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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

INTRODUCTION 
Tripp states that ‘a critical incident can be identified as a turning point’ (Tripp, 1993) and that what makes this incident critical is how it can be analysed. Through the course of this essay, I will discuss the critical incident that I identified, whilst observing a lesson and the effects that this had on the development of the learners in the classroom. I aim to critically evaluate the strategies and approaches used and draw on insight from relevant theorists and the new Curriculum for Wales, in particular Donaldson’s (2015) Four Purposes. 
Using the Professional Standards for Teaching and Leadership and the role of reflective practice I aim to gain further understanding of how young people learn. I want to examine classroom charts and idealised notions of a ‘good student’ within the education system and therefore evaluate the effectiveness of the techniques used and how I intend to take this forward into my practice. 

Critical incidents are key motivations when applying critical reflection to teaching practice. It allows you to take a look at your teaching methods, techniques, and styles and evaluate them to ensure you are meeting the learning needs of the students. It is crucial when reflecting that you are not overly critical of your work, but to find areas that went well, and you can pursue further (Tripp, 2012). Critical reflection should also be used to identify areas of learning/teaching that need improvement and ensure you investigate all possible outcomes to be the best teacher you can be. 


THE ROLE OF CRITICAL REFLECTION
‘The simplest form of critical reflection is to stop and think about your actions’ (Maksimović 2018. P 172-189). As a teacher this reflection is more profound as the well-being of students in your care is also to be considered. The role of critical reflection has a direct impact on a teacher's knowledge, skills, and disposition. Thus, reflection is significant for growth towards greater efficiency as a teacher. Well applied critical reflection can be used to develop a more thorough understanding of teaching styles (Maksimović, 2018. P 172-189). Critical reflection is used to ensure that the education and well-being of the student is uncompromised and through the use of the Four Purposes, you can ensure you are meeting the teaching standards and objectives. 

As an observer (PGCE student) you must be reflective of the incident witnessed. You must remain sympathetic to the circumstances, understanding that this critical incident is only one small insight into a lesson. Observing this solitary lesson or incident is not a whole perception into the relationship that the teacher has with the students and how their previous lessons have been, and you must be conscious of this when evaluating their choices for the lesson (Ball, 2012).

Dewey (1933) suggests that there are ‘3 aspects to being a reflective individual – Open-mindedness, responsibility and wholeheartedness’. A teacher should be open to new ideas, techniques, questions and opinions.  Responsible for the students’ learning and wellbeing and also have responsibility over their own targets and goals. Wholehearted in the profession that they have chosen, showing enthusiasm for their subjects and true support for their students (Dewey, 1933). Recent innovation within the curriculum asked for more reflection in teaching (Donaldson, 2015). Teachers and students’ voices are now being heard and changes are being made (Curriculum for Wales, 2022), allowing each teacher and student to feel their opinions are valued and appreciated. This collaboration has been proven affective by Estyn (2018) where it is suggested that the reflective practice empowers and enthuses the students, leading to more pupil involvement throughout the whole school. 

 Critical reflection acknowledges areas for improvement within the teaching practice and critically evaluating each lesson, during and after, only strengthens your teaching techniques, whitling out the negatives and finding what works for you and your students (Schön, 1978). In turn, allowing you to connect with your students and build relationships (Preece, 2000). Inclusion of the students in reflective practices forms trust with them, you can take into consideration how they felt the lesson went as well as your own thoughts (Impedovo & Khatoon Malik, 2016. P100-112). Self-evaluation and reflection through Gibbs model of six stages, can help to establish what students have and have not learned and how well the learning objectives of a lesson have been achieved (Gibbs, 1988). This is key to a lesson when you have learners with ALN, as these can be specific and hard to recognise, you must ensure you apply differentiation strategies and listen to their feedback (ALN Bill, 2020). 

