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	Undertake as much reading as possible to support work with a range of sources.
	Throughout the assignment, use of a variety of researchers and theorists. 
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Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.

The research in which this study entails is the ability to consider what the year 4 pupils perceptions of using peer-assessment are within the classroom. For this study, all answers and findings have been randomly generalised due to inability to attend a setting.
Peer-assessment as an evaluation is paramount when considering assessment for learning (AfL). It provides a structured learning process for learning to critique and provide feedback to each other on their work, therefore leading to developing lifelong skills. (Cornell University, 2003).
Assessment for Learning is recognised as a formative assessment, being a vital part of education as it supports improved learning, coherently leading to improved learning (Boud, 1995). Ensuring that learners are within the ‘continuum, where they need to be and how best to get there.’ Therefore, guaranteeing that the assessment is guiding the learning for the children. AfL is becoming more curriculum based as it enhances the importance of how teachers teach and how learner learn. AfL has been defined by several researchers, Tunstall and Gipps (1996, p. 389) implied that formative assessment is a process in which ‘appraising, judging or evaluating’ occurs. It is core to the Curriculum for Wales (CfW) ensuring that leaner progression is evident throughout the children’s time in education (Hwb.Wales). 
Within the study research tools were used to gather information, questionnaires and interviews were conducted with the pupils of a year four class, also considering the use of the mosaic approach within the class. The perception in which I had when considering peer-assessment is that within education, it is considered harder to allow children to peer-assess work as this could cause controversy within friendships, leading to other issues and work being marked correctly or incorrectly based on worries about upsetting their peers. Thus, leading to more work for educators rather than enabling a smaller workload, this will be discussed throughout, and the study will show findings of my perceptions. 


Derek Rowntree defined assessment as getting to know students and the quality of their learning, ensuring that a variety of techniques are used to discover what children have learnt. Splitting into two subcategories, summative and formative. Summative assessments are the most visible, they are used to measure what students have learnt by the end of a subject, whereas formative assessment is used more frequently as interactive assessments, to show the students’ progress and understanding. Using formative assessment allows thorough differentiation and adaptation to allow for raised levels of student progression and achievement (Tessa & Kim, 2021). 
AfL has five interventions: questioning, feedback through marking, peer-assessment, sharing success criteria, and self-assessment. Founded on pragmatic research based on advocating leaning correlating with the work of Black and William, and the Assessment Reform Group (Stobart, 2008. P147). 
Tunstall and Gipps (1996, p.289) also determined that formative assessment is a ‘process of appraising, judging or evaluating’ hence, being able to determine if children need the task explained again to allow for further practice or if they are ready for the next stage. A huge positive to AfL is that it is authentic and allows reassurance that tasks are relevant to students’ needs. There is a strong belief that formative assessment, when used in correct conditions is more beneficial than formal summative testing as it allows opportunities for learners to ‘perform to their full potential’ (Blanchard, 2009: 142) on the contrary Shinn (1989: 24) suggests that AfL is a measurement of performance rather than ability. 
Cowley (2004) discussed that appropriate assessment would help the teacher observe students’ progress and plan for upcoming teaching and learning, it is argued that feedback from assessment is linked to increased student motivation (Bachelor, J and Bachelor, R. 2016). It is apparent that children play a huge role in their own learning and their voices are crucial when considering lesson planning and how they are taught. 
When considering the four interventions of AfL Black and William (2009) suggested that questioning can stimulate learning tasks and helps to enhance student understanding, interestingly in a counter argument created by Black and William (2009) it was also discussed that directly questioning children can be seen as being ‘unproductive’ when trying to establish their understanding (1998: 11). Due to the arguments conflicting one another it can be determined that for questioning to be used strategically, they need to be designed and conducted carefully to ensure that they are found to be of importance to learners, there are numeral aspects that could be considered in order to question children and ensure they are stimulating questions. This is crucial for teachers to gain knowledge of what the children already attain and what knowledge they have attained throughout their learning. Types of questions to consider may be factual ‘recall questions’ or open-ended questions which require the children to ‘create their own answers’ (Sardareh et al., 2014). Sachdeva (1996) agrees with this statement, claiming that by allowing children to create their own answers is a vital feature in the development of their reasoning skills. 
