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Introduction
Reflecting on this module, significant aspects to a learner’s development within education has been highlighted where discussions were held regarding how education systems can support the development of well-being, progress, transitioning and any multi-agency stakeholders that support the development of a child. Along with this, there was also focus on the UNCRC emphasising the rights of the child thereby developing these strands simultaneously creates an inclusive environment for each individual within education thereby making it a key priority (Unicef, 2010). The purpose of this module is to identify an intervention that will inquire into one of these progressions whilst achieving a greater understanding of how individuals develop through these aspects. Supporting this, multiple theorists and Welsh Government policies were investigated to enhance understanding of progression and transitioning further. For instance, after talks from professionals in the field and guidance from lecturers in weekly meetings, the preferred focus was the transition element whereby mind maps have been produced to develop an intervention that intrinsically involves the additional strands such as supporting the transition can develop the emotional wellbeing of the child in which will then be useful to record the progress of the individuals as they make the transition from primary education to secondary. The wellbeing of the child is considered where developing an intervention that focuses on pupil voice and their individual rights and needs is essential particularly as Donaldson (2015) proposes of a holistic curriculum that enhances the healthiness and emotional wellbeing of each child. Furthermore, the interventions chosen are a long-term process in order to have more of an effect to the learners and can help structure their transition and progress. 

Link to video in addition to USB- https://www.youtube.com/watch?v=mKEuKArP-Nk&feature=youtu.be 









School Context
Ysgol Y Milleniwm is in the centre of Llanelli in Carmarthenshire. Currently, it is partly a two-form entry school (upper primary) where there are 315 pupils between the ages of 3-11, amongst the 11 classes, in addition to the twenty-eight children within the flying start nursery class. Moreover, there are directly twelve per cent of pupils who receive free school meals. 
Most pupils speak English as their first language except for a few individuals who speak Welsh at home, however, all pupils are taught Welsh second language. Additionally, there are a few pupils who are learning English as an additional language. There are 36% of pupils who have been identified as pupils with additional learning needs and very few learners are looked after children. 
Moreover, the headteacher was delegated the role in 2012 and has supervised various improvements and strategies to the school including reorganization of staff to ensure effective practice is obtained. There are currently 12 teachers in the school full time with the additional 3 teachers working part time along with 16 TAs.
Ysgol Y Milleniwm is in partnership within a family of schools, where it is a component amongst four additional schools. Nearly all children make good progress within Ysgol Y Milleniwm and leave achieving their expected outcomes where some will leave exceeding their levels. 
Regarding the school finance, it is currently at a substantial position where the school receives £3,580 per individual child from Carmarthenshire County Council. Additionally, funding is also allocated from the Pupil Development Grant of up to £34,000 to aid those who are FSM , Looked after children and those with Additional Learning Needs. 

(Adapted by Estyn (2014a), Estyn (2014b), Estyn (2016a) ) 










