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	Targedau/ Targets
	Sut rydych wedi gweithio ar hwn/ How you have worked on this
	Ceir enghraifft ar/ An example can be found on

	
Continue to develop your "critical voice" by adopting a more tentative stance when discussing the findings from research.
	
I have continued to use my ‘critical voice’ throughout the report. This is shown through my tentative language.
	
This can be explored throughout the paper. 

	
Continue to critique, analyse and synthesise your sources.
	
I have explored a great number of sources (approximately 70) and I have analysed and reflected on different viewpoints. 
	
This can be viewed throughout the paper and within the reference list.

	
Proofread your work carefully as it is already at a high standard and these tiny errors could be sorted out prior to submission.
	
I have ensured to proofread my report several times; this will develop the accuracy of my writing.
	
This can be seen through the lack of errors.




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Every school is responsible for their curriculum development and design; this reflects learners’ experiences in pursuit of the four purposes of the Curriculum for Wales (2022). This underlines the importance of how educators teach and why they teach it (Sulla, 2015). Consequently, the educational reform programme in Wales outlines the significance of raising standards and improving learner outcomes (OECD, 2017; Dauncey and Morgan, 2023). Therefore, strategic planning must be implemented to sustain school improvements (Carvalho et al., 2022). Correspondingly, every school will have a school development plan; this sets out the actions the school will take to create successful futures (Welsh Government, 2019).
This report analyses how a school develops one aspect of their school development plan; it aims to critically reflect on the actions, impact and the evidence base. Firstly, in accordance with the BERA guidelines (2018), the school will be anonymised throughout this report. The school is a community school, located in South Wales, with approximately four hundred and twenty pupils between the ages of three and eleven (Estyn, 2018). The recent report underlines that the Welsh Language provision is inconsistent and irregular, resulting in a lack of progress throughout the school. Yet, teachers are described as ‘good role models’ for the Welsh Language, this emphasises the importance of using instructional Welsh alongside English in the classroom (Welsh Government , 2023). Learners could recognise the significance of the Welsh Language, becoming bilingual members of society (Mehisto and Genesee, 2015). Therefore, the schools’ target involves improving standards and progress in Welsh Language skills across the school. Essentially, a whole-school approach could ensure consistency in the use of the Welsh Language (Estyn, 2023). 
The Welsh Government have created a school improvement guide; this outlines the expectations and arrangements of schools, local authorities, reginal consortia, and Estyn. The Education Regulations Act (2014) and the Planning Wales Act (2015) include the matters to be addressed in the school development plan (Welsh Government, 2016). Although, the documents provide a framework of roles, responsibilities and expectations, implying that there is a lack of guidance for schools to undertake improvements. Besides, strategic planning could be crucial for improvement of teaching and learning experiences and learners’ progression (Priyambodo and Hasanah, 2021). Strategic planning is a continuous process; this involves reflecting upon performance, identifying targets, developing strategies to address them and taking action to review the progress and impact (OECD, 2013). This clarifies that strategic planning is a time-consuming process, although all stakeholders are responsible for embedding a robust evidence-based approach into the sector (Ingram, 2011). The school development plan is a live document, meaning that it should be easily accessible for all staff and governors to reflect upon and improve their own practice (Welsh Government, 2014). However, educators could experience a lack of ownership of the document, meaning that staff’s roles and responsibilities should be communicated and outlined (Areljung, Leden and Wiblom, 2021). This conveys the importance of regular evaluations, meaning that the plan could be edited and adjusted to reflect the school’s progress and points of action (Wolf, 2007). 
Correspondingly, curriculum adaption and enhancement are central to the school’s development and progression, this indicates the importance of a structured, but flexible process to achieve the best possible outcomes (Education Endowment Foundation, 2023). However, educators could experience clashing perspectives and a lack of strategic alignment with the school’s curriculum design, meaning that effective collaboration and communication are crucial to set attainable gaols and find appropriate solutions (Walsh, 2023). Besides, the quality of planning could impact the quality of improvement; this suggests that strategic planning could enable educators to form a focus and adopt different pedagogical approaches to meet the desired outcomes (Tallentire, Harley and Watson, 2019). Similarly, learners’ outcomes are measured, instead of the production of the plan, meaning that the school should create a vision that is motivational and achievable (OECD, 2019). Although, school development plans could be difficult to follow if they are too detailed, this implies the importance of fulfilling the primary purpose of the plan and utilising concise and clear targets (Xaba, 2006). 
The school development plan could differ depending on the school, for instance, it could include short- or long-term planning (Welsh Government, 2022). Educators could find short-term planning, within a year, more manageable and actionable, emphasising that the targets could be more specific, clear and structured (Chang, 2006). This underlines that school development plans, within one year could be more accessible for educators; it could provide clarity of the school’s priorities and give direction for best practice (Davies and Ellison, 2003). Yet, long term planning (over three to five years) could enable educators to proactively prepare for future challenges and opportunities, meaning that schools set out a pathway of their ideal progress (Peter and Jarratt, 2015). Although, long term planning could be challenging for educators; this is because the education system is evolving, meaning that experiences, opportunities and ideal outcomes could change (Cremin and Arthur, 2014). Nevertheless, implementing strategic planning is crucial to define goals, support learners’ development and impact future practice (Mahardhika and Raharja, 2023).
