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Essay one:
Consider the effect of professionalisation on organisational culture within policing, and examine the impact on officers’ wellbeing and resilience. Your answer must be based on academic research, not personal experience.
Word limit: 1000 words. 


Professionalisation is the transformation of an occupation into a profession, which is diverse, contested and constantly evolving (Green and Gates, 2014). In the context of British policing, the introduction of modern public policing and the professionalisation process began with the creation of the metropolitan police in 1829, (Lumsden, 2017). During the 1960’s, there was a decline in public support for policing due to various police scandals, so senior officers tried to address this decline by improving the education and training of officers (Lee and Punch, 2004). A similar policy has been adopted in recent years due to several highly publicised incidents (such as the Hillsborough disaster) which have caused the public to question police integrity (Holdaway, 2017). Neyroud’s report (2011) argued that the police need to become a ‘professional service’ rather than ‘act professionally’. Shortly after Neyroud’s report, the Home Office introduced the College of Policing in 2012, which focuses on developing the best ways to deliver policing (College of Policing, 2022). 


Sherman (2013) identified three platforms through which the College of Policing has delivered professionalisation in the last decade, these platforms are: the Code of Ethics, Evidence-Based Policing, and the Policing Education Qualifications Framework (‘PEQF’). 
The Code of Ethics sets and defines the exemplary standards of behaviour for everyone who works in policing (College of Policing, 2022). Such codes are also found within other professions such as ‘Teachers Standards’ (Department of Education, 2011), and ‘A Soldier’s Values and Standards’ (Army. 2020); with honesty and integrity being commonly aspired values within all these professions.
Evidence-based policing is where police officers and academics create, review, and use the best available evidence to inform and challenge policing policies, practices, and decisions (College of policing, 2022). 
The PEQF helps to professionalise policing by ensuring consistent standards are met through simultaneous workplace training and further education. I will now explore the advantages and disadvantages of the PEQF, as well as the impacts that it may have on officer wellbeing. 

Through the PEQF, the police service aims to professionalise the occupation by moving it from a trade or craft culture, into a profession (Charman, 2017).  Kratcoski’s (2004) findings theoretically support the PEQF’s structure as he argues that the move from trade to profession is achieved by combining training (the acquisition of essential skills required to perform the job), with education (developing critical thinking skills through conceptual and theoretical analyses). Further support came from Neyroud’s report (2011) which recommended a pre-entry national qualification for policing to be provided in the form of both education (through higher education institutions, or HEI’s) and training (through police training centres). 
Also, the involvement of HEI’s in delivering training to new recruits not only responds to the police professionalisation agenda but it also satisfies political demands for a more ‘sensitive service’, (Wood and Tong, 2009). Furthermore, Jones’ (2016) survey found that officers experienced the following benefits having completed a policing studies degree: they felt more connected to the policing organisation, they understood the ‘why’ in addition to the ‘how’, and they had developed wider transferrable skills. This implies that the PEQF programmes may increase cohesion between those that are young in service and those that are more experienced, as well as produce a more well-informed generation of officers with a wider portfolio of applicable skills.

However, in contrast, Williams et al., (2019) found that officers who’d completed the PEQF entry programme believed they had an inability to utilise the knowledge gained from their degree, due to a lack of peer support and a perception of irrelevance from more senior members of staff. Also, Charman (2017) states that the PEQF’s high entry standards may reduce the diversity and accessibility of the police service, which may reenforce the opinion that police cultures are outdated (Macpherson, 1999). However, as shown in the National Police Chief’s Council (NPCC)’s (2016) ‘Policing Vision 2025’, the NPCC are of the belief that the workforce diversity challenges has been addressed by supporting professional development frameworks that are designed to ensure the police service attracts a representative mix of people with the right skills. 

Another limitation of the PEQF is that officers can take a negative approach towards learning, lecturers, and their selected syllabuses due to ‘leaner hostility’ (White and Heslop, 2012. According to Heslop (2011) this hostility stems from discontent at a ‘professional student’s’ isolation from other students and an inability to identify themselves as either students or professionals. Such resistance from learners brings into question the extent to which they benefit from the PEQF. A further issue is that few HEI’s initially employed academic staff that specialised in police studies, which was resolved by employing retired police officers and trainers to deliver the HEI’s syllabuses, (White and Heslop, 2012). However, neither retired officers nor trainers were police academics who could introduce and analyse the wider issues of the social context of policing. Again, questioning whether an academic / professional equilibrium is achievable.