Rationale and Background Research
The intervention proposed ‘Terrific Transitioning’ highlights the aspect of transitioning from a primary school environment to a secondary environment whilst implementing the engagement of both the parents and the family of schools to incorporate successful learning. Macblain (2014;2018) states that the concept of transition is referred as a process as all learner’s react to change through alternating ways. According to Donaldson (2015) and the Welsh Government (2017), interventions and education are required to enhance inclusivity and promote a trilingual approach in order to transfer information of the curriculum and individual progress effectively. In addition to this, the reasoning behind the intervention originates from personal experience of transitioning to secondary school where gradually, activities were provided in order to prepare for the process. However, there was not enough visits to the school to reassure the overwhelming transition. Similarly, in accordance to Jones (2019), within his feeder schools, the responsibility of transition to secondary relies on the secondary school itself, yet, the involvement of the learners experiencing that environment has not been as successful. Nevertheless, research has demonstrated that 82% of learners in England have visited their secondary school on multiple occasions (Evangelou et al., 2008). Estyn (2016; 2017) synthesises with this such that currently, education systems are not utilising the connections available emphasising the requirement for effective partnerships. Consequently, the use of feeder schools will support the intervention and will contribute to the amount of staff needed and the funds, therefore, the use of Pupil Development Grant is not needed. 
 Furthermore, the intervention would be a weekly project taking place within the secondary school that would consist of up to two terms in order for the learners to experience the difference in environments and practitioners. The learners would undertake a project of their choice where the area of learning will be stimulated dependent on what they choose as Unicef (2010) states that learners are entitled to pupil voice and an access to their own education. Adhering to this, Jones and Walker (2011) state that embedding pupil voice and interests in decision making is essential to making the curriculum accessible. Hence, the significance of ensuring the project is pupil led as investigations by Estyn (2016) indicates that a third of schools have low standards in wellbeing as a result of not implementing the opinions and voices of their learners. Similarly, Bragg (2007) indicates that education systems occasionally discredits the value of pupil voice. Therefore, ensuring the project creates engaging environments in order to stimulate interest and perspective of the learner (Howe and Richards, 2011).
Initially, the aim of the intervention is to increase the positive outlook of transitioning whilst considering the learner’s wellbeing, however, it is essential to acknowledge that all  learners are unique and their individual achievement relies on the perspective of the environment (Siegel and Bryson, 2018). Therefore, promoting the use of weekly short sessions with a parent or family member may be beneficial for learners with additional learning needs and those who may be looked after children as it familiarises the learners whilst tracking their wellbeing socially and emotionally (ibid. , Welsh Assembly Government; 2010).  With reference to the intervention and school context, Ysgol Y Mileniwm has 36% of learners who fit into this category, hence the emphasis of building strong connections with parents and schools to record progress. However, one challenge is that the attendance of all parents may not be possible due to work commitments (see script), therefore, involving the whole family in activities such as this is essential to improving self-confidence (Macblain, 2018). Despite this, the intervention will provide updates through the school app,therefore enabling parents to engage with this even if they are unable to attend as they can still make a judgement on the success of their child’s well-being and progress. Adhering to this, Margetts and Kienig (2013) connotes that to achieve a successful transition, the positive enhancement of a child’s wellbeing is a significant aspect to the development of that individual. Moreover, the Welsh Assembly Government’s (2004) SEN Code of Practice and the Welsh Government (2018) emphasise the requirement of effective strategic planning amongst multi-agencies to achieve the needs of those with additional learning needs as in order to be successful, communication and understanding of policies and responsibilities is mandatory. 
Acquiring partnerships within this intervention is essential as Upton (2011) and Estyn (2016) indicates that having strong connections within education is essential within transition as it positively influences the learners’ attitudes and standards whereby it provides support in all aspects of the curriculum and their lives. Therefore, creating effective partnerships within the learner’s home environment is crucial as the combination of parental engagement in an education setting is intrinsic to the development of that child (Hayes, O’Toole and Halpenny, 2017). Additionally, Bronfenbrenner (1979, cited in Jindal-Snape, p. 45) concurs with this in relation to his theory of eco-systems such that the environment and social interactions can influence a learner’s development through transition simultaneously within the hierarchy of mesosystems. Hence, Estyn (2017)’s indication that education systems that acquire effective parental connections enable parents to be more involved in the skill development of their child which aids them towards reaching their attainment and targets. Moreover, the work of Vygotsky (1978, cited in Hayes, O’Toole and Halpenny,2017, p. 46) complements this in his ‘Zone of Proximal Development’ whereby learners are required to have the social aspects scaffolded from practitioners and parents in order to then portray this independently.
Nevertheless, the Department for Education (2011) insinuates that most learners in Year 5 have already reached the predicted outcomes across maths and literacy skills but the gap of attainment is increasing amongst these peers and the ones who are at a lesser advantage and those Free School Meals. According to Symonds (2015), parents’ overall relationship is crucial in constructing self-esteem as the relationship is a continuum whereas teacher-pupil relationship is limited to school. Alternatively, parents who have experienced negative aspects of education themselves have no interest in the involvement of education, therefore, this can limit their child with regards to a lack of pastoral support (Welsh Government, 2014; Donaldson, 2015).  However, it is essential to acknowledge that learners develop in various ways and amongst different timings emphasising that time is an indicator in development as learners will approach transition in different ways (Hayes, O’Toole and Halpenny, 2017). Moreover, the Welsh Assembly Government (2010) and Donaldson (2015) synthesise that education systems should outline a holistic approach to promoting wellbeing complementing the four purposes in which learners should be healthy and confident. Furthermore, practitioners and education systems should consider the anxieties that children acquire when meeting people for the first time or the feeling of a loss of belonging when separated from familiar faces ( Bennathan and Boxall, 2000; Macblain, 2018). Hence, the whole class approach for the proposed intervention as an alternative to focusing on certain individuals. 
 Similarly, McNaught (2011, cited in Jindal-Snape, 2016) defines wellbeing as holistic where all factors and events influence the progress. Therefore, as well as transitioning affecting the learner’s wellbeing, it also has an impact on the parents as they may be anxious and lack confidence in their ability and as a result may visualise their child transitioning to another school as challenging (Camden, 2010;Hayes, O’Toole and Halpenny, 2017). In coherence to this, the wellbeing of the parent can emotionally affect the outcome of their child through transition if categorically, the family wellbeing was poor, considered to be highly deprived or had low levels of self-esteem and motivation (Rae, 2014). Thus, having effective communication with parents about the school transitions and individual progress is essential to the intervention (see script and school Development Plan in appendix) as it encourages parents to gain a new perspective on education and transitions within school enhancing behaviour and successful developments (Margetts and Kienig, 2013; Education Endowment Foundation, 2018). Also, communicating with parents is essential to removing any barriers to a child’s education and provides families with the correct information and resources for progression (Welsh Government, 2014).  Hence, within the proposal for Ysgol Y Mileniwm, a booklet to track the well-being and progress during the two terms in order to identify the strengths and challenges of the learner each week.
To ensure that this intervention will be successful, a pilot project will be carried out in order to identify the reactions and the interaction with it. The Pilot study will consist of the one school and focusing on year six pupils for one term which if it was to be successful, this would expand to the family of schools in order to fulfil the purpose of the intervention. Symonds (2015) adheres to this as piloting an intervention guides practitioners and parents on how to assess the learners and their progress for an effective transition. In relation to this, investigations by the Welsh Government (2010) insinuate that good practice was portrayed by School B when piloting a multi-agency partnership regarding mental health and wellbeing in primary and secondary and in turn, improved the learner’s self-confidence and self-esteem. As mentioned within the script ( see appendix ), the pilot study will be able to highlight the effectiveness of the project which will give an indication whether the pilot can be used for those within year five as well as year six. Similarly, Jones (2019) adheres to the inclusion of year five pupils through acknowledging that within his school, it had been acknowledged that integrating transition within year six would be limiting their experiences and journey to transition. 
To conclude, the intervention will benefit all aspects of the learners’ well-being whilst fixating on a smoother transition. Moreover, it is essential to encourage inclusive teaching and learning to all pupils in order to enhance the development of resilience and enable all learners, with the guidance of practitioners or parents, to endure the transition from primary to secondary successfully (Rae, 2014). Additionally, acknowledging that education is required to have a trilingual approach amongst the school, parents and the community is crucial to improving the standards of attainment and achievement to their child’s learning and wellbeing (Jindal-Snape, 2016). Therefore, the weekly intervention involving parents, alongside the weekly meeting with parents and the community as seen in the School Development Plan, will increase the attainment and confidence of both the parent and the child with regards to transitioning. Moreover, providing parents and learners a resource booklet to observe their progress is essential when developing targets and next steps for the learner.

















