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Catalytic Leadership 

In this assignment a critical analysis of catalytic leadership will be carried out looking at the challenges presented when being met with complex demands for sociological factors. Furthermore, this analysis will look at the importance of early years educators and the support they offer to children who may be suffering from sociological factors such as poverty. Moving on, this assignment will then focus on the importance of the children’s commissioners in Wales and how an impact has been made on children’s lives ensuring their rights under the UNCRC (no date) are met. Lastly, a critical analysis will be carried out on poverty as a sociological factor for children and the interventions and services available will be evaluated to outline the services and support available for children.  

Part 1

Caldwell et al, (2018) states catalytic leadership is also known as a multidimensional leader. Furthermore, a catalytic leader can facilitate a range of needs and abilities by analysing their audience and curving their practice depending on the different needs and beliefs presented to them on that day. Lund (2003) agrees and suggests a catalytic leader is a leader who asks and listens to their audience, which is believed to build trust, encourage development, and empower others. 

Yukl (2006) believes the definition of being a catalytic leader is the process of understanding what needs to change and finding an effective way of making a difference while ensuring peoples voices are heard. Renko (2015) would agree and states a catalytic leader can be anybody, and there is no need for hierarchy when it comes to influencing. Renko (2015) also suggests all practitioners should have the ability to demonstrate catalytic leadership that will positively influence children throughout their educations with the hope that in time, those children will become catalytic leaders themselves and positively influence the lives of others. 

In the early years, leadership is underlying in most tasks carried out by practitioners, this being whether they are in a management role or not. Dyer (2018) brings into consideration the idea that all practitioners are catalytic leaders. Furthermore, Dyer (2018) suggests early years practitioners influence and lead children in day-to-day activities, which makes them catalytic leaders. Furthermore, McDowall-Clark (2013) states leadership in the early years is made up of working in partnership with the early years team, multi-agencies and parents to understand the child and their own personal needs. 

Robinson et al, (2010) would agree and suggests that parents know and understand the needs of their child, which broadens the minds of practitioners as leaders because it allows them to dig deeper when it comes to how a child is developing within their setting and look for any similarities to behaviours their may display at home. Furthermore, Robinson et al, (2010) states this is an affective way of leading a child as being a catalytic leader involves listening and co-operating with children, to ensure they are comfortable and inspired by the practitioner.  Moreover, McDowall-Clark (2013) states through working with parents, it helps practitioners to develop relationships, which will benefit the children’s development in a number of ways such as gaining trust and understanding. Wherry (2004) would agree and states the relationship between parent and teacher is up most important given that a child will only spend 13% of their life in a classroom, therefore 87% of their lives are spent at home, learning and enhancing their minds and personality. Wherry (2004) also states parents are also catalytic leaders as they encourage and influence the way children perceive life, and the challenges they may face. Boliver and Chrispeels (2011) would agree and suggests in early years, parents are leaders through building trust and creating boundaries in order for children to feel secure in themselves, with structure for their overall development. This includes their confidence, intelligence, personality, and empathy, (Boliver and Chrispeels 2011). 

On the contrary, Contreas (2016) would disagree, and brings into consideration that all households are different, and often there are sociological factors that may affect the way a child behaves at home and in an early year setting, therefore as an early years practitioner, they have a duty to know how to spot the signs of a child who may be suffering from adverse childhood experiences. Lacey and Minnis (2019) agrees and suggests for a practitioner to be a good catalytic leader, they must understand the children, and why they may display some behaviours. ACES have a deep effect on the way children learn and behave, and a common issue that occurs within education is that practitioners don’t have enough knowledge of how to approach and help a child with ACES, (Pop, et al 2020). 

Moreover, Holland (no date) states Public Health Wales carried out research to outline the numerous negative affects ACES have on children. Holland (no date) suggests these can be experiences such as abuse, drug misuse, alcohol abuse, and conflict within the household, all of which have a long-lasting impact on children’s mental health. As practitioners, they may not always be aware of these experiences however, they should have the adequate training to ensure they know what to look for in a child, and as a catalytic leader, an early year practitioner should be able to spot the signs and create a positive impact on the child, (Heliyon, 2019). 

Cloitre (2017) agrees and states as a leader, they can look at the options available for supporting these children. For example, Cloitre (2017) suggests this could be mental health support within the setting, reports to the line manager raising concerns for the child’s welfare or talking to the parents within reason to see if they can spot any signs to confirm a child may be suffering. 

