Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

Targets: 

	Targets
	How you have worked on this
	An example can be found:

	Target 1
	Refer to literature to support your points wherever possible.
	On page 8.

	Target 2
	Avoid subjectivity as you write about your own research.
	On page 4.

	/Target 3
	Ensure accurate referencing, particularly in the reference list.
	On page 18.













Part 1:

In accordance with the BERA guidelines confidentiality within settings such as schools require any research or data to be strictly confidential for safety reasons (BERA, 2018). In addition, for the purpose of this assignment child X will be known as ‘Jaime’ to maintain their anonymity. Jaime is a 9 year old boy in year 5 (see one page profile in part 2 to have a better insight into Jaime’s personality). Jaime is facing a difficult transition period from moving to the area. He is struggling to control his emotions and understand them while showing signs of anxiety and anger. This is presenting as a barrier to Jaime’s learning and provides distraction within the classroom amongst his peers. Jaime easily becomes overwhelmed in most situations and is unable to calm himself down resulting in him screaming or hitting out. Furthermore, Jaime struggles to communicate with his peers and communicate about his emotions leading to frustration. To support Jaime, intervention activities focusing on his Emotional and Social well-being will be implemented over a 6-week period. The support is outlined in Part 2 in detail. Interventions have been found to have a positive impact on the child’s behaviour and progression within education as discussed by Drlak et al and Sklad et al (Cited in Wanless, S and Domitrovich, C 2015). 

Currently in Wales, the national average of free school meals (FSM) within a primary school setting sits at 21% and has been found to have a negative influence on the attainment levels of children who are eligible for FSM (Estyn 2021; Senedd Wales 2022). According to Broecke and Hamed (2008), gender gaps have also provided a gap in attainment level and this gap continues to grow as children move through Foundation Phase to KS2 and from Primary school to Secondary school however, it is also suggested that this aspect has been overlooked and under researched compared to other aspects, for example poverty, resulting in a lack of reliability and generalisation (Broecke, S and Hamed, J. 2008). Wales is leading the way in the United Kingdom to providing FSM to all primary school children by 2024 not just those eligible (Welsh Government, 2022). The Senedd Wales, from recent research, has found that the gap in attainment between children who have FSM and those who do not has begun to close although, that close has started with the Foundation Phase group not KS2, the initiative is working by year group for example in 2021 both reception and year 1 have FSM for all followed by 2022 seeing reception, year 1 and year 2 receiving FSM (Senedd Wales, 2022). Jaime is eligible for FSM, he lives in a single parent household and their income falls just into the eligibility bracket, and Jaime falls into the KS2 bracket and will miss out on the Welsh Government initiative of FSM for all. 

The holistic approach to educating children is just one view within education. The holistic approach is when the subject at hand considers the individual as a whole person meaning that the persons spiritual, physical mental and environmental aspects are taken into consideration (Jeyaraj et al, 2013). The Welsh Government’s Curriculum for Wales uses this approach to form the education structure. Specifically the Area of Learning (AoLe) of Health and Well-being. The government discuss that this area provides a holistic approach developing the child to navigate the opportunities and challenges during life (Welsh Government, 2022). A holistic approach to development allows a more informed and truer picture of the child’s developmental needs. Looking at the child holistically allows for a richer education to be achieved along with high well-being levels (Doherty, J and Hughes, M. 2014). However, the holistic approach can be criticised as it is rarely used beyond the Foundation Phase in schools. Furthermore, this approach can overlook the academic achievement of the child and focus more on the child’s environment and mental well-being for example (Beal, c. 2013). Despite these limitations, Jaime would benefit from a holistic view to support and overcome any anxieties he may have from his transition and trauma. 

Good health and Well-being is considered to be a balance of physical, mental and social well-being where all areas within an individual’s life are excelling resulting in a positive state of mind (WHO and Welsh Government 2022). UNICEF, as cited in Watson et al (2012), discusses the need for improved wellbeing for children within the United Kingdom particularly Emotional and Social improvement. Critics, however, have discussed limitations to well-being when being researched. One limitation could suggest that well-being is the presence of the individual’s happiness and pleasure and rejects any other aspects that could form a whole understanding of an individual’s well-being (as stated above). Despite these arguments, the Welsh Government does well to focus holistically when dealing with a child’s well-being recognising that it is more than just happiness (Paul et al, 1992; Welsh Government, 2022). This assignment will be focussing on Emotional and Social wellbeing support for Jaime. The Rights of the Child act (1989) states that every child has the right to an education and good health and well-being enhances the ability to achieve this (ICO, 2022; UNCRC, 1992). The Well-being of future generations Act (2015) has resulted in Wales having the ability to focus on the well-being of children and not to just overlook these situations (Commissioner for Wales, 2022). 