Evaluation 
Reflecting on this intervention and module, there were various benefits and challenges in which has both informed me on how to promote good practice as a teacher. For instance, choosing an intervention was quite difficult as there were multiple aspects that are required within monitoring education in order to be successful. This learning journey has provided opportunities to investigate and reflect on the practice of multiple schools outlining effective policies and Government documents, statistics and legislations which has consolidated the understanding of the importance in development across all schools globally. Hence, the research extending from Wales to areas such as Australia and those within the UK to consolidate my understanding of various approaches to transitioning and progression.
The transitioning intervention proposed complements the Qualified Teaching Standards in which has been emphasised in the School Development Plan (see appendix one ). However, as the standards have updated, it should have been referred to those as opposed to the standards that were prior. Nevertheless, this intervention would still be implemented into the new standards in all aspects of dual professionalism and those of practitioners who deliver inclusive teaching and learning to all learners (Welsh Government, 2017c). Additionally, the intervention evidently resembles the school management aspect of the standards whereby identify the quality of education resources is crucial in order for effective education (ibid.). Also, it also puts emphasis on profession skills whereby promoting inclusion in all learners is significant to developing my own learning and the learners’ development.
Alternatively, this research project has given insight of the control of time management and the choice of my resources. For instance, ensuring effective time-management is an essential attribute to the future of teaching particularly when on placement and within the practice will be something that requires improve in order to attain the best performance. In relation to the resources, the questionnaire QR code on the letter to parents ( see appendix three ) was highly thought about and a good aspect to improving technology use. However, it has been acknowledged that if parents were also illiterate then perhaps an audio approach may have been more beneficial. Nevertheless, it did benefit those individuals whose native language and home language was Welsh. To further the research, the questionnaire could have been sent out to schools and educators in similar areas and contexts in order to conduct a stronger portfolio that would support the intervention proposed. Furthermore, to enhance my learning with the project and the resources, implementing a power point or drawscribe may have been of more benefit with regards to explaining the methodology and the reasoning behind the intervention.
Lastly, as my intervention highlights the support for those with additional learning needs and those who are children who are looked after, further research on good practices and policies that are parallel to the intervention proposed would have been successful in order to consolidate understanding. Despite this, discussion with a manager of a care home did influence my intervention to include those who are looked after, however due to data protection and privacy, it was of my decision to not include the general transition information within my research. However, with regards to the academic writing within this intervention, a variety of resources and readings have been analysed and have consolidated to the understanding and promotion of this particular transition scheme. On the other hand, perhaps a more detailed description of the intervention was needed to ensure the process was projected sufficiently, however, mind maps were produced in order to describe this as well as a detailed School Development Plan. 
To summarise, this intervention has equipped me with greater knowledge of transitions and progressions in order to independently enhance my own learning and apply these approaches out in practice. Moreover, providing me with the knowledge of various factors that structure a practitioner and the ways in which we can support learners in all aspects of their school life. 
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Appendix One Ysgol Y Mileniwm

