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	Targed/target
	What I have done in this assignment...
 

	Targed/Target 1
	Continue to engage with an extensive range of literature to support contesting viewpoints as you have here.
	In order to meet this target within this assignment, I have continued to engage with a wide range of literature to support different viewpoints.

	Targed/Target 2
	Think about how you will use research to continue to develop your understanding of the nature of responsibilities within schools and of the contributions that individuals make towards the successful fulfilment of the school’s vision to implement a SDP.
	Upon starting PTE2, I have ensured to make myself aware of their SDP and gain an understanding of the processes they have set out to meet their targets. I have engaged with members of staff regarding the SDP and what I can do as a student teacher to support them in meeting it. 















 An Exploratory Case Study on “What are Teachers and Learners Perceptions of Well-Being Check Ins within a Year 4 Classroom?”

Introduction 
The purpose of this research project is to explore teachers and learners' perception of addressing well-being in the classroom and the implementation of well-being check ins. With the primary focus being to understand the positive effects for children well-being support in educational settings has. This topic is of personal interest due to the growing emphasis on health and well-being, prompting curiosity about how primary schools integrate well-being into their daily teaching and learning and how learners receive support in this area.
The research project involved implementing a well-being intervention into a Year 4 classroom and undertaking research methods to gain the perspectives of both learners and teachers regarding the use of well-being check ins. Therefore, the research question that forms the basis of this research project is “What are Teachers and Learners Perceptions of Well-Being Check Ins in a Year 4 Classroom?”. The project focusses on three main themes: Theme 1: Perceptions of Well-Being Check Ins, Theme 2: Impact on Classroom Dynamics and Theme 3: Importance of identifying and expressing emotions.
The research project was conducted in a mixed gender Primary School located in South Wales. The study focussed on a Year 4, mixed gender and ability class with 30 pupils.

Literature Review 
The growing recognition of the pivotal role well-being plays on a child’s educational experience has influenced the aim of this research project. Engaging and synthesising with existing research findings and identifying gaps in literature surrounding the effects of addressing wellbeing in the classroom and the use of check in sessions to support children’s well-being has been the influencing factor of this research project.
This review aims to critically examine the current limited body of literature surrounding the increased focus of children's well-being and the impact of integrating well-being check ins in primary school settings. Focussing on a variety of areas including effects on learners’ well-being and academic outcomes, additional to potential difficulties hindering effective implementation into educational settings. 
Well-being can have a variety of different meanings, although, for the purpose of this research project, when referring to well-being it focuses on children’s mental, emotional, social, and physical well-being. 
Research undertaken by The Department for Education (No Date) demonstrates the significance of children's well-being. Stating, children who demonstrate higher levels of emotional, behavioural, and social well-being tend to achieve higher academic success and display greater school engagement, both presently and in future years.  This is supported by Gutman and Feinstein (2008) and Gutman, et al. (2009), who agree when a child’s well-being improves, their levels of achievement and engagement within school typically increases. 
Although, Gutman, et al. (2009) further states achieving success in school can contribute to a child’s sense of self-worth and impact their wellbeing. Therefore, it is important to consider children who are not performing well academically and attempt to prevent a link between low achievement and low well-being. This demonstrates, schools have the potential to enhance learners' well-being by offering support and nurturing their involvement and enjoyment in the learning process. 
Research recognises the significance of the school environment in supporting children’s well-being. According to the National Children’s Bureau (2016), adopting a whole school approach is needed to make a meaningful difference, rather than depending on individual or classroom-based approaches and interventions. They further acknowledge that schools already employ various practices in their everyday teaching to promote learners social and emotional well-being, yet they continue to face rising challenges related to learner well-being. Therefore, schools can improve well-being and decrease mental health issues by effectively organising existing practices (National Children’s Bureau, 2016). Both the Department of Health (2015) and the Department of Education (2018) are committed to enhancing children’s well-being and stress that in order to enhance learners’ success, schools must support them in developing resilience and sustaining good mental health.
The perspective that schools can influence children's well-being can be supported by the viewpoint of learners, as evidenced by research undertaken by Kellock (2020). The study indicated that participating children viewed primary school as key for raising awareness and getting support. While the Welsh Government (2021) acknowledges in their ‘Framework on embedding a whole-school approach to emotional and mental well-being’ document that schools alone cannot meet all the needs of a diverse population of children. Further emphasising the significance of the involvement of regional bodies, including the NHS, in assisting schools with children’s well-being. 
According to research conducted by Fernandes, et al. (2020), implementing check ins proves to be rewarding and beneficial for both learners and practitioners. The consistent use of check ins supported participants to identify their feelings, fostering their overall well-being and emotional awareness. Although, the research reveals that the participants involved felt the check in sessions were too short, with the limited time allocated being the main constraint. Implying, for check in sessions to be effective, they need to be conducted for longer periods of time and with sufficient time allocated for each session.
While LaBrot, et al. (2006) acknowledges the studies limitations due to its small sample size, it still highlights the significance of the findings regarding the impact of well-being check in sessions within an early childhood setting. According to their research, implementing well-being check in sessions effectively improved children’s engagement and behaviour. Furthermore, the research highlights the usefulness of check in sessions in managing disruptive behaviour.
However, the limited research surrounding well-being checks ins implemented within a school setting has posed challenges for this research project. Despite this, much literature discusses the effectiveness of implementing well-being interventions within a school setting.
Research has discovered that various well-being intervention programmes being implemented in school settings have proven effective in enhancing pupil well-being. The implementation of these interventions has resulted in many of positive effects, including increased self-acceptance, relaxation, and concentration (Mendelson et al., 2010; Schonert-Reichl and Lawlor, 2010). The rise in self-acceptance levels and development of positive character strengths have been linked to reduced levels of anxiety, aggression, and depression (Park and Peterson, 2008; Coulombe, Hardy and Goldfarb, 2021). 
 