In relation to officer well-being, Bryant et al (2014) found that providing recruits with relevant skills and knowledge to degree level will help them do a better job. The short-term cost of acquiring such skills is that students in higher education report greater anxiety and less happiness while studying, than those at the same age outside of higher education (Neves and Hillman, 2017). Yet long-term, learning new skills benefits mental wellbeing once such skills have been accrued, by boosting self-confidence (…) which helps individuals to connect with others (NHS, 2022). 

The PEQF’s attrition rate is currently 9.1%, with 2,567 of 28,173 students exiting the programme prior to completion, therefore it’s acknowledged that more needs to be done to retain new officers (Police Federation, 2022). The high attrition rate may be due to new officers experiencing the anxiety of further education without being able to experience the benefits of increased self-confidence and connecting with others if they’ve left the profession prior to having the opportunity to experience these benefits. Or scepticism from experienced colleagues may have supressed these mental health benefits causing new recruits to withdraw. Greater buy-in from the whole workforce is likely to benefit those participating in the PEQF (and address the attrition rate issue), as someone with high inclusiveness is four times more likely to have high well-being than someone with low inclusiveness (Fletcher & Oxon, 2016).

Therefore, research suggests that professionalisation is likely to have a mostly positive impact on organisations such as the police. However, whether the PEQF strategy is successful and the impact that it may have on officer wellbeing and resilience, appears to be dependent on the organisational culture that currently exists and whether it can adapt to this strategy.  



































Essay two:
Counter-terrorism policing – assess the limits of the police’s role in investigating counter-terrorism. 
Word limit: 1000 words.


