Introduction/Research Context
The aim of this essay is to produce a case study cased on the chosen research question: “What is the relationship between starter tasks and Year 9 pupils’ motivation to learn?” The focus of this research was to explore the relationship between designated starter tasks at the beginning of lessons, and pupils’ readiness and motivation to learn. The research will pay particular attention towards how this presents in an English classroom due to the context in which the research has taken place, however also considers other subjects through further questioning. There are many reasons why this research was of particular interest in relation to other studies, as further professional development has been analysed through personally developing behaviour management through expectations and routines in the classroom, as well as analysing how to implement strategies that enhance pupils’ motivation to learn through both behaviour management and the types of tasks utilised in the classroom to engage pupils.
The context of the school in which the research was conducted is a mixed ability school in South Wales, where English classes along with all other subjects remain mixed ability rather than pupils put into sets. For the purposes of this research, both staff and students were involved in the research process. Teaching staff from the English department were individually interviewed on a one-to-one basis, and pupils were given questionnaires to fill out in a designated but not restrictive time period during a lesson. Due to there being a number of pupils in the class that did not wish to participate in the research, all research conducted through observation of the class was discarded for ethical reasons and therefore will not be utilised in this case study. All participants in this research will remain anonymous throughout.

Overview of Relevant Literature
The purpose of this review of literature is to consider best practice in the field of educational research, as it can “help us develop better ways to think about the field of education” (Wallen and Frankel, 2013, p. 3-4). It is also to gain insight into existing studies and theorists in relation to the chosen research topic, bridging theory and practice (Noddings, 1986; and Menter, 2023, in Symeonidis (ed), 2024). It will therefore seek to analyse literature primarily based on the use of starter tasks in the classroom, as well as how readiness to learn and self-regulation might present in students, as engaging with existing literature is key to conducting successful and relevant research (White, 2017).
When initially setting out to conduct this research, the first thing necessary was to develop a research question (Drew, Hardman and Hosp, 2008), rather than simply forming one, recognising it is “an iterative process” (Haynes, 2006, p. 882). It has also been recognised that the broadness of educational research means careful consideration needed to be taken when framing the research question correctly, taking into account the aims and objectives as well as overall purpose of the research (Cohen, Manion and Morrison, 2018). The research will take the form of a case study, the strengths of which are highlighted in depth by Stake (1995 and 2005) and Yin (2002) (Cited by Yazan, 2015; Cousin, 2005; and Simons, 2009). The way in which to frame the research through case study has bn highlighted by Hancock, Algozzine and Lim (2021). These features will be outlined in further detail later in this essay.

The research that is presented in this essay sought to investigate the relationship between starter tasks and pupils’ motivation to learn. Implementing these strategies can be especially challenging for a “beginner teacher” (Durden, 2019), therefore making it even more important for focus to be driven towards conducting this type of research. Literature surrounding starter tasks often suggests that they are commonplace within lesson planning (Davies and Pearse, 2000), however many have begun to question whether the idea is still necessary or perhaps becoming outdated (Stephens, 2014). It is widely accepted that there must be a starting point to any lesson (Rodriguez-Gallego, 2007), however publications dating back to the 1980s explore the idea that there are multiple factors to planning this starter activity, such as content, duration, behaviour and routines (Yinger, 1980; in Sawyer, 2011). 
Establishing common routines are always “important to ensure effective organisation” in the classroom (Capel, Leask and Younie, 2019, p. 109). These routines establish above factors such as behaviour management (Sawyer, 2011), and allows pupils to begin lessons more positively as well as “emphasis[ing] the need to get students working” (Stephens, 2014, p. 24). Stephens explores the notion that there are a number of learning styles adopted by individual pupils, therefore a range of task types that can be utilised to begin a lesson (Stephens, 2014). He uses the 3 P’s model to suggest the types of starter activities that can be used as well as their guidelines and what skills are being developed through them (Appendix 1). Stephens cites Davies to explain the importance in these starter tasks remaining varied and challenging for pupils, ensuring that they are engaged upon entering the classroom (Davies, 2008; in Stephens, 2014). 
Research suggests that behaviour management and effective routines are closely linked with regard to the beginning of lessons; Dr Bill Rogers has given various tutorials describing strategies and behavioural changes that can be made to increase motivation in the classroom, such as teachers changing their language choices from questions into calm, directional language (Rogers, 2012b) and establishing trust as well as authority (Rogers, 2012c) in order to create more meaningful interactions and relationships in the future, which allow for a more effective learning environment (Rogers, 2012a). This also relates to the ways in which both students and staff self-regulate to achieve successful outcomes in lessons. “Available evidence related to factors that impact academic success highlights the theory of self-regulated learning as a central element” (Delgado et al., 2022, p1), and that pupils who are self-regulated are much more likely to demonstrate higher academic performance alongside their nurtured wellbeing and personal development (Delgado et al., 2022; and Ziegler and Opdenakker, 2018). This has been taken further by Delgado et alto suggest that teacher self-regulation is also key to demonstrating these positive behaviours as models to pupils as well as ensuring that effective planning and implementation of teaching strategies can occur at all times (Delgado et al., 2022). 

