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	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Continue to develop your criticality to really focus on writing critically. Question ideas and theories, find ideas and theories that contradict findings. Question the validity of studies you mention. This website may help you with your critical writing: Academic Phrasebank | Being critical (manchester.ac.uk)
	I have tried to be more critical and include counter arguments and limitations. I have used the recommended website to support me in doing this. 

	Targed/Target 2
	2. Avoid questions and lengthy quotes in academic writing. Summarising yourself shows a much deeper understanding.
	In this assignment, I have not included any questions or lengthy quotes. 
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Introduction
This assignment is based on my PTE1 School Improvement Plan. A School Development Plan (SDP) or School Improvement Plan (SIP) is a central document used by senior leadership teams to map out their strategic plans for the development of their school. (Twinkl, 2024). According to the Welsh Government’s guidance (2014), school development plans are a single strategic plan for improvement and set out the actions a school will take to improve learner outcomes (pg. 5). It should, in a clear straightforward way, put together a school's core priorities, steps they will take to improve, as well as the resources needed and the key outcomes they plan to achieve (DOE, 2020).
To critically reflect on the actions, impact, and evidence base of my PTE1 SDP, I will engage in appropriate literature, research, and current policies which will help inform my reflection. The aspect I have chosen to focus on for this assignment is ‘to improve pupil attendance, particularly eFSM pupils’. This is one of the school's four priorities from their SDP. 
During PTE1, I was placed at a primary school in Neath. In adhering to the BERA (2018) guidelines, it is important to note that the school’s name will be kept anonymous and known as school A. To outline the context of the school, the school has 467 pupils on roll aged 3-11.  The school also has an Early Years Assessment Centre (EYAC) which caters to 15 pupils. The school is newly built, opening in May 2021, following the amalgamation of former infant and junior schools (Estyn, 2018). There are 16 mainstream classes, and 2 nursery classes. The current eFSM is 17%. (Estyn, 2018). There are currently 44 children on the ALN register. There are 14 IDPs maintained by the school in addition to 24 local authority maintained IDPs. These are important to note as children with ALN may have poorer attendance and I will discuss this further throughout this assignment. 
The date of the last Estyn inspection was January 2018. During this inspection, Estyn made 3 recommendations for school A. The priority I am reflecting on came directly from the latest Estyn report. It is shown as the third recommendation (R3) to ‘Improve attendance, especially for pupils who are eligible for free school meals’ (Estyn, 2018). The improvement plan in question was mainly written by 6 members of the senior leadership team in September 2023 but also involved other stakeholders including school governors and parents.

