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INTRODUCTION:
Underpinning the discussion of the following essay is an observed critical incident. It is important to highlight the meaning of such a term due to differing largely from what it suggests. While the word ‘critical’ traditionally implies a failing or accident (Lister and Crisp, 2007), Tripp (1993) proposes that such incidents are “commonplace events” (p. 24) within everyday professional routine, in which gain criticality through a process of analysis. He continues by claiming these events include anything viewed with having prominence within a wider context, thus can be both negative and positive in nature (Lister and Crisp, 2007). The significance of such incidents is further outlined by Tripp (2011), who claims they enable one to engage in reflective practice. This is particularly integral within the scholastic sphere because subsequent to reflection comes self-awareness and adaptability and thus, the welcoming of professional growth (Griffin, 2003). 
Within this essay, reflective practice will be adopted in the analysis of a critical incident. The context of this incident will be noted following a greater discussion of the role and importance of critical reflection. Subsequently, the incident will be linked to certain areas of the ‘Four Purposes’ and then form the foundations of a small literature review. Following this, consideration of future learning and teaching steps will be discussed before closing with a summation of the essay’s main points. 
THE ROLE OF CRITICAL REFLECTION: 
The significance of critical reflection is well established within literature. As highlighted by Donovan (2007), reflection centres around the use of retrospect in examining one’s actions to inform and better professional practice. While Donovan is commenting on nursing practice here, her views are upheld within more contemporary research based on the teaching profession. For example, Sellars (2017, p.2) quotes reflection to be “the deliberate, purposeful, metacognitive thinking and/or actions in which educators engage in order to improve their professional practice”. When such views are considered in conjunction with the earlier influential work of John Dewey (1933), of whom attributed reflection to open-mindedness, responsibility and wholeheartedness (Bulman and Schutz, 2013), its use as an integral teaching tool is suggested. This is because it appears to induce criticality, self-awareness and adaptability in the bettering of one’s professional practice. 
This personal development of practice is embedded within the Welsh Government’s ‘Professional Standards for Teaching and Leadership’, whereby it is necessitated for the transformation of the Welsh education system. The prominence of critical reflection here is particularly noted under the ‘Professional Learning’ standard, whereby it is correlated to the promotion of professional growth (Welsh Government, 2019). Such growth enables the continual expansion of “knowledge, skills and understanding” (p.16) in which aid with the progression of sound pedagogy (Welsh Government, 2019). In recognising this, the significance of reflective practice within teaching is consolidated, for it evidently supports the development of professional learning and thus, effective pedagogy. This view is further supported when taking into consideration the reformed Welsh curriculum. As proposed by Professor Graham Donaldson, teachers should utilise assessment strategies to not only ensure pupil fulfilment of the four purposes (see Appendix 1), but for self-evaluation (Donaldson, 2015). This self-evaluation enables practitioners to recognise teaching strengths, as well as reflect on what can be done to meet the needs of all learners (Welsh Government, 2019). In understanding this, the importance of critical reflection within education is further pronounced, for it assists with the requirements of not only the professional standards, but the Welsh curriculum also. 
There exist several models that can be utilised when undertaking reflective practice. For example, Driscoll (2006) summarises the process into three elements within his ‘What? Model of Reflection’ (see Appendix 2); these being ‘what?’ (description), ‘so what?’ (analysis) and ‘now what?’ (proposed future actions). While the efficient nature of his model makes the reflective process straightforward, it can be argued that is it overly simplistic. This is insinuated by Driscoll himself who notes the need for the adoption of more complex models if one wishes to better engage and familiarise themselves with reflective practice (Driscoll and Teh, 2001). One such model could be Gibbs’ ‘Reflective Cycle’ (see Appendix 3), through which in-depth reflection can occur in the form of 6 steps. Unlike Driscoll, Gibbs recognises the importance of personal thoughts and feelings within the reflective process for it encourages greater attentiveness (Markkanen et al., 2020). Therefore, proving a more well-rounded and thorough approach to reflection. However, when applied to teaching, it can be argued that it is deficient in its failure to integrate the perspectives of students and other pivotal influences on pedagogical practice, like those of colleagues. This is recognised by Brookfield in his ‘Reflective lenses’ model, whereby self, student and colleague perspectives are integrated with theoretical literature in ensuring utmost awareness of teaching from several vantage points (Brookfield, 2017). While it can be argued that the addition of a parental perspective would also be beneficial here due to some students’ inability to supply fully formed reflections, Brookfield’s model appears inclusive and extensive.  Although all models have their criticisms, they each induce self-awareness and adaptability, thus should be engaged with when critically reflecting. 