Taking into account the school, the area, the students (academically, socially, and emotionally) and the learning environment is vital in the reflective process as this data can provide insight to the lives of the students outside of the schooling environment and how, as individuals, they function (Estyn, 2019). With recent reforms in education such as the new ‘Curriculum for Wales (2022)’ and the ‘Additional Learning Needs (ALN) Bill’ (2020), the new system will have a much higher focus on forming thriving students that are well prepared for their futures as independent learners (Williams, C. 2016). Collaboration with the individual and their support groups (friends, families, etc) is the emphasis for the ALN Bill. Providing the individual with increased opportunities to reflect on their care and further develop their education. This new framework and the new Curriculum for Wales (2022) has been designed alongside teachers, with continued reflective practice taking place where teachers implement and amend to suit the ideas and solutions being put forward. The new reforms amalgamate the Four Purposes with modern teaching practice and are aiming for a cohesive and student/teacher approach (Donaldson 2015). According to the Welsh Government (2020) this ‘new framework has aspirations to be the most beneficial model yet’ and provide the students with the uppermost potential in their adult lives.  


OBSERVATION 
The Critical Incident took place in a large secondary school in the South Wales’ Valleys.  The school will be referred to as School A to adhere to BERA (2018) Guidelines and to maintain anonymity. This is to remain professional and impartial to the school and teachers.  The school is an 11-18 school and is mixed gender and ability.  It is important to note that the school has a high percentage of students who are eligible for Free School Meals (FSM) – 24.1%.  This is in comparison to a national Wales average of 18%. Around 41% of pupils live in the 20% most deprived areas in Wales (mylocalschool.com). The school also has 24% of pupils on the school’s additional needs register, which is close to the national average of 25% (Estyn 2016). The Joseph Rowntree Foundation explored the links between poverty and Special Educational Needs and Disabilities (SEND) and found them to have a direct link (www.jrf.org.uk, 2021). It is to be understood that SEND is a cause and effect of poverty, ‘Children with SEND are more likely to become poor, while children living in poverty are more likely to develop SEND’ (Shaw et al, 2016). In response to this data, school A has set out a clear development plan to help tackle the implications of poverty on the young students in the school. They aim to ‘support pupils in achieving their full potential, improve the quality of teaching and learning, develop the pupils’ key skills through a broad and balanced curriculum and develop further links with the community, parents and governors.’ (Treorchycomp.org, 2021).  In relation, the school has a ‘whole school’ approach to behaviour management. They focus on reform rather than punishments as an active encouragement to keep the students enrolled in education and provide them with the upmost opportunities in their future lives (Donaldson, 2015).


CRITICAL INCIDENT LINKED TO DONALDSONS FOUR PURPOSES  
The new Curriculum for Wales (2022) has outlined the Four Purposes that will help maintain a consistent, standardised approach when teaching. It aims to provide the students with aspirations and act as a starting point for their future lives. As teachers we use this guidance and build our lessons with the Four Purposes at the forefront (Estyn, 2018).
The lesson in which the critical incident occurred was a year 8 class with all students having additional learning needs (ALN). This was a particularly small class due to current coronavirus regulations. This class has a designated teaching assistant who provides specialist support to the students with ALN and complex needs. The critical incident occurred within the first five minutes of the class entering the room. After lining up quietly outside the door, entering the class, and finding their allocated seats, the teacher shouted excitably that ‘There is plenty of class points up for grabs today, so keep an eye out!’ Immediately the students stopped fussing and sat down ready to start the lesson (Appendix 1).
The identified critical incident here, is the teacher’s use of ‘class charts’ as this could be seen as the turning point of the lesson. In what could have been a poorly managed lesson, the expectations were instantaneously outlined, allowing for focus on the teacher and the lesson plan. The focus on class points indicates that the teacher had identified and anticipated techniques that would potentially work well with the class to engage them. In relation to the identified critical incident, the Four Purposes can be seen as incentive for the teacher’s choice of lesson plan and actions. 

The Curriculum (2022) is designed to guide a lesson and heavily influence the teaching practice as a focal point for the lesson outcomes and objectives. As the curriculum influences the teacher it also has a direct impact on the students. Aiming to provide the students with a well-rounded education and better prepare them for their futures (Senedd, W. 2016). The critical incident in discussion highlights features of ‘Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ (Curriculum for Wales, 2022). As part of this purpose, confidence, and resilience can be seen as an advantage that can be gained through adhering to the new curriculum. 