Case Study 
Case study is an “in-depth exploration from multiple perspectives of the complexity and uniqueness of a particular project, policy, institution, programme or system in a ‘real life’ context” (Simons, 2009, p.21). Agreeing with this definition, Gall and Borg (2005) and Yin (2014) agree case studies involve the thorough examination of a phenomenon in its real-world context and considering it from the viewpoint of the individuals directly involved. Simons (2009) further states case studies are research-driven, guided by evidence and utilise various methodologies. The main objective is to acquire knowledge and produce comprehensive insights into a specific topic, supporting professional practice and informing policy development.
Furthermore, more up to date research undertaken by Yazan (2015) acknowledges the multiple definitions associated with case studies and notes that the concept has been subject to varying interpretations. Therefore, this research project adopts an exploratory case study approach.
According to Yin (2014), for exploratory case studies, the focus is primarily on addressing ‘how’ and ‘what’ questions. Yin’s (2014) research indicates exploratory case studies are suitable for gaining comprehensive and detailed descriptions of social issues and they are often adopted to investigate connections that are too difficult to be explored through an experimental approach. Further research suggests exploratory research is beneficial when used to examine an issue that is not well defined, providing a deeper comprehension. Although, the outcomes will not offer definitive results (Yin, 2014; Seaton and Schwier, 2014; Elman, Gerring and Mahoney, 2020).
Research outlines the benefits of adopting an exploratory case study approach, asserting that its use fosters innovation and creativity. As, the approach allows researchers to remain open to new ideas and thereby fostering the development of more innovative solutions to challenges (Singh, 2022). Additionally, they enable researchers to acquire an extensive understanding of a specific phenomenon, especially within situations where there is limited prior research available. Utilising exploratory case studies allows researchers to be more flexible with gathering data, allowing them to use a variety of approaches to focus on the issue from a variety of perspectives. Researchers increase the likelihood of producing accurate and reliable study findings by using exploratory research approaches (Zainal, 2007; Indeed, 2022; Cherry, 2024).
Nonetheless, it is necessary to recognise the limitations that are associated with exploratory research. According to Singh (2022), conducting exploratory research may be challenging and time consuming for the researcher, particularly when it comes to organising, establishing the studies approach, gathering data and assessing the findings. Additionally, findings derived from exploratory case studies may not be easily generalisable to wider populations or contexts due to the limited sample size and specific nature of the case studied. Furthermore, when employing this approach there exists a risk of researcher bias in both data collection and analysis, as it provides qualitative data and the interpretations of the findings may be influenced by the researchers’ individual perspectives and biases (Zainal, 2007; Indeed, 2022; Bhat, 2024).
The case study that this research project focusses on involves participants from a primary school. Including 20 learners within a year 4 classroom and 5 teachers working within the setting. The intended number of learner participants was 30, however this was affected by lack of parental consent and one child having the right to withdraw. The participants were identified through non-probability sampling.


