


A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
1. Introduction  
Critical reflection is a vital tool used within many industries to challenge misconceptions about personal beliefs, feelings towards situations, knowledge, the way in which we view different events and issues and allows us to examine our own personal biases (Ayres, 2017). This essay uses critical incidents (as described by Tripp, (2102)) as the form of critical reflection. The incident witnessed was a pupil singing seemingly unaware of their behaviour. Throughout the day it became clearly apparent that a child in the class was singing out loud without realizing they are doing it. The teacher tells the student not to sing in class as it is a distraction, and although being told repeatedly to stop the child in question continues clapping and singing constantly. As the distraction continues the other students voice their frustrations directly to the child. Through analysis of peer reviewed articles government websites, books and other sources reflection will be made on the root cause of the incident and possible reasons for the delivered outcome. Once analysed a series of evaluations will be made before suggesting next step practices for moving forward. The research avenues selected will also be referred to in regards to the four purposes of the new curriculum and professional teaching standards.  
2. The role of critical reflection
One of the main tools used, to improve on teaching practices, and classroom behaviour and management is critical reflection (Calderhead and Gates, 1993; Dymoke, 2013). There are three questions that need answering at this point: What is critical reflection? Why is critical reflection used? And what place does critical reflection serve in an educational setting?
Critical reflection is a method used to challenge preconceptions and biases in our assumptions regarding many aspects including personal beliefs, feelings towards situations, knowledge, the way in which we view different events and issues and allows us to examine our own personal biases (Ayres, 2017). Therefore, critical reflection is a tool which can allow professionals to modify the way they think about a topic and allows changes in behaviour to improve on practices (Calderhead and Gates, 1993). There are many models of critical reflection including. Kolb reflective cycle (1984), this reflective cycle. Involves of doing an experiment, asking how and why you gained your results, making judgement on the results, and reviewing learned concepts. Gibbs reflective cycle (1988) that uses six distinctive stages you go through when you encounter an incident. Schön model (1991) which describes reflection in action, as the incident happens, and reflection on action, thinking about the incident after it happens. Driscoll model (1994), utilises the “What? So what? Now what?” method of reflection. Rolfe et al Framework for Reflexive Learning (2001) again based on “What? So what? Now what?” centred on the three questions, but repeats these questions at three descriptive, theoretical, and activity-based stages, with progressively deeper reflection at each stage. Atkins & Murphy model [1993] used for deeper reflective purpose based on previous knowledge and assumptions. Brookfield Personal development model (2005) which analyses a situation from various viewpoints using four lenses: self, student, colleague, and research. Johns’ Model for Structured Reflection (2000) an organisational reflective model which examines a situation in terms of the environmental context through a series of unordered questions. And Mezirow model of transformative learning [1981-1997] is a personal development model. That entails critically evaluating your assumptions and deeper reflection. This model utilises viewpoints, reflection on content, reflection on process and reflection on premise  
In terms of education, critical reflection is a vital tool to improve on all aspects of teaching practices. Educational practitioners use critical reflection regularly to reflect on the way they teach, the way to conduct themselves with different types of students including; students with additional learning needs (ALN) and students who are more abled and talented (Ayres, 2017; University of Waterloo, 2021), the material being taught and when to differentiate the type of work given to students, how to deal with different behaviour types, the rate and success at which students achieve personal and set targets. This essay uses critical incidents (as described by Tripp, (2102)) as the form of critical reflection. At this stage it has to be pointed out that an incident in itself is not critical, it is the questioning and analysis of predisposed assumptions and biases about the unfolding incident. These incidents may be mundane or explosive, subtle or obvious, and a result of interactions by students or members of staff within the school setting (Tripp, 2102). Additionally, the root of the incident may be in the classroom or other school setting, however, the core trigger for an incident may stem from external source, i.e., a disagreement with a family member, lack of sleep, hunger, or additional needs such as mental health diagnosis, mental health medications kicking in or wearing off or an interaction on the way in to or out of school which has been left unresolved (Calderhead and Gates, 1993). In these cases, having a better understanding of root causes can be a vital tool to get students back on track with continuing their day in education and further achieving set targets. For this reason, the ability to research for causes is vital skill to improve pedagogy, the quality of education for students and improves a teachers approach to delivering lessons in a suitable manner for all involved(Calderhead and Gates, 1993; Tripp, 2102). 
3. Observation school and class context 
Adhering to the guidelines set out by The British Educational Research Association (BERA), the confidential and anonymous treatment of all participants’ data is deemed the normal practice for this form of research” (BERA, 2018). Therefore, the school, and any members of staff or pupil, observed within this professional bridging experience, have deliberately been described in such a way that complete anonymity for all parties is achieved. 
