A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
This essay is going to discuss the impact that behaviourism has on teaching and learning in the classroom. A critical incident (CI) allows teachers to develop greater levels of self-awareness and allows practitioners to pose critical questions. Critical incidents are essential in understanding one’s teaching practice as it is used as a tool of reflection. To be effective practitioners, one must critically reflect on their own practice and be open-minded to feedback from their peers. To watch a CI unfold in the classroom as an observer, allows for thinking time that they may not necessarily have had if they were teaching. This is a key aspect in allowing for the development of a teacher to progress in not just their career, but as a learner and a role-model. This essay will examine the role that critical reflection has on teachers, and the impact that this has in meeting the Professional Standard’s for Teaching and Leadership. Following on from this, the assignment will then discuss the CI that the researcher observed and how this links with Donaldson’s four purposes of the new Curriculum for Wales. (Donaldson, 2015). The researcher will then engage with further reading of academic literature and will establish a relationship between practice and theory. To conclude this essay, there will be an evaluation on how the role of critical reflection, the observation of the CI and wider reading all link together. This piece of writing will demonstrate how the researcher will have identified the next steps for one’s teaching practice. 

The role of critical reflection
Critical reflection is pivotal in understanding and developing one’s teaching practice. The role of a teacher is to be a role model, convey knowledge, keep students engaged and to keep learning themselves. Michael Gove believes that teaching should be “learnt as an apprentice observing a master craftsman or woman” (Department for Education and The Rt Hon Michael Gove MP, 2010). The aspect of critical reflection links in with each of the teaching standards. Examples of good critical reflection in practice are to; keep progressing in learning and to show this in one’s pedagogy, collaborate with others to enable improvement, continue professional learning in the Professional Learning Passport (PLP) to promote further growth, evaluate the impact of changes in practice by seeking advice from others to develop new innovative approaches, and to take responsibility for oneself by demonstrating professional attitudes and behaviours. 
There are various models that need to be analysed to understand what the term critical reflection means. One model is that of Kolb in 1984. Kolb believes that the learning cycle emphasises reflective observation as a way to analyse and draw conclusion from an experience. Kolb’s experiential learning cycle consists of four stages. 
These are: 
Concrete experience (carrying out a core skill), followed by reflective observation (talking or writing about doing it), abstract conceptualisation or theory-building (thinking about how reflection will affect how you do it) followed by active experimentation and a repetition of concrete experience. 
(Greenberg, 2007, p. 290).

Another example of critical reflection is Gibbs, 1998 model. This model has six distinctive stages. Burns and Foo describe Gibbs’ reflective cycle as firstly having initial feelings after the event, to evaluate after two to three days and then analyse, to then take action after evaluation and to discuss and conclude the whole experience (Burns & Foo, 2013). Nonetheless, Schon argues that reflection is done in action. Schon believes that during the experience itself, the practitioner is already thinking about how to act (Schon, 2016). Hooman Attar et al explains that although Schon’s reflective practice is “useful in situations of uncertainty”, there are implications. These are that “professional practice under conditions of uncertainty often lead to problematic situations (Attar, et al., 2016).
One of the biggest educational reforms in the past decade is the new Curriculum for Wales. The new curriculum is centred around four purposes. These being young people who are: ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, and healthy and confident individuals (Welsh Government, 2015). There will also be six new areas of learning and experience. These are: Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy and Science and Technology (Hwb, 2019). Donaldson argued that the key principles of the new curriculum should include more Welsh culture, it needs to equip young people with life skills that they need for outside of school, the lessons need to be more engaging and they need to be understood (Donaldson, 2015). The Welsh Government state that “teachers will have more freedom to teach in ways they feel will have the best outcomes for their learners” (Welsh Government, n.d.). This explains that due to the changes of the new curriculum, practitioners do not need to follow set topics to teach at certain ages and levels.

