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	Module Learning Outcomes 
(From module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· [bookmark: _Hlk85376818]Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available online this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real-world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.




























Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this.

The concept of the professionalisation of the police service has become a heavily discussed topic within recent years. However, it is not a new topic in academia or in the media. Holdaway (2017) supports this through research suggesting that it is an ongoing topic, and that societal and political changes will influence the wider context of policing. Professionalism does not appear to have one clear definition within academia and heavily relies upon what approach is being taken by the academic. However, Cambridge Dictionary (2021) has defined it as “the combination of all the qualities that are connected with trained and skilled people.”

The professionalisation of the police service has long been a topic of research within academia and employees of the police service. It has been found throughout academia that officers within the service initially start out as positive, enthusiastic individuals wanting to make a difference to their communities (Chan, 2001); the pressures of the increased demand from the public and other services (Loftus, 2009) can lead to officers becoming hardened to everyday issues (Worden, 1990).  This has been identified as one of the main causes of a less professional police service (Alcott, 2012) through reduced public confidence, inappropriate behaviour and in the worst-case corruption.

Weick (1976) suggested that for professionalisation to be effective that a clear regulatory system should be in place for the service. Similarly, Neyroud (2011) conducted a review on policing and focused on the concept of re-professionalisation. Neyroud found that one of the main barriers surrounding professionalisation is the lack of clear direction from governing bodies. It has been suggested that the goal posts for this are being moved on a regular basis and that public perception has a key part to play in that. 

In order to keep the service a professional body the College of Policing (2014) developed the code of ethics which provides a framework for behaviour all members of the police service. This code promotes inclusivity, ethical behaviours and fairness. The College of Policing introduced this framework to encompass what is a system of continual development. 

Thompson and Payne (2019) have found throughout their research that there are numerous elements to how professional standards can be maintained which include self-regulation, education and training. It was suggested that these elements can also be considered to aide modernisation of the police service. To increase the professionalism of the police service, College of Policing (2021) have introduced a new training system which combines higher education and vocational police training. 

There have been many arguments within academia that police officers should have a broader understanding of academic and theological studies as is expected with other professionals such as lawyers (Jaschke and Neidhart, 2007; Tilley and Laycock, 2016.) The idea that education assists with professionalism is not a new concept Moore (1970) suggested that a profession is a specialised job which requires a deeper understanding and a substantial amount of knowledge surrounding that profession.

Education has been held to assist an officer to resist the effects of a negative organisational culture (Cox and Kirby, 2018) and that a higher educated officer assists in the creation of a professional service (Neyroud, 2011; Times 2012.) However, even a university setting cannot completely stop the negative aspects of organisational culture, but higher education helps for further understanding (Cox and Kirby, 2018.)

There have been many strides forward to creating a professional police service and the introduction of formal qualifications have allowed for deeper understanding of the bigger picture. However, the higher education element to police training can be seen to alienate older candidates with life experience which would be a great benefit to the service. As well as possible alienating older candidates there is the added pressure and stress on each individual completing the programme alongside working full time.

Coaching and Mentoring within the police service is a common occurrence especially with women in the police service. Throughout literature it has been found that mentoring programmes can have a positive effect on the individuals (Carson, 2009) and organisational change (De Vries, Webb and Eveline, 2006.) Mentoring has many different benefits including increased trauma resilience, confidence, motivation and development (Carson, 2009.) These benefits can influence organisational behaviour. Cashmore (2002) found that organisational culture and team dynamics are an important role as individuals can change their behaviour to gain trust and fit in.

Team dynamics play an important role in this as well, teams can act as informal coaching and mentoring services where the informality has been suggested to increase intervention (Carson, 2009). This intervention can lead to increasing the professionalism of the police service. However, team dynamics could be seen to also be damaging to the professionalism of the police service. This can be shown in news reporting regarding inappropriate behaviour (Independent, 2021).

Fyfe (2013) has found throughout their research that professionalism and public confidence is uncertain at the least. There have been times of austerity which have led to officers needing to do more with their very limited resources. One of the ways which has been suggested to cope with the extra demand is to seek out assistance from private sectors. However, this has been suggested that it will remove some of the professionalism and responsibility from the police service.

