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Part i 
This essay will be looking at the reasonings and rationale behind my decisions for my microteach lesson about sentence structure. Within this essay, I will be talking about the plan for my lesson and discussing why I made the decisions I did based on critical theories and saying how these influenced my choices. During the development of not only my lesson for my microteach but my scheme of work, I was influenced by the learning theories of psychologists such as Lev Vygotsky, Jean Piaget and Jerome Bruner and their work on how to best inspire effective learning. Within this essay, I will be further exploring their work and explaining how I plan to put it in to practice. 
The lesson I plan to teach for my microteach lesson is targeted to a class of level 3 year 8 students who have just completed a writing assessment on their favourite memory. The lesson is the second in the scheme of work, and is looking at simple sentences, compound sentences, and complex sentences and discussing when to use these sentence types properly. As mentioned, the lesson is targeted towards Year 8 level 3 students, thus I have made sure to include plenty of scaffolding. I decided to do this based on the zone of proximal development or ZPD. Bruner states that the ZPD is the gap between what a child can do on their own versus what they can do when they are provided with support. Vygotsky’s theory for the zone of proximal development is that children need to follow an adult’s example in order to enable them to be able to gradually develop their ability to complete certain tasks without help and thus outside of the zone of proximal development (Vygotsky, 1978, p86). 
There are three stands main strands of learning within the Literacy and Numeracy Framework, these are oracy, reading and writing. (LNF 2013, p. 17 – 19) I tried to incorporate all three of these within my microteach lesson, but I have put the most weight on the writing strand as the lesson is building their writing skills and stems from a writing assessment in which the students wrote a story based on their favourite memory.  I tried to include tasks that involved both careful reading and the opportunities for discussion so that the students are able to develop their own thoughts and opinions both orally and in their written work. 
As I mentioned in my introduction, throughout both my lesson and my scheme of work I was influenced by the Constructivism learning theories of psychologists such as Piaget, Vygotsky and Bruner. Piaget talks about the importance of “discovery learning.” Within this, Piaget promotes the use of the child being central to the learning. By this he means that the pupils are the ones who discover the knowledge for themselves whereas the teachers act as the “facilitators of the learning”. This belief also links to the Skills Framework, as the framework promotes the development of ‘thinking skills’ (Welsh Government, 2006, p.10). I kept this in mind whilst planning my lesson, and have chosen to include model answers. However, in order to build the students’ thinking skills and link to Piaget’s theory of discovery learning, I have decided to get the students to create the model answers themselves in the form of a whole class example. This will then stretch the pupils to think critically but they can also then use it as a scaffolding tool. 
Pritchard states that “constructivists view learning as the result of mental construction. That is, learning takes place when new information is built in to and added on to an individual’s current structure of knowledge, understanding and skills” (Pritchard, 2009). As I have already stated, I was heavily influenced by the importance of the zone of proximal development and it played a huge factor in not only my microteach lesson but my scheme of work as a whole. Fisher and Frey talk about how the child cannot take the next step in development without the support of the zone of proximal development, however the scaffolding it provides does eventually have to be taken away. Constructivists believe that the main role of being a teacher is doing this, providing the scaffolding and taking it away when necessary. 
Jerry Wellington states that differentiation is the process of “adapting the teaching process in order to meet the learning needs of all pupils” (Wellington, 2006, p. 77). In terms of differentiation, all of my class were achieving level 3 with a few already reaching level 4. In order to stretch these students who are hitting the higher level, I included extension tasks in both of my worksheets to encourage the students to use deeper thinking. Furthermore, for those students who are achieving level 3 I have made sure to provide scaffolding for them in the form of sentence starters and a word bank that will help them to complete the tasks. 
Brown says that “testing is a tool for learning” (Brown et all, 2014, p. 19). Brown says that testing is an important way to solidify the learning for students and to check for their understanding. I took this on board whilst planning my microteach lesson, and made sure to test the students as a method of checking their understanding. I plan to do this through my use of worksheets and randomly selecting students to answer the questions. I am planning to make this part of my assessment for learning to see how well the students understand the lesson and the new terms that I am teaching them. Furthermore, Brown et al talk about the importance of retrieval practice and elaboration (2014, p. 5). In terms of elaboration, it is the process of giving new material meaning by expressing it in your own words and connecting it to what you already know. Essentially, learning is easier for a student when they are able to relate it to something real or something they already know. I plan to include elaboration in my microteach lesson by relaying the importance of the task in hand by explaining that these skills are essential in order to achieve higher marks in their assessment. In terms of retrieval practice, this links to the idea of short, frequent testing in order to solidify the learning, this further links to my frequent worksheets in order to solidify the learning. Further, Brown talks about the importance of learners being actively involved in their own learning.  I plan on getting the students to work together to provide a whole class example of each term we are studying (simple sentences, compound sentences, and complex sentences). I plan to do this because by making the students more actively involved in their own learning through getting them to work out their own example, it should help to solidify the learning within their brains and help them grasp the topic more. This further links to Jean Piaget’s beliefs of constructivism, which states that learners must be actively involved with everything in order to learn. 
Finally, Alison and Tharby talk about the “long haul” and believe that every lesson should be part of a greater whole and be a small, solid step towards achieving their long-term goals and learning objectives in order to build up progression. They say that it is important to build up student knowledge over time. This links to the comfort/struggle/panic zone. It is important to do this gradually whilst pushing the students out of their comfort zones and in to the struggle zone by challenging them. However, if you do this too quickly you will push them in to the panic zone and then they cannot learn. Thus, it has to be a gradual process. The scheme of work I designed is a process of building up the students’ skills so that by the time they come to their next writing assessment, they will be reaching the next level or even better. The scheme of work begins with capital letters and full stops, which is often considered an easy, basic skill. However, it is one that I identified as being an issue based on the completed writing assessment. My aim is to gradually increase the difficulty throughout the scheme of work as I will be building on their prior knowledge and therefore keeping them in the struggle zone rather than pushing them in to panic.  

