Evaluate how adventurous activities contribute to the development of children’s physical literacy.
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Introduction
The link between Adventurous Activities and the development of Physical Literacy is a continued area of study for academics. Adventurous Activities being one of the keen areas of study in the Physical Education curriculum therefore, there are definite links to the promotion of Physical Literacy within the teaching of Adventurous Activities. This essay evaluates how Adventurous Activities promotes and contributes to a child’s Physical Literacy. Firstly, this essay looks at Physical Literacy and the need for development of Physical Literary skills. Secondly, the essay will look at ‘How Adventurous activities helps with the development of Physical Literacy?’ this paragraph will look through the ‘affordances of environment’ and how the curriculum gives opportunities to develop Physical Literacy. Thirdly, it looks at the how the Facilitation of Adventurous activities allows for development in Physical Literacy. Finally culminating in a concluding evaluation of the overall impacts on Physical Literacy by Adventurous Activities.

Why is Physical Literacy Important?
Before discussing ‘Why the need for Physical Literacy?’ we must first understand what it means to be Physically Literate. Whitehead (2010) has one of the definitive definitions of Physical Literacy. They include several different aspects that come together to make up Physical Literacy.
“Physical Literacy can be described as the motivation, confidence, physical competence, knowledge and understand to maintain physical activity throughout the life course” (Whitehead, 2010. pg. 11)
To analyse this Whitehead (2010) is showing that to become completely physically literate, individuals must master skills that make up all the aspects of Physical Literacy. Therefore, by mastering these aspects of Physical Literacy it will likely increase the individual's participation in Physical Activity throughout their life course.
Higgs (2010) says there is a need for exposure to Physical Literacy at an early age, stating that “Through the use of the term of Physical Literacy, many stakeholders have come to understand that children and youth need a repertoire of physical skills” (pg. 2) and going on further to say “That will enable them to become physically active , and therefore healthier, adults”. This shows that allowing children or youths to understand ‘what it means to be physically literate?’ and allowing them to develop a series of skills through the exploration of physical activity, will allow them to further their knowledge and apply this to various Physical Activities throughout their life course.
Whilst Higgs (2010) has vague ‘repertoire of skills’ definition for his characteristics of Physical Literacy, Jurbala (2015) shows that there are a few defining skills that can be learnt through the process of early years exposure to Physical Literacy. Using the LTAD model, Jurbala (2015) defines the early years development as “from birth to the adolescent growth spurt, which are dubbed the ‘physical literacy stages’.” (pg. 370) going on further to say that the characteristics of Physical Literacy learnt during this time as “The attainment of a lengthy list of locomotor, object control and balance skills. Without which a child will have difficulty participating in any sport” (pg. 370). By acquiring these skills in the “physical literacy stages” (pg. 370) Jurbala believes that children have a greater chance to succeed in Physical activity. When we link this to Higgs’s (2010) “repertoire of skills” we can see that many researchers are seeing the need to acquire skills from these early stages to prolong attainment in Physical Activity.

How does Adventurous Activities help with the development Physical Literacy?
When looking at some of the skills acquired through the teaching of Physical Literacy that through the promotion of Adventurous Activities these skills will continue to develop. Wainwright and Williams (2022) state that “The development of balance is particularly important, children need to develop good gravitational awareness in order to be able to sit, walk, run and move with competence” (pg. 2). By the introduction of the different affordances, that adventurous activities provide, this allows the further development of such skills through the introduction of such affordances as stimuli.
Whilst in this respect affordances of environments are promoting a positive aspect of Adventurous Activities it is stated by Gibson (1986) that “The affordances of the environment are what it offers the animal, what it provides or furnishes, either for good or for ill” (pg. 127). Whilst Wainwright and Williams can see the good in affordances of the environment there are others that suggest it can provide a negative impact of the learning experience. Marchant et al. (2019) says that the affordances “requires adaptations to teaching practise” and “suggest some teachers found transferring teaching from the classroom to the outdoors a challenge” (pg. 17). With many challenges provided by not only the affordances there are also challenges faced by teachers in relation to pupil engagement. Marchant et al (2019) goes on to state that “The outdoor environment provides different stimuli from the classroom that can distract pupils from learning” (pg.17) which can directly affect the amount of time spent taking part in Adventurous Activities with some teachers reluctant to teach Adventurous Activities when not having the full focus of their pupils. However, Wainwright and Williams have a solution. Using their Models-based approach (Williams & Wainwright, 2020) they provide solution regarding pupil engagement. Using a process of Experiential Learning (Williams & Wainwright, 2020) they describe the process of teachers needing to “prioritise pupils engagement and active participation.” (pg. 223) By doing this it allows the pupils to be thoroughly engaged in the activity they are participating in and not allowing the environment to detract from the aims of the session. 
When looking at Adventurous Activities in relation to the current curriculum you can see how the by providing the opportunities of exploring Adventurous Activities it can aid the development of Physical Literacy. In the current curriculum for Physical Education (Welsh Gov., 2008) it states the opportunities given by the teaching Adventurous Activities.
“Pupils should be given opportunities to:
1. work collaboratively to refine and adapt their techniques and skills, and apply them safely in increasingly challenging situations, e.g. more difficult terrain, climbs or water conditions
2. prepare for, undertake and review a challenging activity safely, where possible in an unfamiliar environment”.
(Welsh Gov., 2008, pg.29)
By looking at this we can see that the phrases ‘challenging situations’, ‘more difficult terrain’ and ‘unfamiliar environment’ occur. By using this language, it relates to the unpredictability of the affordances given to each pupil. By promoting this unpredictable-ness of the environment it allows for extra stimuli and a challenge of further motor skills. Wainwright and Williams (2022) agree for the need of this inclusion of extra stimulus, by stating that opportunities of learning in an outdoor environment are a “integral part of their learning in natural settings” and can see “results in improved motor development” (pg. 3). By also stating “Landscape provides dynamic and rough playscapes that challenge motor activity” (pg. 3) it shows how the change of environment directly impacts Physical Literacy.