Williams et al. (2016) has found through their research that the policing model currently utilised by police services in the United Kingdom are moving towards a reflective based approach.  This reflective approach allows for the practitioner to increase their own professionalism as well as that of their teams. 

Overall, based upon the academic research coaching and mentoring has a clear contribution to the professionalism of the police service. There are several different ways in which professionalism of the police service can be upheld and the focus should be on creating an organisational culture which allows for the desired behaviours to be displayed and celebrated. The concept of maintaining professional standards is key to a professional police service as it is the forward-facing element of the service and is often what is reported on in the media. 







Critically evaluate the role of the police in Counter Terrorism Policing (Structure/ Risks/Insider threat).  

In order to tackle policing in relation to Counter Terrorism, the UK employs a collaborative approach with all police services across the UK as well as intelligence agencies. One of the key elements to tackling terrorism is how the public interacts with the police and this has resulted in several attacks being prevented (NPCC, 2021.) In the legislative context of counter terrorism policing is complex, vast and rapidly changing (Pickering et al. 2008.) 

Between 1970 and 2019 there have been 3416 deaths associated with terrorism (House of Commons, 2021). It has been shown that approximately 84% of deaths occurred between 1970 and 1990 and were associated with the threat from Northern Ireland. However, from the early 2000’s the threat changed from Northern Ireland to threats from international extremists which were characterised with the attacks in Westminster, Manchester Arena and London Bridge in 2017.

There is one main incident which every individual will think of when terrorism is mentioned is the attacks which took place in America on September 11th, 2001, this event increased the amount of involvement local officers have on counter-terrorism efforts (Cherney and Murphy, 2013.) 

This change of threat also shifted policing focus and the concentration landed on predominantly Muslim communities, but this concentration has been about co-operation, learning and gaining trust to gather information (Huq et al. 2011.) This focus and cooperation from the communities have prevented terrorism attacks (Schulhofer et al., 2011.) 

The overall counter terrorism strategy is known as CONTEST but is focused around the 4P’s; Prevent, Pursue, Protect and Prepare (HM Government, 2018.) This strategy is utilised for both domestic and international terrorism and is heavily reliant on public co-operation. The prevent strand of the CONTEST strategy has been focused on tackling extremist views through community cohesion (Richards, 2011)

The UK terrorism threat level is set by the Joint Terrorism Analysis Centre and MI5, there are five levels of threat which are low, moderate, substantial, severe and critical. (Gov, 2021) This threat level is subject to change at any time and gives the public a simple understanding at what kind of risk the UK is at based upon intelligence.

Another way to focus on the prevent elements of the CONTEST strategy is to go through a process called target-hardening (Kelling and Bratton, 2006), this is where a key stakeholder assesses their asset and takes steps to make it less appealing. It has been identified that cities are becoming one of the main targeted areas for terrorist attacks. Examples of target hardening can be seen by companies installing extra bollards to deter a vehicle attack and is seen outside shopping centres and points of tourism. Following on from terrorist attacks in Mumbai, government and commercial parties reviewed their own vulnerabilities and increased surveillance (Fischbacher-Smith and Fischbacher-Smith, 2013.)

An insider threat is considered to be an employee of a key company targeted by persons involved in potential terrorist plans. Finkel (2017) identified that a keyway to ensure airports are a safer workplace is through extensive screening of employees and additional contractors on sights. This can be applied to any workplace and not just airports that are likely to be targeted by individuals. One of the ways that individuals including police personnel and public businesses can assess threats is through the application of game theory (Cox, 2009.) 

Another area which can be targeted by insider threats is the health industry and specifically hospital. Fischbacher-Smith and Fischbacher-Smith (2013) found that there have been individuals who have falsified details such as qualifications to get employed. 

