompts, written, or gestural, allowing the pupil to internalise and process the instructions to regulate their thinking and performance. Additionally, within the social constructive approach, pupils may work collaboratively in small groups or pairs with their more knowledgeable peers to scaffold each other to strengthen their understanding and learning (Belland, 2016).  Significantly, Barahony, (2019) states that the zone of learning is different for each individual pupil. the teacher will need to consider the current level of understanding and plan accordingly and appropriately through differentiation for each pupil. Similarly, Bruner (1966) supports Vygotsky’s social constructivist theory of scaffolding, stating that the knowledge and skill of a teacher is crucial in structuring a teaching method in means of supporting the pupils to gain a better understanding and to become more knowledgeable in the parts of learning that is not clear. Bruner believes that learning is an active process which the learners form new ideas or concepts from the more knowledgeable adult with reinforced past or current knowledge (Bruner,1971). Whilst researching on social interaction with the use of scaffolding there needs to be a successful implementation of learning to take place, appropriate interactional frameworks must be put in place within the classroom. Both Vygotsky and Bruner highlight the social learning in a child’s environment. Both agree that the more knowledgeable adult should play an active part in assisting the child’s learning. Bruner like Vygotsky stresses that the social aspect of learning through the process of scaffolding is key to the cognitive development of the child. However, Piaget (1968) draws attention to Vygotsky’s Social constructivist approach arguing that children’s cognitive development is achieved when the child is developing and constructing their own learning. Piaget’s constructivist approach is a stark contrast to Vygotsky and Bruner’s theory of learning. Piaget’s approach accentuates that self-directed action and problem solving are how children progress and gain the understanding and knowledge (Veraksa and Samuelsson, 2022). Furthermore, Piaget believes progression starts in stages; Sensorimotor from the concrete world in the early development of infancy through movement and senses Preoperational; of abstract where language and symbolic representation enable fantasy and imagination; Concrete Operational; beginning to understand concepts and logical thinking; Formal Operational Stage; Ability to think, reason and understanding of abstract ideas. Piaget believed that throughout these four stages there is a qualitative adaption of children’s ability to think independently as a lone scientist (Halpenny and Petterson, 2013). Piaget criticises Vygotsky’s theory stating that he does not incorporate individualism that precedes relationships with other people. However, Vygotsky’s argument is that people do not partake directly on the physical world but depend on tools and labour activity which fosters human encouragement and skilled intervention to change the current circumstance under which they are found. Although Piaget promotes independence for a child when they learn from their own experiences independently, Vygotsky recognises the importance of guidance and encouragement from the more knowledgeable adult and peers in helping the person to become a confident and independent learner.
Likewise, Rosenshine’s Principle in practice, asserts that education involves facilitating a learner background knowledge which is readily accessible to the learner, giving well rehearsed knowledge which is brought together from other previous knowledge. Rosenshine highlights that the truly effective teachers are those that ensure rehearsed, efficiently performed and connected background and previous knowledge is given by instructional support. Additionally, the scaffolding that is given by the teacher should serve as a temporary measure, and as the pupil becomes more knowledgeable and skilled the scaffolding can be withdrawn (Sherrington, 2019). Rosenshine devised ten key principles of an effective methodology in instruction; daily reviews to recap on prior knowledge; presenting new information in bite size segments, as the pupils will need time to process new information; asking questions for effective communication; providing models, for explicit understanding, and avoiding any misconceptions; guided pupil practice, which allows the pupils to rehearse with a safety net; check for pupil understanding, asking the pupils for feedback, thumbs up if you understand, to the side if you’re not sure, and thumbs down if you did not understand. Last, but certainly not least, weekly and monthly reviews to help reinforce and retain information pupils have learnt. Interestingly, Rosenshine further added that research found pupils were more engaged and involved in their learning when the teacher circulated all around the classroom monitoring and supervising their seatwork (ibid). 