Observation
During this essay, I will abide to ethical guidelines that were inaugurated by The British Educational Research Association (BERA). Whilst also conducting my educational research, there were certain ethical guidelines that I had to adhere to. These include anonymity, confidentiality, voluntary participation, maintain respect and dignity, no harm to others, and informed consent (British Educational Research Association, 2018). BERA have outlined their guidelines so that the practitioner can carry out their research to the highest ethical standards. 
BERA states that: 
In guiding researchers on their conduct within this framework, the Association sets out its guidelines under the following five headings: responsibilities to participants, responsibilities to sponsors, clients and stakeholders in research, responsibilities to the community of educational researchers, responsibilities for publication and dissemination, responsibilities for researchers’ wellbeing and development
(British Educational Research Association, 2018)
I attended a superschool in South Wales which provide education to children from three to sixteen years old. The school that I visited, is situated in an area in South Wales where deprivation is rife. As of 2021, there are currently 1352 pupils who attend the school and the percentage of pupils who are eligible for free school meals (FSM) at the school currently stands at 25.2% (My Local School, 2021). During my time at the school a points system was in place for all pupils. The CI that I observed happened in a year 7 class, so the children were between the ages of eleven and twelve. The CI occurred during the children’s form time at 8:45 am. The students all had a seating plan and they sat in twos. The general atmosphere of the classroom was very quiet. The teacher sat at her desk on her computer while there was little to no conversation between the children. 
Critical Incident linked to Donaldson’s Four Purposes
The teacher addressed the class by asking the students who was going to get the most points that day. I noticed that as soon as the teacher asked this question, there was a sudden change of ambience in the classroom. The children became a lot more engaged as they started talking amongst themselves and their body language changed. Child A asked who had the most points in the class and soon after Child B asked if they could make it a competition. The teacher then asked the children if making the points system competitive between them would be something that they would want, all the children agreed. The children started asking the teacher about what rewards they would get if they had the most points in the class and proceeded to discuss prizes. The teacher then drew close the conversation by telling the children that they all needed to work hard to earn their points. I was intrigued by this CI as the atmosphere in the classroom went from being very timid to being full of excitement and all the students were participating in the conversation. I discussed the importance of the points system with the teacher, and they explained to me that the children are rewarded with points when good behavior is shown. The teacher also informed me that as the school is a superschool, many of the pupils in that class came from primary phase in the school into year 7. The use of the points system was not just something that was implemented throughout the secondary setting, but it was also applied in primary. The children were very much used to this system as it was something they had known throughout their time in school. 
This CI has led me to consider the impact that behaviorism and operant conditioning has on teaching and learning in the classroom. Positive reinforcement can play a crucial part in aiding a child’s learning as it can help keep them motivated and engaged. The theory of behaviorism believes that learners require reward or reinforcement for learning (Pritchard, 2014). This is something that I will elaborate on further throughout the essay. The CI links to two of the new four purposes that have been set out by the Welsh Government. The first of these four purposes that my CI aligns with is enterprising and creative contributors (Welsh Government, 2015). The CI aligns with this purpose in the Welsh curriculum as the children had identified that if they put in the effort with their learning in school, they would have the opportunity to earn points and something positive would happen for them. The second of the four purposes that my CI links to is ambitious and capable learners (Welsh Government, 2015). This CI links to this purpose as the students set themselves the standards for the day and not the teacher. The learner’s enjoyed the challenge of competing with one another for the most points. 