When considering how to conduct this research, existing literature based on conducting educational research was examined in order to determine the research methods that would be utilised. The methods selected for this research were one-to-one interviews with staff, and observations and questionnaires with students (Check and Schutt, 2011; Brace, 2018; and NFER, 2013). This will be discussed in further detail later in this essay. 
The necessity of ethical considerations when carrying out this research has been held in extremely high regard, utilising the BERA 2018 document to guide all research conducted alongside many other key pieces of literature such as the EWC Code of Professional Conduct and Practice (2024). Further research has been considered such as key guidelines for conducting ethical research (Check and Schutt, 2011) as well as looking in more detail about specifically qualitative research (Berger, 2015). This again will be reviewed in further detail throughout the essay.
Before collecting any data, it was also important to consider how the data would be analysed and subsequently presented. It has been thoroughly considered how to effectively utilise thematic analysis (Braun and Clarke, 2006), as well as analysing and ‘running’ qualitative data (NFER, 2013). This has also been explored in direct relation to carrying out educational research and how this is effectively presented in the format of a case study (Cohen, Manion and Morrison, 2018). It has been recognised that in light of the research conducted, appropriate and effective reflection must take place in order for the research to be meaningful in the field (Moon, 2006). Kolb’s reflective cycle has been utilised to successfully achieve this (Kolb, 1984; in Moon, 2006). 