One of the key barriers to policing counter terrorism especially focussing on Muslim and ethnic communities is that there is a need for police to display fairness, high levels of engagement with relevant groups (Cherney and Murphy, 2013). Pickering et al. (2008) have found that the counter-terrorism policing has been viewed as stereotyping based on race and religion rather than risks of a specific member or community, this has been supported by Lambert (2011.)
There is a changing nature in terrorist attacks from large scale, organised attacks to smaller groups and lone wolf style persons an example of this style of attack can be categorised by the attacks on UK mosques in 2013. 

In order for policing to tackle counter-terrorism investigations is through the use of operations; this can be through surveillance, infiltration of groups (Sorell, 2011.) Some of the policing strategies used in counter terrorism policing can be seen as intrusive and can give investigators access to private lives of persons who are not involved in the terrorist plans, groups or events (Sorell, 2011.)

Crawford as cited by Newburn (2008) found that the police are not able to undertake all the responsibilities and that some of the responsibilities can be undertaken by other agencies such as governmental departments, security companies and members of the public. Flannagan (2008) supports this and suggests that policing can only be successful working in harmony with the public. Clarke and Newman (2007) have found that one of the key functions of neighbourhood policing is through the collection of intelligence, through contacts with residents, business owners (Kelling and Bratton, 2006; Innes 2006.)

Throughout literature it has been identified that engagement with the community is a keyway to gain information, intelligence and provide the key service to all stakeholders (Rodriguez, 1993; Flanagan, 2007.) However, Renauer (2007) found that community policing alone is insufficient to tackle problems and working with the public through social cohesion can lead to a more responsive community and higher quality information and intelligence.

Overall, community policing is one of the key elements to tackling terrorism both internationally and local. Th
e link between the community and policing has led to the prevention of incidents and the protection of life. The link between the public and policing is a fragile and can be affected by world events. There are many different tactics which can be employed to prevent terrorism related incidents but the combination of one or more of these are the most effective. There are still active threats against the UK which are monitored and worked daily.






Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated.

The National Intelligence Model (NIM) is the main method utilised for gathering information and intelligence within the policing community. The National Intelligence Model is the framework which is utilised in order to process information and turn it into usable intelligence.  

The NIM has been developed from intelligence led policing where all information and intelligence is shared with colleagues rather than a lone officer (Ratcliffe, 2008.) The development has focused on taking the use of intelligence away from focusing on short term (Ratcliffe, 2004) and using intelligence in a constructive way.

Information which is fed into the NIM model can come from a number of different sources which includes members of the public, officers, Crimestoppers, CHIS information and social media. This information is evaluated and researched which then can produce actionable intelligence.  However, there can be issues associated with the information presented to the NIM.

Firstly, one of the main issues with the information entering the NIM is the concept of noise. This is where the key information which is actionable is hidden by a multitude of information which has minimal benefit to the users of the NIM (Sheptycki, 2004.) Another main issue that Sheptycki has identified is that there can be an intelligence overload, theoretically it should be easier to provide information to the NIM system, but this can result in duplication of the intelligence.

As well as this, utilising the NIM is a move from the traditional means of intelligence gathering where you would have a single individual who has worked the area where intelligence was gathered for a significant amount of time and can become a single point of contact for that area. However, the disadvantage of this is that the person can become what Sheptycki (2004) termed an intelligence hoarder and when they work alone the benefit of their intelligence is not felt by the wider community.

Kleiven (2007) found that within the NIM that the highly utilised intelligence is provided by officers and approved informants with community intelligence being under utilised within the system. Kleiven has suggested that this is due to the lack of knowledge and guidance around the use of community intelligence. The NIM is formed on an evidence-based approach and can be utilised to analyse risks and trends within policing (Maguire, 2006)

In order to ensure that the information assessed and generated through the NIM tasking and co-ordination meetings are generated. These meetings are designed to address strategic and local tasking to ensure that the benefit of the intelligence is met (NCIS, 2000).  The tasking meetings can be run at a local policing level or with a multi- agency approach.

The NIM provides an accountable method for its users to be able to coordinate where the intelligence is sent and how it is communicated. The NIM is designed with tasking groups which ensures that any tasks generated from the mechanism are relevant and proportionate (Kirby and McPherson, 2004.) 