Literature review
The purpose of this literature review is to provide links with the research that has been carried out, and what academic literature says about the research. Its sole purpose is to back up the points that have been made when observing the CI, and to also identify any gaps in the research. The first area of research that is linked to the critical incident is behaviorism. The theory of behaviourism was created by John B. Watson in 1913.  According to Cullen, this was when Watson “maintained that the study of people’s mental processes should be abandoned in favour of a focus on their observable, and preferably measurable, behaviour” (Cullen, 2011, p. 111). Behaviourism is a key theory in understanding how children learn. Alan Pritchard defines behaviourism as “a theory of learning focusing on observable behaviours and discounting any mental activity” (Pritchard, 2014, p. 7). This argument explains that if children are being treated with rewards for their learning, then practitioners are disregarding their whole mental process. Disregarding the mental capacity of children to not make their own decisions is not a fair conception to make. The main positive of the use of the behaviourist theory when teaching, is that the child is almost always learning. Pound argues that “in many aspects of life behaviourism remains the basis of how adults approach children’s learning” (Pound, 2008, p. 3). Behaviourism is highly important because whether a child originally wanted to learn or not, when rewards are encouraged, the child becomes more engaged and shows a willingness to learn. 
There are certain disadvantages to the behaviourist theory and these factors must be addressed. Cullen argues that that “human behaviour and the human social world are far too complex to be compared to animals” (Cullen, 2011, p. 112). This argument suggests that it would be very unfair if children’s minds and the brains of animals are categorized into the same box. Throughout education and schools, Additional Learning Needs (ALN) are common amongst a vast number of pupils. These needs can range from children having autism, dyslexia, emotional difficulties and many more. Therefore, it is imperative that practitioners must remember that in a classroom, no one student learns the same. Teachers must be mindful of who the learner is in front of them. Lees and Nodding’s argue that it categorizes children into the same box by stating that behaviourism is “one size fits all” (Lees & Noddings, 2016, p. 464). Petterson and Halpenny also argue that behaviourism conceptualizes “learning as passive and controlled” (Pettersen & Halpenny, 2013, p. 5). These arguments propose that behaviourism can be seen as dismissing one’s mental capacity to learn on their own accord.
Another approach in the theory of learning is the constructivist theory. Unlike the behaviourist approach where learners are rewarded after they have shown the desirable behaviour, psychologists believe that constructivism is when learners construct their own learning (Pritchard, 2014). Petterson and Halpenny define constructivism as the child directing “their own learning through an ongoing interaction with the environment around them” (Pettersen & Halpenny, 2013, p. 2).  This is a key positive of the constructivist theory as children are being independent and they are taking control of their learning. There are two key theorists who must be examined when discussing the constructivist theory, these are Lev Vygotsky and Jean Piaget. Vygotsky’s most well-known theory is the concept of the zone of proximal development (ZPD). This is when a child is assisted in their learning by a more knowledgeable other (MKO) (Pritchard, 2014). Nonetheless, Nicholas et al implies that although ZPD can really help and increase a child’s knowledge and understanding, due to the emotions that both children and teachers may feel, “not every social situational, not every guided reading lesson will lead to development”. (Nicholas, et al., 2021, p. 10). This argument is critical when analyzing various aspects of the constructivist theory. It suggests that although children are more than capable to construct their own knowledge and understanding of the learning, it is sometimes crucial to have a practitioner with the child to help guide them through difficult aspects of learning. Just because an MKO is paired with a child, this does not always mean that the result for the child is going to lead to increased knowledge and understanding. Multiple factors can impact a child’s learning with or without an MKO. These can be factors such as the home environment that the child has come from, the actual learning environment itself and many more. 
Piaget believed that the child has a significant role in their own learning. Piaget thought that through the child’s own actions, they could understand more of the learning that was taking place around them (Pritchard, 2014). Oleg Tarnopolsky explains that Piaget’s theory focuses on “the assumption that through processes of accommodation and assimilation children construct new knowledge from their experience mostly acquired when playing”. (Tarnopolsky, 2012, p. 12). This argument furthermore explains that children build up their own knowledge by making sense of the environment around them. The importance of Piaget’s theory is that practitioners are able to understand the different developmental stages for a child. 
The second area of research that is linked to the critical incident is the use of classical conditioning and operant conditioning through behaviourism. These are techniques that are used in the classroom to control a student’s behavior and their learning by conditioning them. There are two main studies that must be investigated when analyzing both types of conditioning. The first of these is Ivan Pavlov’s experiment with his dogs in 1902, linking his practice to the theory of classical conditioning. Ivan Pavlov took an unconditioned stimulus which was food for one of his dogs and he then associated this with a neutral stimulus which was the bell. When the bell was rung separately to the food, the dog did not salivate. However, when the bell was rung and associated with the food, the dog then salivated each time he heard the bell ring. The result of this was that the dog has been conditioned (Pritchard, 2014). There are many significances of classical conditioning. These being that a practitioner can have complete control over the student’s behaviour by getting them to behave in a certain way. Practitioners can both evoke or discourage a learner’s behaviour. Cullen states that children need a “familiar routine” and that without realising it, we adopt Pavlov’s theory of classical conditioning in everyday life with certain situations involving ourselves and children, whether they may be intentional or unintentional. (Cullen, 2011, p. 115). This argument explains that practitioners sometimes do not realise that they are using a form of classical conditioning on their students. Classical conditioning has been indoctrinated into humans in the simplest of ways that we encounter in everyday life. 
There are several disadvantages of the classical conditioning theory that must be addressed. According to Cullen, Pavlov believed that just like an animal, “the child’s nervous system and general physiology is conditioned to require the satisfaction of biological needs” (Cullen, 2011, p. 114). This suggests that despite Pavlov conducting his initial research on his dogs, there is an element in his finding’s where it can be argued that a child’s behaviour and their learning, is different to that of an animal’s. One other critique of classical conditioning is made by M. E Bitterman. Bitterman argues that following the years since Pavlov’s classical conditioning theory was introduced, “the accumulation of factual information about classical conditioning has continued, but there has been little conceptual progress” (Bitterman, 2006-12, p. 365). This argument implies that there has been little to no research in conditioning since Pavlov, and what we believe and what we practice in day-to-day life is based on one man’s research with his dog’s.
In 1948, Skinner proved his theory of operant conditioning when he undertook an experiment with his rats. Operant conditioning was the main form of conditioning under the behaviourist theory when the CI was observed (see Appendix A). Operant conditioning can be explained by its results in two different ways. The first being “behaviour which operates upon the environment” and the second being that “the environment can be manipulated” for certain behaviours (Kazepides, 1976, pp. 56-57). This argument suggests that a child’s behaviour can be severely impacted depending on what type of environment they are in. It is very easy for a practitioner to control the environment that a child is in to achieve the desired behaviour from them. Pritchard defines operant conditioning under three categories. These are positive reinforcement, negative reinforcement and shaping (Pritchard, 2014). Pritchard’s statement here suggests that operant conditioning under these three categories has many significances. The learner has the flexibility to learn under either positive or negative reinforcement, and they can also learn new behaviours or concepts through shaping. Pritchard believes that operant conditioning is “more flexible in its nature than classical conditioning, and therefore, seen as potentially more powerful” (Pritchard, 2014, p. 8). This implies that practitioners can learn a lot through operant conditioning about how a child’s mind works when they are learning more than any other type of conditioning. 
It has been argued that there are disadvantages of operant conditioning. Pritchard explains that rewards can belittle or demean a learning experience, they can provoke feelings of unfairness or competition and “rewards may isolate children who feel they have little chance of getting a reward” (Pritchard, 2014, p. 11). This argument suggests that although children will engage with learning when offered with reward or positive reinforcement, it must be remembered that not every child is the same and how one child may feel excited about a reward on a certain day, on another day those attitudes and feelings may not be the same.
 