School Development Plan
Three Years Priorities 


	
	Priority One: 
	Priority Two
	Priority Three
	Priority Four
	Priority Five

	2019-2020
(current)
	Parents fill out a survey on parental involvement in the school currently
Monthly meetings- PTA
Develop partnerships
Welcome all families into the school community 
Leadership with Governing body
Home-School Agreement
	Update Transition Policy
Create new displays for rights respecting school
· Learners can explore their own interest
Accessible environment
	Every Child has the right to develop their own voice.
Theme of the week – links to transition project.

	Update and Reflect on Transition Policy
Better connections with Secondary School
Regular Use of School App- better updates to parents
Pupil progress meetings 

	Maintain provision of Maths, Welsh and English across whole school.
Expand opportunities to all pupils -MAT 

	
	
	
	
	
	

	2020-2021
	Monthly meetings- PTA
Multi-agency developments 
Parents and community feedback sessions 
Continue with transition project
	Accessible environment
All children must have One-One feedback with teacher everyday
Ensuring those with ALN and their parents are equipped with resources that can help transition.
	Develop opportunities for independence 
More engagement with School Council
	Improve Transferral of Information across schools 
Pupil progress meetings

	Training for teachers
After School Clubs

	
	
	
	
	
	

	2021-2022
	Parents fill out a survey on parental involvement in the school currently
Monthly meetings – PTA
Leadership with Governing Body

	Renew Transition Policy if needed
	More independence for School Council 
	Improve Transferral of Information across schools
	Encouragement of parents supporting child with homework and skills through app. 







