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Community isn’t usually a term associated with a school and its surrounding area. Many people believe that a school is its own community and there are not many links with other stakeholders. However, the term community refers to a group of people living in a particular area who share common interests (University, 1999). This means that a school is not a closed off community however, there is a huge support from outside factors. Many schools are now promoting the sense of community throughout their school and encouraging local people within the area to get involved in order to grow the community and create a larger unit of support for all. As seen in school X creating a positive and supportive community does not only benefit the staff and pupils within the school but also benefits parents, local businesses and the general surrounding population. Promoting community to children, especially within primary schools also aids social development and teaches skills they can use throughout life (Brownlee, 2021). There are many opportunities within the school’s community such as children learn and gain new skills and experiences that they may not have had otherwise. A wide support network is also created for parents who may struggle without it. By doing so pupils’ attendance also increases, which was seen within school X. However, schools do face challenges when promoting community for example, they may struggle to gain trust from parents who didn’t have a positive experience in school themselves, therefore the school needs to create new ideologies which can take time. Certain target groups may also provide a challenge for schools due to factors such as language barriers. Although there are many factors to consider creating positive links between stakeholders can provide multiple opportunities and support for all. It is hugely important to teach pupils about the world beyond school and this can be done through participation within the community (Donaldson 2015). 

One opportunity that not only has a positive impact on pupil’s well-being but also on the well-being of the whole community is a loan of resources trolley. This trolley provides free resources such as cleaning products, toothpaste, books and toys which is available for anyone to come and take. As seen in school X this trolley is a discrete way for the school to help people in the community who are in need. More than 1 in 3 children are currently living in poverty in Wales and this is only going to increase with the cost-of-living crisis (McFarlane, 2022). This trolley does not only recreate a new sense of belonging for people within the community however, it also allows certain children to gain their rights such as the ability to reach their full potential or the right to an adequate standard of living (UNCRC, 1989). It is also suggested that if a child has access to reading and being read to at home, they are more likely to achieve (Education, 2009). By introducing this trolley, the school aims to close the attainment gap between those who are living in poverty and receive free school meals and those who do not. It can be argued that those who receive FSM also receive support from an early on stage in a child’s life such as Flying Start or Home Start, therefore their family income should affect their achievements. However, the Attainment Gap Report 2018 states that children from disadvantaged backgrounds are already behind their peers by the time they start school, and this only gets bigger as they move through the education system (Foundtion, 2018). These statistics alone shows that those living in disadvantage areas do need help from their community. Overall, the aim of the resource trolley allows everyone within the community to feel equal alongside providing the resources to meet the needs of parents and pupils allowing them to focus on their education. Although there is a worry people will take advantage of free resources, school X stated that from experience people only took what they needed, additionally the community respects the trolley and the ideology that the resources must be made available to anyone who may need them. 

Secondly, the school community improves the well-being of pupils and their families through family engagement. This key idea is provided in many forms. For example, military children’s groups, Ukrainian family cooking sessions and English as an additional language group. The families and pupils are invited to sessions in which they can engage with staff and gain extra support creating their own small communities who share a common circumstances and ideas. Harris and Goodall suggested that engagement parents with their child’s learning does not only improve the well-being of the family but also increases attainment in school (Harris & Goodall, 2007). Government policy states children should have 80% and above attendance in school each year (Government, 2021). By engaging with families staff gain a holistic understanding of family circumstances and can tailor support in order to encourage pupil achievement. Many challenges schools face with family engagement is parents have not had a positive experience in school themselves. Therefore, they don’t engage with their child’s learning and these ideologies can be picked up by pupils. Johann Pestalozzi suggested there should be a string engagement with education in the home and community in order for a child to reach their full potential (Wallace, 2015). Taking this into consideration schools must present parents with new ideologies. This can be done through family engagement activities such as family Fridays, family ELSA’s and in some circumstances family lesion officers. By taking a holistic approach towards a family school and the community can encourage positive learning. Some groups such as EAL groups may provide schools with more challenges such as language barriers. They may not be able to help children with their homework, alongside feeling isolated from the community. However, by creating a support group primarily for EAL families’ schools can encourage parents to engage with learning whilst taking time to teach families English. By doing so parents can learn the primary language within the local area and engage with the community. Parent involvement is critical for pupils to succeed therefore by introducing family engagement groups a school can provide pupils with the best chance of success (Hitchson, 2020). Although there are challenges to be faced the overall outcome makes it worthwhile. 