Evaluation
Throughout this essay there have been multiple links which have been identified between the literature review and the CI that took place at the school. As discussed in the literature review, there are many examples of the behaviourist theory which happened in the CI that was observed. Exploring deeper into this, the school’s points system is a direct example of operant conditioning. It was evident that the points system was paramount when dealing with all student’s behaviour in the school (see Appendix A). The literature review states many positives of behaviourism. The main one of these being that the child will want to learn through positive reinforcement and rewards, as they know that good things will happen when they display the behaviour that is expected of them. This system may work for many children but nonetheless, the system may also discourage many other children. Practitioners and senior leaders must be mindful that not all children will fit the same box when it comes to how an individual learns. It must be considered how children with ALN would react to the school’s points system when in a classroom with other children. Luiselli explains that a child with autism who is rewarded for good behaviour might lash out as “preferences cannot be identified or because reinforcement by itself is not consistently successful” (Luiselli, 2008, pp. 393-94). This suggests that practitioners cannot rely on one approach when dealing with multiple learners everyday who come from all different backgrounds. It is imperative that teachers should carry with them a range of pedagogical techniques that should be adapted to everyone’s needs. 
Pritchard further explains multiple problems with using rewards as an incentive to try and get children to learn. These range from learner’s having feelings of worry due to competition, and that the actual reward takes away the significance and value of the learning itself (Pritchard, 2014). This argument explains that some children will not focus as much on the learning as they will get caught up in the actual reward itself. Other students may possess feelings of anxiety and therefore may not like competition with their peers. The points system in the school is an approach to behaviour management and learning that both primary and secondary phase use (see Appendix A). Uka and Uka argue that “the transition from primary to secondary school is more successful when students’ learning is consistent” (Uka & Uka, 2020, p. 1). This argument suggests that due to the same or similar routines being implemented throughout primary and secondary schools, a child can focus more on their learning and their behaviour management is also more controlled. It must be noted that although many of the children came from the same school and were familiar with the points system, many other children were new to the school and were not familiar with this system. It is imperative to remember that teachers must be mindful to who the learner is in front of them and where they have come from. 