Space Matters (2020) produced a leadership guide programme tailored to adverse childhood experiences to support early years practitioners being catalytic leaders themselves. The guide states practitioners have an opportunity to positively impact the child’s life and help towards reducing the effects of ACES within their setting. Although there are barriers presented for practitioners when meeting the demands of these sociological factors, as a catalytic leader a practitioner can overcome the barriers and use the recourses available to help, and lead children into becoming successful in life as they develop and grow. Furthermore, MiE (2012) states it is the role of the practitioner to mitigate the impact of sociological factors and through growing as catalytic leaders, practitioners will be able to overcome some of the barriers and focus on the children’s and their right to education in line with the UNCRC. 

On the other hand, although there are resources such as continued professional development, additional support guides and additional staff training and qualifications. Ostrander (2015) would argue that having these opportunities in place has no impact if they are not used. Additionally, Ostrander (2015) suggests there is inequality with school funding therefore many early years settings do not have the financial help to offer their staff additional training due to lack of funding and support. This is a reoccurring issue and is a result of schools today being more segregated due to the dispute of funding between districts. Ostrander (2015) states this issue of funding is something that is constantly being challenged but the governments in order for change to be made, and practitioners can be provided with additional support to challenge the sociological factors they will face ensuring they can be the best catalytic leaders for children in order for them to achieve the highest form of education and care as well as protection from the re-occurring issues faced within the early years of a child’s life. 

Another barrier met by practitioners aspiring to be successful catalytic leaders is the dispute over underpaid members of staff and the affect this has on the practitioner themselves. Grub and Allen (2011) agrees and suggests the consequences of low spending in the early years means as well as not being paid enough, practitioners are often met with additional responsibilities and find themselves overworking while being underpaid. Lawler (2020) would agree, and states reports have found 37% of early years workers to leave their occupation due to the high demand of responsibility along with pay that simply does not cover their monthly outgoings.  Lawler (2020) also found 41% of full-time practitioners were sourcing a second income just to make ends meet. 

This apposes an argument for the limited number of practitioners who take on the role of being a catalytic leader, due to feeling undervalued in their workplace. Archer (2022) suggests governments in the UK brought out an early year’s workforce strategy in 2017 to support practitioners in their workplace stating all children in the early years should be educated by professionals and practitioners should be valued for the work they do. Their aim for the future is to increase pay and treatment of early years practitioners in the hope it will encourage them to take on the role of being catalytic leaders as well as encourage more people to work towards working with children in early years with the overall goal of the child’s potential being reached to the fullest and setting them up for the future. 

Moving on, through practitioners being catalytic leaders, they have their own voice and the ability to inspire change even if they are not in a position of power therefore, they can work with their team and create relationships to benefit the setting and those working within it. (Rodger 2004). 

To conclude, it is clear early year’s practitioners are catalytic leaders and leadership in the early years demonstrates an understanding of children, their needs, and their overall well-being to achieve the overall goal in supporting a child’s development. Practitioners as catalytic leaders demonstrate that they do not have to be in a position of power to lead, and positively influence children and other practitioners in what they believe. Through being a catalytic leader, practitioners can listen to their audience and respond with empathy to show those around them what they are trying to illustrate. 

Moreover, through being a catalytic leader, practitioners are faced with several barriers in their role proving leadership to be challenging at times, where they may feel undervalued and underpaid as well as supporting children who may be suffering from ACES. Through showing their skills as a catalytic leader, they can make a positive impact and valuable changes which in time will encourage more practitioners to be influenced into being a catalytic leader overall benefiting the early years education sector with the overall goal of making significant changes within the early years. 

Part 2

The UNCRC is the United Nations Convention on the Rights of the Child is followed by 196 countries to date, Unicef (No date). NSPCC (no date) brings into consideration the reasoning behind child protection services and outlines that all children have the right to safeguarding policies that ensure children are not subject to all forms of abuse such as physical, mental, and emotional. This is supported by the UNCRC (no date) Article 3 which states all children have the right to have their best interests prioritised as well as Article 19 which outlines all children have the right to have protection from violence, abuse and neglect.  Furthermore, UNICEF (no date) states that before the twentieth century, the rights of the child had no policy in place therefore children were subject to certain forms of neglect such as no education, child labour and abuse. 

