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[bookmark: _GoBack]SECTION 1: 
What is catalytic leadership, who are catalytic leaders? 
A catalytic leader is the person who is unafraid to ask why and push the boundaries on thinking and working differently to effect change.’ ‘Why can’t we achieve what we want? (‘Be Your Community’s Catalytic Leader - Working Differently 2013) Catalytic leaders are crucial to the changes that happen throughout society, some have larger voices and stand out of the crowd such as Marcus Rashford, who promoted a huge fight for free school meals for all children during school holidays, in conjunction with this there are also smaller advocates for change who work quietly in the background promoting others to achieve and succeed for example Ella Baker, who stood behind and supported Martin Luther King Jnr. Anyone can become a catalytic leader within early years, sometimes it just takes one person, one moment to cause a motion of change. 
‘It only takes one tree to make a thousand matches, only takes one match to burn 
a thousand trees’ Jones (1997)
Who is Marcus Rashford and what did he achieve? 
[bookmark: _Int_zULkmEq9]Marcus Rashford is a professional football player who has become a catalytic leader by using his role in the public eye along with the help of social media to petition for the free school meals initiative to cover the school holiday period. He did this by launching a campaign and petition "No child should be going hungry". This was a huge campaign supported by many organizations including the charity, Save The Children that is aimed to help those families in need and living in poverty. This number of families in need had risen dramatically due to the Covid-19 pandemic. ‘Relative child poverty has continued to creep up, and in 2019–20 was 4 percentage points higher than in 2011–12 (a rise of 700,000 children).’ Living standards, poverty and inequality in the UK (2021).
[bookmark: _Int_kGZTIdx4]‘Marcus Rashford’s campaign to extend free school meals to children throughout the summer holidays was an incredible achievement and will provide a safety net for many families over the summer.’ Save The Children (2020).
Due to Rashford’s personal experience of childhood poverty, this drove his passion to become an advocate for those in need and fight for change by pushing boundaries, although this wasn’t accepted by all as there were members of parliament who did not support this campaign, as the politicians believed that they only needed to supply the support while the country was in lockdown. Once schools re-opened, they didn’t see the need for the scheme, some Tory MPs had suggested that ‘extending free school meals “increases dependency” on the state while the cost could contribute to “destroying the currency”.’  Weale. S, Adams. R (2020)
But despite the campaign initially being shut down, social media influences and debates, the government overturned their decision allowing the scheme to be extended.  
[bookmark: _Int_E6vNHIoh][bookmark: _Int_gciottoj]This point of ensuring the government support those in need all year (not just during school term) this campaign can be linked to the United Nations Convention on the Rights of the Child (UNCRC) ‘Article 27: you have the right to a proper house, food and clothing. Governments must help families who cannot afford to provide this’ Our-rights_UNCRC.pdf (unicef.org.uk) (1989). 
[bookmark: _Int_4TdYoCdm]‘A catalytic leader is someone who can communicate across organizations and sectors to inspire a new way of working that will achieve the community’s highest aspirations.’ Connor (2013)
One of the greatest reforms and advocates for change, especially in education and childcare, is Reggio Emilio or the Reggio Approach. 
 A Video created by Prof. Dr. Sabine Lingenauber in (2018) The Women and the Schools of Reggio Emilia. https://www.youtube.com/watch?v=ivLAQ_kbNB8 
This video shows the power and change in Reggio Emilia a little town in northern Italy, and how and why the women of the town derived this idea of a new teaching pedagogy, enabling children to thrive, develop independent thinking skills and step away from the fascist regime they had been forced into because of the war.  
Ann Pelo from re-thinking schools.org describes the approach as the townspeople from Reggio Emilio were fiercely determined to create something new, they needed new cultures to pull them away from the fascism that had taken hold of Italy during the war. The residents of Reggio Emilio decided to achieve this by creating schools for young children. 
This quite unique approach to teaching meant that children up to age six can learn through the community with others. This change in teaching future generations came from the development of the women's movement and the desire of these women to make a better life for their children, as supported by Abbot (2001).