OBSERVATION: SCHOOL & CLASS CONTEXT: 
The British Educational Research Association (BERA) foreground the importance of participant privacy within their ethical guidelines; “the confidential and anonymous treatment of participants’ data is considered the norm” (BERA, 2018, p.21). Therefore, in accordance with this, all identifiable information linked to the following critical incident will be anonymised through use of pseudonyms. 
The observation took place in a mixed-gender English-medium Primary school in South Wales. There are currently 582 pupils (ages 3-11) on roll who are divided among 18 classes; including 7 mixed-age classes and a part-time nursery. The school has 18 full-time and 4 part-time teachers, as well as 16 full-time and 5 part-time supporting staff members. The school’s three-year rolling average of pupils eligible for free school meals (FSM) is 6% which is significantly lower than the national average of 19%. Furthermore, it has been identified that 11% of pupils have additional learning needs (ALN) which is again lower than the national average of 21% (Estyn, 2018). 
The critical incident was recorded following lunchtime at 1.15pm. The classroom environment was lively but controlled, with students happy and engaged. This observation occurred in a year 1 classroom, whereby the pupils were split into 4 groups completing a carousel of activities. These activities included reading with teacher 1, creative activities in the ‘Independent Area’, free-play inside and free-play outside. Teacher 2 monitored the three groups who were not reading. The incident was observed with group X outdoors. This group consisted of 7 pupils and teacher 2 was present during the time in which the incident occurred. 
CRITICAL INCIDENT LINKED TO DONALDSON’S FOUR PURPOSES: 
The following incident occurred between teacher 2, child A and child B during outdoor free-play. Child A was playing on a toy digger and engaging in imaginative play. Teacher 2 asked child A the colour of the digger, to which they replied “yellow”. Subsequently, teacher 2 asked for the colour in Welsh through simply saying “Cymraeg?” in a questioning tone. Child A responded correctly by saying “melyn” and as a result, received praise in Welsh; “Da iawn child A!” (teacher 2). Following this interaction, child A turned to child B playing behind them and said, “I know all of my Welsh colours” and began singing “the colours of the rainbow” in Welsh. When child B replied saying they could not remember all of the colours, child A repeated the song in a slower manner, ensuring child B was able to follow along. Subsequently, they both sang the song together once more with confidence and again, received praise from teacher 2. 
Elements of this incident demonstrate a clear link to two of the four purposes proposed by Donaldson in the reformed Curriculum for Wales. These being: 
1) Ambitious, capable learners
Some of the constituting aims of this purpose are for students to seek and enjoy challenge, as well as possess the skills needed to expand knowledge and apply it flexibly (Donaldson, 2015). When these are viewed in conjunction with the above incident, it is evident that both child A and B are fulfilling these. For example, both students show their desire to challenge themselves, with child A progressing beyond what their teaching was asking by showing and recalling knowledge of all their Welsh colours. Furthermore, child B recognises their lack of knowledge here and so seeks the challenge of learning their colours through engaging with child A and their song. As a result of this, child A is demonstrating their ability to apply knowledge flexibly through the form of play and child B their ability to expand knowledge. Arguably one of the most significant elements of this incident is the use of the Welsh language. Not only is this supporting this purposes’ aim of “communicate effectively in different forms and settings, using both Welsh and English” (Donaldson, 2015, p.29), but is on a wider scale, aiding Wales’s national strategy of developing greater number of Welsh speakers (Welsh Government, 2017). 
2) Healthy, confident individuals
There are elements of this incident that also uphold several of the aims under the ‘healthy, confident individuals’ purpose. The most evident of these being “take part in physical activity” (Donaldson, 2015, p.30), for the interaction took place during free-play outdoors. Furthermore, child A particularly showcased their growth of “mental and emotional wellbeing by developing confidence, resilience and empathy” (Donaldson, 2015, p.30), for they utilised their empathy in acknowledging child B’s struggle and aiding them accordingly. In doing so, child A was simultaneously developing child B’s confidence in their understanding of Welsh colours, thus encouraging child B’s achievement of this aim also.  Not only this, but through such collaboration, both children evidenced their ability to form positive relationships; an integral aim for this curriculum purpose. 