Moving on, another method used by schools in order to engage with the community is Flying Start groups along with Parent and Toddler groups. Flying start is a support group for children up to 4 years old who live within deprived areas. Funded by the Welsh Government this group aims to provide support for these selected parents and children whilst providing early intervention in development alongside free childcare (Government, 2017). Similar to Flying Start, Parent and Toddler groups (usually run by volunteers or staff within the community) provide support for parents within the community. This groups brings people together to socialise and allows their children to engage with activities to stimulate and contribute towards development (Needham, 2011). Due to these groups taking part within the school staff are able to gain a holistic understanding of a child before they start school. Particularly within the Flying Start group, due to this group taking placed in deprived areas, most children will not have the resources at home in order to engage with early learning. On that account, teachers will be able to identify any individuals who may need extra support whilst in full time education. By doing so they can prepare and tailor their teaching in order for every child to have a chance of achieving their full potential when they start school (Estyn, 2016). As discussed in school X many teachers have found this helpful when children transition from Flying Start to full time education as any forms of intervention or extra support has been identified and put in place, benefiting the child immediately. The age in which the children attend these groups is a vital time within their development. At this age children learn to talk, socialise and engage with activities (Brodie, 2016). Therefore, it is important groups like Flying Start take place in order for children to gain equal experiences and opportunities, particularly those who live within disadvantaged areas. A challenge schools may face especially whilst running parent and toddler groups, is that many parents will potentially be working full time and are unable to attend these classes during school hours. Similarly, Flying Start is only run within disadvantaged areas, meaning not everyone has access to this facility, however parents may not live within a deprived area but still work and will not have time to interact with their children. This problem can lead to children missing out on experiences which may contribute to their development. For example, Bruner emphasised the role of social and playful interactions and the positive impact they have on child development (Pound, 2005). Without these groups many children may struggle and need extra support when starting school. This shows the positive impact these groups have on the community. Not only do they benefit the children involved, but they also provide support for parents. For example, Flying Start do not only work with the children they also provide guidance for parents and work alongside families in order to help them cope (Government, 2017). Overall, everyone within the community can access or provide multiple forms of support within these Parent and Child groups. 

Finally, an individualistic approach schools take in order to improve the well-being and learning of their pupils is the use of home visits and induction days. By doing so the school is engaging with the child in order to invite them into the community and provide support during their transition into education. Home visits consist of the class teacher visiting the child within their home. Not only does the teacher gain a holistic understanding of both the pupil and their family, however, the pupil can form a bond with their teacher within the safe and familiar environment of their home. Induction days allow schools to invite new pupils to visit with their family and gain understanding of their new surroundings. Both methods allow children and their families to become familiar with the school and community whilst creating bonds with staff in order to improve learning and tailor teaching. Every child is unique, and it is important for a teacher to engage with both the pupil and family early on, in order to tailor their teaching and identify if the family needs any extra support from the community (Estyn, 2016). In order for a child to learn they must feel safe and secure within the classroom environment (Hamre & Pianta, 2005). Therefore, it is crucial for a child to have a secure bond with their teacher in order to feel safe. Likewise, in order for a teacher to carry out best practice possible they must get to know each induvial pupil holistically. This allows them to provide any necessary support and tailor their teaching to fit every unique pupil. Home visits and induction days benefit both teachers and students however there can be challenges which could affect this method of practice. For example, parents may not be happy with teachers entering their homes due to having negative experiences in education themselves. Therefore, a school will need to consider possible ways to engage with parents in order to benefit teaching and learning. An Estyn report states that many schools engaged with the community and external agencies in order to interact with parents and create relationships with the school. The use of a family ELSA and meeting the teacher within the school setting (Estyn, 2018). By doing so new ideologies can be formed and parents can engage with their child’s transition into education. This challenge was also raised and discussed in school X. Teachers stated that most parents were happy to welcome their child’s teacher into their home and the use of this method was beneficial to both pupil and teacher. Those who did not wish to meet their teacher within the home happily agreed to attend transition days in school and meet the class teacher prior to enrolment. Both home visits and induction days provide a positive impact on both pupil wellbeing and teaching practice Before starting school, children can make early bonds and links in order to make the transition as smooth and stress free as possible. 

In conclusion, there are many ways in which a school works with the community. Each method provides its own unique and positive impact on teaching, learning and wellbeing of the general community. Methods such as the loan of resources trolley particularly brings the community together and represents the close relationship a school can have with those who live locally. It has been made clear that schools do face challenges when it comes to old ideologies created by past experiences of parents and others within the community. However, Paulo Frier stated that education can engage with society and transform beliefs in order to have a positive impact on all (Pound, 2005). With this in mind, the importance of a school working with the local community is vital not only for teachers and pupils however for all stakeholders. After researching and discussing this topic there are many practices I will consider and use which will influence what I do when I am in a school myself. For example, I will aim to take time to get to know each unique pupil within my classroom. Whilst doing so I will use the 4 purposes to tailor my teaching to each individual, whilst providing necessary support when needed. As seen in school X this method towards teaching is beneficial to every pupil and provides a positive outcome for all. This will allow me to encourage each induvial to achieve their best potential whilst in my care. Secondly, I will consider differentiation between learners. Whilst in practice I will familiarise myself and ensure that all pupils have their rights whilst in my care, alongside ensuring all children have access to equal support and guidance both in school and at home. Finally, I will challenge myself to gain a positive relationship between myself and parents/carers. I will do this through effective and regular communication through social media, parent events alongside encouraging parent voice within the classroom and curriculum. By doing so I will be encouraging parent involvement with their child’s learning which is crucial for achievement and attainment (Estyn, 2018). Overall, through effective communication and regular review, theory and evidence has shown working with the community can provide benefits for all. Although challenges may arise than can be overcome. Whether the community is deprived or not engagement between stakeholders is crucial for pupils to not only achieve success but also for others to create new ideologies about the education system. There are many ways in which a school can work with their community, some which have not been discussed, however, the main goal is to provide support and equal opportunities for all. 
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