The observation took place in an English medium, mixed gender, comprehensive (Secondary) school (My Local School, 2021) serving communities of eastern Swansea and surrounding wards (Estyn, 2020). The population of the school has expanded gradually in recent years with 1041 students enrolled at the school in 2021 (My Local School, 2021), ranging between the ages of eleven and sixteen (Estyn, 2020; My Local School, 2021). This enrolment includes 54.56% boys registered and 45.44% girls registered at the school (Estyn, 2020; My Local School, 2021). 
The school reports: a mean of 30.20% in pupils that have additional needs (Estyn, 2020; My Local School, 2021). This is significantly higher than the national average for secondary schools within Wales (Estyn, 2020) and the local authority (My Local School, 2021) of these 30.20%, ca. 5.25% have statements of special educational needs (Estyn, 2020; My Local School, 2021), 14.70% have a school action plan (My Local School, 2021) and 11.20% have a school action plus plan in place (My Local School, 2021), all of which are significantly higher than national average for secondary schools within Wales (Estyn, 2020) and the local authority (My Local School, 2021). Approximately 31% (Mean) of attending pupils are in receipt of free school meals, this is significantly higher than the national average for Wales at ca. 17.5% (Estyn, 2020; My Local School, 2021). Relatively few students use the Welsh language at home and around 12% (Mean) speak English as a second language. Approximately 17% (Mean) of students are form black, Asian and minority ethnic backgrounds (Estyn, 2020; My Local School, 2021).
4. Critical incident linked to Donaldson’s Four Purposes
The incident witnessed was a pupil singing seemingly unaware of their behaviour (See table 1 (Appendix 1)). Throughout the day it became clearly apparent that a child in the class was singing out loud without realizing they are doing it. The teacher tells the student not to sing in class as it is a distraction, and although being told repeatedly to stop the child in question continues clapping and singing constantly. As the distraction continues the other students voice their frustrations directly to the child, and although completely acknowledged continues to sing as if nothing has happened. However, this engagement by other students is what stops this behaviour, as the child is much more engaged when other learners include them in the conversation and general happenings within the classroom. It was indicated that the student in question has ALN’s, there does appear to be conflict between the emotional needs of the learner singing, and the ability of others to concentrate on the task in hand. 
When considering which research to consider with this incident, there are many avenues which could be followed. However, with this being a relatively small literature review, I have chosen to focus on the role of student inclusion and how this affects their wellbeing and engagement with referral to behaviour models and additional learning needs at the core of the discussion. This will directly link to all four of Welsh curriculum purposes in some way. 
Ambitious, capable learners who: set themselves high standards and seek and enjoy challenge, are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts, can communicate effectively in different forms and settings, using both Welsh and English and are ready to learn throughout their lives (Donaldson, 2015; Welsh Government, 2021). 
Enterprising, creative contributors who: lead and play different roles in teams effectively and responsibly, express ideas and emotions through different media, give of their energy and skills so that other people will benefit and are ready to play a full part in life and work (Donaldson, 2015; Welsh Government, 2021). 
Ethical, informed citizens who: find, evaluate, and use evidence in forming views, understand and exercise their human and democratic responsibilities and rights, understand, and consider the impact of their actions when making choices and acting, respect the needs and rights of others, as a member of a diverse society and are ready to be citizens of Wales and the world (Donaldson, 2015; Welsh Government, 2021). 
Healthy, confident individuals who: are building their mental and emotional well-being by developing confidence, resilience, and empathy, take measured decisions about lifestyle and manage risk, have the confidence to participate in performance, form positive relationships based upon trust and mutual respect, face and overcome challenge, have the skills and knowledge to manage everyday life as independently as they can and are ready to lead fulfilling lives as valued members of society (Donaldson, 2015; Welsh Government, 2021).
However, one aspect needs to be defined beforehand. According to Data Cymru (2021), the legal definition of Additional learning need (ALN) is: 
“Children and young people with learning, physical or sensory needs that make it harder to learn than most children of the same age.”
One such additional learning need identified as being a barrier to learning is inclusion/exclusion (Panagiotopoulou et al., 2020; Peer & Reid, 2012), this barrier to learning can be both institutional and/or social exclusion and has been reported to have significant impact on a learner’s emotional wellbeing (Peer & Reid, 2012). 
When referring to the teachers’ standards; ALN, ALN provisions and whether mainstream is the right environment for the child, appropriate level of tasks, barriers to learning, frustration for a child learner, and learners’ emotional needs all identify as pedagogy, under refining teaching, and differentiation (Welsh Government, 2019). Classroom behaviour and expectations and classroom management identify as pedagogy, under refining teaching and managing the learning environment (Welsh Government, 2019). And peer review, praise and reward, consequences and reinforcement, and inclusion fall under the teaching standard of learning theories and Innovation, under developing new techniques (Welsh Government, 2019). 
5. Literature review 
Inclusion
Inclusion in education is vital if pupils are to reach their full potential. However, this needs to be adopted by the school and other students. It is particularly interesting that the other students within the scenario were able to connect with the cues of the singing learner. A study by Panerai et al. (2009) Revealed that inclusivity by the school had a positive effect on a learner’s abilities, but inclusivity alone will not be enough to sustain long term engagement. Learners also need social inclusivity by peers to allow the building of meaningful relationships (Kauffman and Hornby, 2020). As well as a structured individualised educational scheme to allow progression planning to allow for realistic goals and targets. These targets must be realistic and achievable, as well as engaging enough to promote progression (Kauffman and Hornby, 2020; Panerai et al. (2009). 