On a strategic level, introducing learners to a bilingual education could increase their linguistic progression and continued development of skills (García and Baker, 1995). Although, learners could experience delayed language development and learning difficulties, from the challenges of navigating their way through two languages (Byers-Heinlein and Lew-Williams, 2013). Yet, bilingual learners have been proven to perform better academically, compared to monolingual learners (Murphy, 2011). This clarifies the importance of educators promoting and supporting the Welsh Language in their setting. The bilingual education in Wales is viewed as a ‘gentle revolution’, meaning that school settings, educators and learners are on a growth journey (Baker, 1993). Although, the evolution of the Welsh Language could require a stronger and more consistent approach, meaning that the Welsh Government should develop a national approach for Welsh Language planning; this could support Wales in achieving the target of a million Welsh speakers by 2050 (Welsh Government , 2017).
Wales have formed a successful Welsh-medium and bilingual education system, although implementing Welsh into English medium schools, has been perceived as less successful and challenging (Estyn, 2017). This could be due to educator’s ability and willingness to deliver the Welsh Language. This determines that it is crucial to support educators to develop their teaching and use of the Welsh Language in their classroom; this begins with their own professional learning journey (Welsh Government, 2023). Educators are funded by the Welsh Government to develop their personal skills and competence in Welsh. However, many educators lack the confidence and skillset for a successful implementation of the Welsh Language (Parry and Thomas, 2021). This underlines the importance of empowering teachers with skills and confidence to integrate the language into the curriculum (Glover and Hutchinson, 2022). Yet, educators could experience the demands of the curriculum, implying that they could struggle to teach Welsh as a stand-alone subject. Besides, the Welsh Language is a mandatory requirement of the Curriculum for Wales (2022), underlining that the ‘What Matter’ statements of the Languages, Literacy and Communication (AoLE) determine what is included in the teaching and learning of Welsh (Welsh Government, 2024).
A whole-school approach could create a vision where teachers and learners take pride in their ‘Cynefin’, meaning that they are proud of their identity (Chapman et al., 2023). This underlines the importance of celebrating the Welsh language and immersing learners into language experiences and activities (Estyn, 2023). Educators are responsible for preparing and planning creative and consistent ways to model the Welsh Language. For instance, drilling techniques could increase learners’ retention of specific language words; this could encourage correct syntax and language patterns (Strain, 1968). Yet again, educators ability could impact learners’ progression, meaning that the Welsh Government should provide accessible resources to support schools (Estyn, 2022). Consequently, this could boost the use of the Welsh Language, developing the skillset, ability and confidence of teachers and learners to increase their use of Welsh inside and outside of the classroom (Aitchison and Carter, 2004).
According to Welsh Government (2014), school development plans follow a continuous cycle, that is set against a vision that provides the context of the document. The school’s vision outlines that language is the key to the door of the world, with an emphasis on creating confident communicators who are ready to excel through life. This provides the school with a clear purpose to move forward in their development and implement sustainable improvements (Sharples, 2019). The school underlines that every student has the right to find out  information and share information, meaning that their knowledge and understanding should be supported (UNICEF, 2024). A school’s vision could provide a strategic direction, focusing on progression and achievement (Davies and Ellison, 2005). Yet, operational development plans should be underpinned by practical strategies, this could guide educators around the curriculum(Kaufman, Herman and Watters, 2002). 
School development plans follow a continuous, four-stage cycle to raise standards and improve learner outcomes (Welsh Government, 2014). The first stage: self-evaluation is central to support advances in school improvement. The process of self-evaluation involves reflecting on practice and identifying areas for action; this underlines that pupil’s progression and educator’s professional learning are supported. Regular and consistent self-evaluation methods could stimulate and empower student learning and achievement and community engagement (Welsh Government, 2022). Effective school evaluation involves the use of quantitative and qualitative data; however, the school development plan includes a lack of data and evidence; this could be deemed as ineffective (Schildkamp, 2019). Whereas, data-base decision making, and a thematic report could enhance the quality of improvement (Kippers et al., 2018). Although, for educators to recognise and understand data’s full potential, further insight could be necessary to improve teaching and learning experiences (Goss and Hunter, 2015). Yet, the school development plan has a clear rationale, meaning that the school provides a justification or a reason to an aim, this implies the significance of recognising a gap or need in education (Dongjiao, 2022). The school’ rationale: ‘use newly introduced continua to plan sessions and link across the curriculum’, underlines that all stakeholders are following a continual approach to meet the latest guidelines. This implies that all stakeholders will be collaborating for a consistent approach across the school.
The second stage of development involves strategic planning; this enables educators to articulate the different components of a school development plan (Ewy, 2008). For instance, the school development plan should include the key objective, task and action needed, the resources, roles and responsibilities and the success criteria, this underlines the direction of the school’s progress (Miclat, 2005). In context with the school, the key objective focuses on a regular and consistent approach to teaching and using the Welsh language across the Primary School. Yet, the implemented tasks and actions involve monitoring standards for Welsh lessons, this could enable the school to reflect on their quality of education and outline the areas for improvement (Standards, 2023). As well as this, staff are aware of the expectations for Welsh in each Progression Step, implying that the school will ensure all staff are suitably trained to deliver Welsh in their classroom (Welsh Government, 2023). 