Kirby and McPherson (2004) found that the main benefits to using the NIM within policing is that the system uses standardised approaches, language and procedures which provides accountability and ownership. It has been identified that the NIM enables partner agencies to share information and identify tasking through the systems. 

Carter and Carter (2009) identified that the NIM was designed with an information sharing approach as a holistic view of information provides better outcomes. However, this information sharing successfully is always going to be hampered by the willingness of partner agencies to share information with the police service (Burcher and Whelan, 2018)

James (2013) examined the introduction of the NIM within policing in the UK and noted that in places where the introduction of the NIM failed were largely in part associated with resistance from senior management. The NIM in its entirety is a complicated system disguised as being simple when dealing with intelligence. Users of the NIM want to have a clear, simple and easy to use system when assessing intelligence and its usability. 

Sanders et al. (2015) found that the use of the NIM had migrated from an intelligence-based system to a system which was being utilised to justify spending, resource management and focused on the goals of senior management. This in turn makes it inaccessible to the officers on the ground who would benefit from correctly assessed intelligence.

The passing of information to the practitioners who will benefit from it does not appear to have a set routine on how this happened. College of Policing (2015) separates the passing of information between strategic and tactical and indicates that a control strategy should be in place for all information disseminated from the NIM systems. This can be completed in many ways, through word of mouth which is an extremely inefficient way for information to passed. 

A more effective way to pass information to other parties is through electronic means. However, this needs to remain secure, and the majority of electronic means can be infiltrated by persons who the information was not intended for. Some ways in which the information can be communicated electronically is through e-mail, intranet, internal intelligence systems.

The benefits of utilising electronic means are that the information is unlikely to be altered when being passed through the chain. However, there are risks associated with this. In terms of email the sender needs to be extra careful regarding who the information is being passed to and ensuring that only the intended recipients receive the information.

The dissemination and actioning of intelligence within the police force is not a perfect system. There are issues which need to be fixed and the information can be altered by the time it gets to the intended recipient. As well as this some of the means of disseminating information is reliant on the intended recipient being able to review the means in which it has been sent and in times of poor resources this may not be possible.

Overall, the introduction of the National Intelligence Model has allowed for the collection, assessment, and dissemination of intelligence to become more straightforward and structured. There are many different benefits to the NIM which includes structured information sharing. However, the use of the NIM has been changing within the police force and has become a tool for senior management to use as justification for resourcing allocation and other initiatives.













Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.

There are many ways in which the police can deal with and assess public protection incidents. The use of the term incident indicates immediately that not all public protection incidents need to be involved with the criminal justice system. 

The definition of public protection is so broad that it can mean a multitude of things from protecting the public from offenders (Suffolk Constabulary, 2021) to protecting the vulnerable individuals in society. The public protection departments within the police service will usually deal with crimes such as sexual abuse, human trafficking, domestic abuse and numerous more (College of Policing, 2021.) 

One of the key strategies that the police employ to deal with public protection incidents is with multi-agency public protection arrangements (MAPPA). This is because the tackling of complex public protection matters needs to have a holistic view as the long-term impact on the victims can be monumental and the police may not have access to all the resources required to help the victim (College of Policing, 2021)

Victims of public protection matters go through vast amounts of trauma and abuse and the affect that this can have on the victims is monumental. The abuse can have a damaging effect on the mental health of the victim. One element where the effect of abuse has gained a lot of research is in domestic abuse victims. 

There is significant research to suggest that there is not enough infrastructure or funding to adequately support the victims (Booth et al., 2018.) Women’s Aid (2019) support this and have notified that between 2017 and 2018 approximately 400 referrals a week were declined in England and Wales due to the last of resources. The MoJ (2018) has noted that most females within the criminal justice system have been through a pattern of abuse before entering the system. 

UNICEF (2006; Brandon and Lewis, 1996) has identified that when looking at domestic abuse cases the immediate victim is not the only person dealing with the trauma. It has been identified that the children and young persons in the household can sustain adverse effects and can display behaviours such as aggression, depression, and violent behaviour (Beuhler and Gerard, 1995.) 