Research Methods 
Observations 
To obtain data for this research project, two research methods were carried out. One method involved conducting daily observations to gain insight into learners’ behaviour, feelings and emotions and recognise any patterns or improvements.
The observations conducted in this research project were unstructured, a method Kumar (2022) refers to as notably valuable and highly flexible particularly in the context of exploratory research. Unstructured observations are open ended and naturalistic, as data is gathered and documented in a descriptive manner, reflecting what is heard, seen and understood by the researcher.  Conducting unstructured observations provides an opportunity to depict events as they unfold in a narrative style, employing everyday language or personally abbreviated codes (Lambert, 2019; Kumar, 2022). Although, such data typically remains highly context-specific, focussing on a particular environment and individuals involved. Consequently, comparing various collections of unstructured observational data obtained on separate occasions or in different locations can pose challenges (Lambert, 2019).
The effectiveness of observations as a research method has been argued for some time. Cohen, Manion and Morrison (2017) state observations enable researchers to gather real-time data from natural social settings, offering more authentic and valid results than second-hand reports. This firsthand approach aided me in recognising the benefits of introducing well-being check ins in the classroom. 
Observations enable researchers to observe and witness situations and participants in their natural environment, often resulting in researchers uncovering insights and gaining knowledge on areas individuals may be reluctant to discuss (Kawulich, 2012; Neaum, 2016). Observations serve as a flexible research tool, enabling researchers to tailor their observational methods to different settings and phenomena. The adaptability this approach provides facilitates a versatile approach to data collection (Lowe and Zemliansky 2011; Lambert, 2019). Nevertheless, the various methods of recording its data introduce specific challenges to the credibility and reliability of the research. Additional to, interpretation of findings can be affected by the biases of researchers, potentially resulting in compromised data and conclusions (Lambert, 2019; Satapathy, 2023). 
A further strength is observations can be discreetly integrated into the everyday classroom routine, meaning the participants will not be expected to carry out additional work for the purpose of research (Cohen, Manion and Morrison, 2007; Sussman, 2016). However, researchers must adhere to legislation and guidance, ensuring they obtain consent and assent from participants prior to conducting research and carrying out observations (BERA, 2018). Obtaining assent and consent from participants can present difficulties and consume a significant amount of time for the researcher, requiring explanation of the research purpose and procedures (Lowe and Zemliansky, 2011; Sherwood and Parsons, 2021). Additionally, participants’ awareness of being observed may lead to Hawthorne effect, where their behaviour changes in response to this awareness (Cohen, Manion and Morrison 2007; McCambridge, Witton and Elbourne, 2014; Satapathy, 2023).
The observations carried out for the purpose of this research question adhered to the Leuven Scale, where I recorded the overall mood and behaviour of the class daily (See Appendix 7).
The Leuven Scale, introduced by Ferre Laevers, assess children’s emotional well-being and engagement, two pivotal aspects of learning and development, by observing their interactions with materials and reactions to classroom situations (Main, 2021; MacRae and Jones, 2023). It is a valued method as it relies on insightful observations and prioritises children’s active involvement in the learning process. Although, research indicates limitations in accommodating children with additional learning needs (Guimaraes, et al., 2016; MacRae and Jones, 2023). 