	Autumn Term
	Spring Term
	Summer Term

	    
	
	








	Priority One: To ensure engagement from family and community

	Estyn Recommendations:
Ensure that strategies are appropriately consolidated and become a part of school life. 

	Ask parents to complete a questionnaire on their opinion of school involvement. 
Monthly meetings at school to ensure families/community are aware of changes, the curriculum and the wellbeing of the learners.
Provide support for parents who have children with additional learning needs on how they can support their child’s learning and transition.
Develop multi-agency partnerships more frequently i.e. family of schools.
Connect with partnerships a lot more.
Ensure the Governing body provides a leader who can help assist with supporting families and the community. 
Develop the School’s website and app to provide updates to parents
Promoting parental involvement in all areas of learning
Welcoming all families into the community

	Who?
	Monitoring
	CPD, Cost and Financing

	Class teachers
Governors

Community – report back to school on their feedback, involvement in community tasks on behalf of the school. 
	Monthly meetings
Create a new home-school agreement that parents and the community helped develop in monthly meetings.
Training for wellbeing for school and Parents
Identify those families and learners who need support. 
Develop the school based on thoughts and opinions of parents 
Partnership strengthening through transition project, open days, teacher meetings at secondary school, transferral of information.
Translating parental information letters and talks with parents can aid with clearer conversations
	Training - tbc

	Priority Two: To develop each learner’s emotional wellbeing and attitudes whilst ensuring inclusiveness. 
	Estyn Recommendations:
-

	Ensure all learners have a meeting/ talk with their class teacher and TAs daily
All pupils should have allocated reading/ drawing time in the afternoon to choose their own thing to do
Update transition policy 
Ensure children move classrooms for areas of learning such as Maths and English in order to be prepared for both KS2 and KS3
Lots of opportunities for children to explore their own interests and be independent
Ensure that each class does a seating/ group plan every few weeks to ensure good communication skills amongst peers, helps recognise change. 
Making the school welcoming and promoting the Rights Respecting ethos.
Ensuring each school environment is accessible to each learner e.g. outdoor learning 

	Who?
	Monitoring
	CPD, Cost and Financing

	Class teacher
Head teacher
Transition Lead – SM 
Teachers from Secondary 
TAS
Dinner Ladies 
	Daily meetings / talks
After schoolteacher meetings – ads
Discussions amongst teachers 
Questionnaires 
Tracking Progress

	Support from class teachers
School Improvement meetings 

	Priority Three: To ensure pupil voice is promoted through all aspects of the school. 
	Estyn Recommendations:
-

	Promoting Rights Respecting School – ensuring each right is given to every child
Allowing opportunities for independence 
Promoting child led themes KWL grids across the school with a particular emphasis on the Foundation Phase
Topic of the Week announced in each assembly gives learners the opportunity to present their opinion at the end of the week i.e. class speech
Ensuring each class involves pupil voice in class rules/ topics/ themes etc


	Who?
Learners
Teachers 
Head teachers
Governors 
	Monitoring?
School Council – ensuring the school follows their rights ethos 
Ensuring feedback from the learners is heard

	CPD, Cost and Financing
Funding from PDG and community for new displays and resources to promote UNCRC Rights 

	Priority Four: To ensure effective Transitions are implemented to ensure a successful transition.
	Estyn Recommendations:
-

	Update Transition Policy
Ensure effective partnerships with family of schools
Meetings with parents to discuss progress
Develop an effective transition Project
Provide weekly updates to parents and learners
Ensure the secondary school has updates



	Who?
Transition Lead 
Parents 
Community 
Class teachers
	Monitoring
Currently, the school meets with the family of schools at the secondary schools to discuss arrangements between the schools. Any updates are given to parents through the school app.
	CPD, Cost and Financing
PDG to help support the funding 
Support from the secondary school 

	Priority five: To ensure every individual achieves their pupil outcome, particularly in areas such as standards of; Maths, English and Welsh
	Estyn Recommendations
-

	Maintain provision for the teaching of all three across the School.
Expand opportunities to all pupils especially MAT pupils.
Clubs after school to enhance engagement and knowledge in these areas.
Ensure everyone has a reading book and reading time is allocated every day. 
Every teacher needs to be equipped with appropriate Welsh skills. – emphasis on the use of incidental Welsh.