Wellbeing
Wellbeing is widely described in many reports and peer reviewed articles. However, trying to find a definition of child well-being seem particularly difficult (Amerijckx, et al. 2013).  The relationship that children have with wellbeing and learning is closely interwoven. With the school, staff and students becoming a major part in everyday life and providing a major source of safety and structure for all learners. With school settings being such a major part of a young person’s life, it has a major impact on a learners social, emotional and behavioural wellbeing (Gutman and Feinstein, 2008). Gutman et al. (2017) states that the relationship between learning and wellbeing can be used as a prediction tool of wellbeing for secondary settings as learners develop and mature. with boys, the influence of learning in primary school has the greatest impact on behavioural traits of their later wellbeing, however for girls it is more foretelling of the social traits in wellbeing (Gutman et al., 2017). At the same time a child’s wellbeing directly impacts a child’s ability to learn. As schemas are formed through more complex thinking and thinking of higher order, more and more links are formed to explain the wider aspects of life. The same three: social, emotional, and behavioural wellbeing, described by Gutman and Feinstein (2008) are now major components of structure which allows a learner to cope with everyday life. When the balance of a learners wellbeing in out of synch, this causes stresses to the learner and may cause an inability to perform in a classroom setting. In order to try and gauge a student’s level of wellbeing, the Leuven scale of emotional well-being and involvement was developed for teaching professionals to gain knowledge about students and allow for forward planning in tasks(Laevers, 2007). 
The Leuven Scale
The Leuven Scale (Laevers, 2007) developed by Professor Ferre Leavers is a five-point scale that allows educators to assess emotional well-being and involvement, critical elements of learning progression and development. According to Leavers, children in a high condition of 'well-being’ are relaxed and confident in their environment. Whereas children with low amounts of well-being may seem anxious, making sustained learning difficult. Similarly, high degrees of 'involvement' - characterised by interest, fascination, profound satisfaction is an indicator of higher ordered, meaningful learning experience. 
The Leuven scale for emotional well-being dictates that a learners wellbeing is extremely low, when the learner shows signs of distress, withdrawal, fear, unfriendliness, and may act aggressively, hurting themselves or others. Low, when the learner seems uneasy and display a slumped posture. Moderate when the learner has a neutral expression and demeanour. High, when the learner looks happy, cheerful, and satisfied. Extremely high when the learner is lively, smiling, and confident, and shows no signs of anxiety or stress. Their actions are impulsive and meaningful, and they may appear to chat to themselves, hum, displaying ease with themselves (Laevers, 2007).
The Leuven scale for levels of involvement dictate that when a learners involvement with tasks is extremely low, the learner may seem absent-minded and displays a lack of energy, wandering around aimlessly and doing repetitive actions.  Low when they are easily distracted, slipping from focused on a task when watched to periods of absent-mindedly looking around them. Moderately when the learner appears to be engaged in an activity but at a standard level. They look like they are progressing rarely showing considerable energy or focus. High involvement when they are not easily distracted and seem focussed in what they are doing. Extremely high involvement when continuously focussed completely finishing tasks with involvement (Laevers, 2007). 
Engagement
Although the incident seems to be behaviour related, it appears to be a coping mechanism to deal with the isolation the learner is experiencing. Therefore, trying to control the actions using the behaviourist school of psychology, through classical conditioning and operant conditioning may not be the best approach. The use of stimuli and reinforcement may have adverse effects in the short and long term. Children with complexed additional needs Instead it would be better to try and deal with the problem at the core using the humanistic approach in treating the learner as holistically as possible. Using inclusion methods such as delegation of tasks, and deliberate questioning of said learner, may seem like small irrelevant things in hindsight of a secondary school setting. However, for that one learner it is exactly what is needed to allow the isolation to dissipate, them to feel like their wellbeing needs are being met and allow them to engage 
The humanistic approach is used to develop and reinforce social ties, improve on respect and empathy, develop individual meaning and life goals, build interpretations, and develop values, encourage mutual care, develop self-awareness and awareness of the needs and relationships with others. The humanistic school of psychology has been used to deal with: the aspirations of individuals, their goals, desires, fears, personal growth, and developing interpersonal skills such as empathy and intimacy. And dealing with tragedy loss, death, and pain. Therefore, the model aims to focus on a learners wellbeing and personal development and has been noticeably successful in education, psychotherapy, research methodology and theory formation business and management strategies, and social accountability and transformation.
The Association for Humanistic Psychology. (2006) states that The Five Basic Postulates of Humanistic Psychology are
“Human beings, as human, supersede the sum of their parts. They cannot be reduced to components.
Human beings have their existence in a uniquely human context, as well as in a cosmic ecology.
Human beings are aware and aware of being aware — i.e., they are conscious. Human consciousness always includes an awareness of oneself in the context of other people.
Human beings have some choice and, with that, responsibility.
Human beings are intentional, aim at goals, are aware that they cause future events, and seek meaning, value, and creativity.”