Transitions are a natural occurrence within our lives which take time and adjustment for individuals to get used to, they are also a recognised experience which can affect children’s well-being (Landmark et al, 2022; The Open University, 2008). Transitions are key events within an individual’s life and range from horizontal transitions; transitions that are small events, for example going from the classroom to the yard, and vertical transitions; extreme transition events, for example moving to a new school (The Open University, 2008; University of Southampton, 2018). William Bridges discusses how big change transitions take longer to become adapted to as there are three stages; Saying goodbye to what is the norm and detaching with the comfort, the neutral zone of becoming uncomfortable leading in the individual either rushing through to the end of the transition or back tracking into their comfort zone, and finally moving forward and adapting to the new surroundings (Bridges and Mitchell, 2000) In the case of Jaime, comparing to the Bridges model, he is currently in the neutral stage where he feels frightened and is experiencing anxiety. The support plan allows support to help navigate Jaime out of this stage. However, this model can be considered as limited and presents a narrow view as it does not consider other factors (Abbas, 2020). Such factors in Jaime’s case are discussed further on.

Jaime and his family have experienced trauma leading to the vertical transition he is experiencing. Jaime’s father was abusive towards his mother which Jaime witnessed as a young child. This led to Jaime’s parents separating and his father being incarcerated thus resulting in the family relocating and moving to a new area and school. Along with the anxieties from moving, Jaime has experienced Adverse Childhood Experiences (ACEs). ACEs are considered to be highly stressful and sometimes traumatic situations that breach the safety and trust within an individual often leaving consequences from such occurrences, they are experienced during childhood or adolescence (NHS, 2022; Manchester University, 2022). ACEs have been associated with negative behaviours and health effects in later childhood leading into adulthood (Nazareth et al. 2020 and Ports et al. 2021). Adult caregivers are responsible in helping children and their effects from ACEs and to implement the correct support in order to aid any consequences like behavioural issues (Asmundson et al, 2020). However, Glaser’s choice theory criticises ACEs and the links with behavioural issues. Glasser discusses that as humans we have a choice in how we behave and that no environmental factors can change this (Glasser. 2001). Alternatively, in contradiction to Glasser, Freud suggests that human behaviour is unconsciously influenced from thoughts and memories presenting the uncontrollable urge to act out within situations (Freud, 1995). This argument provides clarity to why Jaime is experiencing consequences from his ACEs. Although, Freud’s theory could be considered as outdated as more theories have since been established. 

This trauma has led Jaime to experience toxic stress which can lead to higher cortisol levels lowering his immune system and increasing his absence within school (Nazareth et al. 2020 and Ports et al. 2021). Toxic stress is the occurrence of continuous and lasting situations which can disrupt the development of the brain from exposure to constant distress and high stress levels, for example abuse (University of Oregon, n.d.). Jaime’s absence would affect his progression in school as he would fall behind his peers missing out on vital information and learning. In addition, toxic stress can further hinder the development of a child by affecting the neurological aspects for the brain resulting in connections not being made, for example the connection between right and wrong (Thompson, 2014). The interventions and support outlined in the support plan and discussed further in the assignment aim to help Jaime overcome any consequences from his experienced ACEs. Although research into ACEs is limited and can be reviewed as being under researched (Novak and Lopes, 2022).

Jaime is also experiencing tolerable stress from his transition to a new school. Tolerable stress is the events or situations in an individual’s life that are extremely severe at the time of occurrence but with time can be overcome, for example an injury or bereavement (Oregon University, n.d.). Stress has become a word that has entered everyday life as a normal type of emotion to feel,  although it has been argued that the word has been misused and to easily generalised (Robotham and Julian, 2006).However, Jaime is experiencing two types of stress simultaneously and research suggests that stress has strong links to low motivation within the classroom as children have too many thoughts spiralling around their minds to concentrate on the task at hand (Tuominen-Soini and Salmela-Aro, 2014). 