Rinaldi (1994) Believed that being open to children's thinking and learning is effective and allows practitioners to a greater possibility of change. 
Reggio Emilio has had a huge influence on how schools worldwide have adjusted and changed their curriculums to incorporate this learning style. One example of this is the early education support document printed by the Learning and Teaching Scotland (1999) The Reggio Emilio approach to Early Years Education. Within this document they ensure the emphasis is on ‘A Curriculum for Excellence’, whose aspiration is
that all children should become successful learners, confident individuals, responsible citizens and effective contributors,’. We also find however that this is now comparable to the New Curriculum for Wales (2022). 
In contrast to earlier findings, however, Catalytic leadership is a relatively new term when discussing early years settings, when discussing catalytic leadership in early years, it refers to the ability of practitioners to create an environment that encourages creative thinking, whilst supporting those around them as supported by the Childrens Workforce Development Council (CWDC 2010) and this is fast becoming increasingly important throughout the sector. 
 McDowall Clark (2012) states that ‘Another term that resonates with teacher leadership is catalytic leadership’ Cooper (2014) supports this when explaining that this term, Catalytic Leadership refers to qualified teachers, specifically those in Early Years in England, as “leaders of practice” and how they can be catalysts for change. 
[bookmark: _Int_8QDwJBye]However, Rodd (2006) states that ‘there is an assumption that leadership is conjoined with authority and power’ this in turn has left some practitioners lacking in confidence of their own skills and abilities, leading to what Kets de Vries (2005) describes as ‘imposter syndrome’ studies are finding that because of this ‘Many teachers internationally, across the school and early childhood sectors, hesitate to view or label themselves as leaders’ (Angelle & DeHart, 2011; Fairman & Mackenzie, 2014; Krieg, Davis, & Smith, 2014; McDowall Clark, 2012; Rodd, 2013).
As Sims et al (2014) explains, it is common for those in early years, to have attained a leadership position by accident - therefore leaving them unprepared for the difficulties that can arise when leading themselves and others. This in conjunction with the ‘terrors of performativity’ Ball (2003) where staff must put aside their teaching commitments to be able to meet targets, or performance markers set by local government or educational agencies such as ESTYN, through fear of scrutiny from other staff members, alongside risking the settings reputation, therefore, creates settings that are just ‘productivity machines’ a term that is supported by Allen et al., (2017) and Ball (2003) This can be problematic when trying to enhance the children's development or promote further advocates for change when staff are feeling devalued, silenced and de-professionalised (UNESCO 2021)  
For those working within early years settings they are aware of how social justice is fundamental to good education and being a successful ‘leader’ is essential in ensuring that the settings can meet the demands of the countless sociological theories and issues that can impact young children’s lives and development (Fraser, 2009; Young 1990) It is vital, as early-year practitioners, that we can identify the sociological factors affecting the children within their setting. Some of these factors may include poverty, the community and culture in which they live in, gender roles and sexuality, mental health, substance abuse, sexual abuse, neglect, the list can go on. As supported by the National Assesmbly for Wales, from the Early Childhood and Care report from 2019 who state
‘Recent research in Wales has also highlighted how a broad range
of adverse early childhood experiences (such as neglect, substance issues and
family breakdown) negatively affect not only child development but have a major
impact on life-long health and adult social behaviour,’.
There are so many factors that can affect children, some children or families may even be experiencing multiple factors all at once. This is supported by Campbell, Morley and Catchpole, as they say ‘an examination of the experience of childhood around the world today shows how greatly varied it is’ (2016 p.103) Therefore, it is important for the practitioner to understand these factors and issues and be able to create a safe and supportive environment for the children as Cooper, (2014). states that ‘By taking on a position of influence and authority, earned by leading “from within” (p. 397), teachers become change agents for educational improvement in early childhood settings.’
In conclusion, catalytic leadership is essential in ensuring that the early years workforce is equipped to meet the complex demands of sociological factors and issues that affect young children's lives. Good leaders must also be able to supply guidance and support to staff members so that they feel confident in their ability to make decisions and take on new roles. By cultivating this type of leadership, early years provision can ensure that the children in their care thrive and reach their potential.