For many decades, researchers have been examining how information presented to students on a task may affect their learning (Black and William, 1998; Lipnevich and Smith, 2018) Thorndike’s Law of Effect was the very inception of feedback research (Thorndike, 1927; Kluger and DeNisi, 1996), feedback is an fundamental part of assessment allowing students to recognise their difficulties and mistakes whilst proactively encouraging them to accept help and guidance. Feedback through marking is not only for knowledge but also for learner motivation and satisfaction (Espasa & Meneses, 2009; Narciss & Huth, 2004). Thus, leading to be a vital influence when considering student’s success and efforts in school (Dweck & Leggett, 1988; Hoska, 1993). On the contrary feedback which entails grades or rankings encourages an ego resulting focus, leading to learners reducing their efforts and overall achievement, this affect can persist even when provided in conjunction with more elaborative feedback (R. Butler, 1987; Chan & Lam, 2008; Narciss & Huth, 2004). 
“Unless the students are able to use the feedback to produce improved work, neither they nor those giving the feedback will know that it has been effective.’ (Boud, 2000, p.158)
The third intervention is self-assessment, researchers have increasingly recognised the importance of formative assessment when considering ways in which to improve children’s progress and attainment (Bone, 1999; William et al., 2004). Assessment plays a significant role in education and has advanced a considerable amount over the past years (Johnston et al, 2009; Hall and Burk, 2004), the focus throughout the curriculum is evident and with this view is concerned with the type of learning pupils involve themselves in. A learners role is vital in formative assessment through self-evaluation. This view is supported by experimental research studies which have shown that students having a clear understanding of the learning objectives and assessment criteria allows opportunity for them to reflect on their work (Fontana and Fernandes, 1994; Frederiksen and White, 1997). Self-esteem is considered a valuable aspect as it is central to success both in school and in general life, this is often eroded when negative evaluations have been experienced (Weeden et al., 2002, p.152). Another theorist, Piaget, suggests that children should be free to work in diverse ways enabling them to learn through active exploration. From a constructivist point of view, learning is not a passive process, therefore engagement needs to be at the start of the process of learning (Pritchard, 2005). Signifying that children learn the most effectively by actively constructing their own knowledge, understanding and skills based on their own exploratory activities and reflection. In agreement with this Vygostky’s Zone of Proximal Development (Vygotsky, 1978; Smidt, 2006) shows that pupils learn best when they have a challenging task which they need to work at, enabling learners to feel more engaged with their learning. 
[bookmark: _Hlk123941846]Sharing success criteria (SC) is another intervention within AfL, Professor John Hattie defined AfL as ‘more visible’ helping learners recognise what excellence looks like and how they can develop their own work to reach that stage (Visible learning for teachers 2011). It is crucial to ensure that the SC is shared with learners as this enables pupils to see what they are aiming for and how to get there. Learners can actively be involved in creating a success criterion. In allowing this, pupil participation is increased particularly of those who generally do not participate in discussions (Read & Hurford,2010). 
The final intervention is peer-assessment, this is the intervention in which the study is focused upon, during my personal experiences I have been able to see peer-assessment used as an intervention throughout the classroom and decided that this focus would be great to gain further knowledge and understand how the children felt about peer-assessing one another’s work. When considering peer-assessment it is crucial to ensure that the learning objective is clear, clarity needs to be given on how these can be met (Boon, 2015, Topping, 2018). This works the same when considering the use of a success criteria, if children can use the success criteria, then they will be able to evaluate how far their peer has moved towards meeting their goal (Min, 2005, 2006). Whilst ensuring that relevant and useful feedback is given, it is vital for students to make effective use of the feedback too (Gielen et al., 2010). Although most research has concentrated on developing written peer feedback (Topping, 2018) learners’ use of verbal feedback is also important. Kollar and Fischer (2010, p. 345) suggested that during peer-assessment an interactive exchange may be beneficial for learning. As a whole peer-assessment has substantial benefits as it promotes lifelong learning as students become captivated in the process of their learning, new skills are developed such as time management, negation skills and communication. Kaufman and Schunn (2011) suggest that peer-assessment can raise student confidence, Vickerman’s (2009), supports this view as confidence can be seen to increase when students start to understand and appreciate the complexities of peer-assessment as an AfL strategy. On the contrary there are limitations to peer-assessment Vickerman’s (2009) study establishes that learners find it easier to tackle technical issues rather than subject knowledge, Studies also advocate that students have a tendency to both over-mark and or under-mark their peers which can result in a lack of accuracy, Brindley and Scoffield (1998) proposes that students often have personal bias towards their friends, particularly to maintain their friendships. 