The threat of terrorism in the UK has risen in recent years and is currently ‘substantial’ meaning that a threat is likely (Protect UK, 2023). In 2017 alone 36 people were killed and many more were seriously injured during five separate attacks (Cabinet Office, 2019). The Home Office’s (2018) Counter-Terrorism Strategy, ‘CONTEST’, is built around the ‘tried and tested’ strategic framework of the 4P’s model: Prevent, Pursue, Protect, Prepare. Local police play a critical role in defeating terrorism by identifying potential terrorists living or operating in their jurisdictions (Prevent), by protecting vulnerable targets (Protect) and by coordinating the first response to terror attacks (Prepare), (Clarke & Newman, 2007). However, the extent to which the police can assist in the ‘pursuit’ (investigation) of terrorists is unclear and will be explored in this essay. 
The police’s role in investigating counter terrorism can be better understood by exploring Brodeur’s (2007) two conceptualised types of intelligence led policing (‘high’ and ‘low’). High policing focuses on protecting the state, which is conducted by the security services and special branch; whereas low policing focuses on protecting the public and maintaining public order, which is conducted predominantly by local uniformed police officers (Thiel, 2009). 
‘Low’ policing (i.e. community policing teams) can assist in investigating counterterrorism by adhering to Section 26 of the Counterterrorism and Security Act (UK Government, 2015) where local authorities must give “due regard to the need to prevent people from being drawn into terrorism”. This is done by submitting ‘Prevent’ referral forms, whereby concerns about someone that the reporter believes to be at risk of radicalisation or drawn into terrorism are raised (Home Office, 2021). CTP review these referrals and investigate any risks of grooming, coercion, signs of extreme violence etc (Department for Education, 2022). If there’s a genuine risk of radicalisation, the case is then considered by a multi-agency ‘Channel Panel’ of professionals who collectively assess the case and implement a suitable action plan (Home Office, 2021). However, there is a widespread lack of awareness of prevent referrals among practitioners (Chivers, 2017). For example, in 2018-19, over one million safeguarding referrals were made in total, yet in 2019-20 only 6,287 Prevent referrals were submitted and only 4,915 in 2020-21 (Home Office, 2021). Therefore, a lack of awareness of the ‘prevent’ process may significantly limit the number of new and successful investigations carried out if such concerns identified by frontline practitioners aren’t raised. 
As well as through prevent/prepare/protect, all police officers can assist counter-terrorism investigations by using powers which those working for organisations such as the Security Service (or ‘MI5’) do not have (Security Service, 2023). Such powers include the power to temporarily seize a passport at the border, so that an individual can be investigated under the Counter Terrorism and Security Act (Home Office, 2014). Furthermore, any officer may arrest without warrant anyone whom they suspect to be a terrorist, under section 41 of the Terrorism Act (UK Government, 2000) so that evidence can then be obtained by questioning from police interview. Also, under the same legislation, the police can keep someone detained for a maximum of 14 days to gather evidence and investigate, whereas under standard powers of arrest the maximum detention timeframe is 4 days (Home Office, 2021). 
With regards to counter-terrorism investigations, the police work closely with the Security Service (also known as MI5) to gather, assess, and develop intelligence (Security Service, 2023). The sharing of this intelligence between both agencies is vital in ensuring that both agencies can see the big picture in terms of the threat and risk posed potential terrorist groups or individuals (Halford, 2023). ‘High policing’ is conducted through the security and intelligence branch (‘special branch’) which has the role within the police of investigating counter terrorism by acquiring and developing intelligence on individuals of national security interest (Home Office, 2016). All such intelligence must then be provided to MI5 due to their distinctive role of analysing intelligence; and it may be progressed further by their covert sources and techniques (Security Service, 2023). However, it has been questioned to what extent does the MI5 reciprocate the sharing of intelligence, due to a lack of trust (Halford, 2023) as the security services may want to protect high grade sources or intelligence from leaks, or ‘insider threats’ (Aldrich, 2004). 
[bookmark: _Hlk128904027]An ‘insider threat’ is someone who’s entrusted with authorised access, who instead of fulfilling assigned responsibilities, manipulates access to a system to exploit it (Einwechter, 2002). Concerns regarding such ‘insider threats’ are increasing because physical and cyber security to protect against external threats has become increasingly sophisticated, making the recruitment of insiders a more attractive strategy (Centre for the Protection of National Infrastructure, 2021). Insider threats can be addressed at an early stage by identifying indicators such as signs of disgruntlement or changed behaviours (BaMaung et al., 2018). However, in larger workforces it’s harder for individuals to be seen or heard (Forbes, 2018). As of March 2021, there were 220,519 police officers and support staff (Politics, 2021); whereas MI5 currently employs around 4,400 people (Security Service, 2022).  Another reason for not trusting the police may be its vetting process which has been under significant scrutiny for being: ‘far too easy for the wrong people to get in’ (Parr, 2022; cited by Symonds & Gregory, 2022). Furthermore, in HMICFRS’s (2020) report they publicly stated that they were not convinced by any of the 43 forces that they would make or consider PREVENT referrals when extremist vulnerabilities were identified during vetting processes, which again undermines the police’s vetting process. In contrast, MI5 conducts ‘developed vetting’ for all potential new recruits and which is the highest form of government security clearance (Security Service, 2023). 

Counter Terrorism Policing (2022), or ‘CTP’, does strive to merge ‘high’ and ‘low’ policing together through the collaboration of UK police forces with the UK intelligence community, however at present ‘low policing’ teams appear to be restricted to supporting counter terrorism investigations by reporting possible threats through ‘Prevent referrals’ which may prompt or support an investigation or by using powers (such as power to arrest) when other services such as MI5 are at the tail end of their investigation. This restriction appears to be due to the greater risk of insider threats in the police than in MI5. However, MI5’s smaller size and greater vetting process does not mean that they also do not face the same risks. Whilst insider threats may be rare within most professional and competent organisations (.…) devastating insider threats have sometimes occurred within the best of organisations (….); rare does not mean non-existent (Bunn and Sagan, 2016).



Essay three:
Critically assess the effectiveness of processes used to evaluate and analyse information and intelligence in order to mitigate against the impact of personal bias.
Word limit: 1000 words. N/A














































Essay four: 
Critically evaluate the effectiveness of crime prevention strategies in relation to Serious and Organised Crime.
Word limit: 1000 words. 
 