However, Quennerstedt et al, (2018) suggests since then, there have been several events over time which have been the leading cause of the development of children’s rights, and in 1919, Save the Children was founded by Eglantyne Jebb who strongly believed children’s rights were being breached and change needed to be made in order to introduce change and provide a better quality of life for children.  Ganse (2015) agrees with the change needed to protect children and states Eglantyne Jebb was the first person to convince governing bodies to create the campaign for ‘Save the Children’. Additionally, Ganse (2015) states Eglantyne Jebb soon recognised that charity work alone was not going to solve the issue and therefore governments worldwide needed to cooperate to establish provisions in which children were entitled to. This led to the invention of the declaration of the rights of the child being drafted in 1923, and later actioned 1989. Moreover, in December 1991, the UNCRC and the convention was introduced as part of British law and became a legal legislation for the rights of the child, (Ganse 2015).

Children’s Rights in Wales (2020) produced a report outlining Wales to be the only UK natation to have introduced the UNCRC as its domestic law ‘Rights of Children and Young Persons (Wales) Measure 2011’. Following the Water house report in 2000 which came from a case in North Wales, where several children were found to be neglected in a children’s home.  

The Welsh Government (2015) states they have a commitment to the UNCRC and outlines the importance of respecting children and young people’s rights as per Article 42 of the UNCRC. The children’s commissioner for Wales works from the children’s commissioner office which is an independent organisation who analyse complaints and provide a service to support children and young people and care for them if they feel they have been mistreated or their rights have been breached, (Welsh Government, no date). 

Hillman, et al (2010) proposes the role of the Children’s Commissioner for Wales is ultimately to support and listen to children and evaluate what is important to them. Furthermore, Hillman et al (2010) suggests the children’s commissioner in Wales will listen and decide as to whether a child has been mistreated. Barrance (2019) would agree and states the role of the commissioner is to give advice and speak up for important issues. The children’s commissioner works for all children up to the age of 18, and up to the age of 21 is a child is living in care as well as, children up to 25 if they have been in care and are still participating in education, Barrance (2019). 

The Children’s Commissioner for Wales (2001) set out the first annual report based on the first children’s commissioner Peter Clarke, who was in the role between the years of 2001 and 2008. Furthermore, The Children’s Commissioner for Wales (2001) advocates the rights for the child and Peter Clarkes goal in the position was to introduce change and reduce the number of children who were not respected by adults. Peter Clarke states within the annual report, that he was saddened by the number of children in need of rights, and therefore his work in beginning the process of respecting children’s rights had brought him great joy the overall goal in his time as commissioner was to bring together partnerships and advocate children’s voices to be heard, The Children’s Commissioner for Wales (2001). 

Following the death of Peter Clarke in 2008, Keith Towler became the new commissioner for Wales and was in the position until 2015. The Welsh Government (no date) states Keith Towler continued the work set out by Peter Clarke, and enhanced it through working towards a number of specific issues such as child trafficking, young carers, children with disabilities, reducing poverty and the encouragement of play. Towler (2022) published a report outlining children’s right to play and later had input into Article 31 of the UNCRC which states:

“That every child  has  the  right  to  rest  and  leisure,  to  engage  in  play  and  recreational  activities  appropriate  to  the  age  of  the  child  and  to  participate  freely  in  cultural  life  and  the  arts.  That member governments shall  respect  and  promote  the  right  of  the  child to participate fully in cultural and artistic life and shall encourage the provision of appropriate and equal opportunities for cultural, artistic, recreational and leisure activity”

                                                                                          (Towler, pp. 53, 2022)

Barrance (2019) suggests Keith Tolwer promoted child protection and their rights to live freely, which as a result, many early years settings follow a play-based curriculum in order to ensure children are being provided with opportunities to engage in play. 

Moreover, Sally Holland became the children commissioner for Wales from 2015 to 2022. Her main focus in the position was reducing the number of children and young people suffering from mental health, providing support for children with additional learning need and preventing bullying, Mental Health Wales (2021). Children’s Commissioner for Wales (2020) states sally Holland produced a report called ‘no wrong door’ which was published in June 2020 which outlined the importance of bringing services together to meet children’s needs and ensuring children receive adequate mental health support where necessary before it may be too late. 