6. Reflection/evaluation and next steps (approximately 700 words) 
On reflection of the incident witnessed I would definitely be looking out for issues that cause barriers for learning as described previously. Including needs of a physical, emotional and mental health nature.  Critical reflection has allowed me to gain knowledge about an array of topics relating to emotional well being and inclusive education. After realising how many different models of critical reflection there are, I would delve much further into this discipline to gain a deeper understanding of when and how to use each model. Using critical incidents as a source of learning for classroom observation, management techniques and all other aspects of teaching is vital if I am to improve as a teaching practitioner. 
In order to progress with critical reflection in the future, I will have to accept that critical reflection is something I am going to have to practice over time and constantly revisit. Critical reflection is not easy and has tested my abilities as a researcher. Coming from a biological science background, the concept of reflection is a very alien task for myself. Therefore, critical reflection is going to need to become a process I complete on a regular basis to get used to it. As thes are avenues of research I am not used to I need to do more research to improve on existing knowledge
In terms of critical incidents, this is a process that I personally can see the merit in employing. The reasons for this are; the evidence and research can be collated and organised, and recalled on based on future situations that a teacher witnessed. The volume of knowledge gained will constantly grow, as each incident unfolds and is critically reflected upon. And it is a constant form of education and CPD throughout, training newly qualified and experienced teaching. 
With learning and wellbeing so closely interlinked I would be on the lookout for variables that rock the balance of social, emotional, and behavioural wellbeing, particularly safeguarding issues that may arise throughout my career. Additionally, I will be far more conscious of learners who are seemingly isolated or excluded from activities as this may invertedly lead to an adverse experience. Through this research, I am far more aware of well-being in young people and how this can affect the rate and willingness to set and reach targets. 
As I am new to this avenue of research I will start off using the Leuven scale to try and determine a students level of well being and try to plan lessons in accordance to engage students more often when needed.  In the same respect I need to be more open to the other schools of psychology when approaching situations in a school setting although The humanistic approach is used to develop and reinforce social ties, improve on respect and empathy, develop individual meaning and life goals, build interpretations, and develop values, encourage mutual care, develop self-awareness and awareness of the needs and relationships with others. These are all vital skills needed throughout life therefore, I will use this model within my own practices. 