SECTION 2: 
The Children’s Commissioner for Wales is an independent children’s rights institution set up in 2001. Their aim was and still is to promote and safeguard the rights and welfare of children and young people throughout Wales. 
According to the First Minister Mark Drakeford, "The role of Children’s Commissioner for Wales is an extremely important one” New Children’s Commissioner for Wales announced | GOV.WALES 2022.
Peter Clark was first to take on the role, not just in Wales but the very first person appointed for the UK. Clark was passionate about the care of young people and young adults in Wales and was appointed to the role after the Waterhouse Inquiry was released in 2000. This report made 72 recommendations for changes in how children in care were to be protected using a multi-agency approach. Since 2001 there have been two further Commissioners, Keith Towler and Sally Holland. All three previous commissioners have had a lasting impact regarding children's rights in Wales, most impacts are still seen regularly in Welsh schools today, such as school councils allowing children to be heard and to be involved in events or planning school activities, free breakfast clubs and free school meals, all with the aspiration to developing the right to ‘be healthy’ (Welsh Government, 2019). The current commissioner is Rocio Cifuentes, who took the position in 2022, she will hold this position for the next seven years. When appointed, Cifuentes said “To all the children and young people of Wales, I make the commitment today to ensure your voice, your views and your future is at the heart of everything we do”. New Children’s Commissioner for Wales announced | GOV.WALES 2022
As the Children’s Commissioner, her job is to inform the public about the importance of children’s rights and how decisions made affect these rights. But what exactly does this role entail? Being the Children’s Commissioner, Cifuentes and her team must be able to listen and advise children and young people up to the age of eighteen (twenty-one if they are in care) about how they are being treated and cared for if they believe they are being treated unfairly. They have influence when working with agencies, organizations and the government who report that they are putting measures in place to support children to ensure that they keep their promises.
‘Her job is to promote and protect children’s rights in Wales’. (2023) Children’s Commissioner for Wales. 
The Children's Commissioner team review their work annually and work from recommendations made from across the Welsh Assembly Government. Most recently the 2021-2022 report made 16 recommendations. Some of those were: tackling child poverty, educational reforms and exclusions. From one such yearly review, the Children’s Commissioner produced the document Building Blocks: Inclusion in the Foundation Phase. This document aims to look at the issues surrounding children's exclusions in the foundation phase, including investigations to discover if any of the exclusions were unlawful.
The investigations began when the investigation and advice service of the Commissioner's Office had received phone calls from parents and carers from 21 different families, about children being excluded due to behavioural issues and not being allowed to return, therefore losing their right to education when a suitable place couldn’t be found. 
At first, the Commissioners Officers intervened with the few cases they were aware of, but upon further investigations they discovered that there were 768 exclusions of children of the Foundation Phase age during 2018-2019. However, it is thought that this number may not be completely exact as ‘data was not made available by all local authorities in Wales’ Building Blocks (Pg 3). While this report was published it became apparent that Wales has one of the highest rates of exclusions of primary school aged children in the UK. As found in Stats Wales. https://gov.wales/permanent-and-fixed-term-exclusions-schools) and supported by Power (2020) who said, ‘the rate of exclusion in Wales would be considerably higher than the official data indicate.’
When discussing exclusions there are varying reasons as to which a child has been excluded. The decision to exclude pupil falls to the head teacher and is usually a last resort as stated by the WAG guidance 2015 Exclusion from Schools and referral units where its states on pg8 ‘It is an acknowledgement by the school that it has
exhausted all available strategies for dealing with the learner and
should normally be used as a last resort’. This can be altered if there are extenuating circumstances of the child being a danger to themselves or others, in these instances it is recommended that the police be informed. 
‘Decision to exclude a learner should be taken only in response to serious breaches of the school’s behaviour policy, and if allowing the learner to remain in school would seriously harm the education or welfare of the learner or others in the school’ (Welsh Government (2012) DfE (2017).
Throughout this exclusion framework the Welsh Government have tried to encourage alternatives to exclusion such as: Pastoral Support Programmes (PSPs), Restorative justice, Internal exclusion, Managed move. As Power and Taylor discussed throughout their research, they discovered that it was more common to relocate children within the school setting rather than exclude them. These moves around the school are known as Internal Exclusions. 
