Rationale
The reason for choosing ‘y dref’ as the theme for the session was that year six pupils are studying the urbanisation of Haverfordwest for their transition project. The class are currently working on a cross-curricular project to research the history of a local shop and build the shop front with the final product being a narrative film, telling the story of the history of their chosen shop. It was believed that this session would link well to previous learning and help provide cross-curricular learning and Welsh language opportunities in further topic work. The session comprised of two differentiated tasks (appendix 1)
The main aim for the first group was to improve oracy skills by using variety in their talk and checking their pronunciation, with the learning objectives being “ask questions about the town and respond” and “give opinions on the town”. To achieve this, children were provided with two maps; one of a fictitious high street and one of Haverfordwest town. The map of Haverfordwest provided more challenge as children were required to use geography skills to interpret the symbols and the map itself. Children could choose which map to use and thus self-differentiate. To help children ask questions and respond appropriately they worked in pairs and were provided with a card ‘clonc’ based on y dref to help them structure a conversation on the topic. Some of the questions were also modelled to the children to help them with the pronunciation. An extension task of writing a script based on y dref was also planned with the idea that if children showed proficiency in their conversational skills, they could reinforce the language learned and improve their writing skills. However, this was not used as it was observed that no children had met the oracy skills set out in the lesson plan before the end of the session. Thus, this could be a further learning opportunity for the future. The plenary activity was loop cards based on y dref to help reinforce new vocabulary and improve listening skills (for an example see appendix 2). 
For the more able Welsh speakers in the class, the aim was to improve writing skills by choosing appropriate vocabulary, using different verb forms and forming positive and negative sentences. The chosen form for this was an email with the audience being a pen-pal from a different area. Children were provided with a range of resources to support them with vocabulary and sentence structures including her y hyder booklets and original resources with key words and sentence starters.  

Reflection
It is felt that both sessions planned were meaningful to the children as the topic of ‘y dref’ has relevance to the current cross-curricular topic which children have engaged with very well. Providing maps of the local town to the oracy group and giving opinions on their town also made it relevant to their own lives. It was hoped that this would motivate the children in their tasks and make language teaching more “fruitful” (Baker, 2001, p. 200) as attitudes to language are significantly important to learning (Welsh Government, 2013; Donaldson, 2015; Estyn, 2017). 
The main aim of both tasks was to improve children’s Welsh language skills and provide them with vocabulary that they can use and build on across different subjects in relation to the topic. Therefore, the intention moving forward is that children will improve their Welsh language skills through a more dual focused approach, integrating language and subject learning. It is proposed that the next step will be comparing a current map of Haverfordwest high street with an old one and discuss the changes using past and present tense. This could be described as ‘content and language integrated learning’ (CLIL) (Coyle et al., 2010) which gives context and purpose to language learning (Brentnall, 2009, p. 36). It has been argued that children who are taught using a CLIL approach tended to outperform those who are not although the reason for this could be the amount of exposure to the language (Fitzpatrick et al., 2018).
Task 1
The oracy task seemed well resourced with strong links to the current topic and a strong focus on curriculum skills (developing talk and vocabulary, listening and responding; Welsh Government, 2016). Reflecting on the learning objectives of “ask questions about the town and respond” and “give opinions on the town” they appear relevant and easily achieved through engagement with the task set. Before the task, children were made aware of the learning objectives and the following success criteria: ask questions, give answers to questions and offer comments, communicate clearly with correct pronunciation, use a variety of vocabulary, questions and sentence patterns, use positive and negative language. These were made accessible to pupils so they could refer to them at any point during the session and, although lengthy, the success criteria did provide pupils with clear guidelines of how to be successful in the task. However, as an assessment for learning tool they were not used effectively in this task as they were not reviewed during the session for the pupils to make progress (Welsh Assembly Government, 2010). This was likely due to time pressure felt and the overestimation of pupils’ current oracy skills and knowledge of sentence structures used during the task. The expectations on the pupils for the end of the session may have been too high due to this. 
An oracy task was chosen for the first group as the importance of talk for active learning has been noted by authors (Vygotsky, 1962; Clark, 1998; Alexander, 2006) with Grugeon (2005) believing oracy lies at the heart of literacy and helps children access reading and writing therefore, it felt necessary to build on these pupils oracy skills first and foremost. With the Welsh Government (2013) aiming to raise the status of Welsh by increasing its value for jobs, more employers will be looking for people who can communicate effectively in Welsh and thus, oracy skills should support pupils with future prospects. 