Literature Review 

All schools in Wales need a plan to improve their standards of education and learner outcomes. In 2014, Wales’ Minister for Education and Skills outlined a ‘challenging and ambitious programme for educational reform in Wales’ (Welsh Government, 2014). At the heart of this programme is improving learner outcomes and raising standards of education (ibid, 2014).  One way the Welsh government suggested doing this, is through school improvement. The key purpose of school improvement is to help schools give learners the best possible learning experiences and outcomes, whatever their background or circumstance, to achieve high standards and aspirations for all (Welsh Government, 2022). 
The SDP guidance document came into force on 27 October 2014 and states that all schools in Wales should have an SDP in place by 1 September 2015. The aim of this regulation is for schools to ‘embed a strong strategic planning approach to deliver improvements in learner outcomes' (Welsh Government, 2014, pg. 2). The 2016 SDP document echoes this by declaring that ‘all maintained schools were required to have in place a three-year SDP’ where the plan is a ‘rolling plan including year one containing detailed priorities, targets, and strategies and years two and three capturing the high-level priorities and targets’ (Welsh Government 2016 pg. 1). Whilst the guidance voices that a schools development plan should be a three-year plan, the duration of SDP’s can vary depending on various factors such as the school’s specific goals, the rate of change in education and the resources available to put the goals into practice. There are limitations to having an SDP which is less than three years. For instance, flexibility. Shorter-term plans can offer greater flexibility in responding to changing conditions, emerging needs, and educational trends which can be crucial in a school efficiently dealing with emerging challenges (Estyn, 2020). Having a plan less than three years can also be beneficial in the school maintaining a sharper focus on key priorities and targets thus preventing the plan from becoming too ambitious or unmanageable (Welsh Gov, 2014).  Literature suggests that the plan must be a three-year plan but circumstances such as the Covid-19 pandemic mean there is room for negotiation in the timeframe and planning. (EEF, 2022). 
In his 2014 review of the Welsh Curriculum, Professor Graham Donaldson (2015) cited that educational improvement is a process by which the ‘senior leadership team plan for the developments of their school by utilising an evidence-based plan in order to analyse data’ (Successful Futures, 2015, p.28). In addition to the senior leadership team (SLT), the governing body also has a role to play in the development of the SDP. The Welsh Regulations impose a duty on the governing body to draw up a school development plan (SDP) in exercising its responsibility for ‘promoting high standards of educational achievement’ (Welsh Government, 2014). The board of governors and headteacher play a vital role in leading school development and it is essential that these, along with the leadership team and all staff, display dedication, interest, and involvement in the development planning (DoE, 2010 p.8). Welsh Government (2014) states that ‘together, we strive to achieve high standards and aspirations for all’. Together, meaning a whole system approach and not just the SLT team in insolation. As stated in Every School a Good School -School Development Planning Policy 2010, involving a wider range of stakeholders in the process can lead to a more comprehensive and inclusive plan that better reflects the needs and aspirations of the entire school community. (DoE, 2010). 
The SDP aims to achieve strategic targets through a cycle of: ‘Evaluation, Strategic Planning, and Reviewing Impact’. (Gov, 2014. p34). However, Esytn (2021) provides more updated guidelines and argues that a 7-step method is more effective. Estyn outlines a 7-step method which includes stages such as ‘involving stakeholders and measuring impact’ (Estyn, 2021, pg.67). There are several steps in the SDP process which I will explain further.
As previously mentioned, the aspect of school A’s SDP that I have chosen to focus on is ‘to improve pupil attendance, particularly our eFSM pupils’. School A observed a huge decline in attendance since the COVID-19 pandemic, this is the main rationale behind this priority. The current school attendance for school A is significantly lower than pre-covid levels. During the 2022-2023 academic year, attendance was at 90.87% in comparison to 94.25% pre-covid. There is evidence to back up the decline in pupil attendance post-pandemic. According to a BBC Wales News report (2022), the number of children off school has more than doubled in the past academic year, compared to pre-pandemic levels. In primary schools, 11% of pupils were absent, compared to 5.4% pre-Covid. In 2022, the Education Endowment Foundation (EEF) published new research regarding the impact of covid on learning and this led to a practical guide to support schools that focus on approaches to improve behaviour and attendance (EEF, 2022).
School A’s states the need to improve pupil’s attendance to ensure pupils reach their full potential. A recent article highlights that ‘poor attendance levels have severe consequences on educational outcomes for individual learners’ (Strictly Education, 2022). Poor attendance harms pupils' academic achievement and leads to knowledge gaps. As a result, their learning suffers, leading to ‘lower academic achievement and reduced confidence in their abilities’ (ibid, 2022). There are also negative effects on the learner's social and emotional development such as low self-esteem, difficulty building relationships, feeling isolated, and academic difficulties (DOE, 2023). School leaders said the pandemic had a "devastating" impact on attendance. “It seems very likely that some students simply got out of the habit of regular attendance and never fully re-engaged, while others have suffered from stress and anxiety as a result of the pandemic and their attendance has suffered as a result", Eithne Hughes, director of the Association of School and College Leaders. (BBC Wales, 2022).