LITERATURE REVIEW: 
There are several themes arising from the observed critical incident that can be explored. This literature review will focus on those of social learning and wellbeing through consideration and evaluation of several sources. 
Social learning
The significance of social learning within the scholastic sphere is well-established. For example, the reformed Welsh Curriculum notes its ability to positively aid learning and development (Donaldson, 2015). In recognising scholarly research on social learning, reasoning for this is understood. Two of the most influential theorists in the discussion of this are Piaget and Vygotsky; both of whom fall within the constructivist school of thought. Piaget’s epistemology focuses on the individual in the learning process, whereby engagement in the environment enables the construction of schema (Cooper, 2022). Cooper (2022) continues by noting Piaget’s belief that all young people pass through four consecutive stages as part of this process; these being sensory-motor, preoperational, operational and formal reasoning. While Cooper (2022) supplies a useful overview of Piaget’s theory, she fails to highlight several issues in which undermine its credibility. Perhaps the most notable of these being his naïve assumption that all individuals pass through these stages at the same time (Genovese, 2003; Lourenço, 2016). For example, Cooper (2022) notes Piaget’s claim that children within the preoperational stage (ages 2-7) tend to play with and talk to themselves, rather than engaging with others. While this may be the case for some, it is not for all. This is shown by Wood (2014), of whom within her small-scale study investigating the free-play choices of ‘Foundation Stage’ children, highlights the pro-social and collaborative relationship between the majority of participants. This is consolidated when integrating the above critical incident whereby children within Piaget’s ‘preoperational stage’ positively engaged with one another to develop learning in a playful manner. In recognising this, inadequacies in Piaget’s theory are further pronounced. Therefore, it can be suggested that the work of Cooper needs to be cross-referenced with others to allow for the establishment of a well-rounded overview of Piaget’s social learning theory. 
Unlike Piaget, Vygotsky recognised this collaboration as paramount within social learning. At the heart of his theory is the ‘Zone of Proximal Development’ (ZPD), defining it as the distance between what an individual can and cannot do independently (Vygotsky and Cole, 1978). Social interaction occurs within this zone between the learner and a ‘More Knowledgeable Other’ (MKO) to aid in the construction of knowledge and thus, psychological development (Vygotsky, 1987; Lantolf, 2008). The broad implications of the word ‘other’ here does not limit such assistance to a teacher, but implies that any more able member of society, whether that be a parent or peer, is able to support learning (Shabani, 2016). In order to allow for such interaction, Vygotsky believed play to be a leading activity in learning and thus encourages educators to utilise it where possible (Vygotsky, 2016). The benefits of play on child development are further upheld within more contemporary research, like that of Taylor and Boyer (2020), whose evidence-based study recognises the holistic benefits of play-based and active learning for young individuals.  When noting this, it is understood why modern learning environments have become more free-flowing to allow for greater pupil engagement, interaction and active learning (Adedokun et al., 2017; Talbert and Mor-Avi, 2019). Although both Adedokun et al. (2017) and Talbert and Mor-Avi (2019) are predominantly commenting on secondary and higher education here, their findings are evidently transferable to primary education also. This is apparent when integrating educational frameworks, like that of the ‘Foundation Phase’, in which promotes the creation of rich and active environments to foster positive learning opportunities both within the indoors and outdoors (Welsh Government, 2015). The active learning opportunities particularly supplied by the outdoors is further explored by Davis, Rea and Waite (2006), of whom note the beneficial impact of outdoor engagement on interpersonal and communication skills through inducing greater collaborative and social learning. Such collaboration is integral in the eyes of Costa, of whom notes the significance of thinking interdependently within his ’16 Habits of Mind’; a set of dispositions in which describe effective learners and thinkers (Costa and Kallick, 2008). When collating the above information, it can thus be postulated that pupil engagement with both their environment and peers is integral for development and thus should be encouraged where possible within pedagogy. 