Before the first activity of the support plan takes place, the whole class will watch the Disney movie Inside Out. This movie has been praised to bridge the gap of emotional intelligence learning through a language that children can understand and respond too (Kanjilal et al, 2019). By watching a visual representation of emotions this will give children an opportunity to communicate their feelings at ease without the fear of becoming overwhelmed (NHS, 2022). Jaime’s support plan will work on his emotional and social development. Emotional and social support is a key part in the child’s developmental stages of life as they lead to children being able to overcome challenges and to communicate with others. Furthermore, children need to learn how to regulate their emotions and to communicate to develop factors such as resilience and emotional intelligence and literacy (Garvey, 2017). 

The support plan (in part 2) outlines the interventions and what the aim of the activities are: emotional and social support. The beginning session looks at creating a booklet of emotions for Jaime to understand and recognise emotions as well as having the intelligence to know that to have these emotions are natural and that everyone will experience them. Although it can be argued that our environment can influence our emotions the most and not our past experiences (Barrett, 2015). The activity however provides the limitation of exposing Jaime to the trauma caused by his ACEs and pushing him to recognise his anxiety from his transition. However, the benefits of the activity and the link to the rest of the support plan provides crucial support for Jaime to understand his emotions in detail.

During my own PTE practice, I witnessed how a similar type of activity can help children understand their emotions. From reading ‘The Colour Monster’ this allowed children to recognise different emotions they might be feeling and how to link colour to these emotions to be able to understand emotions like anger, jealousy, frustration, and loneliness. This provided the children with the emotional intelligence and literacy needed to create resilience as suggested by Garvey above. I witnessed a switch in the intelligence within the children and it opened them up to have these conversations with their friends. In addition to what Garvey discusses, a holistic approach to understand why Jaime is feeling this way is key to be able to use all the factors within in his life to help him understand his feelings and emotions and the reasons for them (Lynch, 2019). 

Discussed by Asmundson et al (2020) above, adults surrounding a child who has experienced ACEs are expected to support children through any consequences whether they are behavioural or emotional for example. Jaime will be taking part in Play therapy, specifically Lego therapy to build upon his social communication skills and knowledge to help Jaime be able to ease his transition into a new school and strengthen his communication about his emotions with his peers, teachers, and family. A weakness to the use of Lego therapy is that there is limited research on it resulting in practitioners not knowing the full strengths and limitations to the activity itself (Barr et al, 2022). Despite the lack of research however, Lego therapy has been noted to focus on improving teamwork skills as well as communication allowing the children involved to build upon these skills in a safe, calm environment and use them later in their schooling and life (Huskens, 2014). 

Play offers opportunities for children to develop their social understanding. Moreover, Bronfenbrenner’s Ecological system theory (1979) discusses that a child’s social development is influenced by the surroundings of the child as well as their own influences (Andrews, 2012). In support to this, Piker, who draws her views from Bronfenbrenner as well as Bowlby and Maslow, suggests that a child thrives within their social development from the support of their caregiver meaning play within a social setting provides the perfect environment for such development (McDonald et al, 2019), similarly to what Asmundson et al discusses. Writers have challenged this claim however, on the grounds that when a child play the social aspect is not the key factor. 

Vygotsky (1933) supports the theory on the importance of social play and how that during play, the child is working at a level higher to where they would normally be. He suggests that the zone of proximal development offers a higher level of development in the child than the zone of actual development (Andrews, 2012). In continuation, there will be two sessions of Lego therapy conducted where Jaime chooses his peers to build upon their friendships. The second session will build upon the relationships built in the previous session with the caregiver giving more in depth prompt questions. Taking the peers of Jaime out of lesson is a limitation as both Jaime and his peers will be missing out on lessons potentially setting them back in their work. However, this can be overcome by taking the children out during the afternoon or PPA sessions to ensure no Numeracy or Literacy is missed. 

A further two of the sessions in the support plan for Jaime is regulation techniques and strategies to help with his anger. Anger is a strong emotion and can cause impulsive reactions to a situation from our fight response and research into interventions of anger regulation have shown effective results in reducing these impulsive responses and lead to a calmer response (Kendall and Hollon, 2014). The activity booklet created by Jaime, Emotions and me as discussed above, will provide Jaime the tools to help understand emotions and recognise the different types as research shows that children who lack this understanding have less emotional control and often present behavioural issues as communication due to frustration (Gov.UK, 2022). 