The next stage: making improvements and action contains the responsibilities and necessary resources to implement into effective practices (Sammons, 2007). Fortunately, the school is in partnership with the Central South Consortium (2023), implying that their projects are funded. This could minimise the finance and resource challenges, meaning that the school is supported in developing their curriculum. Fundamentally, schools should include actions and timescales to avoid user confusion and duplication of a task, this would enable all stakeholders to understand the development process (Welsh Government, 2014). Even though, the school has not implied the timescale of the actions, the school development plan is based on a one-year progress, meaning that they could evaluate and reflect on a termly basis. This would enable educators to measure pupils’ progress and the success of their actions (Hargreaves, Hopkins and Leask, 2005).
The final stage: reviewing impact corresponds with measuring impact; this process could involve gathering different forms of evidence (Gertler, 2016). Although, the school’s development plan does not include a section on the impact measures. Yet, the Education Endowment Foundation (2024) illustrates the importance of monitoring the effectiveness of an approach; this could form educator’s understanding of whether and how they could improve processes and outcomes. Correspondingly, impact evaluations could include validation and scale-up evaluations; this could increase the effectiveness and efficiency of the school’s improvements (Reed et al., 2021). However, it is crucial that data collection processes are sustainable to fit into a school’s environment; this could minimise the stress and workload of staff (Finnegan, 2023). Besides, schools should develop an appropriate set of measures; these could include the tiered model for school planning. The model is broken down into three steps: high-quality teaching, targeted academic support and wider strategies (Welsh Government, 2022). This clarifies that school development planning is a complex and time-consuming process, that involves sustained effort from all stakeholders (Ylimaki and Brunderman, 2021). 
Reflecting and evaluating the school’s development, they have implemented a monitoring programme, this could ensure a consistent approach across the school. Yet, the school development plan does not suggest what the whole-school approach entails. This underlines the importance of collaboration and communication between staff to ensure a continual and effective approach (Rubinstein, 2014). Therefore, teachers could plan collaboratively with other schools; this could facilitate opportunities for schools to reflect on their curriculum development (Wiles, 2008). Although, there are no reflections or evaluations on the schools’ progression, this could result in the school development plan becoming too ‘top-down’, meaning that teachers are accountable for monitoring, instead of evaluating the effectiveness of the approach taken (Welsh Government, 2022). This underlines the importance of a whole-school approach, with all stakeholders, to reflect and evaluate on the impact of the school development plan.
Crucially, high quality school self-evaluation could contribute to improving the quality of education (OECD, 2019). Yet, the process of school evaluation is aligned with external and internal partnerships, implying that evaluation involves different perspectives, dynamics and challenging assumptions (Education Development Center, 2019). However, the school development plan is an evaluation mechanism that is ‘led by the school’ and ‘conducted for the school’, this indicates that school’s policies and procedures could impact their practice (Welsh Government, 2021). Yet, schools’ performance is judged on the basis of effective learning outcomes, this suggests that reflection and evaluation could support pupil and professional learning (Javornik and Mirazchiyski, 2023). 
The school’s development plan has a column for the key objectives, tasks, success criteria and resources. Essentially, it could include the strategies and techniques that educators implement into their classrooms to achieve the objectives (Welsh Government, 2014). This could benefit educators to trail different methods and pedagogical approaches to meet the learning outcomes and learners’ needs to the highest potential standards. Yet, studies suggest that there is no existing model that fits into every school’s context and vision, implying that a range of techniques could be used for the evaluation and assessment of students, teachers, schools and the education system (Dinham, 2009). As well as this, the school development plan does not include timescales, implying that educators could find the plan challenging to follow. Setting clear timescales could provide a sharp and concise focus, this could motivate stakeholders to achieve manageable goals (Clark, Draper and Rogers, 2015). The process of improving schools is for all stakeholders; every school could progress and implement improvements (Estyn, 2017). This emphasises that regardless of the schools’ location and the learners’ background, needs and circumstances, the Welsh Government (2023) outlines the aim of achieving high standards and expectations for all.
In summary, school development should be perceived as a continuous journey, instead of a destination to be reached. This emphasises the importance of implementing strategic planning, meaning that schools should identify their targets and set out their action points (Connolly and James, 1998). Every school is on an improvement pathway; this is an ongoing cycle. The educator has gained knowledge and understanding on the process of strategic planning and the purpose of school development plans. Evidently, school’s improvement begins with professional development, this improves the quality of education to improve the quality of teaching and learning. This demonstrates the importance of collective collaboration with stakeholders to improve learners’ outcomes. This will inform the educator’s future practice in correspondence with the Professional Standards for teaching and leadership. The educator will ensure to collaborate with other practitioners to provide best practice. This clarifies that all stakeholders are on a progressive journey, similar to the Welsh Language (Welsh Government, 2019). 
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