To maximise pupil participation, the decision was made to keep the introduction short and move away from didactic teaching as this had been identified as a target from a past end of week review. Nevertheless, Donaldson (2015) suggests that didactic or direct teaching is often necessary, and teachers should employ a blend of teaching strategies. Presentational talk involved in introductions usually expects restricted answers (Barnes, 2008) which does not develop thinking skills and deeper understanding (Fisher, 2008). Despite this, the introduction provided to pupils was not sufficient to help them with their task. Hattie (2009) argues the importance of introductions to give children clarity over the learning intentions and success criteria, model the task and check pupils’ understanding. The balance between direct teaching and facilitating learning needs to be considered for future sessions to ensure pupils understanding. Introductions could also provide participation opportunities through dialogue and mini activities moving toward dialogic, whole-class learning (Alexander, 2006). 
Overall engagement with the task was good. However, one pair seemed distracted throughout the task. To overcome this, all pupils were observed talking in their pairs and were told that those who worked well would have the opportunity to present their conversation in front of the class. This proposal was problematic as some children may be extremely anxious and thus, underperform on purpose whilst others may be overconfident (Pollard, 2014). Instead, all children could have been asked to record their conversations and those children who were willing to share their recordings with the class could have the opportunity. This would have also provided the teacher with a piece of work that could be assessed as evidence of their progress and to easily suggest targets for improvement. 
Task 2
This task had a clear learning objective which was shared with the pupils: “use different verb forms and sentence patterns to compose an email to a pen pal describing the town”. This allowed children to easily determine what they needed to do in the session and so little verbal explanation was needed. The success criteria provided children with a useful ‘to do’ list based on curriculum skills that include using a variety of verbs, using appropriate language with a clear purpose for writing and using the key features for a specific text (Welsh Government, 2016). The success criteria given to the children was as follows: write an appropriate greeting and ending, give opinions on the town, use different tenses, use different sentence structures, ask questions to your pen pal, use positive and negative language. Children were asked to monitor their progress against the success criteria throughout the session and self-assess at the end. This was helpful for the pupils as they had clear guidelines of what to do and knew what was expected of them by the end of the session and was useful for the teacher to ensure children were acquiring and using the desired skills. 
To provide children with varied vocabulary and sentence structures to support them, a variety of resources were gathered and created such as a ‘skeleton’ letter that provided children with suitable greetings and sentences, a ‘sgwrs sydyn’ based on y dref accessed via hwb, her y hyder books to support pupils with different tenses and a table with key words. This amount of resources proved overwhelming for the class who would have likely benefitted from just a WAGOLL (what a good one looks like) and a support sheet with key words. Due to the number of resources, some pupils resorted to using google translate to support them, this was evident from their use of ‘chi’ when it should have been ‘ti’. As a result of this, children did not make as much progress towards their skills as anticipated. This could have been avoided by asking pupils to write a draft of the email in their books first; some children did this due to the lack of iPads and they achieved better outcomes than the other pupils.
The plenary involved children self and peer assessing their letters against the success criteria (appendix 3). Pupils were able to show a good awareness of their progress and next steps due to the clarity of the steps given. Making the success criteria visible and accessible, pupils showed an eagerness to re-draft their letter to make improvements. 
Conclusion 
The desirable outcome of reflecting on this session is to improve personal professional practice by better understanding teaching choices and ensuring “future outcomes can be justified” (Pollard, 2014, p. 23). After reviewing the session, some targets for personal improvement have been identified to enable pupils to make the best possible progress. It is felt that the session in need of the most adjustments was the oracy due to the outcomes. With amendments to the introduction, referring to the learning objective and discussing the success criteria it is assumed pupils would make better progress through self-monitoring during the lesson so children can see what they need to improve. The questions could have been modelled to the whole class to aid them with their pronunciation and engage all pupils, possibly by asking them in their pairs to come up with an answer using a help sheet. Although, to model the language effectively, confidence in personal Welsh speaking skills must be addressed and built on. This is an ongoing and important target as it is argued that teachers need to be good models of language and confident in their teaching (Gaerlan, 2009; Williams, 2009). The questions could have been introduced gradually for children to practice and become familiar with the vocabulary. The activity could have then been differentiated by varying the number of questions pupils needed to practice. This would show more awareness to individuals and by recording their conversations at the end, every pupil’s progress could be monitored and assessed to provide them with clear targets for improvement. For the writing task the main issue appeared to be the range and number, of resources provided. For the future, resources will be concise, so they are of the most use and pupils will specifically be asked not to use google translate unless they are told to do so by a member of staff. The draft of the letter worked well particularly alongside the use of success criteria for self-monitoring and assessment which will continue to be used in future practice.
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Appendices

Appendix 1
https://youtu.be/siHVrpZlw5Q
Appendix 2
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