Gardners’ (2012) study highlights the importance of student voice, AfL is a vital process within education and should be considered a fundamental skill for teachers. Assessment for learning should be used as a baseline when planning for future lessons, supported by Yamtim and Wongwanich (2014) who suggest that it is a key skill to compile data to improve the quality of teaching given by teachers, leading to improves results and learning for students. 


Throughout this research study I chose to use a mixed method approach, within the classroom the idea was to gain an understanding of the mosaic approach and what its intended purpose was. According to Clark and Moss (2011) traditional data collection methods such as interviews may not be the best approach due to the length of time it takes to complete these, another issue could be that the children may find it harder to express themselves in fear of judgement or being misunderstood when they answer. Another traditional data collection method could be observation; however, research has found that during observations the children’s behaviours will often differ, therefore not offering a true representation of the experience within the classroom. 
The intended purpose of the mosaic approach is to enable researchers to collect data through a range of means, Clark and Moss consider these as ‘individual tiles’ in doing this the researcher then needs to place the individual pieces together to form a large image of the data found. For the mosaic approach to be of use within my research study my research needed to allow opportunities for the children to use cameras for example to highlight areas which are of importance to them. In consideration to this I found that realistically the mosaic approach was not a necessary means whilst conducting my research as the children were simply asked to discuss their opinions and viewpoints in relation to peer-assessment. However as with any theory and approach there are limitations. Some criticism has stated that they do not believe it is scientific enough and therefore the data is not able to be generalised enough. Due to the limitations and the research undertaken I had chosen not to use this approach within my study, instead I focused on the use of interviews (Appendix 5) and a questionnaire. (Appendix 3). 
The sample of the study was randomly generalised fifteen times due to the inability to attend the setting, however as the intended location for the research to take place was within a school setting, ethically I needed to ensure that I considered confidentiality and anonymity, focusing on ethics I had completed an ethics form (appendix 1) this ensured that permission was given from both the university and the primary school setting for me to conduct my research, due to confidentiality I have ensured that any signatures and details which can jeopardise GPDR (General Data Protection Regulation)  have been blacked out to ensure anonymity is kept throughout. (Gov.UK). In completing the ethics form the BERA guidelines have been adhered to, this means that as a researcher I have ensured that I have respected the individuals who have participated within my research study, treating everyone fairly, sensitively and equally. (BERA 2018). Before the study began a consent form had also been conducted (Appendix 2) to offer an insight of the research in which I would like to conduct and allow permission to be given from the school to gather information for my own use. In partnership with this a letter had been conducted for the parents/guardians of the participants to ensure ethical guidelines were being followed and an explanation of the research day had been provided for parents, so they were aware of the activities and choices their child had. (Appendix 2) Throughout the research day all participants were to be made aware that they could leave at any point, and they did not need to participate if they preferred not to. It was also within my study plan to ensure that the participants were also offered to leave at any given time throughout the interview and questionnaire, due to wanting to ensure that the children’s voices were being heard and they felt valued throughout the study. 
Consent and assent play a vital role when considering research, The United Nations Conventions (UNCHR, 1989) states that children need to have their wishes known, be listened to and be respected. Flewitt (2005) found that children were confident enough to grant or withdraw from consent, Respect needs to be a priority when completing research and it is detrimental that teachers have a clear understanding of informed consent, this needs to be in place at the start of the study. Researchers need to ensure they remain sensitive acknowledging that participants have a right to withdraw at any time. “The confident and anonymous treatment of participants’ data is considered the norm” (BERA, 2018:21). 