Personal improvement can be seen through use of class charts, for example, when rewarding points and ‘following through’ as a teacher you build trust with the students, they begin to believe that you will do as you say. This is an example of ‘Forming positive relationships based upon trust and mutual respect’ (Curriculum for Wales, 2022). Trust is also needed between students and the whole class, creating a ‘safe’ learning environment where students want to engage and participate (Campbell, 2008). Through collaboration the students support each other with difficult tasks, this enables them to develop new skills in problem solving and communication. Thus ‘overcoming and facing challenges’ (Curriculum for Wales, 2022). This also lends itself to differentiation, as within the students’ groups, there are often mixed abilities. The more able students are able to further expand on their skills by explaining their process and results and the less able students or those with ALN are able to learn from a ‘more knowledgeable other’ (MKO) (Vygotsky, 1934). This illustrates the students building and having the confidence to ‘participate in performance’ (Curriculum for Wales, 2022).

Recently there have been many advances within the system supporting students with ALN.  The reforms within the system, now have more of a concentration on the individual and their choices for their own education and needs. The curriculum strives to provide everyone with ‘skills and knowledge to manage everyday life as independently as they can’ (Curriculum for Wales, 2022). Here the use of ‘as they can’ is indication that ALN has been taken into consideration when designing the new purposes as it does not set an exact measuring point. 

Aspects from the remaining three purposes are also highlighted throughout the lesson and critical incident. ‘Taking measured risks’ is an outcome of the use of class points, as seen in the constructivist theory (Piaget, 1936, 1950). Piaget suggests that children make an intended choice when misbehaving, this could be determined as an active choice to lose class points in the same way that students behave knowingly to gain points (a practice commonly known as conditioning) (Pavlov, 1890).


LITERATURE REVIEW
The use of class charts is common within education as a classroom strategy. This literature review will focus on the themes of positive reinforcement, classroom management and the possibility of an idealised ‘good student’ being accidentally created through the use of class charts. One of the key reasons behind the use of positive reinforcement in whichever that occurs is due to its role in student engagement. Brophy (1987) indicates that the method of engagement is irrelevant as it is the engagement itself that is key. Brophy (1987) proposes that a teacher’s key role is to ensure that students are on task and focused as soon as possible.  The critical incident demonstrated this as the students were immediately on task.  This could have been achieved by other means but the goal to focus on the learning was immediately successful.  Other methods of engagement are common such as starter tasks, and open questions. Morgan reasons that when a classroom is poorly manged or has multiple behavioural needs then the overall engagement of the class falls. He argues that the introduction of class charts can increase the engagement of a class simply by providing a focus and lessoning distractions, in turn increasing the opportunity for the students to engage in learning (Morgan, 2009).

Preece (2000) explains that there are positives in relation to the class chart system, that candor is a direct outcome from the trust that is formed between the student and teacher (Preece, 2000). Said trust is formed when the teacher follows through with actions, such as rewarding class chart points when they say they will. Developing trust with your students is essential as it creates a ‘safe; environment where the students feel comfortable in answering and contributing to the lesson (Thompson, 2014). The support of the teacher ensures the student that through their engagement and participation they will be rewarded (and learn through positive reinforcement). This positive argument for class charts is also maintained by Butera, Giacone, and Wagner. Through the conduction of a recent study in positive reinforcements and students’ responses to it, it was found that ‘point systems can improve classroom management by reducing off-task behaviour.’ (Butera, et al, 2008).
Education is something that students must take part in rather than be a ‘spectator’ (Rosenshine and Stevens, 1986 quoted in Wittrock P 376-391).  There are different ways in which this can happen alongside the use of direct positive reinforcement such as class points.  In order to engage students, there needs to be clearly defined learning objectives (Thompson, 2014) so that the students are able to understand what they need to do in order to achieve (and perhaps gain class points). Morgan, furthermore, contemplates that ‘a point system merely scaffolds a teacher's ability to teach’. That it is the teacher’s responsibility to provide a fulfilling lesson to the students enabling them to reach their potential and challenging them enough to keep them engaged (Morgan, 2009). This idea of ‘challenging enough’ is a core idea from Vygotsky where he proposes students learn further from a ‘zone of proximal development’ a perfect area between what they do know and what they do not (Vygotsky, 1978).