That being said, this encouragement proves difficult with the growing pressures of the digital age. The prevalence of technology within modern education is made conspicuous within the reformed Welsh curriculum, with ‘digital competency’ forming one of the three cross-curricular skills (Donaldson, 2015). Here it is claimed that digital technologies should be utilised to “communicate, find and analyse information” (Donaldson, 2015, p.29). However, a significant pedagogic concern revolves around the struggle in developing individual technological skill, whilst simultaneously encouraging students to think and learn collaboratively through digital tools (Hill, Song and West, 2009; Levitt and Piro, 2012). Although Hill, Song and West (2009) and Levitt and Piro (2012) are commenting prior to the suggestions of Donaldson, to the researchers knowledge there is still no contemporary research in which investigates and evidences how teachers successfully mitigate this concern to ensure effective social learning and the growth of pupil technological skill. A further hinderance regards availability and richness of outdoor learning environments. To assume all schools have access to rich outdoor spaces is a naïve assumption (Waite, 2010) and thus, can hinder the frequency of integral social learning. That being said, Marchant et al. (2019) note how engagement in the outdoors, whether that be school grounds, forests or other local areas, has universal impact on children and their collaborative skills, regardless of location. Thus, implying that the outdoors should be engaged with, irrespective of the quality of the space, for it has pivotal influence on social learning and peer engagement. When amalgamating the above concerns, it can be argued that to ensure social learning remains paramount within modern education, it is imperative that practitioners focus on developing digital competency both individually and collaboratively, as well as engage with active and outdoor learning where possible. 
Wellbeing
The collaboration induced by social learning has significant impact on wellbeing. As quoted by UNICEF, child wellbeing refers to: 
[…] health and safety, their material security, their education and socialisation, and their sense of being loved, valued, and included in the families and societies into which they are born. 
                                                                                                                               (UNICEF, 2007, p.1)
In recognising this, the simultaneous relationship between wellbeing and education is implied. Although such a definition is 15 years old, its continued relevance to current education is evident when integrating the position of ‘Health and Wellbeing’ as one of the 6 ‘Areas of Learning and Experience’ within the Welsh curriculum (Donaldson, 2015). When highlighting literature discussing the impact of good wellbeing on a child’s holistic development, reasoning for this is better understood. For example, both Herrman and Jané-Llopis (2012) and Spratt (2016) evidence the growth in pupil resilience falling subsequent to good physical and mental health. Such resilience induces greater self-positivity and confidence in ones abilities, encouraging more effective learning, which in turn has profound benefits on progression (Spratt, 2016). As noted within more contemporary research, supportive teacher and peer relationships are essential in the development of such resilience (Neville et al., 2019). Thus, reinforcing the importance of collaboration within education, for it leads to the formation of positive relationships. This is furthered when noting Maslow’s ‘Hierarchy of Needs’ (see Appendix 4). As a humanist, Maslow maintained the belief that all individuals have the desire to achieve self-actualisation; the ability to experience self-growth to better oneself (Greene and Burke, 2007). In order to reach this, five needs must be met, one of which being ‘belongingness and love’ in which refers to the establishment of relationships (Greene and Burke, 2007). Thus, again indicating that education should encourage collaboration, for it aids in the development of relationships, resultantly assisting with the achievement of self-actualisation and personal growth; both of which encourage resilience and good wellbeing. 
To continue, Maslow suggests that if an individual is within an environment that fails to meet these needs, their ability to function healthily will be impeded (Kaur, 2013). That being said, his hierarchy presents an evident shortcoming with regards to its psychological needs tier. Although he references the importance of physical needs here, like that of food and water, he overlooks the importance of physical activity (Hale et al., 2019). This is arguably one of the most important needs to be met where wellbeing is concerned in order to ensure the healthy functioning of an individual (Reynolds, 2001). Not only does engagement in exercise undoubtedly aid with physical health, but has profound implication on mental health also (Mandolesi et al., 2018). As identified by Raglin (1990), there are correlations between physical activity and raised self-esteem and confidence, as well as decreases in anxiety. Although Raglin’s findings are over 30 years old, such views are maintained within a body of contemporary academic research (Sharma et al., 2006; Dunn and Jewell, 2010; Mikkelsen et al., 2017). When such research is considered in conjunction with that based on physical activity and cognitive abilities, further reasoning is given in support of the benefits of exercise for healthy functioning. For example, there exist a plethora of studies evidencing the improvement of memory and control processes following exercise (Kramer et al., 1999; Chieffi et al., 2017); both of which aid in the academic progression of young individuals (Voss et al., 2011). When collating the above information, it can thus be postulated that the beneficial impact of physical activity should not be dismissed in terms of an individual’s needs. As shown through studies, it is of huge significance to one’s physical and mental wellbeing and thus, healthy functioning. This is consolidated when integrating Dan Siegel’s ‘Healthy Mind Platter’, whereby physical time and play time constitute two of the seven key activities necessitated to educate the mind (Siegel et al., 2014). In recognising this alongside the above research, it can be suggested that physical activity be engaged with where possible within education to ensure practitioners are maintaining the holistic wellbeing and healthy functioning of their students in assisting optimal development. 