In the report, Children’s Commissioner for Wales (2020) states recommendations were made to benefit children in the early years. The first recommendation in discussion is that the government should ensure more funding is invested into mental health in Wales as well as residents in social care and children with complex needs. 
Ostrander (2015) suggests implementing more funding in early years can often be a difficult and lengthy process as there are many different areas of early years that require additional funding and support and often choosing one department can develop conflict between authorities.  Stolzfus (2014) would agree and states authorities must implement funding in areas such as mental health where there is a high priority for support. Furthermore, Stolzfus (2014) states it is important to understand where the funding is being placed and authorities should understand why additional help is required within the mental health sector. Leachman et al, (2017) would agree and recommends research to be carried out to recognise the urgency for additional help. This can be found in recent and new reports such as the ‘no wrong door’ report written by the children’s commissioner. 

Additionally, Leachman et al, (2017) suggests local authorities have a duty under the Children’s Act 2016 to ensure they deliver all funded hours and that governments should ensure an agreement is signed to enable consistency when implementing funding into areas of early years. Leachman et al, (2017) states this also relates to the authorities duty under section 2 of the children’s act 2016 as well as section 6, 7,9,12 and 13 of the children’s Act 2006. 

Another recommendation in the ‘no wrong door report’ would be to ensure new provision can meet the care and mental health needs for children with complex behavioural and emotional difficulties. Baker et al (2014) suggests implementing new provision and working with children with additional learning needs will require more staff and staff training as well and specially trained staff who are experienced in working with children with ALN. However, Morgan and Amerikaner (2018) believes there are challenges with implementing changes support for children with ALN due to the ongoing issue of lack of funding in schools, making it difficult for early years settings to gain specially qualified staff as well as organising further learning such as Continued professional development for practitioners within the setting.

Neymotin (2010) would agree and states there have been several cases across Wales and the UK where practitioners have be unable to continue work due to additional responsibilities for low pay and lack of training. Moreover, Neymotin (2010) states that implementing more support for mental health in Wales is also important for practitioners as well as children as working under pressure in settings also affects practitioners mental health and therefore the standard of practice delivered may not be as adequate as settings would like due to the mental health of practitioners. 

To conclude, the children’s commissioner for Wales plays a vital role in the wellbeing of children and each of the commissioners since 2001 has played an important role in introducing change to the system under the UNCRC and therefore, with the reports produced and the goals in place, the future of children’s rights is positive in that children will be respected equally to adults and the benefits this presents includes supporting their mental health, education, and right to play. Furthermore, the ‘no wrong door’ report demonstrates to practitioners there are aims in place of implementing additional recourses and guidance to achieve equality within Wales for children with additional learning needs, and mental health issues through listening to the problems from children themselves and their families.  


Part 3

Children in the early years are often presented with sociological factors that can have an impact on their overall well-being and life as they grow up. Sociological factors come with a range of differentials with some being life changing and others being more temporary. There are a number of interventions and services available to support children who are exposed to these sociological factors within society. One main focus for a sociological factor affecting a child’s life dramatically would be poverty. Action for Children (2023) states there are 3,900,000 children in the UK living amongst poverty and according to Haushofer and Fehr (2014), the definition of poverty in the English Oxford Dictionary is ‘the state of being extremely poor’.  Goulden and D’arcy (2014) would agree and states poverty means that a person or family are unable to meet the basic needs of human rights such as food, water, shelter as well as many other human and children’s rights which can be found in the rights of the child articles under the UNCRC. 

Fergusn (2007) explains the impact poverty has on children in the early years includes children often falling behind within their education due to families who may not be able to afford to put their children into an early years setting. Treanor (2012) would agree and states the impacts of poverty can have an affect on children even before birth as the affects of living with low income can often be passed onto the next generation in extreme cases and this can often be due to the location of where the family lives and what the area has to offer. Camfield (2013) would also agree with this and explains children from less fortunate backgrounds will often have to take on responsibilities from a young age in their home, such as getting part time jobs during their education. However, Banovcinova (2014) states this may affect the children’s important study time as well as their development, which could have a negative impact for the future. This is supported by Henderson (2016) who states children who do not take full advantage of their education and development may find it more difficult to get into higher education as well as a highly paid job which could be the difference in breaking the cycle of being in poverty within their generations. 