7. Conclusion (approximately 300 words)
Inclusion of learners with additional learning needs is vital in both an institutional and social setting. For this to happen and facilitate the best for learners the learner, staff and peers all need to be inclusive if pupils are to perform the their highest standards. Through critical reflection using Tripp’s critical reflection model possible well being issues were Identified in an observed incident The incident witnessed was a pupil singing seemingly unaware of their behaviour (See table 1 (Appendix 1)). Throughout the day it became clearly apparent that a child in the class was singing out loud without realizing they are doing it. The teacher tells the student not to sing in class as it is a distraction, and although being told repeatedly to stop the child in question continues clapping and singing constantly. As the distraction continues the other students voice their frustrations directly to the child, and although completely acknowledged continues to sing as if nothing has happened.
The relationship that children have with wellbeing and learning is closely interwoven. With the school, staff and students becoming a major part in everyday life and providing a major source of safety and structure for all learners. With school settings being such a major part of a young person’s life, it has a major impact on a learners social, emotional and behavioural wellbeing At the same time a child’s wellbeing directly impacts a child’s ability to learn. Although the incident seems to be behaviour related, it appears to be a coping mechanism to deal with the isolation the learner is experiencing. Therefore, trying to control the actions using the behaviourist school of psychology, through classical conditioning and operant conditioning may not be the best approach Instead it would be better to try and deal with the problem at the core using the humanistic approach in treating the learner as holistically as possible.