Questionnaires 
A further research method undertaken were questionnaires. Literature demonstrates the advantages of using questionnaires, emphasising their ability to be distributed to a wide sample quickly and inexpensively, as a result, offering increased statistical accuracy and effectiveness (Rhind, Davis and Jowett, 2014; Bartram, 2019). Effectively designed questionnaires facilitate the generation of data that can be analysed promptly, enabling researchers to compare findings with similar research studies that utilised a similar questionnaire (Cohen, Manion and Morrison, 2007; Rhind, Davis and Jowett, 2014). Nevertheless, if researchers opt to incorporate a variety of question types, it can result in time consuming analysis and pose a challenge for the researcher in determining how to interpret and present a wide range of response types (Bartram, 2019).
Questionnaires frequently offer participants the flexibility to complete them at their convenience, whilst ensuring anonymity and confidentiality. As a result, can potentially enhance the reliability of the data and response rates (Rhind, Davis and Jowett, 2014; Bartram, 2019). Although further research undertaken by Rhind, Davis and Jowett (2014) and Bartram (2019) portray that despite this, questionnaires are often associated with low completion rates and poorly designed questionnaires can lead to further declines in response rates, especially when the questionnaire increases in length, thereby impacting the overall validity of the data.  
Moreover, a further limitation to the use of questionnaires is the limit on the number of questions that can be posed. This limitation can impact results and findings as participants can only provide responses to the questions posed to them (Jones, Baxter and Khanduja, 2013; Rhind, Davis and Jowett, 2014).

There were two types of questionnaires undertaken within this research project; learner questionnaires and teacher questionnaires (Refer to Appendix 5 and 6). Both questionnaires included dichotomous and scale ranking questions and offered a valuable insight into teachers and learners' thoughts on integrating well-being interventions within the classroom. 

Dichotomous Questions
Research argues the benefits and limitations of the use of dichotomous questions within questionnaires. While such questions offer participants clarity and simplicity, leading to higher response rates, they also minimise the risk of bias and due to the yes or no questions, facilitate easy data analysis for the researcher (Sund, 2010; Bhupalam, 2019). However, limiting responses to only two options may not fully capture the true feelings and opinions of participants, limiting researchers’ understanding of their perceptions and motivations. Moreover, they can introduce social desirability bias, where respondents may feel compelled to select the socially acceptable choice (Stiles, 2015; Cohen, Manion and Morrison; 2017, Shah, 2022). 


Rating Scale Questions 
Researchers argue that rating scales offer greater potential than dichotomous questions for obtaining data that is more sensitive and responsive to participants. This aspect makes rating scales especially valuable for assessing attitudes and perceptions (Sparling and Sen, 2011). In comparison to dichotomous scales, rating scales can capture a wider range of responses while still providing numerical data, thus offering flexibility for both quantitative measurement and qualitative opinion (Sparling and Sen, 2011; Cohen, Manion and Morrison, 2017; Breakwell, Barnett and Wright, 2020). However, rating scales questions are limited in their usefulness due to the fixed nature of responses, as participants are required to choose from predetermined choices, often leading to a tendency to opt for the midpoint. Thus, hindering the detection of subtle differences (Artino, et al., 2014; Cohen, Manion and Morrison, 2017; Breakwell, Barnett and Wright, 2020).

Data Presentation and Analysis
Data Presentation 
The data collected for this research project was qualitative, gathered through questionnaires and observations. According to Cohen, Manion and Morrison (2007), qualitative data is employed to understand complex subjects including human behaviour, attitudes, and beliefs. It is descriptive in nature, conveyed through emotions and descriptions rather than numerical data. Both methods provided firsthand insights into the implementation of well-being check ins in the classroom, additional to teachers and learners beliefs and perceptions.
Although, it is important to note that this research project incorporates a small amount of quantitative data due to the inclusion of dichotomous questions. These questions were necessary to provide an overall understanding of participants opinions. 