Part ii 

One of the many things I have learned thus far during my teaching experience at Croesyceiliog High School is the importance of being able to self-evaluate one’s own teaching and work to improve your teaching. The Department of Education states that “appropriate self-evaluation, reflection and professional development activity is critical to improving teachers’ practice at all career stages” (Dfe, 2013, p7). Thus, I believe that having the ability to evaluate your lessons should be a skill that you continue to develop even after your PGCE and NQT years and continue with throughout your teaching career. I think that this is important because the rules for what education should be providing students within secondary schools is always changing and therefore teachers should be able to change and adapt with it in order to provide the best possible education for their students. 
Further to this, my teaching experience at Croesyceiliog has taught me the importance of making sure the skills highlighted within the Literacy and Numeracy Framework (LNF) are interwoven within the lesson. They do this in the form of having a ‘WRONIT’ (writing, reading, oracy, numeracy, IT, thinking) up on the board with the learning objective and stating which skill the lesson will be focusing on building. I think that this is essential as it highlights to the students why the lessons are relevant and what skills they will be gaining from each lesson. The importance of highlighting the skills within the Literacy and Numeracy Framework is something that I now feel as though I should have included within my microteach lesson. Upon reflection, I now feel that highlighting the importance of the skills is important as students need to not only know the learning objectives for each lesson, but what the outcome is for the lesson. Thus, the students need to know why they are learning what they are learning and how it fits in to the grand scheme of things, and also what skills they will be building in each lesson and how these are then applicable in a real life context. 
As the microteach lesson was only half an hour of what would have been an hour-long lesson, I decided to take out the starter activity that was a recap of the previous lesson. I decided to include a part of the recap in order to demonstrate that I am building upon students’ prior knowledge. I believe that building upon students’ prior knowledge is essential because the students need a base level of understanding before you can teach them more difficult information. For example, I am teaching students how to pitch an item successfully, they need to already know what a pitch is in order to be able to actually be able to pitch an item successfully. Also, if the students have a base level of prior knowledge, they are able to relate the new information easier. Thus, I think that the importance of building up from prior knowledge is important. 
My first task was explaining what a compound sentence is. I did this by explaining it before providing examples of how to turn two simple sentences in to just one compound sentence, before moving on to giving the class two simple sentences and getting them to decide what connective they might choose to turn them in to a compound sentence. This is something that the class responded well to, however after receiving my feedback and reflecting upon my microteach I think that the section was very ‘teacher heavy’ and the class may have benefited with me spending less time talking at them and us doing more examples as a class. However, something I am particularly pleased with in this section is my use of scaffolding. My lesson was targeted to level 3 year 8’s, and thus scaffolding is essential in order to boost them up and get them to better access and analyse (which is a higher level thinking skill) the material. The importance of scaffolding is based on the cognitive theory of Jerome Bruner who considers scaffolding to be essential to guide pupils to higher level thinking (Phillips, 2002, p27). Further, my original plan for the whole hour was for the start of the lesson to be more ‘teacher heavy’ and then gradually I would have the lesson become more pupil focused and led once they had the understanding and could then use the understanding to build on their skills. As stated, my microteach lesson was only half an hour of this, and I chose to focus more on the first half of the lesson. I chose to do this because I wanted to be observed during the lesson on the parts of it that included me building the students’ skills and formally teaching, rather than the part of the lesson that would mainly be the students getting on with their work with me circulating. I think that this was effective, but I think after reflecting on the lesson more I could have chosen to do half of each, and then I could have been observed as doing half of the skills building section, and also half of the pupil led section. 
The second half of my lesson was focused on complex sentences. I decided to do it in this order in relation to the comfort zone, struggle zone and panic zone. By building up the skills gradually from the easiest sentence structure to master and then getting progressively harder, the students should feel more comfortable as they can rely on their previous knowledge. I think this was effective and the students seemed to understand, however I had to spend more time explaining complex sentences than I expected to make sure that the students understood and felt comfortable completing their worksheets about complex sentences. Even though it meant that I strayed from my lesson plan I am glad I did so. I think one of the most important skills that a teacher needs is the ability to be able to adapt and not follow their lesson plan religiously. I think this is important because the needs of the students are the most important thing, so it is important to be flexible in case the students do not understand something as easily as you expected or grasp the topic quicker than anticipated. The best thing a teacher can be, in my opinion, is flexible to the needs of their pupils. 
Something that I feel I did particularly well and received good feedback for was how I went through the examples on the board. When explaining the terms or showing examples on the board, I used my pen to gesture to the words being displayed on the powerpoint. My reasoning for doing this is to emphasise the important words that would help the students to understand the topic. In an ideal world, I would have been able to underline the important words as I explain them either with using a whiteboard pen on the board, or by the board being interactive. However, this was not possible due to the logistics of the room we were in. To make up for this, I used a whiteboard in the room to write out examples and go through them as a class and then keep those up through the task as a model answer. If I were able to use an interactive whiteboard, I could have chosen students to come up to the board and circle or underline the important parts themselves. This could link to higher level thinking as they have to work out the important parts themselves, and also would have developed the pupils’ digital literacy competency; the importance of which has been emphasised in the Donaldson report and therefore is important to all subsequent future changes to the curriculum we teach (Welsh Government, 2015). Further, something that I think I did well was use praise appropriately as a form of feedback. Hattie says that feedback is “among the most common features of successful teaching and learning” (2011) therefore I think that it is important to make sure when your students answer a question, you provide adequate feedback on the answer. Instead of just saying an answer is good, explain why the answer is good. This is something I tried to do within my microteach. 
In addition to this, I wanted to make sure that I included some examples of modelling within my microteach. Terry Haydn cites the importance of modelling answers so that students are able to better understand the source material that you’re giving them. He says that some students may find it difficult to comprehend the difference between fact and opinion and would much prefer to have an example of how to answer the question correctly in front of them (Haydn et al, 2008, p124). Furthermore, by implementing examples of modelling within my lesson it would provide more clarity to the students which was important considering my lesson was targeted to level 3 year 8’s, and also ensures that the students strive for a high standard of work, as they can see how to do this (QTS, S3.3.2). My placement school of Croesyceiliog has emphasised the importance of this, as they provide the students with a ‘WAGOLL’ (what a good one looks like), especially with extract questions and preparation for GCSE exams and coursework. Modelling provides an example of what the students need to do in order to do well. 
I conducted my assessment task through two separate worksheets, one on compound sentences and one on complex sentences. Due to the ability of the class, I provided scaffolding on the worksheets of sentence starters and examples of connectives. In terms of differentiation, I provided an extension task for those who are already hitting level 4 and for those who want to challenge themselves. Thus, the assessment was primarily differentiated via the outcome of what the students managed to achieve. On reflection, I would have given the students differentiated worksheets with varying degrees of assistance rather than including an optional extension. This would ensure that the students who may be less able are fully supported and the students who are already achieving the next level were still stretched. I could have done this by eradicating the sentence starters and connectives (QTS, S3.2.4/S3.2.7). 