Currently, at the end of Foundation Phase, 74% of learners achieved their achieved their outcome where 15% exceeded them for Maths and English alone. However, with regards to Welsh, the school has only a few pupils from a Welsh speaking background yet 60% achieved a L4 and 5.

	Who?
Headteacher 
Class teachers
SENCO Teachers
TAs 
	Monitoring
One to One reading 
Helpwr Heddiw 
Through spelling/ writing 
Encouragement of these at home i.e. reminder of homework through school app. 
	CPD, Cost and Funding
WG funded Sabbatical courses for teachers learning Welsh



	How do these relate to the QTS Standards?

	· S1.1 They understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds.
· S1.4 They recognise the importance of communicating information and expectations clearly and sensitively to parents and guardians and of fostering positive relationships between home and school.
· S1.5 They endeavour to promote the place of the school within the wider community.
· S1.6 They recognise and understand the contribution provided by and needed from support staff and other professionals in the learning process.
· S1.8 They are aware of, and work within, the statutory frameworks relating to teachers’ responsibilities.
· S2.4 They understand how learners’ physical, intellectual, linguistic, social, cultural and emotional development can affect their learning.
· S2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.
· S2.6 They understand their responsibilities under the SEN Code of Practice for Wales and know how to seek advice from specialists on less common types of special educational needs.
· S3.1.4 They take part in, and contribute to, teaching teams, as appropriate to the school.  Where applicable, they plan for the deployment of additional adults who support learning in children and young people.
· S3.1.5 As relevant to the age range they are trained to teach, they are able to plan opportunities for those they teach to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff where appropriate.
· S3.2.4 They identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties.  They may have guidance from an experienced teacher where appropriate.
· S3.2.6 They record learners’ progress and achievements systematically to provide evidence of the range of their work, progress and attainment over time.  They use this to help learners review their own progress and to inform planning.
· S3.2.7 They are able to use records as a basis for reporting on learners’ attainment and progress orally and in writing, concisely, informatively and accurately for parents, carers, other professionals and learners.
· S3.3.4 They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs.  They may have guidance from an experienced teacher where appropriate.
· S3.3.5 They are able to support those learning English or Welsh where this is the language in which they are being taught and is different from the language or form of language of their home, with the help of an experienced teacher where appropriate.
· S3.3.11 They can take responsibility for teaching a class or classes over a sustained and substantial period of time.  They are able to teach across the age and ability range for which they are trained.
· S3.3.12 They can provide homework and other out-of-class work which consolidates and extends work carried out in the class and encourages learners to progress independently.
· S3.3.13 They work collaboratively with specialist teachers and other colleagues and, with the help of an experienced teacher as appropriate, manage the work of teaching assistants or other adults to enhance the learning of those they teach.
· S3.3.14 They recognise and respond effectively to social inclusion and equal opportunities issues as they arise in the classroom, including by challenging stereotyped views, and by challenging bullying or harassment, following relevant policies and procedures.



(Adapted by Education Wales (2009), Pengelli Primary School (2016), Terrace Road Primary School (2018), Christchurch Primary School (2018) )





