The Crown Prosecution Service (2022) defines organised crime as planned and coordinated criminal behaviour, conducted by people working together on a continuing basis. In 2018, Sajid Javid (then Home Secretary) declared that serious and organised crime (‘SOC’) was the deadliest national security threat faced by the UK, costing the economy at-least £37 billion each year (HM Government, 2018). In 2013, the Home Office announced its aim to substantially reduce the level of SOC in the UK; which would be achieved through the implementation of the ‘4P’s’ Model: Pursue, Prevent, Protect, Prepare.
Crime prevention strategies and measures seek to reduce the risk of crimes occurring, and their potential harmful effects (…), by intervening to influence their multiple causes, (UN Economic and Social Council, 2002). In this essay I will critically evaluate the effectiveness of the crime prevention strategies implemented in relation to SOC and the structure of my essay will follow that of the ‘4P’s’ model. 

‘Pursuing’ SOC offenders through prosecution and disruption (HM Government, 2013) has been achieved in UK through the creation of the National Crime Agency ‘NCA’ in 2013, who’s core remit is investigating SOC by leading investigations and by working with other agencies to target, disrupt and arrest those involved in SOC, (National Crime Agency, 2023). An example of this was in June 2020, when 59 people were arrested in Scotland as part of ‘Operation Venetic’ which dismantled several organised crime gangs due to the collaboration of the NCA, Police Scotland and other police forces across the UK (BBC, 2020). As well as these publicised results, the NCA has also been assisted by UK government implementing complementary legislative amendments such as that to the Serious Crime Act (2015) which has resulted in longer default sentences for those concerned with proceeds of crime. These strategies used to pursue offenders is academically supported through Rational Choice Theory in Criminology (Thomas et al., 2022) which finds that if the perceived cost of committing the crime outweighs the benefit, people are less likely to offend. A criticism of rational choice theory is that it ignores community factors, such as disadvantaged neighbourhoods (Loughran et al., 2016), who’s decision making may not correlate with the general trend of rational decision making. However, this oversight is addressed within the ‘Protection’ element of the ‘4 P’s’ Model. 

HM Government’s (2018) SOC strategy identifies multiple forms of ‘Protection’ from SOC and one such form of protection is that of vulnerable people and communities (…) who are at risk of being exploited or intimidated by SOC. In South Wales, this has been remedied by the South Wales Police & Crime Commissioner’s (2022) Police & Crime Plan 2022-26 as it acknowledges that neighbourhood policing is crucial in empowering communities to be resilient, safe, and confident. Furthermore, because Welsh police forces have double the number of PCSO’s to forces in England, this strengthens the whole policing team in helping communities to be strong, safe, and confident, (Michael, 2021). 
By putting greater emphasis on neighbourhood policing, this means that community concerns are more effectively understood and acted upon (Harfield, 2013). Such concerns often relate to signal crimes such as: litter, graffiti, misuse of alcohol or drugs etc, (Innes & Fielding, 2002). From the academic perspective of Kelling and Wilson’s (1982) ‘Broken Windows’ theory, as cited by Gau (2010), tackling signal crimes is important in protecting communities from SOC because authorities should deal with smaller problems (i.e., signal crimes) promptly to prevent more serious crimes from following. 

‘Preventing’ people from engaging in serious and organised crime (stopping the problem at the source) is achieved by identifying and supporting those at risk engaging in criminality, (Home Office, 2018). One strategy for identifying and supporting those at risk has been through the introduction of the Early Intervention Foundation (2023), or ‘EIF’, in 2013, which is a government funded UK charity. 
Sherman (1998) argues that to drive change and continuously improve, research alone is not enough and that proactive efforts are required to push accumulated research into practice. The EIF has achieved this by ‘bridging the gap’ between frontline staff, researchers, and policy makers to simplify and disseminate information, rather than working directly with those at risk. The result of this is the application of an evidence-based approach to early intervention (Early Intervention Foundation, 2023). This strategy shows similarities to that of evidence-based policing ‘EBP’ (also introduced in 2013), whereby the best available evidence is used to inform and challenge policing policies, practices, and decisions (College of Policing, 2013). The biggest advantage of evidence-based decision making is that it’s based upon established and proven methods of investigation (Alfredo, 2023). However, the greatest challenge is ensuring that front line practitioners welcome such evidence-based policies, as in the case of EBP, police officers are resistant to this method because they want to be trusted to come to sound decisions through discretion, and not second guessed (Potts, 2017). 