There is a common argument that class charts and the school rules in general are restrictive towards the students and are merely in place as a form of social construct and ensuring students stick to the common ‘norm’. As Raby concludes, a class chart is merely another tool that teachers can use to ensure all students stay within the ‘appropriate power structure of the school’ (Raby, 2010. P 333–356). Millei and Cliff support the idea that a ‘good’ student ideology is not necessarily the best method to manage a classroom but suggests, rules and class charts are an attempt (at least) to manage the behaviour of certain ‘problem’ students (Millei and Cliff, 2014. P 244–262). Kolb implies that an individual should be reflective at all times, the class chart and rules of the class act as a measuring method for the students, but the belief is that the students should be learning from their mistakes. In particular, the students not adhering to the rules. The learning cycle explains that reflecting during and after the incident has occurred, will draw a conclusion for the student and allow realisation that their action have a direct response. The class chart acts as a guide for the students for their positive and negative actions, evidencing that each act will have a reaction (addition and deduction of points and parents being notified) (Kolb, 1975 & 1984). It should be noted that students that have ALN or physical needs are less likely to follow the typical ‘norm’ of a ‘good student’. Through the use of class charts you construct rules that students should follow but also room for points to be rewarded for progress and positive attitudes as you must avoid singling out specific students’ (Ball et al., 2012; Robinson and Davies, 2008).

Through the use of class charts, the parents and peers are able to log on to the system and track the student’s progress, being able to access these in a ‘real time’ view enables them insight to the students schooling day. Parents involvement in the student’s education is seen to be vital by Avvisati. They conclude that ‘Parents can increase the effort exerted by pupils by giving them… praise, and rewards’ enabling the students to develop a lifelong positive attitude to learning (Avvisati, et al, 2014. P57-83). Similarly, the Welsh curriculum’s Four Purposes, mainly ‘ambitious, capable learners, ready to learn throughout their lives’ (Donaldson, 2015 are also aiming for a lifelong learning approach, which could be further developed from the help and involvement of parents and carers). A key reasoning for including a class chart is the need for behaviour management within the school day. Through the rewarding of points, you are able to conduct positive reinforcement and encourage engagement in what could otherwise be a difficult to manage lesson. School A encourages the faculty use the deduction of points in line with their system of ‘traffic lighting’, eg. Green – your first verbal warning a reminder of the rules. Amber – deduction of class points and so on... Class charts and the rules behind them not only communicate desirable behaviour within school but additionally act as a steppingstone for adulthood. The class charts demonstrate how rewards are produced from ‘good behaviour’ and how throughout the student’s life good behaviour is still rewarded. Examples of rewards in everyday life can be much more simplified into actions such as a ‘thank you’ or a smile but can also be seen through bonus’ in pay checks and social recognition (Raby, 2010. P 333–356). It can be further argued that, although class charts are used regularly throughout schools, the lesson that ‘good’ behaviour gets rewards can have a negative impact in adult life (Brummelman, 2017) As students begin to regularly gain praise and rewards this becomes an expectation (Brophy, 1983). Once this is removed upon exiting education the expectation still remains. However, the rewards are no longer being provided for simple tasks as an adult and this can cause issues with self-esteem, emotional, physical and social well-being (Plumber, 2014).

An alternate to rewarding good and punishing bad behaviour through the use of class charts is to ignore the undesirable behaviour completely. Xenos (2012) states that if a teacher is choosing to ignore a student’s ‘bad’ behaviour then they must be prepared to accept the consequences. He argues that ‘the behaviour always gets worse before it gets better.’ (Xenos, 2012). In the case of ignoring ‘bad’ behaviour, understanding the next steps and outcomes of the child’s behaviour can better prepare you for planning your lesson and the route you may take in disciplining/ignoring them. It should be considered that through this approach as a teacher, you must ensure that the other student’s engagement has not been sacrificed through distraction. Xenos reveals that the ‘misbehaving’ student is aiming to gain attention from their peers or the teacher, and that they are attempting to find how far the boundaries can be pushed in order to gain said attention (Xenos, A. J. 2012) 
Zimmerman suggests (similar to that of the constructivist school (Vygotsky) that the students are conscious of their decisions and are choosing to misbehave (possibly in pursuit of attention). It is supposed, that when students are involved in the decision making and implementation of the rules, they will be following throughout their school time, that the child is actively taking responsibility for their behaviours (Zimmerman, 2012) through the discussion process with the students they begin to deeply understand the rules and the consequences that come with them. Johns suggests that the inclusion of students reduces the ‘frustrations and tensions’ within the classroom when they are presented with new rules to adhere to, and increases the student’s engagement with them (Johns, B.H. 2015. P 89-96). 