Questionnaires 
Both learner and teacher questionnaires were conducted for the purpose of this research project. Prior to administering both questionnaires, a cover letter and consent form were distributed electronically to parents and guardians and the adult participants, via Microsoft Forms. However, the questionnaires themselves were conducted in paper format, with each participant receiving a physical copy. 
The teacher questionnaire received a high response rate, with all intended participants agreeing to and completing it. Ensuring a broader range of opinions and responses to be considered during the analysis of the results. Williams (2023) supports this, claiming that high response rates lead to a more representative sample, a greater variety of responses and opinions and a decreased reliance on incentives. 
In contrast, the response rate for the learner questionnaires was limited, with only 20 out of the 30 intended learners participating. This lower response rate was due to a lack of parental engagement and consent. Additional to, one learner within the class expressed their lack of desire to participate and thus, had the right to withdraw from the questionnaire. 
The findings for each of the three main themes, from both teacher and learner perceptions have been visually represented in the graphs below. 


Theme 1: Perceptions of Check Ins
Learners
[image: ][image: ]Chart 1							Chart 2
		



Teachers 
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Chart 5
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Theme 2: Impact on Classroom Dynamics 

[image: ]Learners: Chart 6					Teachers: Chart 7			
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Theme 3: Importance of identifying and expressing emotions 

Learners: Chart 8					Teachers: Chart 9 
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Observations
Carrying out the low-key observations daily enabled me to directly observe and identify any changes in patterns of behaviour and assess the impact of well-being check ins on the learners. From these observations, two main points emerged: 
1. Learners' well-being appeared to lower at the beginning of the week, with children verbalising it was due to being “tired”.
2. Learners' well-being appeared to have improved towards the end of the week, with children verbalising they were looking forward to the weekend and “it is nearly Friday”.
Furthermore, the observations enabled me to identify and track the progress of children in verbalising their feelings. Each week, it became apparent that children were becoming quicker at completing the well-being check ins and articulating their emotions to a peer or myself. Each day, their ability to express their emotions and feelings improved, highlighting the progress in the learner's emotional communication skills. 
The findings derived from these observations can be supported by research demonstrating how well-being check ins and interventions support learners in verbalising their emotions and feelings. Bishop, Horton, Hu and Vogan (2018) and Clarke (2020) agree theses interventions provide children with regular and structured opportunities to recognise and reflect on their emotions, fostering self-awareness and emotional expression. These interventions additionally aid learners in articulating their emotions by assisting them in understanding various emotions, encouraging them to share openly, whilst equipping them with coping mechanisms for managing difficult emotions and feelings.

Data Analysis 
For this research project, thematic analysis was employed to examine the findings and generate results. Thematic analysis entails thoroughly reviewing data to identify recurring patterns and underlying meanings, ultimately deriving themes (Kiger and Varpio, 2020). Thus, aligned with the objective of this qualitative research project. 
Thematic analysis is viewed as a beneficial analysis approach due to its high adaptability, versatility, and compatibility with various methodologies. Additional to this, the use of thematic analysis provides the researcher flexibility and freedom to interpret the results and findings, avoiding the treating of text as pure data. Instead, researchers utilise their own data and experiences to understand the pupils voice and teachers' perceptions, and then generate the results (Braun and Clarke, 2006).  Therefore, it allowed me to rely on my collected data and experiences to listen to and understand the perspectives teachers and learners, facilitating the generation of the main themes and findings.
Nonetheless, a limitation of employing this method is the potential for subjective interpretation of themes, which may be influenced by the biases and viewpoints of the researcher. Moreover, the flexibility of thematic analysis can pose challenges for researchers, making it difficult for them to determine which aspects of the data to prioritise (Javadi and Zarea, 2016).

Through carrying out thematic analysis, three main themes were identified: 
Theme 1: Perceptions of Well-Being Check Ins
Theme 2: Impact on classroom dynamics and behaviour 
Theme 3: Importance of identifying and expressing emotions. 