Explanation of Case Study
Wider research into relevant literature has been conducted in order to review the purpose of using a case study approach, alongside its strengths and potential limitations in the field of educational research. The purpose of a case study is to present findings from research within ‘real world’ contexts, in a way that allows for appropriate analysis of the data that is collected through conducting the research. The purpose of this case study is to conduct and present qualitative data regarding the relationship between starter tasks and pupils’ motivation and readiness to learn. As opposed to quantitative data, which is statistics and measurable quantities, qualitative data is in non-numerical form and focuses on phenomena such as behaviours and experiences. The decision to use a case study approach was mostly due to the fact that “case study is one of the most frequently used qualitative research methodologies.” (Yazan, 2015, p. 134). It allows for these experiences and any observations of behaviours and attitudes to be properly presented and discussed. It is a methodology used to describe and analyse any patterns or trends that might present within the setting of the research (Hancock, Algozzine and Lim, 2011), which can be used to find links and identify other factors such as social or economic implications. 
There are a number of identified strengths to using a case study approach, particularly for the nature of research that has been conducted for this project. For example, “it can explain how and why things happened” (Simons, 2009, p. 23). Simons points out several other benefits to using a case study approach, such as the notion that case studies are flexible, in that they aren’t restricted to a singular method nor are they under time constraints, as well as that they can give in-depth insight into “precise socio-political contexts” (Simons, 2009, p. 23), as the research is conducted in real-life settings. They also show many different points of view, due to gathering information from a range of perspectives and backgrounds. As using a case study approach involves an in-depth analysis of patterns, trends and potential links, it can aid in developing understanding of these patterns, which might enhance understanding of any future changes that might occur. 
The most intriguing point that Simons made included the idea that “case study has the potential to engage participants in the research process…it signals a potential shift in the power base of who controls knowledge and recognises the importance of co-constructing perceived reality through relationships and joint understandings we create in the field.” (Simons, 2009, p. 23). This shows that by using a case study approach, there is more involvement from participants in the development of the research. It allows participants to feel more involved in the research process as well as their ability to add value to the research through both participating in the questioning and reviewing the finished product once the case study is produced. For this reason, it has been argued that “case studies present research or evaluation data in a more publicly accessibly form than other kinds of research report” (Alman et al, 1980; in Cousin, 2005, p. 23).
Whilst there are many benefits to using a case study approach, particularly when conducting qualitative research, there are also some recognised limitations and potential drawbacks to using this approach. Aleman et al. recognised that “case study data, paradoxically, is ‘strong in reality’ but difficult to organise. In contrast other research data is often ‘weak in reality’ but susceptible to ready organisation…” (Alman et al, 1980; in Cousin, 2005, p. 23). This suggests that due to the nature of the research being conducted for a case study, namely qualitative pieces of information through questioning rather than numerical figures and statistics, it can often be more complex when processing and analysing the data, as well as being able to efficiently present it in a succinct manner so it remains publicly accessible, particularly for the participants in the research.
The nature of research being conducted in this case study refers to educational settings, therefore both staff and pupils have been involved in the research process. By only interviewing members of staff from the English department, it has been recognised that the case study therefore shall be presented within the context of English lessons as a subject specific focus. Through issuing questionnaires to a mixed ability class who are from a range of backgrounds, as well as ensuring that all participant information has been encrypted throughout, there has been a recognition of ensuring appropriate representation through the sample taken, which has also been taken into consideration throughout the data analysis process. 