Through this research and reading it has allowed me to investigate various teaching techniques and explore the wide range of possibilities within classroom management. There is a complexity to the methods within teaching that have multiple opinions with a variety of outcomes. Classroom charts in particular, have an array of benefits and drawbacks when used, seen by the numerous theorists’ views mentioned. It is now for me to start implementing my learning and to decide which methods I wish to take forward and start discovering my own teaching style.  


REFLECTION/EVALUATION & NEXT STEPS
Brookfield (1998 and 2005) suggests that in preparation for reflective practice as a teacher you should look to theoretical literature and colleagues’ experiences and build your response from there. This is similar to the research process for this essay, it can provide you with arguments that support and oppose your ideas, leading you to deeply consider all possible outcomes and solutions. Developing your own thoughts and values and in turn, maturing as a professional, well informed teacher who fully understands the consequences of their lessons, and the importance of critical thinking and reflection (Claire, N. 2019).  
With regard to remaining reflective, in particular within the circumstance of observing a lesson within a school I have no prior knowledge (Kolb, 1975 & 1984). I must not make assumptions on any techniques used when teaching or managing the classroom as I do not know the relationship between teacher A and the students, I also have no insight to their previous lessons. 

As part of my PTE1, school A has expectations of myself in rewarding a minimum of 50+ class points day. During my time here I will meet the requirements of the school as this is expected and anticipated by the students. I could then, use this time to investigate the benefits and drawbacks that are associated with the charts and points from my own perspective. The outcome is aiming to take what I have learnt from this process and apply them to my own teaching practice and incorporate them in my teaching styles. School A has many amenities accessible for the PGCE students, it is possible that I can use these to investigate their advantages. Some examples are systems and programmes that are available on the computers (such as that on ‘classcharts’), give an insight to the students in your classes and their overall behaviour throughout the school, through tracking their points. However, it has been noted throughout this essay, that the perception of a ‘good’ child may have some negative connotations. Proceeding, I could investigate how another’s assessments (such as, previously mentioned ‘classcharts’) of students can have an influence on my initial understanding of them and whether this creates a bias or judgement. It would be particularly interesting to see the results in association to the students with ALN.     

I hope to use aspects of Kolb’s Reflective Cycle (1984) and use this to create a positive investigation on how and where class chart points are rewarded with benefits to the students. Following on, in my future practice I aim to use class charts and the rewarding of points in a constructive way that supports the wellbeing of my students.  However, I will remain mindful of the critiques where class charts have had a negative impact. 
I hope to focus on developing my lesson planning and begin building up a repertoire of lessons that are adaptable for all ages and abilities, inclusive of students with SEND. Through the planning of lessons and application of differentiation, I should remain aware of the need for understanding individuals and their independent needs (Danielson, 1996). Implementation of Gibbs’ Cycle of Reflection (Gibbs, 1988) should also be beneficial here, as it will allow me to analyse my lessons, find the areas of improvement and put in place a ‘plan of action’, better preparing me for future lessons and similar incidents. Thus, allowing me to appropriately react and approach the students with more consideration of their specific needs. Estyn states that ‘every child has the right to have their individual needs met’ (Estyn, 2020). Students with ALN (similar to that in the critical incident lesson) have more complex specific needs. Through inclusive, individualised learning combined with reflective teaching, it enables both the teacher and student opportunity to prosper, and equip them for their chosen pathway, developing their confidence, independence and education (Estyn, 2019). 