Duncan (2007) would disagree, and suggests more up to date research demonstrates the number of interventions and services available for families within the UK such as non-profit charities and organisations such as UNICEF. Skelton (2007) states the UNICEF is the United Nation’s Children Fund who works towards providing children with clean water, life saving food, vaccinations, protection from violence and an education.  Heymann and Shindo (2020) suggests the UNICEF works with schools where children learn and grow and they support services that shape their lives to ensure equality amongst schools regardless of a families financial situation. 
On the other hand, Sandel et al (2016) states although there are services to support children, they may not have the same opportunities and brings into consideration the negative impact it has on children’s educational lives if they are limited to recourses in comparison to other children. Additionally, Sime and Sheridan (2013) suggest children can feel uncomfortable and embarrassed in a setting where they do not have the same opportunities as other children therefore this can have an affect on the child’s mental well-being and withhold them from achieving their developmental goals.  

Hanson et al. (2013) found research that suggests children’s brain development is limited when they are brought up among poverty. Maholmes (2014) supports this and suggests through the impact on children that lower opportunities come with, children are more likely to be affected later in life and often find themselves becoming involved with behavioural issues and crime because of not thriving within their early years setting due to poverty within the household. Furthermore, Dong et al (2020) states children who come from lower class areas often find themselves being surrounded among other adults and children who are not thriving and together they become disruptive which if charged, can then affect their chances of employment in later life. 
However, Street (2022) believes the services available now may limit the number of children who find themselves on the wrong path if these services work alongside external multiagency and interventions. McVie (2022) produced a report that supports Street (2022) and quotes:

“Our research suggests that justice system intervention can only be effective in                 preventing offending and conviction if it works in parallel with other policy responses, such as increasing educational attainment, reducing child poverty, improving adolescent health and well-being, and dealing effectively with child maltreatment.”

                                                                                                     (McVie, 2022, pp. 25)

Working with policies are most affective when focussing on the main issue that is poverty, and the factors such as health, education, housing, and communities and ensuring educational inclusion is one of the main priorities. (McVie, 2022). 

Morris (2018) supports this and states there are policies in place to ensure children are within education receive the highest education before leaving to work in the real world. The Welsh Government (2015) states children must be in full time education until the age of 16, where they can then decide whether to peruse higher education or go out and begin working. On the other hand, Gov.uk (no date) would disagree with the policies in Wales and has policies in place for all children to be within education up until the age of 18. There are interventions in place for children who desire to leave school at 16 such as apprenticeships where children are given the opportunity to learn a trade through hands on experience as appose to classroom-based learning. This is supported by NSPCC (no date) who offer support for children living within poverty to encourage them to continue an education for the best outcome in later life. 

Moving back to children within the early years, Pope et al (2013) states flying start is available for children in specific areas who may be living in poverty in Wales. It aims to improve the outcomes for children who are living in deprived areas for children under four years of age by providing support for early language development, enhanced health visiting, parent support and high-quality part time childcare, (Pope et al, 2013). On the contrary, Hutchings et al (2016) brings to light some negative aspects of flying start such as is only offered in limited postcodes areas which means that only people who live within a certain postcode are eligible for flying start. Kersten (2021) would agree and states there are many families living in poverty whose postcode does not fit the criteria and therefore they are unable to access the support they need. Additionally, Hutchings et al (2016)suggests there are some families living in postcodes that are eligible for flying start who are not living in poverty and therefore they are receiving additional support where it may not be as needed as family. Rundong (2022) considers whether this presents fairness within the education sector if some families are receiving additional help which they may not require in space of some families who are not elidable but may require the help to benefit their children. 

In conclusion, poverty is an ongoing crisis for early years in Wales and there is research to support the impact it has on children’s development and they adult life as it unfolds. Additionally, there are number of services and interventions such as none profit charities and educational support in place to assist with educational development for children and studies show if services, governments, and policies continue to work together to overcome the sociological factor that is poverty, they will be closer to achieving the overall goal of reducing and minimising poverty in Wales and across the world. However, it is clear poverty presents a negative impact on children’s life experiences and affects their behaviour, development, and adult life therefore it is important for early years settings to continue using the recourses available and supporting children who need it most to give them the most beneficial education to avoid the negative impacts of poverty and break the cycle of poverty being passed through generations.  
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