Research Methods
In order to appropriately consider which research methods would be most effective in this particular research setting, it was first questioned what type of research would be conducted. Check and Schutt outline the definitions and benefits of exploratory, explanatory and evaluation research (Check and Schutt, 2011). Due to the nature of this research revolving around the relationship between starter tasks and pupils’ motivation and readiness to learn, it has been determined that this research is mostly exploratory, as it “seeks to find out how people get along in the setting under question, what meanings they give to their actions, and what issues concern them.” (Check and Schutt, 2011, p. 11). The overall aim in conducting exploratory research is simply to find out what is happening within that setting, “and to investigate educational phenomena without explicit expectations.” (Check and Schutt, 2011, p. 11). However, due to this research generating potential conclusions and recommendations for further developments in the field, it could also be argued that this case study is evaluation research, as it is looking into the relationship between two variables, and therefore is dealing with “cause and effect” (Check and Schutt, 2011, p. 11).  
When initially setting out to conduct this research, the intention was to include observation of classes in the process, in order to gain perspective of the relationship between starter tasks and pupils’ motivation and readiness to learn in an environment that was arguably less pressured than that of a questionnaire or interview setting, as it allows for pupils to continue their lesson naturally and observe any patterns first-hand. For ethical reasons, due to a number of pupils in the class turning down the opportunity to take part in the research, or dropping out for various reasons and deciding not to take part, the observations will not be part of this research and all information initially gathered using this research method has been discarded and disposed of. 
The first method that has been chosen to be included in this research study is questionnaires. This research method has been used with pupils, in order to ensure they have not been put under any potential pressure through an interview or focus group scenario. Pupils were given time to fill out the questionnaire and were reminded throughout the process that they were not obligated to answer every question if they did not wish to. The age range of pupils who participated in this research study also contributed to the decision not to use an interview process (Brace, 2018), as they were a Year 9 class and therefore ages ranged between 13 and 14 years old. The class were a range of mixed abilities, therefore their attainment levels had less of an impact on the research collected, however this was less relevant to this particular research study. Pupils were asked a range of open and closed questions through the questionnaire process, however this was mainly through open-ended questioning. A range of questions were asked involving what starter tasks pupils recognised they completed regularly in their English lessons and whether answering questions about previous lessons helps them get into the right ‘frame of mind’ for the lesson ahead, as well as how they felt they prepared themselves for English lessons. It asked what the first thing is they do when they enter a classroom for a lesson and what their teacher normally does first. It also asked pupils to discuss any other subject lessons where they felt they might complete a particular routine in becoming ready for the lesson (Appendix 2). Open questions such as these were used in order to allow pupils to describe their own experiences and deter the questionnaire from being too prescriptive, such as through multiple choice or more closed questions (NFER, 2013). By doing so, this enabled deeper questions to be asked such as whether pupils felt anything in particular stops or distracts them from engaging in lessons, as well as if there are any other resources, materials, tasks or activities they felt might help them feel more motivated to learn in lessons. 
The second method that has been chosen to be included in this research study is one-to-one interviews. This research method has been used with members of staff within the English department. It was felt that a more in-depth understanding could be developed through this method of questioning for staff, particularly as they directly influence the atmosphere and structure of a lesson. Members of staff were also asked a range of open and closed questions, with a higher quantity of questions being framed as open-ended in order to gain further insight and details from teachers about their perceptions of the relationship between starter tasks and pupils’ readiness and motivation to learn. As these interviews were conducted specifically with teachers of English, there has been a recognised bias towards the subject matter and therefore, as mentioned, this is the focus of the research study. Questions asked during the interview process included what teachers felt pupils typically need in order to begin a lesson, considering both equipment and behaviour. The interviews also included asking what the frequency of starter tasks used is by teachers, as well as what types of tasks they usually use when they do so. Deeper questioning involved asking what teachers think is the purpose of a starter task, as well as what they feel the most effective strategies are to ensure pupils are motivated to learn (Appendix 3). By using this format of open-ended questioning, insight could again be given into both personal experiences and opinions of the teachers, allowing for a real-world perspective to be taken through this research process. 

Data Presentation and Analysis Methods
Prior to the analysis of data, it was necessary to consider the process and methods most suitable to do so. Research has shown that some necessary steps towards organising data from qualitative research includes encompassing the objectives and purpose of the research in all analysis, collating all research conducted and documenting it systematically, and displaying it as such in the analysis (NFER, 2013) to ensure all conclusions drawn are sensical, particularly when trying to ensure it is publicly accessible. Research suggests that case studies “demand of the researcher an ability to handle and synthesise many kinds of data simultaneously” (Cohen, Manion and Morrison, 2019, p. 458-459), suggesting the importance in the ability to organise it effectively in the presentation of the data.
The ’editing’ of questionnaires also needs to be completed and checked before analysis of the data. This includes checking for “completeness…accuracy…[and] uniformity” (Cohen, Manion and Morrison, 2018, p. 594). This means checking questionnaires filled in by pupils for any deliberately wrong answers, any questions that have not been answered, or any other misconceptions or invalid responses. This is in order to ensure that all information analysed is both valid and reliable and will add a valuable contribution to the research.
When analysing the data, particularly as it is qualitative research, it is important to identify and report any patterns or trends that have been noticed, in order to determine if there are any underlying meanings in the relationship between the variables studied (Braun and Clarke, 2006), in this case being starter tasks and pupils’ motivation and readiness to learn. These need to be discussed in depth and any implications for the educational field highlighted thereafter.
In order to effectively reflect upon and draw conclusions from the data collected, reflective models such as Kolb’s reflective ‘cycle’ have been referred to. The reflective cycle for experiential learning, as Kolb detailed, includes: a concrete experience, in this case the research conducted regarding the relationship between starter tasks and pupils’ motivation and readiness to learn; abstract conceptualisation, which involves referring to theories and preconceived ideas to recognise behaviours and potential patterns; observation and reflection; and active experimentation, whereby new ideas and concepts are taken to be trialled in the field to further the development of the research process (Kolb, 1984). The reason for consulting reflective models for this research process is to ensure that all data presented is “meaningful” (Moon, 2006, p. 18) to the development of the field and can be drawn upon to curate further research in the future. 