Ethical Considerations 
This research project has been granted ethical approval from the University of Wales Trinity Saint David (See appendix 1). Additional to this, it adheres to guidelines and ethical considerations in accordance with BERA (BERA, 2018). 
This research project ensured to gain assent from the learners involved prior to conducting research. When obtaining assent from the learners, I informed them of the project’s purpose, what their involvement consisted of and what I aimed to achieve through their participation. When gaining verbal consent from learners, they all expressed their willingness to participate. Additionally, I informed the learners that their participation is voluntary, their confidentiality would be maintained, and they had the right to withdraw at any point. Learners were provided with happy and sad faces to indicate withdrawal, if necessary, without requiring further explanation (Refer to appendix 3).
Additional to this, considering the age of the learners, I ensured to gain consent from their guardians. I distributed an information sheet and consent form to parents using Microsoft Forms (Refer to Appendix 2), outlining the aims of the study and informing them that their child’s participation was completely voluntary. Guardians were assured of their right to withdraw their child at any time and the projects commitment to confidentiality and anonymity. Only children whose parents signed and returned the consent from were able to participate in the research project. 
Likewise, the same procedure was followed to obtain consent from the participating teachers. They were also briefed on the project’s aims and informed about their right to withdraw, as well as the principles of confidentiality and anonymity. They were also required to complete and return the sent form via Microsoft Teams (Refer to Appendix 4). Upon receiving, I was able to distribute the questionnaires. 
Throughout the duration of the research project, I maintained strict confidentiality and anonymity measures. The questionnaires used did not request any personal names and during observations, notes were recorded without any names or identifying information.
Lastly, documentation management adhered to ethical guidelines, with all data securely stored on the university’s One Drive platform, as outlined in the ethics form (See Appendix 1). Participants were informed of this storage arrangement. 


Analysis of Results and Discussion 
Focussing on the three main themes outlined by the research projects aim, the responses gathered from both teacher and learner questionnaires revealed the following insights:

Theme 1: Perceptions of Well-Being Check Ins
Upon analysis of results, it became apparent that most of both learners and teachers view well-being check ins as a supportive intervention for addressing well-being in the classroom environment. 
90% of learner participants reported both enjoying participating in the well-being check in sessions and agreeing that these sessions have supported them in identifying their feelings (Refer to chart 1 and 2). These findings align with previous research, including Fernandes et al. (2020), whose study involving 37 participants showed that more than half of the respondents perceived well-being check ins as a positive contributor to their well-being as a student. Their research concluded that most participants indicated a positive impact on their overall well-being. 
Whereas 100% of participating teachers agreed that well-being check ins are an effective intervention to support children’s well-being.  When asked to rate the effectiveness on a scale of 1-10, 40% rated it 10, 40% rated it 9 and 20% rated it 8 (Refer to charts 3, 4 and 5). Participants who rated the intervention as an 8 out of 10, noted time constraints within the everyday classroom and school environment, would limit their ability to implement well-being check ins effectively as the primary reason for their rating. This finding can be supported by Goodwin, Behan and O’Brien (2023) findings who also state teachers reported several challenges to the successful implementation of well-being programmes, including a lack of allocated time in the curriculum. 

Theme 2: Impact on Classroom Dynamics and Behaviour 
The findings of this research project demonstrate that 100% percent of teachers agree by addressing well-being in the school environment and teaching learners how to both recognise and deal with their emotions and feelings, it will positively impact their behaviour and engagement and therefore, affect the overall classroom dynamics (View chart 7). These findings align with research discussed within the literature review, including publications by The Department for Education (No Date), Gutman and Feinstein (2008) and Gutman et al. (2009). These sources collectively support the point that higher levels of well-being in children results in improved engagement and behaviour within school and subsequently, better academic performance and outcomes. This positive impact on well-being is noted to enhance the overall classroom dynamics. 
Research carried out by Lavrijsen et al. (2021) discussing subject preferences and stating children are naturally less engaged in subjects they do not enjoy or find interesting, can be linked to the findings of learners' perceptions for this theme. Only 60% percent of learner respondents agreed the well-being check ins have supported them to be happier and more engaged within school and their lessons. With 40% stating they have not supported them (Refer to chart 6). When asked to elaborate on their responses, their reasons included already feeling engaged and happy within school, as well as although the check ins have helped, they still dislike attending and participating in certain subjects. These responses imply that while some learners may perceive the well-being check in sessions as effective, there may still be certain aspects of their school experience where they do not feel as positive or engaged. 