Appendix 3 shows the questionnaire in which I used to conduct my research, enabling me to gather data (appendix 4). As stated earlier the data gathered was randomised in order gather an understanding of what the children thought about peer-assessment within the classroom. My study consisted of fifteen participants, who rated the questions from 1-10, one being they do not think it is good and ten being it is extremely good. At the end of the questionnaire there was an opportunity to write why they agree with any of the above questions, although this opportunity was there enabling the children to voice their opinions anonymously this opportunity was not taken. In hindsight changes would have been made to the questionnaire to ensure that it was clearer, and the questions were more specific. However, by using office forms, this enabled access for the children, meaning that they were able to access the questionnaire from home or school. Allowing them an opportunity to participate if they wished, Brett (2003:5) defined participation as “an educational and empowering process” thus aiding students to feel valued, enhancing their self-esteem and allowing them to become more independent when making informed decisions.
I also used an interview as a research tool, the interview consisted of five questions (Appendix 5), allowing an opportunity for the children to answer in their own words, I believe this would have worked well for the most part as the children would have voiced their feelings towards peer-assessment, offering an insight into why they think they peer-assess and how they know that the work they are marking is correct. On the contrary limitations still withstand, completing an interview offers many boundaries, with having six participants being interviewed together this meant that the children were more likely to reiterate what another child had said, this may have been due to friendships or through fear of being judged. 
At the end of the study the children would have been thanked for their participation, the data collected and analysed, the questionnaire enabled the data to be collected and converted into a bar graph (Appendix 4), this enabled the results to be clearly laid out without having to go through each participants answers individually. Due to the interview process not being followed as the opportunity to attend a school was missed, any of the information gathered would have been analysed in detail to gather a general idea of what the children thought of peer-assessment. To strengthen the methodology, I would observe the children, allowing an opportunity for me to see peer-assessment, as an AfL method in action. Teachers would have also been offered an opportunity to provide an insight of their ideas and thoughts towards peer-assessment and AfL to help me develop an understanding professionally. 


Considering this information, I believe my research design was strong as it would have allowed for the students to discuss what they felt about peer-assessment within their classroom, allowing them to have a voice, specifically when conducting the interview, ‘having a voice’ is argued as a protective factor from harm (Kosher& Ben-Arieh, 2020) and is key to promoting children’s development. However, there were also opportunities for limitations during the interview as I had planned to have a group of six children in the same room, allowing opportunity for the children to have similar responses to their peers rather than answering for themselves. In relation to this I would also like to implement an interview for the teachers, this would have enabled me to gain an understanding of how they feel about peer-assessment, what they believe to be of purpose when completing peer-assessment and what they find difficult. In doing this an opportunity for advice and knowledge from professionals would have been beneficial as it could have helped with my personal understanding, leading to me understanding how its use in the classroom would be beneficial throughout my professional practice. 
 In consideration the questionnaire I believe that it could have been conducted differently, if the opportunity was to arise again to conduct the same research study, I would ensure that I change the wording of the questions to enable children to have more of a voice, rather than rating from 1-10 which in hindsight was a method that couldn’t have shown very clear responses due to the learners not having  full and clear understanding of what 1- 10 meant. In altering the questionnaire an opportunity could have arisen for the children to identify their own first-hand knowledge of peer-assessment and have a reason to voice how they feel (Harris & Mantakis, 2013) in doing this the learners know what is going on. 
As a result of undertaking this study, professional practice could be improved as I have a wider familiarity of how to conduct research, therefore I feel that if the opportunity to conduct another research project was to arise, I would feel more confident when conducting this. Research depositions are a fantastic way of gathering information and enabling myself to extend my knowledge will help improve my professional learning as I will have a better judgement of which will work best in different scenarios. 
When considering my personal practice it is evident from the research conducted both with the learners and from other researchers that I need to continue to allow the children to feel valued, ensuring that their voices are heard and encouraging their progression as each child has dreams, these dreams should be encouraged to be pursued. In doing this, AfL will continue to show reassurance that the tasks are relevant to the student’s needs. If AfL is used daily it promotes an opportunity for teaching to be adjusted, meaning that they are liable to acknowledge their students’ needs and set a plan to meet those. AfL is used to help children become lifelong learners, encouraging them to own, produce and assess their own learning. 
“If children do not learn the way we teach perhaps we should teach the way they learn.” (Eppig, 1981). 
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