    OBSERVATION / FIELD NOTES                                  2203993 Janine Jones
 
Appendix 1
	Date and time, year group:
Monday 26th September 2022   9:15am     Year 6

	Where and When: 
I the researcher attended a primary school within the Neath Port talbot district over the course of two days observing a critical incident. The two classes that I engaged with were year four on the first day and reception on the second day. Whilst two of the classes had different pedagogue methods, one method in the year four class was brought to my attention. 
 
 

	What happened: The class size was 33 children, and all were sat in ability groups on four tables. The teacher started the Monday morning lesson by asking child A to get the English textbooks out of the draw. The children each had their English textbook workbook in front of them. The teacher asked the children to listen as they had a lot of work to complete before break time. The teacher began to ask the children collectively what they could remember about the English lesson they had last Thursday. Whilst the children spent a few moments thinking and sharing with their peers about the question, the lower abled group did not converse with each other. The teacher did not ask the children if anyone could answer the question but reminded them that last Thursday was a long time ago and that they will need to be reminded of the topic. The teacher recapped very briefly on the narrative writing of the fiction story Snow White which they had begun last Thursday, then immediately asked the children to link and highlight in red the ‘Introduction’ in the story to the order of sequence on the opposite page. The children were told to start the task. The class became very unsettled with a lot of children asking one another what to do. The teacher looked at a few books and immediately asked the children to stop what they were doing. The teacher told the children that they needed to pay attention and listen as there was a lot of chatting going on and the books, she had looked at were wrong. The teacher reemphasised that listening skills needed to be used in the classroom then mistakes would not be made. The teacher said she would repeat the instructions, and this time everyone was to listen. The children began the task. I noticed that there was a lot of discussion on what was expected of the task between the higher groups, however there was very little interaction and work being completed in the lower group. The Teacher was allocated mainly at the lower ability table and some children from the higher group were found on stop waiting for the teacher’s assistance. 
 
 
 
 
 
 

	Areas of possible exploration:
 Through observing this lesson, I was able to identify the importance of delivering a lesson. The recapping of the lesson was noticeably short and brief considering the children had to remember details from the previous week. Also, the teacher then asked the children to complete the task verbally but did not reinforce the Childrens learning by visually writing the instructions on the board or using the book as a visual learning aid in the first instance. The teacher did reinforce that the children needed to listen, however, I belief that listening was not the issue, the deliverance of the teaching method was, as many of the children were clearer and more confident on the visual learning method. Donaldson’s Curriculum specifies the importance of well-being in Childrens learning, helping to build positive understanding and knowledge to every individual within the classroom. Also, Theorist Dewey (1859-1952) believes that children need clear structure, support, and direction in learning for the children to gain the maximum benefit. Furthermore, Dewey states that educators must deal with the past experiences of the children as the way children learn will affect future learning and experiences. Sigmund Freud ( 1897 ) supports Dewey’s Theory by stating that early experiences plays the greatest role in the shaping and development in education. Schon’s (1991) reflection on action provides a great theory of how educators can reflect on their teaching experiences and reshape the way the lesson is delivered in action and on action, benefiting the educator’s improved method of delivering a lesson and the individual’s ability to develop in a more positive learning. environment. 
 
 
 
 
 
 
 
 
 
 

	 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
Appendix 2
	Date and time, year group:
Monday 26th September 2022      11:AM      Year 4

	Where and When:
Year 4 classroom. 11:am Maths lesson Children return to their seats after outdoor playtime. There are four tables in the classroom, Each table is in order of ability.
 
 
 
 