As mentioned earlier on, Vygotsky believed that pupils not only learnt better with adult scaffolding, but also with the more knowledgeable peers. When class tables were differentiated by ability groups, it is very unlikely for those within the lower ability group to have some scaffolding and instructional help from the more knowledgeable peers. Personally, I find this a disadvantage to the lower ability group in comparison to the higher ability group, who would have a fairer chance of scaffolding support from a higher proportion of more knowledgeable peers within their group. Armstrong and Tsova (2019) embark on a research inclusive pedagogical learning strategy to determine the possibilities of Vygotsky’s ZPD theory of peer scaffolding. The research involved two lower abled pupils and two more abled pupils. The purpose of the research was to explore how the influence on two more knowledgeable pupils would facilitate through the scaffolding method, the development of the social and friendship skills of the two lower abled children. The findings of Vygotsky’s social constructivist approach (ZPD) demonstrated that the two lower abled pupils were reciprocating the same positive behaviour demonstrated through the collaboration and scaffolding of the two more abled pupils. Similarly, an additional article ‘Research in Social Stratification’ exclaims that pupils from lower and higher ability groups that were mixed in a research study in Maths and English lessons found that although there was no significant change in the academic performance, however, there was a positively significant change in the collaboration, conversation and confidence, of the lower abled groups interaction with the more abled pupils (Bolvier, 2021). 
Arguably, there has been much criticism on the mixed ability approach stating that this type of methodology failed to meet the requirements of the less able pupils, as the teacher may not be able to attend every pupil on every table within the lower ability. Also, the teacher may be unable to extend the more able learners’ tasks due to the variety of different stages of learning within the group. Furthermore, teachers were deficient in the necessary skills that are needed to manage mixed ability groups and the commitment to the social constructivism seldom matched the values and ideals that motivated them (Mufti and Peace, 2012). However, my concern rests on the overall wellbeing of the lower abled pupils. Professor Graham Donaldsons Independent Review of the Curriculum Wales ‘Successful Futures’, (1) (2015) wrote in his findings that there is a significant matter of concern that in many terms there is disadvantage throughout the learning within the classroom, which has much too often has had a harmful affect not only on the educational achievement but more concerningly on the overall well-being of the pupils. The evidence that had been gathered in the ‘Successful Futures’ document was partly based on over three hundred children’s thoughts and experiences within the classroom. The general theme and findings from the review revealed that the children requested that there would be a greater focus on general social abilities of personal confidence and life skills. Engagement and interaction between peers in the classroom were forefront of all the request the children made. Donaldson stated in this report that the schools should be imparting more than knowledge, but more input of general confidence and social competencies and life skills, which are essential skills to be learnt in school (ibid). As mentioned earlier, Vygotsky’s theory of the scaffolding is not only crucial to get the instructional support from the more knowledgeable adult, but also as critically important for the lower abled pupils to be included in interaction, conversation, life skills and instruction by their more abled peers, which would enable them to become confident, independent learners.  


   
Throughout my whole Observation I have critically analysed the year six class. Within this I have realised the importance of being a reflective practitioner, understanding the holistic development of the learner and reflect on the actions that were untaken and learn from the experience. During my reflective practice I found that using Kolb’s (1984) ‘Cycle of Reflective Practice’, allowed myself to reflect on the lesson, critically review, analyse and evaluate my findings which would allow me to improve my pedagogical practice. Schon (1991) ‘In Action, On Action’, is another reflective model which helps practitioners to develop their teaching and practice.  Schon’s model ‘In Action’, concentrates on the ability of practitioners to consciously be aware of what they are teaching whilst they are in action. This model is beneficial extremely beneficial during a lesson to enhance your overall performance of efficient thinking and adapting the previous week in that moment. 