REFLECTION, EVALUATION & NEXT STEPS: 
Within the previous discussion of the role of critical reflection, three reflective models were noted. While both Gibbs and Brookfield encourage more extensive reflection within their models, Driscoll’s model proves more applicable when reflecting on the above observed critical incident. This is because my position as a student teacher ensured I maintained a passive role within the learning environments placed into, thus engagement with professional practitioners and students was limited. That being said, when reflecting on my own future practice, these models will be utilised to ensure I am continually developing professionally. 
As stated above, Driscoll (2006) proposes three integral questions when reflecting:
1. “What?” – description of the event. 
2. “So What?” – analysis of the event and what you have learnt from it. 
3. “Now What?” – Future suggested actions following the event. 
The first of these questions has been answered above when recalling the incident and the context in which it occurred. Therefore, the following discussion will focus on question 2 and 3. As indicated within the literature review, the observed critical incident aligns with two key themes; these being social learning and wellbeing. As premised by Vygotsky (1987), collaboration is integral for learning because knowledge is best constructed through the aid of others. However, this aid is not limited to a teacher, but rather can be possessed by any more knowledgeable other (Vygotsky, 1987). Within the incident, this aid manifested in the form of peer assistance, whereby child A recognised child B’s struggles with the Welsh colours and subsequently helped through repeating the song. This interaction occurred during free-play; an integral catalyst for social learning in the eyes of Vygotsky (2016), for it encourages greater interaction between peers. Not only this, but this free-play took place outdoors, which as highlighted by Davis, Rea and Waite (2006), is of further assistance in the production of collaboration through generating interpersonal skills. This collaboration is significantly prominent in the eyes of Costa, who believes that being able to think interdependently is one of the 16 ‘Habits of Mind’ in which constitute a good learner (Costa and Kallick, 2008). When collating this with the Welsh curriculum purposes, it is apparent that child A and B were upholding that of the healthy, confident individuals purpose, for they demonstrated their ability to collaborate and form positive peer relationships. In recognising this, I have come to understand the importance of social learning within education, thus will ensure collaborative opportunities underpin my pedagogy. In response to Driscoll’s third question, I would not suggest any changes be made to the critical incident for it positively demonstrated the teacher’s recognition of the importance of peer engagement, play and the outdoors. This recognition I plan to carry into my own practice in ensuring the establishment of positive relationships. These positive relationships will not only be present among the children in my class, but between myself and the children, as well as myself and other colleagues also. In doing so, I will be ensuring I maintain the professional teaching and leadership standard of ‘collaboration’ to improve my pedagogy and the learning experiences of my pupils (Welsh Government, 2019). To further uphold this, I will address the issues of digital technology and quality of outdoor spaces as highlighted in the literature review, by ensuring I am innovatively thinking of ways to develop digital competency both individually and collaboratively, as well as utilising all surrounding outdoor spaces, no matter the quality or size. 
The literature review also recognised the importance of collaboration for wellbeing, subsequently noting the influence of good wellbeing on development. While wellbeing was not directly observed in the critical incident, it is clear to see how it was supported by the incident. For example, Neville et al. (2019) highlights the importance of supportive teacher and peer relationships for wellbeing; both of which underpinned the critical incident. As a result of these relationships comes a growth in pupil resilience and confidence, which induces greater learning and development (Spratt, 2015). Not only was mental wellbeing supported within this incident, but physical wellbeing also through occurring during outdoor free-play. As recognised by Voss et al. (2011), engagement in physical activity aids with academic progression due to furthering memory and control processes (Kramer et al., 1999; Chieffi et al., 2017). This growth in memory was particularly identifiable within child A, whereby they were able to remember and recall all of their Welsh colours through a previously learnt song. This also demonstrates that child A is maintaining the ambitious, capable learners curriculum purpose by having applied their knowledge flexibly through play. When amalgamating all of the above, the importance of good wellbeing for development is proven integral, thus will be at the forefront of my practice. Subsequently, both indoor and outdoor learning will be integrated where possible, to ensure my future pupils are given every opportunity to play and engage with their peers, as was observed through the critical incident. In doing so, I will be abiding by the ‘pedagogy’ professional teaching and leadership standard in ensuring my teaching approaches benefit all learners, their wellbeing and holistic development (Welsh Government, 2019).