Internal exclusions can vary from school to school and how they are implemented. In their study they discovered that some children were simply removed from the classroom put in the corridor, while others were completely removed into a new space or room, sometimes this can even be offsite. 
‘The implications of this removal for the student are unclear. We cannot know whether the ‘off-site’ education that they experience in the rented room is any worse or better than that provided within the mainstream class.’ Power (2020).
As early years practitioners how can we guarantee that the children who are being internally excluded are receiving the full education they have a right to, ‘Article 28: you have the right to an education’ Know your rights- Childrens Commissioner for Wales (2004) As practitioners it is often seen that those who are being excluded already have issues at home or through development at school Gill, Quilter-Pinner, and Swift (2017) state that those who are most likely to be excluded are already the most vulnerable in society – four times more likely to have grown up in poverty, seven times more likely to have a special educational need and ten times more likely to have poor mental health.
To try and ensure that children are still receiving quality education and to try and assist schools in avoiding exclusions the Childrens Commissioner for Wales also produced a Toolkit to accompany the Building Blocks framework. The toolkit document states that it supports a whole school approach to mental health and well-being. The setting can accomplish this by ensuring that all staff are fully aware of the children's rights and needs, ‘Children’s rights should be at the core of whole school planning and delivery. This requires that all staff in the school, including associate and support staff, understand the UNCRC’ Building Blocks Toolkit. Alongside this staff needs to change how they perceive children and their behaviours, instead of perceiving them as ‘bad or naughty’ children instead think about what are these behaviours representing, why is this child behaving this way? Is there an issue they are struggling to communicate about? Are they over-stimulated? Do they know how to communicate effectively? 
[bookmark: _Int_f2aHTPGS]All these questions have answers, each is individual to the child and their needs. By listening to what the children have to say you can build better relationships allowing for more communication and fewer ‘behaviours’. ‘recognising that moving from punishments to focusing on relationships between staff and children had great benefits when it came to managing behaviour’. Building Blocks Toolkit (Pg 7). 
To conclude, when reviewing the Children’s Commissioners role and their current documents, it is clear that more understanding is needed by staff throughout schools to ensure they are aware of the UNCRC framework and change of policies within settings. This will enable a better communication and relationships between staff and children. Staff should be aware of children’s needs to be in a safe learning environment. In an understanding of children knowing their rights, these should be adhered to within all settings for that child. From using the reports and documents produced by the Children’s Commissioners office the staff can work together with agencies and parents to achieve suitable goals and targets for each to achieve. 
Within the school setting, strategies should be shared to have a clear understanding of the child’s needs. Introducing policies to support children with behavioral tendencies, finding out what works better for the child and staff to have a clearer outlook. “It’s about connections and reviewing the policies-if it’s not working take it out! (Head teacher). 
To strengthen a connection or relationship with a child with behavioral difficulties, the focus needs to change from figuring out what to do with the behavior, to the understanding the child’s needs. Using the Tool Kit correctly, with children under 7, will help approach the mental health and wellbeing of children from a young age. This giving them an understanding of their rights and a solid connection with staff, who understand that particular child’s needs. 
In order for this to be embedded, staff will require up to date training and guidance and support throughout. This requires a whole school approach where all staff have an understanding of what is accessible for them and the children.

SECTION 3: 
When discussing children's life experiences there are many factors that can contribute to how a child develops. These are known as sociological. If you define sociological from the dictionary it states, ‘concerning the development, structure, and functioning of human society’. To define it further again it details it as dealing with social questions and focusing on the environmental factors rather than any personal characteristics. 
Sociological factors can include neglect, substance abuse, mental health and poverty to name just a few. These can be quite diverse and have completely different effects depending on how they are treated.  Recent research conducted in Wales highlighted how a broad range of adverse childhood experiences also known as ACES can cause negative effects. This is supported by the National Assembly for Wales’ Senedd Research (2019) when discussing the effects on Pg3 of ACES ‘negatively affect not only child development but have a major impact on life-long health and adult social behaviour’. 