Facilitation of Adventurous Activities and Development of Physical Literacy
When looking at development in Physical Literacy and its crossovers with participation in Adventurous Activities we can look at the different styles of facilitation and how they will affect students progression of Physical Literacy. Heron (1994) states that there are 3 modes of facilitation. Hierarchical, Co-operative and Autonomous Modes. Heron describes them as the following:
“Hierarchical mode. Here you, the facilitator, direct the learning process, exercise your power over it, and do things for the group.
Co-operative mode. Here you share power over the learning process and manage the different dimensions with the group
Autonomous mode. Here you respect the total autonomy of the group: you do not do things for them, or with them, but give them freedom to find their own way, exercising their own judgement without any intervention on your part.”
(Heron, 1994, pg. 8)
By using these different modes of facilitation it will allow for development of different Physical Literary skills. For example using a Hierarchical approach in the planning and early delivery of the session this allows for you impart knowledge and understanding to those participants. Heron (1994) supports this idea of a Hierarchical approach early on by stating “The presumption here is that participants are insecure and dependent in the area of learning, with lack of knowledge and skill, and have little ability to orientate themselves. They will benefit from your command of events.” (pg. 8) By the early use of Hierarchical style of facilitation it will allow them to take on board a certain amount of knowledge and understanding in what the session entails. 
The further you go into the session we can introduce the Co-operative mode of facilitation and allow for the ‘sharing of power over the learning process’. Heron (1994) goes on to confirm this is a good use of this mode of facilitation by stating “more open collaboration with group members may be appropriate in managing the learning process” whilst also saying “Negotiate the curriculum with them and co-operatively guide their learning activities” (pg. 8). This shows that by including them in the decision making and working collaboratively you allow for a more understanding learning environment that will manifest itself into further feelings of competence and confidence in participation.
We can see through the models-based approach (Wainwright and Williams, 2020) that through the use of Challenge by Choice we allow for autonomous mode of facilitation. Challenge by choice may be seen as a “get-out clause for non-participation” (pg. 224) but Wainwright and Williams (2020) believe “it is about raising pupils awareness of how important they are in determining their own learning and success” (pg. 224) by allowing the children to have their own responsibility in their own learning it shows how the autonomous style of facilitation allows for development in not only Adventurous Activities but also the students levels of competence in learning aiding their development in Physical Literacy.


Concluding Evaluation
When evaluating Adventurous Activities contribution to from the preceding paragraphs, there is undeniable link between both Adventurous Activities and Physical Literacy. When initially looking at the definition of Physical Literacy and the different aspects that make up Physical Literacy, we can see that there are a series of transferrable skills that can be transferred from each individual activity from Jurbala (2015) through the development of skills during the “Physical Literacy stages”. Then when looking at Gibson and the “affordances of environment” (1986) we can see how the ever-changing landscape afforded to participants can provide, what Wainwright & Williams (2022) describe as, “dynamic and rough playscapes that challenge motor activity” (pg.3). Moving further on we can see how through delivering sessions, in the differing facilitation modes (Heron, 1994), we allow for further understanding by participants and more confidence and competence in its learners. As well as through this essay it also proves how a models-based approach (Williams &Wainwright, 2020) in Adventurous Activities can benefit the development of Physical Literacy through Challenge by Choice and Experiential Learning. Ultimately this essay finds that shows that Adventurous Activities have a distinct contribution to the development in Children’s Physical Literacy and through its further teaching’s will be “conducive to fostering understanding of the environment as pupils are encouraged to interact with these environments in a meaningful way” (Killingbeck et al., 2007, pg.27). 
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