Maslow’s behaviourist approach of hierarchy suggests that everyone has their own pyramid of needs where each level needs to be satisfied before moving up to the next (Maslow, 2011). Maslow’s hierarchy of needs provides support to the reasoning that Jaime would need to satisfy the level on his pyramid of understanding emotions first before continuing to the next level of learning how to control and regulate his emotions resulting in the booklet and the techniques working together to move him up the pyramid. One major drawback to this approach is that Maslow’s theory lacks nuance, suggesting that other factors are considered more important than others where in reality, as humans, we have factors of equal importance (Pichere, 2015). Furthermore, Vygotsky (1933) criticises the behaviourist approach as being too narrow providing little expansion on the theory of emotional development (Liu and Matthews, 2010; Pichere, 2015). 

The final session in Jaime’s support plan is meditation and mindfulness which will look to target Jaime’s anxieties from moving to a new school and area. From watching the movie Inside Out and the completion of the emotions and me booklet, Jaime will be able to recognise his anxiety and when the feelings are beginning to build. Mindfulness is suggested by many organisations as a technique to provide support for anxiety and help reduce blood pressure and stress resulting in the conditioned feeling of calm when exposed to mindfulness (Young Minds, 2022; NHS, 2022). Pavlov research suggests that classical conditioning with a neutral stimulus will result in a biological response (Jarius and Wildemann, 2015; Pavlov and Kotchoubey, 2019). By using the neutral stimuli of mindfulness and yoga allows Jaime to condition his biological response to feeling calm resulting in the activities having a strong effect on his emotions. However, difficulties arise with Pavlov’s theory and small children. Children often have a lack of ability to follow instructions hindering the conditioning process suggesting that the biological response will be weak meaning the stimuli, in this case the mindfulness activity, may not provide the desired outcome (Zhang et al, 2019). 

Yoga is becoming increasingly used within clinical setting to improve mental health particularly stress (Riley and Park, 2015). A case study by ESTYN provides insight into how yoga helps with concentration and reducing stress. The case study conducted in 2018 resulted in an increase of well-being within pupils and that any behavioural issues had been reduced. Furthermore, the case study states that such activities will help inspire children to become healthy, confident individuals linking to the 4 purposes of the Curriculum for Wales 2022 (Estyn, 2018; Welsh Government, 2022). However, yoga interventions within school have also been criticised. It has been discussed that the positive results that yoga provides are premature and that once left for the children to continue most do not continue with the activity. In addition, there is quite limited research into yoga in a school setting leading to the generalisation of results being questioned on its validity and reliability (Khalsa and Butzer, 2016). Although, if Pavlov’s research, discussed above, was adopted for this activity it could prove to be effective in the case of Jaime. On the other hand, the ethical proceedings of Pavlov’s research have to be questioned as, according to BERA, children are considered to be vulnerable, and the effects of such conditioning could hinder development in the child’s independence (BERA, 2018). 

The One Page Profile (OPP), outlined in part 2, has been completed by Jaime. Pupil voice within primary school is a fundamental aspect for student engagement as it results in the children becoming involved in their learning making it exciting for them (Marsh, 2012; Wearmouth and Goodwyn, 2019). In support of this, an ESTYN case study on Ysgol y Strade has found that stress was having a significant and negative effect on the health of the pupils. This led to an intervention taking place allowing pupil voice to discuss the level of work given to the pupils. However, pupil voice can become difficult within the KS2 phase as more stigma surrounds those who want to get involved. Furthermore, the children in the higher side of KS2 are less likely to listen to their peers if stressed and have a low well-being level (Mayes et al, 2019). Jaime, however, will benefit from pupil voice as due to his anxiety this will help improve his involvement and confidence within the classroom supporting his progression and through his transition. 

Parental involvement within education is crucial to the support and development of children (Hornby, 2011). Parental involvement allows for children to practice and develop at home and within school. It also allows for the school and the caregivers at home to have a good communication relationship which aids to the success of the child (Latunde, 2016; Hornby, 2011). Bronfenbrenner strengthens the argument that parental involvement aids child success as he discusses the environment of the child (the mesosystem) working together with the child to create this rich learning environment (Gault, n.d.). However, his ecological system is criticised as discussed above as not considering other factors, for example ACEs (Christen, 2016). Despite parental involvement being so critical within education, limitations such as the parents themselves are present and must be overcome. Engaging parents is difficult if they have no desire to become involved with the school. The best way to overcome this issue is for the class teacher to reach out to the parents and build that trusting relationship where the parent feels comfortable communicating with the school (Hornby and Blackwell, 2018). With Jaime, his mother wants to be as involved as possible and the support plan outlines next steps that Jaime and his mother can take home and complete to help him progress. 