Each investigator should apply an investigative mindset to every case that they are dealing with, in which they utilise all evidential opportunities, an inquisitive mind and a systematic approach to the investigation (College of Policing, 2013.) This investigative mindset should allow each case to be dealt with in a similar manner. However, investigators are human, and emotions can interfere with the investigative process especially when it comes to public protection cases.

When dealing with public protection cases and incidents there are many things which can have an influence on the investigation and inevitably that is the attitude of the assigned investigator. This can be a conscious or unconscious decision, and this has been evidenced in various investigations into public protection issues, such as the exploitation in Rotheram between 1997 and 2013 (Jay, 2014.)

There is a clear link between serious and organised criminals and public protection incidents. Serious and organised criminals are the perpetrators of some of the most traumatic crimes which include themes such as county lines and child sexual exploitation. 

Within the UK drug markets we are witnessing a change in the transactional players in the drug markets. This is where higher level dealers are recruiting smaller and younger individuals to become their runners. There has also become a trend where these individuals are being sent from the hometown to surrounding towns and cities to deliver product. They are run on a mobile phone line, and this connects local dealers with the bigger dealing operating in their area (Coomber, 2015.)

Another theme which is prevalent within serious and organised crime is the exploitation of the elderly and vulnerable through Cuckooing. Cuckooing is a term which has been coined to explain where a county lines dealer comes in and takes over the property of a vulnerable individual. It has been found that the individuals are usually vulnerable through learning difficulties, disabilities, or mental health (National Crime Agency, 2015.) 

On the surface the relationships between the vulnerable individual and deal can appear to be consensual, but the arrangement is usually coupled with violence and abuse (HM Government, 2016) and has been identified as a national issue, 71% of English and Welsh forces reporting county lines activity (National Crime agency, 2016). The individuals who have been abused can experience long term effects from these relationships including new drug addictions.

There has been a trend towards using younger individuals and children within the county lines gangs which leads onto Child Sexual Exploitation (CSE) and Child Criminal Exploitation (CCE). However, due to the very nature of these relationships police intervention in these situations appears to be very limited. The perpetrators of CSE and CCE rely on tactics very similar to those of cuckooing where the victims are intimidated, scared and likely feel that they owe a debt to the perpetrators. 
There is a slight difference with the victims of CSE, the perpetrators engage in a relationship with the victims and provide them with what they feel like they are missing which can be anything from love to material possessions. In relation to CSE, it has been suggested that the majority of offenders are younger, single and male (Carpinteri et al., 2018.) The abuse which is experienced by the individuals within the CSE network can range from sexual assaults, rape to violent assaults. They are trafficked across the country and are usually exploited by gangs including those involved with county lines and assist in facilitating sexual activity with children (Bang et al., 2014.)

Overall, the link between serious and organised crime and public protection crimes/issues is clear. The criminals who are running the organised groups target the vulnerable whether that be through age, disability, or addiction to reach their goal and this is clearly evidenced through County Lines and Child Sexual Exploitation. There is still a lot of work to be done by police and partner agencies to tackle the abuse that is experienced by the public in the UK and not one single agency will be able to solve the problem.



























Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending.

Evidence Based Policing (EBP) is a concept which seeks to utilise evidence to ensure that policy and practices are relevant and practical (Fielding et al. 2020), the overall concept is not new but has been seen as a way of modernising the police service. Some benefits of EBP include that it is a systematic way to implement policies effectively and cost effectively (Sherman, 1998; 2013.) However, it has been found that it is not possible to fully incorporate evidence-based systems as the majority of policing is through experience and things need to move at a quicker pace than other industries so multiple evaluation stages and reviews may not be possible (Concato, 2012.)

EBP can be a fundamental theory to utilise in a police force but the support for the programme needs to be supported from the top down and the practices need to be instilled in officers from the first day of training. The practice also needs to be more accessible to front line officers who are not able to spend a significant portion of their working day on EBP. Once the systems are in place and instilled in all the policies and practices within a force, officers will be utilising an EBP programme without recognising it and that is when it is the most beneficial to a service.