Something that I think did not go as well during my microteach lesson is responding to the students’ questions. Some of the answers to the questions I set the students were fairly ambiguous, and I feel as though it would be best to change this, as students need answers to be straightforward. This ambiguousness also led to some confusion with the students between what is a compound and a complex sentence, especially as some of my examples of compound sentences included punctuation which I think led to the students’ confusion. Upon reflection this is something that I feel I should have avoided in order to get the students to better understand the lesson. 
Whilst on my placement in Croesyceiliog High School, I was presented with the opportunity to teach a reworked version of my microteach lesson to a class of mixed ability year 7’s. I was able to use the feedback I received from my peers, the person filling out my peer-assessment and my lecturers to improve the lesson to be the best possible lesson I could present to my class for them to understand. I took all of the feedback I had received on board and made sure that the students were more involved than in my microteach lesson and that there were more class examples. Something that I thought was particularly successful in this was my assessment for learning at the end of the lesson as my plenary. I read out a sentence and then got the students to put their heads on the desk, then they would put their hand up depending on whether they thought it was a simple, compound, or complex sentence. It was a very simple but effective way to assess for learning and it meant the students felt they were able to answer honestly without fear of judgement, as the other students were unable to see them. I was able to take on board the feedback I received to turn my microteach lesson in to a very successful lesson with a challenging class. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
Make my lessons more straightforward. 







Improve pupil response to questioning. 








	
Put more effort in to making sure the questions are straightforward. 
Observe teachers on my placement and have them check my lesson plans/lessons to make sure there is no ambiguity. 


Observe good questioning from the teachers on my placement and ask for their advice. 
Use questioning in order to access deeper level thinking and stretch and challenge students.  
	
Make sure the questions I ask are straightforward, thus causing no confusion.






Use a range of question types such as open questions to push students to use their thinking skills. 
Push students to further develop their ideas through my use of questioning. 
Make sure to get answers from a variety of students in order to check understanding. 
	
2nd week of pte 1







3rd week of pte 1 

	
To improve the use of ICT to encourage pupils participation during the lesson  (S2.5/ S3.3.10)
	
Incorporate more ICT skills within lessons. 
Spend more time becoming competent with IT. 
Observe teachers that are particularly successful at incorporating ICT in lessons. 
	
Reference the DCF whenever possible and put more weight on the students’ ICT skills. 
	
4th week of pte 1 
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