8. References 
Amerijckx, et al.. (2013). Child Well-Being: What Does It Mean?. Children &amp Society. 10.1111/chso.12003. 
Association for Humanistic Psychology. (2006). Five basic postulates of humanistic psychology. Journal of Humanistic Psychology, 46(3), 239. doi:10.1177/002216780604600301
Atkins, S and Murphy, K (1993) Reflective practice. Nursing Standard 9 (45): 31–7.
Ayres, D., 2017. (PDF) Critical Incidents in Teaching. [online] ResearchGate. Available at: <https://www.researchgate.net/publication/318430010_Critical_Incidents_in_Teaching> [Accessed 29 October 2021].
British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London. https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018
Brookfield, S. (2005) Becoming a Critically Reflective Teacher. San Francisco: Jossey Bass.
Calderhead, J. and Gates, P., 1993. Conceptualizing reflection in teacher development. London: Washington, D.C.
Data Cymru, 2021. Additional Learning Needs - Dewis Wales. [online] Dewis.wales. Available at: https://www.dewis.wales/additional-learning-needs-cyp#:~:text=The%20term%20%E2%80%98additional%20learning%20needs%E2%80%99%20has%20a%20legal,learn%20than%20most%20children%20of%20the%20same%20age. [Accessed 26 October 2021].
Donaldson, G., 2015. Successful Futures Independent Review of Curriculum and Assessment Arrangements in Wales. [online] Dera.ioe.ac.uk. Available at: <https://dera.ioe.ac.uk/22165/2/150225-successful-futures-en_Redacted.pdf> [Accessed 27 October 2021].
Driscoll J. (1994) Reflective practice for practise. Senior Nurse. Vol.13 Jan/Feb. 47 -50
Dymoke, S., 2013. Reflective teaching and learning in the secondary school. Los Angeles: SAGE.
Estyn, 2020. A report on Pentrehafod School December 2019. [online] Estyn.gov.wales. Available at: <https://www.estyn.gov.wales/system/files/2020-08/Pentrehafod%2520School_0.pdf> [Accessed 27 September 2021].
Gibbs G (1988) Learning by Doing: A guide to teaching and learning methods. London: FEU
Gutman, L.M., & Feinstein, L. (2008). Children’s Well-Being in Primary School: Pupil and School Effects Wider Benefits of Learning Research Report No. 25.
Gutman L. M., Peck S. C., Malanchuk O., Sameroff A. J., Eccles J. S. (2017). Chapter 4 Psychological Well-being: Moving through adolescence: Developmental trajectories of African American and European American youth. Monographs of the Society for Research in Child Development, 82(4), 70 -82.
Johns, C. (2000). Becoming a Reflective Practitioner. Oxford; Blackwell
Kauffman, J. and Hornby, G., 2020. Inclusive Vision Versus Special Education Reality. Education Sciences, 10(9), p.258.
Kolb, D. (1984) Experiential Learning. New Jersey
Laevers, F. (Ed.) (2007). Well‐being and involvement in care settings. A process‐oriented self‐evaluation instrument (SiCs). Brussel: Kind & Gezin. Retrieved from; http://www.kindengezin.be/-img/sics-ziko-manual.pdf
Mezirow J (1981) A Critical Theory of Adult Learning and Education. Adult Education Quarterly 32(1): 3-24
My Local School, 2021. Pentrehafod School. [online] Mylocalschool.gov.wales. Available at: <https://mylocalschool.gov.wales/School/6704043?lang=en#0> [Accessed 27 September 2021].
Panagiotopoulou, J. A. et al. (2020) Inclusion, education and translanguaging: how to promote social justice in (teacher) education? [Online]. Wiesbaden. Germany: Springer Fachmedien Wiesbaden.
Panerai, S., Zingale, M., Trubia, G., Finocchiaro, M., Zuccarello, R., Ferri, R. and Elia, M., 2009. Special Education Versus Inclusive Education: The Role of the TEACCH Program. Journal of Autism and Developmental Disorders, 39(6), pp.874-882.
Peer, L. & Reid, G. (2012) Special educational needs: a guide for inclusive practice. Los Angeles, Calif.; London: SAGE.
Rolfe, G., Freshwater, D., Jasper, M. (2001) Critical reflection in nursing and the helping professions: a user’s guide. Basingstoke: Palgrave Macmillan.
Schon, D. (1983) The Reflective Practitioner. London: Temple Smith
Welsh Government, 2021. Developing a vision for curriculum design - Hwb. [online] Hwb.gov.wales. Available at: <https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes> [Accessed 27 October 2021].
University of Waterloo, 2021. Critical reflection | Writing and Communication Centre. [online] Writing and Communication Centre. Available at: <https://uwaterloo.ca/writing-and-communication-centre/critical-reflection> [Accessed 29 October 2021].