CONCLUSION:  
To conclude, this essay has highlighted the role and importance of critical reflection through analysis of an observed critical incident. Subsequent to this analysis came recognition of the importance of social learning and wellbeing within pedagogical practice. The literature review indicated the need for collaboration in support of both of these, for it induces interpersonal skills, confidence and effective learning. Such collaboration is heavily generated through play and both active and outdoor learning opportunities, thus indicating the need for teachers to utilise this learning within their practice. In doing so, teachers are fulfilling the ‘Professional Teaching and Leadership Standards’ by ensuring their pedagogy benefits the holistic wellbeing and development of their learners. 
To further support these standards, it is integral for teachers to become reflective practitioners. Through reflection, teachers are able to advance professionally through becoming more self-aware and adaptable. As a result, students are continually supplied with effective pedagogy that encourages them to meet the four curriculum purposes and reach their full potentials. Therefore, within my future practice, I will regularly engage in reflection through adoption of several of the models noted above. 
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Appendix 2: Driscoll’s ‘What?’ model of reflection
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Appendix 5: Critical Incident observations

Record 1
	Date and time, year group: 26/9/22 at 9.30am, year 4. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Upon entering the classroom the children were sat on the carpet facing the interactive whiteboard, which displayed the lesson focus. The subject/ AOLE was mathematics, centring around partitioning numbers. After a period of time on the carpet, the children moved to tables. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

[bookmark: _Hlk115199638]Following a brief recap, the mathematics work was divided into 3 “Chilly Challenges”, including “medium”, “hot” and “spicy” (each challenge increasing in difficulty). The students were given the choice to pick which challenge they felt they were able to do and go sit on a corresponding table to complete their worksheets. Teacher 1 sat with the “medium” challenge table throughout the session. Here the teacher utilised sentence and question prompts to test the children’s knowledge and understanding and aid them in completing the “medium challenge worksheet” (e.g., “Remind me, what’s the first thing we have to do here?”). On occasion, the teacher was working closer with the students struggling on the table. While this occurred, the remaining students aided each other. For example, student A said to student B “What’s 3 add 4?”, to which student B replied “7!”, leading student A to say “oh so we add 7 to 110?”, with student B replying “yeah!”, subsequently leading student A to reply with “so the answer is 117?” and student B responding "I think so!”. Teacher 1 then praised the students “Bendegedig student A and student B!” upon hearing their collaboration in answering the sum. 

Sum was as follows: 

                                            53                              +                                 64




        50 + 60 = 110                                                            3 + 4 = 7 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Child- centred learning through being given the choice to pick which level they wanted to work at. 
· Assessment for Learning – throughout the whole lesson the teacher was utilising AfL strategies. Formative assessment techniques to constantly regulate learning – e.g. quality of questions and talk and use/ quality of feedback. 
· 16 Habits of Mind – Evident one being “thinking interdependently” here for the pupils were working together. 
· Constructivist school of learning. – Scaffolding, ZPD and MKO. Here both the teacher poses as a MKO and scaffolder, as well as student B. Both aid in bridging the gap between what students (student B) can and cannot do. 
· Maslow’s Hierarchy of Needs – Esteem needs (feelings of accomplishment). 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Busy/ lively classroom, but controlled. 
· First lesson after assembly – students are engaged and ready to start day. 
· Classroom is colourful and displays are inciteful, but not cluttered. 
· All directions made by teacher are clearly communicated. 
· If class does get too loud for optimal learning, teacher rings bells to which all children immediately quieten down (classical conditioning – Pavlov). 
· Children sat in groups based on a level they think is suitable. 
· 30 children in class. 