‘Preparation’ is a responsive strategy focused on reducing the impact of criminality where it takes place (UK Government, 2013). One way in which this has been achieved has been through the Ministry of Justice’s (2005) Code of Practice for Victims of Crime which outlines victim’s rights such as: “Right 6: To be provided with information about the investigation and prosecution”. If police officers fail to provide this information it can lead to a lack of confidence in the criminal justice system (Wedlock and Tapley, 2016), and the number of crimes reported correlates with the public’s confidence the police to provide an effective service (Dodd, 2020). Therefore, the cyclical significance of responding to the needs of victims is that if the police fail to do so this may diminish the NCA and police’s ability to prevent SOC through pursuit, protection, and prevention in the future. 

Prevention strategies such as the introduction of the NCA and EIF, as well as better community engagement and victim support appear to be academically supported to be effective strategies in preventing serious and organised crime. However, there is a clear ambition to do better (National Crime Agency, 2018) and HM Government’s (2018) SOC strategy acknowledges that this may be through greater engagement from the work force as people and culture are integral to the success of crime prevention strategies, policies, and operations. 









Essay five: 
Critically assess the effectiveness of options available to reduce re-offending, and consider how these are informed by evidence-based policing. You may choose a specific type of offence for this answer: knife crime. Your answer must be based on academic research, not personal experience.
Word limit: 1000 words. 


Knife crime is any crime involving knives or other bladed or pointed articles (College of Policing, 2021). Motivations for carrying knives include self-protection, fear and utility to commit other offences (McNeill and Wheller, 2019). Knife crime’s a growing concern amongst young people, who find themselves being caught in a ‘vicious circle’ due to factors such as gangs, fear of crime, bullying and/or peer pressure (Safe4Me, 2023). The College of Policing (2021) has published a ‘toolkit to reduce knife crime’, which supports police forces by identifying knife crime prevention strategies. The ‘toolkit’ is centred around Goldstein’s (1979) concept of ‘Problem Orientated Policing (‘POP’). POP will be discussed, as well as it’s correlation with Sherman’s (1998) concept of Evidence-Based Policing (EBP) later in the essay. Firstly though, I will critically assess the effectiveness of some of the toolkit’s strategies. 

POP’s structured approach for tackling persistent problems (College of Policing, 2021) can be  illustrated through Eck and Spelman’s (1987) SARA model: Scanning, Analysis, Responses, Assessment. 
‘Scanning’ (identifying the problem) is straight forward as rises in knife-crime are occurring almost everywhere in the UK (The Economist, 2018). Furthermore, there are growing concerns of increased violence in youth offending, gangs and the weaponization of youth violence (Squires, 2009).
‘Analysis’ (i.e. identifying underlying issues and solutions) can be conducted through Cohen and Felson’s (1979) ‘Problem Analysis Triangle’ which outlines that problems re-occur where this is a suitable offender, place and victim. Such problems can be negated by a sufficient handler/manager/guardian (respectively). Samsun, Eck and Dunham (2010) go on to add ‘super controllers’ to the triangle (e.g. national government or police forces) which can apply ‘levers’ (e.g. the College of Policing’s ‘toolkit’) to assist handlers/guardians/managers in tackling such problems.
‘Responses’ that have been implemented to reduce knife crime (i.e. toolkit strategies) will be now outlined and ‘Assessed’.