9. Appendices 
9.1. Appendix 2 (Critical incident 1 – Child singing in class)
Table 1 details of the critical incident used within this essay using as much detail as could be gathered to complete the research. 
	Date: 22nd September 2021, Time: 14:00 (Fifth lesson), Year group: Year 8 (Mixed ability class)

	Where and When: Context of the observation – subject/AOLE, general classroom context
· Large thin classroom  
· Fairly full, with all the children in front of the teacher
· 1 TA present
· Science

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Child singing in class, completely unaware that they are doing it. 
· Throughout the day it has become clearly apparent that a child in the class is singing without realizing.
· The teacher tells the student not to sing in class as it is a distraction. 
· The student in question has ALN’s therefore I don’t think they realize they are doing
· conflict between emotional needs and the ability of others to concentrate on the task in hand. 
· Although being told repeatedly the child in question is clapping and singing constantly. 
· Major distraction to the other students who are voicing their frustrations to the child, and although completely acknowledged continues to sing as if nothing has happened.
· Child is much more engaged when other learners include them. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Pedagogy, Refining Teaching, Differentiation
· ALN 
· ALN provisions and whether Mainstream is the right environment for the child
· Appropriate level of tasks
· Barriers to learning
· Frustration for a child learner
· Learners’ emotional needs
· Pedagogy, Refining Teaching Managing the learning environment 
· Classroom behaviour and expectations  
· Classroom management
· Learning theories/Innovation, Developing new techniques
· Peer review 
· Praise and reward
· Consequences and reinforcement 
· Inclusion

	· Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· 1 Teacher, 1 TA
· Clear explicit instructions both verbally and written
· After lunch
· Classroom is a fairly quiet,
· Learners engaging with online resources 
· Vast majority of the class working well 
· Teacher managing to manage the behaviour within the classroom well




9.2. Appendix 2 (Critical incident 2 – Children arguing in class) 
	Date: 22nd September 2021, Time: 09:55 – 10:55 (Second lesson), Year group: Year 8 (Mixed ability class)

	Where and When: Context of the observation – subject/AOLE, general classroom context
Technology workshop, second lesson of the day, Product design Mixed level with 2 TA’s

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· 2 children have started arguing and bickering 
· Teacher has already told the class to calm down as she feels like she is competing to be heard and used: Un Dal Tri to get children to calm down. 
· The 2 children are not listening and continue to argue
· Teacher must raise her voice in an assertive manner to gain control of the situation.
· Has a profound impact and all learners instantly go quiet. 
· Teacher is now able to continue with the session on product evaluation
· Students are now able to hear the instructions 
· Teacher is continually having to tell the children about the manner in which they are speaking to each other. 
· Teacher is trying to give praise wherever possible and give instructions as clearly as possible
· General unrest persists in students
· Teacher maintains control with positive reinforcement, positive encouragement and answering individuals

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Role of the TA. 
· Reward and consequences
· Learning styles
· Teaching styles
· Classroom management
· Need for attention

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Children are distracting each other
· Machinery running in the background
· The students are a bit laree after lesson transition
· Children are easy distracted and diverge to other topics really quickly. 
· Teacher clearly knows this group of students well
· Instructions given before students have entered the classroom
· Teacher shows relief when students have answered something well, children responded well to this
· 2 TA’s present
· 1 teacher and a Technician (Technician comes and goes)
· 321 to calm students down, lots of encouragement for all students





9.3. Appendix 3 (Critical incident 3 – Staff member joins the class)
	Date: 22/09/21, Time: 12:20 – 13:20 fourth period of the day (Session before lunch), Year group: Year 8 (mixed ability class)

	Where and When: Context of the observation – subject/AoLE, general classroom context
· Busy classroom, 
· Positive staff engagement
· Mathematics

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Another Teacher enters the classroom, 
· this allows more time for each other student although 
· the classroom seems to be a lot louder
· the second teacher is known to the students and able to answer lots of questions
· This allows the first teacher to get around to answering more children and the new teacher can concentrate on a child with ALN’s 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Pedagogy, Refining Teaching, Differentiation
· ALN
· Anger management for ALN’s
· Barriers to learning
· Frustration for a child learner
· Appropriate level of tasks
· Pedagogy, Refining Teaching Managing the learning environment
· Classroom behaviour and expectations
· Classroom management 
· Teacher and TA numbers in a classroom
· Number of staff in a classroom
· Learning theories
· Praise and reward
· Learning theories - (Behaviourist and humanist)
· Innovation, Developing new techniques
· Writing on a Table 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Student distressed coming into the classroom, very busy classroom, 
· TA trying extremely hard to engage child 
· Teacher B managed to engage child for a short time and get all the teachers engaged, but it was a very busy session with lots of questions from all of the students. 
· Very positive for all children that were in the classroom
· Writing on a table is acceptable as a learning resource
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