One sociological problem which has seemed to increase due to the pandemic and the rise in national living costs is poverty as Peter Matejic from the Joseph Rowntree Foundation (2020) states ‘Too many people in Wales entered this pandemic already locked in poverty. As job losses loom and the recession starts to bite, that number is set to rise’.
So, what is poverty? the Welsh Assembly Government described it as, ‘A long-term state of not having sufficient resources to afford food, reasonable living conditions or amenities or to participate in activities (such as access to attractive neighborhoods and open spaces) that are taken for granted by others in their society’.
The National Office for Statistics tells us that in 2021, there were 157,700 workless households in Wales, 17.0% of the total number of households. Withing these statistics it goes further to explain that poverty research shows that 73% of children are living in workless households. When summarized this information showed that an estimated 31% of children throughout Wales were living in income poverty (after housing costs). This is approximately 190,000 children under the age of 19.  
The question then would be what effect poverty has on children and their development and what early interventions are available to help those in need. 
‘Poverty affects a child's development and educational outcomes beginning in the earliest years of life,’ Engle & Black (2008). Evans believes that the longer a child experiences poverty, the greater impact it will have on their personal development, this is relevant through education and through the children's physical and mental state, being in poverty can lead to additional issues, such as neglect, health issues from poorly maintained homes. (2011). These issues combined can have a huge impact on children's development. Children who are deprived of nurturing environments and multi-sensory stimuli can develop brain atrophy (shrinkage in certain areas of the brain, leading to reduced neuronal connections) Rose et al (2016). 
What can be done to support those in need and struggling with poverty? How can the government work to prevent it. 
Ellis and Dietz recommended an approach called the Building Community Resilience or (BSC), this is aimed to collaborate health care systems and agencies, to allow them to work together to discover the root causes to the issue facing the family. To create a ‘social scaffolding’, this idea of searching for the root cause is supported by Parker (2020) ‘To build the capacity for people to ’see’ their oppression, ‘anaylse’ its root cause and ‘act’ to transform the social condition and the end the oppression.’ If communities begin to use this combined approach this would allow a community-based plan to develop to help reduce trauma, stress and improve physical and mental health of those struggling. 
Early interventions are key to assisting those in need, Molloy from the Early intervention Centre wrote in 2019
‘“There is good evidence showing that effective early intervention can substantially reduce the impact of poverty on children’s development when it is sufficiently intensive and reaches the families who need it the most.”
Flying Start is an excellent early intervention initiative, it supports children from the most disadvantaged areas. This scheme allows children under the age of four to attend a childcare setting for two hours a day, free of charge. This not only helps the child and their development but also helps alleviate any financial pressure on the parents to find suitable reliable childcare 
‘Flying Start aims to make a decisive difference to the life chances of
children by mitigating the impact of poverty, which is linked to poor life outcomes in
early childhood, including health outcomes’ WAG (2017)
However, due to there being a lack of legislation about how to assess and supply early interventions, it becomes local authority led. This can allow for flexibility and a degree of variation on what and when intervention programmes can be delivered, however it can also be a hinderance as the Association of Directors of Childrens Services 2017 warned that ‘the ability of local authorities to provide early intervention was “being eroded due to the lack of available financial resources”.  
 Before Covid-19, Wales had a growing rate of poverty Save the Children (2022) and although there are some initiatives in place for support, the Welsh Government and Childrens Commissioner need to further improve what is available to improve children’s health and well-being.
‘Poverty in Wales could increase by 8 per cent by 2022 if more is not done to help support children and their families’ Dr. Barrance (2018)
[bookmark: _Int_nCtChd7o]To summarise, although there are frameworks, initiatives and laws in place to protect children, in addition to this the Welsh Assembly Government and the Children’s Commissioner have already had impacts on improving the lives of families within Wales through constantly updating legislation and improving current strategies. There is still more to be done. Further improvements can be made to ensure the rights of every child, no matter their personal circumstances. This is vital to ensure they grow up to be happy, healthy and safe and continue to be thriving young adults into independent, resilient adults. 
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