The support plan provides a detailed plan that will provide the support required for Jaime to achieve the progression steps 2 stated by the Curriculum for Wales under the Health and Well-being AoLe. His ACEs and transition are proving to be a barrier towards his progression and the interventions will support this along with the parental involvement from his mother. However, from theory and practice it is easy to be doubtful of the activities outlined as not one approach provides a clear outcome for Jaime. Although, from completing the support plan and from researching, a consensus that this is the best way forward for Jaime has been reached.  

From completing this assignment, I have strengthened and lent into the leadership aspect of the QTS standards as well as the Progression in learning standard. Overall, this will allow me to move forward in my own practice confidently understanding that there is more than one path to take when supporting a child through a transition and other barriers. Jaime may require further support from his ACEs however, on the contrary he will be given the tools to begin his healing and overcome the anxieties faced during his transition at least. Further into my practice I would like to explore other interventions for other children more, for example children with English as an additional language to build on my confidence even more leading into my next PTE and my career in the future.












Part 2:
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I need time and patience to understand the situation and respond.
I need time on my own to calm down and overcome my anger. 
I need my friends and teachers to help me understand my emotions and listen to me when I need to communicate.
I love to play football with my friends. I also love to watch Chelsea play.
I am very interested in movies, especially marvel. 
I love spending time with my family; my mother and little brother and I love exploring new places with them.
I am good at playing football.

I am resilient and try hard to complete my work.

I am very independent.

I am strong minded.

I have empathy for those around me and try hard to show that.

Support Plan:


Jaime Johnson. Age 9. Year 5. Just moved to the area and to the school.
Jaime has suffered from ACEs at home which have resulted in the family moving to a new area. Jaime shows signs of anxiety with starting a new school and has difficulty understanding and controlling his anger.

Emotional and Social intervention
The intervention will be conducted within the library and is given over a 6-week period following with an assessment determining progress. 

Week 1 will focus on Jaime Understanding his emotions and recognising them. 
Weeks 2 and 4 will focus on Lego Therapy and building on social understanding through communication and teamwork.
Weeks 3 and 6 will focus on Anger Regulation Techniques focusing on Jaime’s emotional well-being.
Week 5 will focus on Mindfulness Meditation to help improve upon Jaime’s emotional literacy.

The emotional and social interventions will work hand in hand to aid Jaime with understanding his emotions and teaching him ways to support his emotions and feelings. Along with this, the social intervention will allow Jaime to confide in others enabling their relationships to strengthen and for Jaime to be able to communicate his feelings. The skills taught have been taken from the Curriculum for Wales 2022 guidance on Health and Well-being. These intervention activities will focus on Jaime’s feelings of anxiety from moving to a new area and school as well as his anger.
The support will work on a one-to-one basis for majority of the sessions. However, the social interventions will involve 2 peers of Jaime’s choice, to build on their relationship.

Parental involvement
Jaime’s mother and the school will be in continuous contact throughout the intervention period. Jaime’s mother will be able to access the support strategies and resources given to Jaime through his online Hwb account. This will enable Jaime to practice these strategies at home as well as within school. 
Those involved in the intervention period will include Jaime, Jaime’s mother, Jaime’s teacher, and the support adult working with him.

Assessment
A discussion will be held at the end of the 6 weeks to understand Jaime’s progression with his emotional and social levels. Jaime will be presented with scenarios and asked of ways in which he could navigate these scenarios and how they make him feel on a scale of 1 (lowest) to 5 (highest). 
The scenarios, for example, will be: 
When a friend won’t listen to you. If you forget your coat and it is raining. Having a disagreement with a friend. If you feel your mother isn’t listening to you.

Jaime will also be observed during the support interventions where he will be analysed on his progression over the 6 weeks. Feedback will also be provided and discussed from Jaime, Jaime’s mother, and Jaime’s teacher. 
If Jaime requires further support after the 6 weeks, then the schools ELSA coordinator will assess Jaime and work with his mother to discuss a plan forward to continue Jaime’s progression. 
The Curriculum for Wales links within these intervention activities stem from the Health and Well-Being Area of Learning under the ‘How we process and respond to our experiences affects our mental health and emotional well-being’ statement.

Timetable of the support given to Jaime:

	Week.


	Intervention Focus. 



	Activity (30 minutes – an hour).



	Curriculum links- Health and Well-being (Welsh Government, 2022) 
Progression Step 2.


	Parental involvement at home.