Theme 3: Importance of Identifying and Expressing Emotions 
The findings of this research project have illustrated both learners and teachers view on the importance of identifying and expressing emotions. 100% of learners deem being able to identify and express their emotions as important (View chart 8). When asked to provide reasons for their response, children included explanations such as “if we tell someone we are sad or angry they can help us” and “if we share our happiness with a friend, it can make them happy”. These learner responses demonstrate the children's increased understanding of the importance of verbalising feelings and the acknowledgement that doing so also fosters connection and empathy with others.
100% of teacher participants consider it important for children to be able to identify and express their emotions, with 60% rating it a 10 out of 10 and the remaining 40% rating it a 9 out of 10 (Refer to graph 9). When required to explain the reason for their choice, the most common response identified was that the ability to express and identify emotions is a crucial like skill that every child should possess, emphasising that this skill will not only support them throughout school but also benefits them later in life. Forgeard (2023) supports these findings and responses, claiming emotional regulation and literacy are essential for mental well-being.  Further stating, recognising and expressing emotions facilitates self-growth and promotes the development of healthier relationships. 

Conclusion and Recommendations 
This explorative research project investigated learners and teachers' perceptions of well-being check ins within a year 4 classroom, in a primary school located in South Wales. Using thematic analysis, three main themes were identified and formed the focus of the research project. Including: Perceptions of Well-Being Check Ins, Impact on Classroom Dynamics and Behaviour and Importance of Identifying and Expression Emotions.
The research found most learners and teachers perceive well-being check ins as an effective strategy to implement into the classroom to support learners' well-being. Specifically, 90% of learners reported that the daily well-being check ins have supported them identify their feelings each morning, while 100% of teachers agreed they are an effective tool.  
The exploratory nature of this research project is evident, and while it is recognised that findings from such studies may not be easily generalisable to broader populations, the discussion and analysis of results indicate that despite the project’s exploratory nature and the lack of literature surrounding the area of well-being check ins, its findings align with existing literature (LaBrot et al., 2006; Gutman and Feinstein, 2008; Fernandes, et al., 2020; Lavrijsen, et al., 2021; Forgeard, 2023; Goodwin, Behan and O’Brien, 2023). This suggests the potential generalisability of the research findings. Although, it is important to acknowledge the limitations of this research project, such as the small participant numbers and the brief duration of the study. Therefore, considering additional research, I would prioritise expanding the sample size and extending the duration of the research project to capture a wider range of perspectives from both teachers and learners. 
Completing this research project and engaging in existing literature has enabled me to adhere to professional teaching standards. Including: Professional Learning, Wider reading and research findings, Innovation: Developing new techniques and Evaluating the Impact of Changes on Practice and Leadership: Leading colleagues, projects and programmes (Welsh Government, 2019).
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"Have you enjoyed taking part in our well-being check in sessions?"
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"Do you think the well-being check in sessions have helped you
identify how you are feeling each morning?"
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"On a scale of 1-10 how effective do you think well-being check in
sessions are? (10 being the most effective)”
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"Do you think well-being check ins are a good intervention to support
children's well-being?"
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"Do you think well-being check in sessions support learners in
expressing and verbalising their emotions?"
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"Do you think the well-being check ins and talking about your feelings
has helped you be happy and more engaged in school?"
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"Do you think by addressing well-being in the classroom, children's
overall behaviour and engagement will improve?"
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"Do you think it is important that we recognise and talk about our
emotions and feelings?"
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"On a scale of 1-10 how important do you think it is that children can
identify and verbalise their emotions and feelings? (10 being the most
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