Ethical Considerations
As is the case for any research study, but particularly when children and young people are involved in the interview process, ensuring that all ethical considerations are taken into account and guidelines have been adhered to at all times throughout the research process as well as within the case study itself (BERA, 2018). An extremely detailed ethics form was also completed and approved prior to any research taking place (Appendix 4). It has been ensured that all data collected has been done so anonymously; pupils did not write their names on the questionnaires they completed and it was not recorded which teacher was interviewed at any time. All participants in the research therefore will remain anonymous throughout the case study.
In order to gain pupil assent throughout the research process, it was first ensured that all school policy allowed the research to take place and that this encompassed all parental consent, meaning additional consent forms did not need to be sent to parents prior to the research. However, permission slips were created for pupils in the class to fill out, giving initial consent to participating in the questionnaire process and the observation of a lesson respectively (Check and Schutt, 2011). Initially, all pupils gave consent to the observation of the lesson apart from a small number who were re-roomed during the observation lesson, and many consented to filling out a questionnaire. As mentioned, assent was not maintained from some of the pupils and therefore all information relating to it was discarded. Twelve pupils filled out the questionnaire and gave assent for this information to be utilised for the purposes of this case study, with explicit knowledge that their information is kept anonymous, encrypted and is discarded after the research has concluded.

Results, Analysis and Discussion
When considering the research conducted with students through the questionnaires, the data was collated and it was immediately recognised that there were distinct similarities between many of the responses from pupils. As a result of this, the data has been generalised within each question, therefore further anonymising the participants in the research process. Pupils responded that they prepare for their English lessons by checking their timetables for the lesson and room number and making sure they have a pen to write with. Pupils noted various routines at the beginning of lessons such as sitting in their designated seat, pupils handing out books, writing the date and title and answering the register. Pupils also recognised the nature of some starter tasks in their English lessons, such as questions about previous lessons or prompts for the lesson ahead, with most agreeing that answering questions about prior learning helps recall important information and reminds them of the context of the learning, whilst a few pupils felt it was repetitive. 
Responses from pupils through deeper questioning showed that learners’ moods have a significant impact on their motivation to learn, as well as other explained distractions such as disruptions from other pupils or classes, looking out the window or a general uninterest in the subject matter of the lesson. When questioned about what helps them feel more motivated to learn, pupils suggested they require a calm classroom environment, time to settle before a lesson begins and engaging tasks with clear instructions. They also noted the benefits of positive feedback and encouragement from the teacher alongside tasks that interest them. Responses also showed that pupils felt more interactive tasks, videos and group activities as well as tasks with achievable goals would help them feel more motivated to learn.
Pupils also recognised that starter tasks are used in most if not all other subjects and each serves its own purpose. Many other subjects also ask about prior learning within their starter task, as well as a recognised few that allow for practical elements to be set up ahead of the learning, such as science materials and warm-up activities in P.E. 
With regard to the one-to-one interviews conducted with English teachers, there were also many recognised common themes in the responses. All stated the importance in pupils having the necessary equipment and appropriate behaviour – quiet, settled and ready to learn – to begin lessons effectively. It was agreed that the focus and direction of a lesson is greatly impacted by the first five minutes, with many stating that clear objectives and expectations are needed as well as some noting the importance in engaging the class straight away. Most teachers reported that they frequently use starter tasks depending on the starter task, with one stating they always begin their lessons with a starter as part of the routine, to engage and settle the class. Other benefits to the use of starter tasks were recognised by all teachers interviewed, including setting a positive tone for the lesson, activating prior knowledge, focusing pupils on the lesson ahead, and other benefits to the teacher such as allowing time to take the register and give further instructions and objectives for the lesson ahead. Motivation strategies recognised by the teachers interviewed included linking the learning to real-world contexts, using multimedia and images to engage pupils, and using positive reinforcement to ensure pupil engagement.
Much of the data collected aligns with the literature consulted prior to conducting this research. For example, the importance in establishing the correct environment for pupils to learn alongside their own self-regulation, as it is “a dynamic and interactive process, which could be affected by daily instruction and practice through multiple experiences in different contexts (Delgado et al., 2022, p. 12). By establishing clear routines in the first five minutes of a lesson, this allows for pupils to become settled and therefore ready to learn. The data also shows the importance of using starter tasks to engage learners, in conjunction with literature supporting the value in activating prior knowledge (Capel, Leask and Younie, 2019), and ensuring that starter tasks are varied and inspire curiosity in pupils (Davies, 2008; in Stephens, 2014). 