	1
	Emotional Support-

Emotions and me. (1 hour)
	Emotions and me- 
As a Class- watch the movie Inside Out and discuss the different emotions afterwards. 

Jaime will create a feelings booklet in a session after watching the movie in class, to help understand triggers of anger and recognise different emotions and that to have emotions are natural. 

The booklet will be completed with assistance from the support adult.
The feelings booklet will allow Jaime to refer and forth to understand his feelings in detail. 
	I am beginning to notice when I need help to manage my feelings.

I can understand how and why my thoughts, feelings and actions change in response to different experiences.
	A copy of the booklet will be created to allow one to be taken home.
This will help both Jaime and his mother with the understanding of his emotions and what triggers they. Can look out for together. 
Jaime could help his mother create her own feelings booklet to become more engaged.

	2
	Social support- Lego Therapy (1 hour)
	Lego Therapy
Jaime will choose 2 of his peers to get involved in Lego therapy. 

They will be given instructions to build something. Working together they must complete the task while the support adult initiates prompt questions. For example, what is everyone doing with their family on the weekend? 
Start with happy prompt questions and lead into different discussions involving different emotions. 

This will allow Jaime and his peers to discuss their emotions with each other while improving their teamwork skills and communication skills alongside the play. 
	I can notice and communicate my feelings.
	At home, Jaime and his mother can use Lego to comminate each other’s feelings and emotions.
This will allow them to be able to communicate efficiently. 

	3
	Emotional support- 
Anger regulation techniques. (30 minutes)
	Regulation techniques
5 senses technique. When Jaime starts to get angry this technique can help him stop and focus on his surroundings.

Jaime will need to sit up with his feet on the floor. 
He will be asked by the support adult to name 5 things that he can see. For example, the chair, books. 

Jaime will then need to list 4 things he can feel. For example, his feet on the ground, his heart pumping. 

Then Jaime will need to name 3 things he can hear. For example, rain, birds.

Jaime will name 2 things he can smell. For example, the food in the canteen.

Finally, Jaime will name 1 thing that he can taste. For example, water he drunk.
This will bring Jaime back to the present allowing him time to regulate his emotions and understand them instead of reacting. 
	I can, with support, focus attention on my perceptions and thoughts.
	This technique will be available for Jaime's mother to access and learn about at home. This will allow them to practice this technique at home.  

	4
	Social support- Lego Therapy (1 hour)
	Lego Therapy
Jaime and the previously chosen peers will be presented with another set of instructions. The support adult will ask further prompt questions to delve into emotions further. 

For example, can anyone name a time that they felt scared. The support adult can provide an example to provide a trusting atmosphere. This will help strengthen Jaime’s relationship with his peers. 
	I can notice and communicate my feelings.
	At home, Jaime and his mother can continue to use Lego to comminate each other’s feelings and emotions.

	5
	Emotional support- 

Mindfulness meditation strategies. (1 hour)
	Meditation
Jaime will learn two mindfulness meditation methods that he can use to help relax and reduce any heightened emotions and reflect on them. These can be used to help with his anxieties about moving.

Mindfulness Jar- Using a jar full of water and glitter, that Jaime has created, Jaime can shake the jar and focus on watching the glitter settle to the bottom of the jar. This will allow Jaime to focus on the glitter rather than his emotions to help calm down before revisiting the situation. 

Carpet Yoga- Jaime will be given a card of yoga techniques that he can do to help focus on his breathing and movement to help relax and lower his emotions. 

	I can, with support, focus attention on my perceptions and thoughts.
	These techniques can be found online in Hwb where Jaime can create his own mindfulness jar at home to aid his emotional response. 
This will allow his mother to help Jaime relax and then be able to communicate with each other once calmed.

	6
	Emotional support- 
Anger regulation techniques. (30 minutes)
	Counting and taking a break/retreat-rethink-respond
Jaime will be taught these techniques. Jaime, sitting up with his feet on the floor, will count backwards slowly from 20 while breathing slowly. Inhaling at 20 exhaling at 19 and so on.

The retreat, rethink and respond technique will allow Jaime to take a step back in the moment, take time to relax using one of the techniques learnt and the to respond to the situation at hand in a calming manor.
	I can, with support, focus attention on my perceptions and thoughts.
	These resources will be available on Hwb for Jaime’s mother to access and learn about so they can be implemented at home.


Teacher notes:
· Parents have separated.
· Dad incarcerated.
· Trauma due to witnessing abusive behaviour.
· Moved to new area and school.
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