One of the main barriers to implementation of EBP is the disparity between academics and the practitioners (Potts, 2017). Potts (2017) also identified that on initial implementation of EBP is that the underlying culture of the police service can be deeply instilled in officers with tradition and culture being a large barrier. Lum (2009) also identified that even though EBP is a well known and well implemented theory it should be tailored to the exact needs of the service implementing it. 

Crime Prevention is one of the key indicators of a police service, there will always be crime in, but prevention is the most powerful tool to protecting the public and making things harder for the criminals. Farrell and Pease (1993) identified that someone who had experienced crime are more likely to be the victim of a second crime. Crime prevention tactics can help to reduce this and reduce the fear of crime. Prevention strategies can come in anything from basic advice tailored to the type of crime feared/ experienced. 

These types of practices led to what is known as target hardening, making a specific environment appear riskier to commit crime in so the potential offender is put off and leave the area. This is heavily evident in the car industry through the introduction of systems such as alarms (Evans, 2011.) Some benefits associated with target hardening practices is that the costs associated with these developments are absorbed by private companies rather than spending public money. However, target hardening can come at an expense to the owner of the location that is being targeted.

Another, crime prevention theory is the crime concentration theory, this is based upon geographical areas which could be considered as a hotspot (Farrell, 2015.) Farrell identified that crime is usually concentrated by opportunity, availability and offender and posited that the easiest way to reduce crime is to remove one of the three. 

Farrington and Welsh (2014) reviewed the prevention tactics available to prevent individuals from joining the criminal justice system and found that especially for young persons there is minimal prevention until they have already entered the criminal justice system. It has also been established that there does not appear to be a single place that could deliver this kind of prevention (Hawkins et al., 2008), naturally the presumption would be that schools would be the most appropriate resource for this prevention, but they struggle due to the number of responsibilities placed upon them (Dunworth et al. 1999.)

Probation supervision post custodial release in the UK is based upon establishing responsibilities and encouragement (Smith et al., 2018) but recognises that the individual requires a unique assessment to understand their offending (Healey, 1999.) Despite this there has been a gradual change towards enforcement rather than prevention (Turner, 2010) which have traditionally reduced re—offending rates and increased skills such as problem solving, relationships and learning.

Farrall (2004) has found that supporting the individual to overcome their own obstacles in personal and professional lives such as finding a secure job and connecting with friends and family is an effective way of reducing reoffending. 

As well as probation monitoring after individuals have already entered the criminal justice system there has begun to be a shift towards the use of diversionary schemes to low level offences and first-time offenders. The idea of this is based upon education and reducing the pressure faced by the court systems. The type of schemes that are offered can be unique to the area which the individual is being dealt with but the majority of police forces operator an 18-25 diversionary scheme which aims to reduce offending and reoffending. 

Bateman (2008) found that between 2005 and 2011 on average youth restorative justice sat at approximately 32% of youths avoiding police custody and the criminal justice system.  Youth offending justice is getting a focused effort to correct the offending behaviour and encouraging the individual (Case and Haines, 2014.)

Overall, the use of Evidence based policing has its place within UK policing but in order for it to be an effective model its use needs to be instilled from initial training and from the top down. There are hundreds of crime prevention strategies and each focus upon a specific area which shows that crime prevention is not a one fits all service and needs to be tailored to the needs at the time of the assessment but can be a costly endeavour. 

The probation service has its benefits when they can spend the time with the individuals and tailor the service to their needs. However, with the high caseloads and lack of resources faced by the probation officers this can be a small percentage of the individuals in the criminal justice system. It has been suggested through research that the use of diversionary schemes and restorative justice can be useful tools at reducing the pressures on the criminal justice system and preventing offending.
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	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board. These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity, and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts, and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend, and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources. Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research, and scholarship.
	Knowledge is reasonably extensive coherent and detailed. Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated, and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts, and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis, or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis, and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / misinterpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis, and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis, and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity, and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis, and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments, and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question,’ suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting-edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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