Developing an Action Point 

The first step of the SDP process is self-evaluation, the school must carry out a school self-evaluation (SSE) on an annual basis (Welsh Gov, 2014). Self-evaluation allows schools to assess their performance in depth, including past performance, strengths, and areas for improvement, and prepare for long-term growth (Underdown, 2021). Self-evaluation can be a valuable tool during the SDP process; however, it is important to recognise some there are limitations to self-evaluation. The main limitation is bias. Self-evaluation may be impacted by bias. This can be seen as staff members including the SLT team overestimating their schools’ strengths or underestimating their weaknesses. (ref) This results in untrue performance data. A suggestion to overcome this would be that the evaluation process be undertaken by an external team. 
Next, the school analyse a range of different data such as data from the attainment gap between different groups of learners, progress data during the pandemic, the number of children entitled to FSM, and findings from surveys or questionnaires (Welsh Gov, 2014). For the school to write an SSE report, it is vital to look at the data in a critical way to make informed judgments about the data and involve honest self-evaluation using qualitative and quantitative data (Ibid, 2014).  During this report, the school will establish targets and goals needed for the SDP.
Subsequently, is strategic planning where the school develops strategies and puts action plans in place to achieve each goal and objective (Welsh Gov, 2014).) The final stage of the process is known as measuring or reviewing impact. This stage involves the governing body reviewing the impact of the school's actions. (Welsh Gov, 2014). This should be done annually or after a school inspection (ibid). An SDP is a ‘living document’ that is reviewed and updated during an ongoing cycle (Underdown, 2021). Once the plan has been prepared, it must be shared with all stakeholders (Welsh Gov, 2014). 
As evidenced within school A’s inspection report, the priority ‘to improve attendance’ is on the SDP as it came directly as a recommendation from Estyn. Within the school’s self-evaluation report from 2023-2024, school A recognises that pupil attendance needs to return to the pre-pandemic levels. The school's 2022/23 attendance levels were: eFSM 85.67% and non-eFSM 92.18%. Due to this, the SLT governing body and other stakeholders have made this a school improvement plan target. More specifically, noted as SDP 1 on the SDP. The headteacher, Education Welfare Officer, and Family Engagement Officer are tracking individual pupils with an attendance below 85% and these pupils will form data for red-flagged pupils. 
School A includes numerous action points in their SDP, some include awareness raising, performance management, and monitoring. It makes sense to look at one of the action points under the heading of monitoring. The action which has been highlighted to be developed is the one where the ‘Family Engagement Officer (FEO) monitors trends with families/pupils to identify any cause for concern’. School A has employed one FEO since 2023 to help tackle this. As part of school A’s 2023 autumn newsletter to parents, school A wrote that their ‘aim is to create an equal partnership between home and school by working closely with parents’. In doing this, a key part of the role of FEO is to support attendance and punctuality. School A’s FEO states this is a very important aspect of school life and as a school, ‘we are keen to raise attendance levels’. School A’s headteacher reinforces this and wrote in September 2023’s newsletter to parents that attendance will be closely monitored as we ‘must get pupils into school to give them the best life chances.
Welsh Government notes the importance of family engagement and believes it is a ‘key strategy’ to help learners feel like they belong to the school community by ensuring that their parents and carers feel respected and engaged (Gov, 2023 p. 18). Family engagement is a key element of the ‘community-focused schools’ approach, which sees improving attendance not in isolation but as part of a broader strategy for helping learners achieve their best. Welsh Government 2023’s guidance on improving learner engagement and attendance claims that communicating, engaging, and building strong relationships with parents is important for all learners but especially vulnerable learners including those eligible for free school meals or with additional learning needs. 
As well as the role of the FEO, schools can offer a variety of support to improve learner attendance. Schools should actively provide opportunities for parent voice and to help remove barriers to attendance, including recognising the possibility of parental difficulties, stresses, or trauma. (Gov, 2023). Furthermore, staff should work in liaison with external support services and agencies in a bid to help parents overcome socio-economic and other barriers to learning (ibid, 2023).  
The proposed impact of developing this action is to see improved attendance rates of families/pupils causing concern. The FEO is the main person responsible for this action.  This action point will be evidenced in the school’s red-flagged pupil data and monitored on an annual basis. 
Reflection and Evaluation
The action point examined provides clear evidence that regular school attendance helps learners fulfill their potential and gives them a chance for a better future (Education Hub, 2023). Evidence suggests that regular school attendance is a key tool to support children and young people's educational, economic, and social outcomes (ibid, 2023). 
A success criteria is included as part of school A’s SDP. It lists numerous points such as overall attendance will improve from 90.87% to 93%, this being the governing body’s target for school A’s attendance. Also, the school will strengthen the process for tackling attendance resulting in the attendance of eFSM pupils increasing to 88% from 85.57%. This success criteria will be used to inform, the governing body and SLT of the overall progress of this priority. 
At present, it is difficult to evaluate the impact the FEO has had as it is a new role for school A. By comparing attendance rates on an annual basis, before and after the interventions of the FEO, it will be clear to evaluate its effectiveness. It will also be beneficial to look at qualitative data such as parent and pupil feedback around the impact of the FEO. School A’s SIP cycle Year 2 will be able to offer a trustworthy evaluation of the role of FEO. However, I would suggest that with school A catering to 467 pupils, the employment of another FEO would be beneficial. This way the school could allocate one FEO to foundation learning and one FEO to years 2 to 6 creating more support for families in turn tackling poor attendance. 
In a bid to highlight the importance of school attendance, Neath Port Talbot Council launched a campaign to help ensure that all children and young people get the best possible start in life. The campaign entitled ‘Miss School, Miss Out’ aims to raise awareness about the benefits of school attendance, provide information on how families can prevent absences, and highlight the available support for parents (npt.gov, 2023). Information regarding this campaign was successfully communicated to all stakeholders, more specifically parents and carers, via the November 2023 newsletter. Actions like this assist the school’s SDP target and hold all stakeholders responsible when tackling attendance. Schools that work effectively with the local authority help families overcome barriers to attendance (Welsh Gov, 2018). The DoE document ‘working together to improve school attendance’ (2022) agrees and declares that ‘improving attendance is everyone’s business’ (p.6).
Conclusion
Through critical examination of School A’s development plan, the school is shown to actively promote and communicate the importance of attendance to all stakeholders. Having examined a whole-school approach to implementing an SDP priority in a large primary school, I now feel equipped with a more informed and thorough understanding of what school improvement looks like. 
For future practice as an NQT, I understand the importance of positive, strong trusting relationships with pupils and parents. I intend to improve family engagement between myself, children, and families not only in my class but as a whole school. I will do this through face-to-face engagement and communication, trying to help parents overcome barriers to learning; and, working in liaison with a range of external support services. 
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