Conclusions / Recommendations
It has been recognised throughout that there is an element of bias to the case study conducted due to the research taking place in the context of the English department and English subject-specific lessons, and therefore it could not be generalised to discuss all learning environments. However, the data has shown that there are a number of parallels to other subject disciplines within the nature of tasks used at the beginning of lessons, as well as value in the use of starter tasks in other areas of learning. In future research, more learning environments and contexts would be looked into, such as exploring other subject disciplines, as well as the ability to analyse data based on observations alongside any questionnaires or interviews taking place. There are numerous links to the professional standards within the research that has been explored, such as managing the learning environment, exploiting subject disciplines, listening to learners, and learning outcomes and wellbeing.
In light of this research, there are a number of recommendations that might be made to further develop the educational field as well as for the immediate benefit of pupils and their progression in learning, as well as their motivation to learn. For example, there is a clear benefit to the use of starter tasks to engage learners at the start of lessons. These starter tasks should be embedded into a well-established routine that is adhered to by both the pupils and the teacher, allowing for consistency and the ability for pupils to self-regulate at the beginning of lessons. The tasks themselves should also be innovative and engaging in order to peak the interest of pupils upon entering the classroom, and should either involve activating pupils’ prior knowledge by linking to previous lessons or skills, or be a ‘gateway’ into the lesson ahead by probing or inspiring curiosity for learners to interest them in the subject matter.
Further research should be conducted that more specifically explores the types of tasks used both as starters and during lessons, in order to determine what strategies can be used to maintain pupil motivation throughout a lesson as well as across a scheme of learning.











Appendices

Appendix 1: Stephens, K. (2014) ‘Lesson Starters: An outdated idea or a meaningful teaching tool?’, The Bridge: Journal of Educational Research-Informed Practice (1), p. 26.
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Appendix 2: Questionnaire issued to pupils.
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Appendix 3: Interview questions asked to teaching staff.
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Appendix 4: Ethics Form 
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Do you have any partcular routines when you are going into an English

5. Do you complte starte tasks in any other subject lessons?.

. Which subjects and how are they diferent?

b. How do they prepare you fr the leson?

10. How much does your mood affect your mativation o learn?.

11. Isthere anything in particular about your lessons that helps you feel

motivated toleam?

12. Are there any other things (such as resources, materials o particuar

Styles oftasks/activites)that you think would help you become and stay.
motivated toleam?
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What do pupils typically need in order to begin a lesson?
a. Equipment
b. Behaviour

. What are the main things that need to be achieved during the first five

minutes of a lesson?

a. If these things are not achieved, does it affect the rest of the
lesson?

. How often do you provide a starter task for pupils to complete in your

lessons?

a. Does this structure change depending on the age group/ability
level?
b. Explain how these changes are presented.
What do you think is the purpose of providing a starter task?
Are the most effective tasks also the most engaging ones?
Name some of the most frequent starter tasks you use.
a. Is there a particular reason for this?

. Do you think there are benefits to structuring the beginning of lessons

using starter tasks?
What do you feel are the most effective strategies to ensure pupils are
motivated to learn?

a. Why are they effective?
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