Next steps
After observing the CI that took place in the school and undertaking my own thorough research in the literature review, I know how to best carry this forward with me into my own professional and personal development into my teaching practice. As previously stated at the start of this essay, the role of critical reflection as a practitioner is pivotal. The reflective model of Kolb is one that I will implement in my teaching from this literature review. I have chosen this reflective model as I have had the chance to observe the CI and have had time to reflect, I have engaged in wider research and have since learned from the experience and I will now implement my plan of action into my teaching practice. Through researching behaviourism, several pieces of literature have taught me that it is imperative to listen to my learners in the classroom. I have learned to encourage and help navigate students to steer their own learning and to help promote self-motivation. Following on from observing the CI and conducting a literature review based on this, I am now fully aware of the benefits and also the implications that a points system can have on a child’s learning. Due to the breadth of literature on behaviour management with various techniques being used in education such as behaviourism and constructivism, it is crucial that my professional learning under the teaching standards continues to evolve. Conducting wider reading allows me to keep up to date with key theories and research in my practice.

Conclusion
To conclude this essay, the evaluation of the CI linking this with academic literature and the role of critical reflection, has been pivotal in identifying the next steps for one’s teaching practice. The role of critical reflection is vitally important when meeting the Professional Standards for Teaching and Leadership in Wales. There are many reflective models that can be used in teaching practice. These may be models of Kolb, Gibbs or Schon and many more. To be critically reflective on one’s teaching practice, practitioners must be open-minded to feedback from their peers. They also must be able to evaluate their own practice and identify next steps moving forward. Being a reflective practitioner in Wales is more important now than ever. Wales is going through the change of a new curriculum with its four new purposes at the heart of that curriculum. The experience of observing a CI and linking this with wider reading through academic literature, is vitally important to one’s overall learning and understanding of the Professional Standards. In Professor Graham Donaldson’s report, it is suggested that there are implications in teachers’ professional development and training. Being an expert in a chosen field of study is not enough for the young people of Wales anymore. Teachers need to extend their abilities in “Welsh Language, health and well-being, digital skills and computer science, as well as curriculum planning and assessment” (Donaldson, 2015, p. 9). Pedagogy, professional learning, collaboration, innovation, and leadership all prove to be crucial when it comes to meeting the Professional Standards for Teaching and Leadership in Wales. This essay specifically focuses upon continuing professional learning and influencing learners to drive their own learning. The main standard that this essay focuses upon is “developing new techniques” under innovation in the Professional Standard’s. Developing new techniques has proven to be crucial as “research on cognitive, social, emotional and physical development has a positive impact on pedagogy” (Welsh Government, 2019).
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Appendices

Appendix A
	Date and time, year group: 22/09/21 8:45am Year 7


	Where and When: Context of the observation – 

AOLE: Health and Wellbeing- This happened in form time so this critical incident took place just before lesson 1. During year 7’s form time, they all had a seating plan and were sitting in twos. Everyone was very quiet and there was little to no conversation. 




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher addressed the whole class and asked, “who is going to get the most points today”. I noticed that as soon as the teacher asked this question about points, every child in the classroom became interested as they started talking and their body language changed. Child A asked, “who has got the most points today miss”, to which the teacher replied, “I’m not telling you that”. Along with Child A, many more of the students started saying things like “oh come on miss please”, “can we make this competitive”. The teacher then asked the whole class if they wanted to make the points system on class charts competitive and they all said yes. The children started asking the teacher about what prizes they would get if they had the most points in the class. The teacher and the children then proceeded to start discussing prizes such as a McDonalds, ice cream and no homework etc. After this one small conversation, the atmosphere in the classroom went from being very timid to being lively and everyone was participating in the conversation.  The teacher then drew close the conversation by telling the children that they all “best work hard today to earn those points”. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· After a discussion with the teacher, I was informed that “points” mean that the child and/or children are rewarded when good work and good behaviour is shown. I also learnt that the class charts system is used in primary and as the school that I attended is a superschool, a lot of the year 7 pupils came straight from year 6 into year 7. This class charts system was very much something that a lot of them were used to. This links in with the behaviourist approach and is an example of positive reinforcement and operant conditioning. Just like Skinner’s rats, the children have understood that when they display the desired behaviour, something positive comes from it.   To link in with this, the use of positive points was used through every lesson that I attended whether this was the teachers actively giving the children points during class time, or reiterating to them, so for example in their Welsh lesson, “if you can remember all of these names in Welsh, then you will get a positive point”.  I could see the change in the learner that they were all trying really hard to learn the Welsh names as they really wanted that point. Behaviourist approach: Learning is defined as a change in behaviour in the learner. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This happened in the form session in the morning at 8:45am and the students were originally extremely quiet. The teacher also asked the children “what would you like as your rewards”. The children seemed to like that the teacher was trying to tailor this to their wants and needs. 