Record 2
	Date and time, year group: 26/9/22 at 1.15pm, year 1


	Where and When: Context of the observation – subject/AOLE, general classroom context

Upon entering the classroom after lunch, children were sat on rug with teacher 1 sat in front of them and teacher 2 sat beside them. Following a “speed sounds pack” starter activity, the children were separated into their groups (these were Welsh colours). 1 group went into the foyer with teacher 1 to read, another went outside, another in the “Independent Area” to do dragon egg designing and the final having “free choice” inside the classroom. This worked in a carousel fashion, enabling each group time for every activity. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Group X were outside engaging in imaginative play. Student A was playing on a digger and when asked by teacher 2 what colour the digger was, they replied “yellow”, to which teacher 2 replied “Cymraeg?” resulting in the child saying “melyn!” and the teacher giving praise; “Da Iawn!”. Following this interaction, Student A turned to a group of peers and said, “I know all of my Welsh colours” and started singing the “colours of the rainbow” in Welsh. When student B replied saying they couldn’t remember all the colours, Student A repeated the song in a slower manner, ensuring student B was able to follow along. Subsequently, they both sang the song once more together. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Learning through play (Piaget and Vygotsky) 
· Habits of Mind – learning interdependently (Student B learning Welsh colours from student A).
· Welsh language development. – Curriculum links. 
· Social constructivism (Vygotsky) - ZPD and MKO.  
· Dan Siegel’s “The Healthy Mind Platter” – Physical time, play time and connecting time all needed to “educate the mind”. 
· Links to new curriculum and the four purposes (ambitious, confident learners etc...)
· Outdoor engagement. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Busy, positive environment – all children are content. 
· Controlled environment.  
· Bright and colourful room. 
· Displays in alignment with the current class topic. 
· Class divided into small groups (collaborative learning). 
· Directions are clear and easy to follow. 
· 28 children in class. 





Record 3
	Date and time, year group: 27/9/22 at 9.55am, year 6. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Children were sat on their pre-set tables after arriving back from assembly and were engaging in discussion about single-use plastic in preparation for a video as part of their literacy and communication lesson. However, it is apparent that this lesson drew on additional learning areas, like that of health and wellbeing and humanities. Before the video was played, 3 pupils were called to a keyboard lesson and left quietly. Teacher 1 played the video and the children made notes in preparation to answer set questions. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher 1 was about to start the informative video, however an additional member of staff came to collect 3 pupils for a keyboard lesson. The children left quietly with teacher 1 saying “enjoy guys!” and then playing the video. The children were told to make notes during the video in preparation to answer their set questions. Following the video, the children were made to write down 4 questions and answer them in around 50 words each. At 10.20am, the three keyboard pupils returned and sat quietly in their seats. This return was acknowledged by teacher 1 at 10.25am. Subsequently, teacher 1 told the 3 students to start answering the questions using their peers’ video notes. At 10.35am the children were dismissed for morning break, returning at 11am. At 11am, teacher 1 told the three keyboard students to write in the corner of their page “(keyboard)” to account for their lack of question answers. Following this, the class proceeded with their next lesson. The researcher is unaware if the keyboard pupils were given opportunity to finish their question answers later in the day. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Child-centred learning – allowing children the opportunity to explore interests through musical lessons etc. 
· Social learning – scaffolding from others and their notes (Vygotsky, ZPD and MKO). 
· Curriculum for Wales links – the four purposes. For example, the class focus is encouraging children to become ethical, informed citizens through developing understanding of sustainability. Furthermore, confident individuals and creative contributors for those who engaged in additional musical lessons. 
· Curriculum for Wales links – the 6 AoLEs. For example, literacy, language and communication evident within the classroom and expressive arts apparent in terms of those taken for musical instrument lessons.  
· Teaching and leadership standards – effective pedagogy and leadership through recognising the needs and interests of all learners – those going to music lessons were enthusiastically told to enjoy themselves for example. Here the positive relationship with class members is evident (good leadership). 
· Maslow’s Hierarchy of Needs – self-fulfilment needs through pupil engagement in musical lessons. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Calm, positive and controlled environment. 
· All children are content and engaged – clear positive peer-teacher and peer-peer relationships. 
· Bright, colourful and organised displays. 
· 5 tables of students – students given choice over where they sit. 
· All directions clearly articulated and repeated if needed. 
· Enthusiastic environment where all children are included in discussions. 
· 22 pupils. 
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