Whilst 36% of those convicted of committing knife crime offences in 2018 received custodial sentences (BBC, 2019), research suggests that prison increases youth knife crime re-offending (Dodd, 2019) and therefore does not solve the problem. Knife crime and weapon carrying cannot be solved by criminal justice measures alone; and the most effective approaches involve prevention at the earliest opportunity (McNeill and Wheller, 2019). Such early interventions include school-based interventions, which prevent offending by breaking the chain and targeting those most vulnerable (Lancashire Constabulary, 2023). In the West Midlands alone, around 300 interventions are delivered to schools annually (Birmingham City University, 2023). Such sessions successfully address rising knife crime by significantly reducing the number of young people that consider carrying a knife and by increasing the number of young people that would do something if they knew someone else was carrying a knife (Gilbert and Sinclair’s, 2019). However, such interventions need to be professionally delivered or they may exacerbate the problem, as such interventions may be less well received by pupils that are fearful of conflict; potentially motivating them to carry knives (Scottish Centre for Crime & Justice Research, 2013)

Another problem-solving strategy has been the recent creation of ‘Knife Crime Prevention Orders’ (KCPO) which can require perpetrators to attend educational courses, skills programmes, counselling, mentoring etc. in order to prevent reoffending (Home Office, 2021). An analytical limitation is that this legislation was introduced in 2021, so there’s limited evidence to support or undermine this strategy (University College London, 2021). However, Hooper (2021) has highlighted that in the first six weeks of the metropolitan police service’s trial of KCPO’s, only two were applied for and both were rejected by crown court. 
Another strategy for preventing reoffending is ‘restorative justice’(RJ), which is where victims meet offenders so that offenders can understand the impacts of their actions, (College of Policing, 2022). Sherman & Strang’s (2012) support this strategy by finding that such meetings reduce repeat offending (whereas prosecution has the opposite effect). 

Stop-searches can reduce knife crime through deterrence by raising the perceived risk of detection, (McNeill and Wheller, 2019). However, this strategy can also be perceived as intrusive or individually targeted (Bowling & Weber, 2011) and potentially discriminatory as the Home Office’s (2022) stop-search statistics showed that there were 7.5 stop-searches for every 1,000-white people, compared with 52.6 for every 1,000 black people during the previous year. Yet ethnicity has no significant effect on weapon carrying in the UK (McNeill and Wheller, 2019). This strategy is more favourable when used in hotspots (the ‘place’ element of the problem analysis triangle, in relation to POP) as it is more informed and justified; but the College of Policing (2021) acknowledges that evidence supporting the effectiveness of this strategy is still ‘modest’ and instead their ‘toolkit’ looks at alternative strategies such as ‘Knife Arches’. By implementing pop-up knife arches on the streets of London in 2019, this meant that pedestrians had to walk through the arches to access certain locations (Cooke, 2019). The grounds for searches could then be based on suspicious activity such as people turning around prior to walking through the arches rather than more subjective grounds which may be questioned or even perceived as discriminatory. This strategy provided the same visual deterrence as stop-searches without being as intrusive or individually targeted. 

Whilst these strategies address issue of knife crime rather than addressing individual incidents, more needs to be done as in the year ending March 2022, roughly 45,000 offences were committed involving a knife or sharp instrument in England and Wales, which was 9% higher than the previous year (Office for National Statistics, 2022). POP does have a broad range of academic supporters, and its fundamental strength is that it’s relevant when dealing with the full spectrum of crime which fall within the police’s remit (Bullock et al, 2022). EBP is also supported in relation to knife crime. For example, the Youth Violence Commission (‘YVC’), which analyses data and makes policy proposals to UK government, argue that short-term solutions aren’t sufficient in effecting long term change; and local data should be disseminated into relevant evidence bases in order to effectively inform future policy (Youth Violence Commission, 2020). Sherman’s (1998) EBP was introduced nearly two decades after Goldstein’s (1979) POP, and Sherman has acknowledged POP as being the major source for EBP. The most distinctive similarity between them is that both concepts are organizational theories about how police should decide what to do in response to the demands of their business (Knutsson and Tompson, 2017). The POP strategies above are informed by EBP because POP is a form of EBP, (Bullock, Erol & Tilley, 2006). However, POP has been the prominent theme within this essay because the most successful approaches to reducing violence include well-implemented problem-solving strategies (McNeill and Wheller, 2019).
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
































	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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