 During the lesson my concerns with the observations were that the children lacked the confidence and clear instruction and guidance more than the lack of knowledge. The document Successful futures (2015) (2) asserts this matter in pointing out that there is a general sense that enthusiasm for learning has been forfeited in the race for qualifications. I believe building the pupils learning through social interaction, peer instruction and discussion about the task in question will enhance their cognitive and psychological development. Though children are asked to be quiet and listen to the instructions, and is an important expectation within a school, discussion with their peers should have initiated by the teacher to enable the pupils to equally exchange ideas through communication and interaction from one another. The clear advantage of this method would have allowed the pupils to scaffold each other in their thinking skills, confidence hence motivating their learning and understanding. The pupils in the lower ability group seemed to be at a complete disadvantage when the teacher asked what they remembered from last week. There did not seem to be any discussion from the group. Changing the dynamics in the classroom to mixed ability groups would allow a fairer chance for the less abled pupils to develop their skills in learning from the more abled peers, to be social interactive and build on their confidence, self-belief and motivation. Although the teacher had differentiated the tasks for each group according to their ability, the pupils did not understand the instructions and have sufficient opportunity to share thoughts and ideas with their peers. Furthermore, the task needed to be broken down into manageable steps to aid the pupils understanding and absorption of the recap and task.  
[bookmark: _Hlk118366262] Based on my findings using the Kolb Reflective cycle, the next step I would take to ensure a productive learning session I would implement the Vygotsky’s model of scaffolding within the classroom. I will change the seating plan to mixed ability groups to encourage improved collaboration for all pupils and include visual support each pupil with handouts of the key points they had learnt from the previous week, as this aid will enable the children to visually understand the key points during the summarising. Also, as we discuss and address the points, I will reinforce the findings verbally and display them written on white board. Afterwards, I will allocate time for open ended questions and collaboration within the mixed groups, making sure that all the children have understood the summary by using thumbs up technique, as it is important to know if the children have understood and are confident to move on to the given task. Following on from the summary, I will have a visual example of the task, allowing all the pupils to see what will be expected from the lesson. I begin to ask the children questions relating to the topic, allowing the children to collaborate by sharing ideas and suggestions from my open-ended questions. As the pupils produce feedback, I will write this on the whiteboard confirming and reinforcing the instructions, this technique will serve as an extra tool of support during the task, to highlight and strengthen the objective of the lesson. Encouraging the children to work collaboratively whilst in the task will serve as extra development of literacy, interactive and communication skills which are all essentially important during the learning process to further develop their cognitive skills. Finally, addressing how well the lesson went amongst the pupils is crucial in understanding how the children felt during and at the end of the task. I would finish the lesson by asking the pupils to complete a success criteria on how much they understood the lesson, how well they did, and what they think they could improve on. This process allows the pupils to reflect on their own learning as well as serving as a guide to the children’s understanding for the teacher. 






To conclude, throughout my reflective experience I have witnessed several methods of pedagogy, collaboration and leadership within the school, and my conclusion has led me to a social constructivism approach to ensure that collaboratively pupils will have the maximum input of inclusion, interaction, communication and peer and adult support within the classroom to enrich the learning environment. This decision has allowed the opportunity for all learners the rightful entitlement and advantage of enriching the pupils learning and development by introducing the scaffolding support from the more knowledgeable adult and peers on a short-term measure. Therefore, instilling this approach of pedagogy method of teaching, approves the pupils to an effective and crucial delivery of knowledge and cognitive growth to become confident and independent learners. The classroom environment is a continuous place for learning and growth for both the pupil and the teacher and adopting an active interaction using the scaffolding method within the classroom to bring about opportunity for new knowledge to be achieved or current knowledge to be expanded from the more knowledgeable teacher and peers’ assistance. The Donaldson Curriculum Wales four purposes are specifically designed to reform and raise the standards of learning for children to become ambitious, confident and capable learners. In achieving this, the role of the reflective practitioner in Wales encourages professional learning provision of collaboration across all schools in sharing developing and implementing within their practice, and to critically reflect on the current practices and how they can be improved or developed in the best interest for the pupils. Finally, the move towards raising the learning and education standards of all children and young learners in Wales, can only be successfully implemented across the board using the five main drivers of; Pedagogy, collaboration, leadership, innovation and professional learning by teachers applying these principles throughout their continuous learning and professional teaching practice, thus creating a highly-skilled workforce prepared to meet the challenges of education reform Wales. 
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