CONCLUSION 
In my future teaching practice, I will consider continuing with the use of class charts and the rewarding and deduction of points as a form of behaviour management. In terms of the critical incident and what has been identified through this research, there are clear benefits and drawbacks to this technique, in particular the idea of ‘what is good?’ especially within student behaviour. I hope that through implementing reflective practice regularly, I can remain critical of my own work, keeping on track of student progress. I am aiming to remain reflective; evidence shows that reflection is very useful and essential to developing my skills and ensuring that I am meeting the needs of all students and their wellbeing (Estyn, 2020). 
As my next steps within school A, I will start to develop professional relationships with the students in my lessons. I intend to spend time with them all individually, focusing on the quieter students, as I hope this will encourage participation, confidence and the building of trust. Knowing and understanding these students (and classes) will allow me an insight to what they enjoy in school and I can begin to form lessons that are engaging and captivating for them. I should ensure to continue to apply differentiation and make certain that the Welsh Curriculum and the Four Purposes remain at the forefront of my lesson plans (HWB.gov.wales, 2021). As seen through the professional teaching standards there are multiple aspects to being a competent teacher. I hope to further build my knowledge of these principles and grow a greater understanding of pedagogy and managing the learning environment. With the goal to achieve a great level of collaboration between students and departments (building cross curricular links), innovation in developing new teaching techniques and skills, and expand on my professional learning skills such as further reading and developing professional links by the time I graduate (HWB.gov.wales, 2021). I intend to use the professional standards as an instruction manual and aim to achieve high standards in all criteria. 
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APPENDIXES  
OBSERVATION / FIELD NOTES

Appendix 1
	Date and time, year group:
Year 8, Mixed ability and ALN class. 11:00. 22/09/2021

	Where and When: Context of the observation – subject/AOLE, general classroom context
AOLE. 
ALN class, with TA. 
Busy classroom, lots of bright decoration on the walls. 
Rainy day, lesson just before break. 
Only 3rd week in comprehensive school for most students, some still absent due to covid-19. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Students arrive 
They line up without being asked. 
Once quiet, the teacher says that they can enter and find their seats. 
They have a set seating.
Chatter begins to increase.  
The teacher says ‘there are plenty of class points up for grabs today so keep an eye out’ this is fairly loud with lots of enthusiasm. 
Instantly the children listen. Students begin starter activity pre-loaded on the board 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The class has ALN and the teacher understands that they really appreciate praise. I think that the teacher was using points to keep the students engaged and on their ‘best’ behaviour. 

The teacher also motioned that the lesson start has a huge impact on how the rest of the lesson flows so she tried to have a calm starting task that they can all get on with quietly. The teacher also identified they the class as a whole works well with smaller/shorter tasks rather than longer. 

The teacher shows reflective practice as she thought back on how the lesson went afterwards whilst talking to me and identified some good point and areas that she would improve or change next time. 
The teacher seemed to know the class well and understood how they liked to work. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

First year in comp for students due to covid-19.
  




Appendix 2
	Date and time, year group:
Year 7, ALN class with complex needs. 12:23. 22/09/2021

	Where and When: Context of the observation – subject/AOLE, general classroom context
Same as appendix 1. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
One child has been fidgeting for most of the lesson and although they have been completing their own work it seems like they may be beginning to distract other students.
Teacher has been ignoring behavior so far. 
 ‘is everything ok over here?’ ‘this is lovely work; it looks like you’re really starting to understand the colours!’ 
the teacher speaks very quietly and very calm, kneeling down besides the student so she is now at their height. The child is still fidgety but much calmer and is continuing to work.  

A few moments later the teacher returns to check on the same student, she asks if everything is ok? The child needs to use the toilet but knows that the school rules say they cannot go during lessons. As the end of the lesson is nearing the teacher suggests that the student can leave 5 minutes early and go to toilet before lunch starts. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

ALN?
Attention?
ZPD? Boredom? 
Nerves?

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The school is set out in blocks, the art block does not have toilets and the nearest ones are about 400m away. 



Appendix 3
	Date and time, year group:
Year 10. GCSE class. 13:45. 23/09/2021

	Where and When: Context of the observation – subject/AOLE, general classroom context
Classroom upstairs before their lunch break. 
GCSE class with mixed abilities.
Rainy day 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The teacher is making her way around the classroom talking to each student about their sketchbooks that she had taken home to mark a couple of days before. By this point she has spoken to about 4 students. The teacher asks another student why a piece of work hasn’t been completed and the student is very quiet sand shrugged their shoulders. In response to this the teacher stands up and says rather loudly ‘right can I have everyone’s attention?’ ‘you’re in year 10 now and you have chosen to do this subject, if you are not taking responsibility for your own work and completing tasks then maybe you need to have a rethink on the grades you’re hoping for’ she continues to talk to the class about bringing in equipment, missing lessons and completing work and then sits back down with the student… 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Routine?
Disengaged?
Cause retaliation?
Cognitive overload?
Problems at home?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Homework completion is known to be low throughout whole school.