This also links in with the teaching standards as collaboration. The teacher was seeking advice and support from the students and was trying to enable the children to improve areas of their learning by asking them what they would like as rewards for the point that they get. The teacher gave a friendly challenge to the class to get their full engagement. 

It did meet the intended outcomes as the theory of behaviourism believes that learners require some reward or reinforcement for learning. Positive reinforcement is key in in developing young people’s learning as it keeps them motivated and engaged. The implications could be that that they might become so used to having positive reinforcement in school that when they come to do things in life other than education and being in a school environment, we are not rewarded for what we do. Certain behaviour is just expected and it is a requirement, we do not get points, treats and praise. However, I will definitely carry this behaviourist approach with me during my teaching. There may also be further challenges if the child/children have Additional Learning Needs (ALN). 























Appendix B
	Date and time, year group: 22/09/21, Year 7, 4th Lesson, 12:15pm


	Where and When: Context of the observation – subject/AOLE, general classroom context

French- Languages, Literacy and Communication. The teacher had a seating plan for the children and they all sat in twos. The atmosphere of the classroom was generally fun and excitement as the children had not tried to speak French up until the afternoon. Everyone was chatting and blurting out words that were written on the board such as “Bonjour”. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

After the teacher practiced with the children how to say, “Je m’ appelle…”. The teacher asked for the children to practice with each other and have conversations in French. The children got very excited, and the noise level of the classroom went up quite drastically for some time. The teacher then gained the children’s attention back by performing multiple clapping patterns to which the children copied. After hearing the teacher’s sequence of claps, the children stopped immediately what they were doing, and their full attention diverted straight back to the teacher. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The teacher did try to raise her voice to the children to re-focus as she wanted to explain the next task. However, the children were continuing with their French conversations and ignored the instructions. By the teacher innitiating the clapping, that forced the students to listen, be quiet, copy the pattern and then the teacher gained the students attention back. This attention signal of clapping sequences, is another example of behaviourism. Just like Pavlov’s dog experiment, the teacher practising the clapping and repeating is an example of classical conditioning.

This technique meets the innovation standard under the teaching standards. The teacher developed new techniques, evaluated the changes in practice, and offerd expertise. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The children informed me that this was their first French lesson where they had learned to speak French with each other. 

Implications could be that the child finds classical conditioning emotionally stressful. The child may have Additonal Learning Needs like autism, and may suffer with anxiety and therefore would not like unfamiliar sounds that they are unprepared for and it would be out of their routine. 




















Appendix C
	Date and time, year group: 22/09/21, Year 7, 12:25pm


	Where and When: Context of the observation – subject/AOLE, general classroom context

French- Languages, Literacy and Communication. The teacher had a seating plan for the children and they all sat in twos. The atmosphere of the classroom was general fun and excitement as they had just practised French speaking and listening for the first time in their pairs. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher got the children moving in the lesson by playing a game called zap. The teacher got all the students to stand up and asked them a question. If the child could answer correctly in French, the child could zap other students out of the game and the winner would get a sticker. For example, the teacher would start the game and introduce herself in French and then ask child A what their name is in French. Child A had to answer correctly and ask another question in French to another child. The children enjoyed this very much as they were not only practicing their French Language knowledge, but they also demonstrated that they could deal with healthy competition, and the game allowed them to have fun and be competitive. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Prior to the game, the children started to fidget by the end of the lesson and their focus was not as strong as what it was at the start of the lesson. The lesson was only 1 hour away from lunch and this may have affected the children’s attention span. The teacher asked the children if they wanted to play a game, to which the children all replied yes. As soon as the word “game” was mentioned, the children became a lot more engaged with what the teacher was saying and their body language changed as they were all suddenly sitting up in their chairs and not slouching. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This happened right at the end of the lesson, so the children were excitable as they had just been practicing their French conversations with each other. The instructions of the game were made explicit, and no one was upset when they were out of the game. They all seemed to enjoy as they were laughing and smiling. 

This fits in with the teaching standards as innovation. The teacher developed new techniques and evaluated the impact of changes in practice. 
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