	Where and When: 
After playtime the year 4 class of 33 children returned back to the classroom. The teacher told the children that they were going to have a maths test. The teacher explained that although the children knew about the maths test the Friday before, their parents were also informed on the same day by text, to go over the 2 x table with their child over the weeked for practice.  The teacher then asked the children to call out the 2 x tables all together. The teacher lead the two times table using a loud and clear voice. Then, the teacher asked the children to count back down from 12x 12 to 1x12, again with the teacher taking the lead. Finally, the teacher asked the children to say the 2x tables in order from 1x 12 very fast to the end 12x12. The teacher give each child a peice of paper  with the plain side facing up, and told the children not to turn the paper over until they were told to. Once all the sheets of paper were given out the teacher asked the chikdren to turn their paper over with the maths test facing them.The 2 x table was not in order on but in random order. The children were told they has 30 seconds to answer each question. The teacher told them to begin. Some children were looking at their peers papers, when the teacher explained that looking at their friends papers will not help them answer the question if their friend has got the wrong answer. The teacher calls out 1 minute left, 30 seconds left, 10 seconds left at the appropriate time, then called out everybody stop and put your pens down. The teacher asks the children to swap papers with somone on their table and mark the work when the right answers are called out. Once the marking had finished the teacher asked the children who had full marks and no wrong answers to bring their sheet of paper to the front of the classroom, so that they could be sent home to the parents via dojo’s online. Five of the children had full marks. Next, the teacher asked  the children if you had up to three wrong answers please bring your sheets of papers to the front, and those children will receive gold stars to go on the maths stars chart along with those chidren who had full marks. Eight of those children had up to three questions wrong. Lastly, the teacher asked the rest of the children to bring their papers and put them on a pile on her desk. I asked the teacher if the 20 remaining children who had more than three wrong had any reward for their individual scores and effort, and the teacher said she would write a comment of good effort when the papers were marked. The teacher further explained that the reward system of sending pictures of work home and gold dtars on the charts encourages the other children towork harder to get their work sent home and put on the classroom star chart. 
 
 
 
 
 

	Areas of possible exploration 
Firstly, during the practice of the 2 x table, I felt that the children may not necessarily have understood the concept of the adding numbers two at a time as the majority of the children had more than three questions wrong. Bruner (      ) believes that children learn through an intellectual education, involving explanation and discovery as opposed to a rote memorization of facts. Furthermore, a curriculum should be taught through problem solving, enquiry and discovery. Bruner further emphasized that these mastery skills encourage the development and mastery of even more powerful skills. The Donaldson curriculum Wales (2022) math principles of progression also states that children should learn mathematical concepts through different representations and be able to explain and express concepts by finding examples such as concrete, visual, digital and abstract learning methods. Finally, there was no real recognition and reward system in place for the children that had more than three answers wrong. Children can lose interest and become despondent when their efforts and participation is not being recognized in a more positive way. I believe children should be monitored, praised and rewarded individually for their progression, as children have different capacities of learning and understanding to various teaching methods. Skinner (   ) devised a positive strategy of reinforcement behavior, believing that a child who is rewarded with positive affirmation and rewards in their learning encourages the individual to repeat the task and improve skill performance. 
 
 
 
 

	Notes: 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
Appendix 3
	Date and time, year group:
Tuesday 27th September 2022   1:30pm   Reception Class

	Where and When: 
After lunch in the Reception classroom. The class consisits of 18 children. The children are sat on the carpet facing the teacher, whiteboard and number line. 
 
 
 
 
 
 
 

	What happened: 
The teacher introduces Dave the dinosaur to the children and asks the children to say ‘Hello’ to Dave. The children laugh and say hello to Dave the dinosaur. The teacher explains to the children that Dave would like some help counting this afternoon and could all the children help him. The teacher counted with the children and used Dave to jump onto each number they counted from 0 to 20. Afterwards the teacher asked the children, could they help Dave count up to ten in Welsh. Next, the teacher explained to the children that Dave needed help to choose a number sequence, to count from a number to a number. The teacher give an example to the children on the number line and asked them to count from number four to number eight. The teacher then asked the children who would like to help Dave this time to make his own number sequence. Child A put his hand up and the teacher asked child A to choose a number for Dave to count from. Child A chose number six to start the sequence and number nine to finish the sequence. The teacher, Child A, Dave the dinosaur and the children all counted collectively. The teacher promoted the children to remember what number they needed to stop on. At the end of the counting Dave the dinosaur would jump up and down when the children remembered when to stop. The teacher repeated this exercise until each child who wanted to help Dave the dinosaur had an opportunity to do so.  
 
 
 
 
 
 
 
 

	Areas of possible exploration:
The teacher used a visual aid to deliver the maths lesson. The children were highly engaged and confident exploring and developing their mathematical skills. The lesson was creative, fun and imaginative for the children to explore mathematical skills and concepts. The teacher was clear with her use of language when explaining the task. The four purposes within the Curriculum for Wales (2022) are driving towards ambitious capable learners who are ready to learn, connect and progress in their learning. Enterprising and creative contributors who apply knowledge in solve problems by thinking creatively and therefore building confident healthy and ethically informed individuals. Jean Piaget (1951) identifies the importance of imaginative play by stating that children build their conceptual knowledge through play using symbolic schemes and planned pretend to learn. 
 
 
 
 
 
 
 
 
 

	Notes:
 
 
 
 
 
 
 
 
 