Appendix Two
Script.
Hello, thank you for meeting with me today. Firstly, my name is Shannon McCann and I am currently a year three teacher at Ysgol Y Milleniwm in Llanelli, Carmarthenshire.  Along with being a class teacher, I am also the transition lead for the school undertaking responsibility for both Foundation phase transitions and those within Key Stage 2. We are currently a rights respecting school, therefore, we ensure that every voice is heard particularly in the process of transitioning and encourage use of the UNCRC rights of a child. However, recent discussions with parents, in our school’s weekly meetings, have informed us that many of our pupils and their parents are quite concerned about the process of transitioning to secondary school, Ysgol Gyfun Awyr-y-mor. Moreover, our school contains 36% of learners with additional learning where 10% of those individuals are on the autistic spectrum in which some of the learners’ parents were concerned to their wellbeing. This issue was identified and discussed amongst all staff within our next ads meeting where we analysed our current transition policy and the current opportunities that were in place. However, the conclusion that was made is that the current opportunities no longer relate nor adapt to our current year 6 children. Therefore, feedback from the community and the pupils were needed and an update of our transition policy is soon to be put in place. The issue arose that learners felt that they do not communicate sufficiently with the secondary school and are currently not prepared, however, Estyn (2016) indicates that transition has a beneficial impact when the school itself and the link school enhance the support and deliver valuable opportunities to the learners.  
What is the intervention?
The intervention proposed ‘Terrific Transitioning’ highlights the necessity for collaboration with partnerships and parental engagement through transitioning from year six to year seven. This will include our family of schools attending our secondary school every week for two terms to participate in a project that is purely led by the pupils undertaking all areas of the curriculum. Although the project itself is pupil led, it will be primarily outlining their wellbeing and the United Nations Convention Rights of the Child. Moreover, the theme for the project will be discussed amongst the learners and their primary class teachers and then will be reported to the secondary school in order to prepare areas of learning suitable for the learner’s interests and findings. At the end of this project, learners will gather their conclusions in order to present to their whole primary school, as a class, to highlight the learning process and update their school on their development.
Who?
Regarding the staff for this project, we have intended this year to make regular connections and meetings with the partnership and they have agreed to supply us with a variety of class teachers and Teaching assistants to scaffold the learning of the learners during their project, as well as class teachers and parents being present.  Therefore, the learners will experience and get to know teaching amongst various teachers which will prepare them for when they transition to the school later that year. Additionally, this indicates that the secondary school, and the family of schools, will be supplying funding which could stem from the Pupil Development Grant to provide various resources dependent on the chosen research project. Therefore, further contributions and funding are not necessary from the Welsh Government or the Governing Body itself as connections are already available. 
Furthermore, allowing parents the opportunity to engage in the transition from primary school to secondary school is significant as Estyn(2017 ) has investigated that sharing information and progress with parents enhances the support and guidance that individuals would receive.  Synthesising with this, the education minister, Kirsty Williams indicates that education systems are required to encourage parents to participate in their learner’s learning and be able to observe their children in both school environments and outside of the classroom (Welsh Government, 2017b). 
WHEN?
The proposed date for this project would be Wednesdays at 6pm-8pm, hopefully starting in March 2020,  ensuring that it is accessible and appropriate to parents or any other family member or guardian who is assisting the learner, however, it would need to be piloted with one school in order to ensure that it is effective. If this intervention were to be successful, the proposed date would be the 14th February 2020 for a term with our school to which at the end of the session, the learners and their parents will feedback to all class teachers on how successful they found the first few sessions. Furthermore, letters to parents as well as meetings regarding this project have been arranged and nearly all parents of the selected years are in favour of this intervention. Despite this, it has been recognised that not all parents are able to attend, hence why we have made this available to other members of family in order to not pressurise parents in to coming to all sessions if they do have commitments. Illustrating this, if this pilot timings are not as successful as we hope then alterations will be considered to implement an intervention that is accessible and suitable to everyone.
However, discussions in our staff meetings have identified that perhaps year six is considered quite late to introducing and preparing learners to the transition. Therefore, arrangements have been made to implement this intervention in with year five pupils as well  if it is successful so that they will be more aware and prepared for the transition when they move up to year six. Hence, doing a project each year will enhance their independence and confidence which complements the four purposes proposed by Donaldson (2015) encouraging learners to be ambitious and confident individuals. Adhering to this, the Welsh Government ( 2017)  and UNICEF UNCRC (2010 ) indicates that encouraging individuals to project their independence enhances their resilience preparing them for not only the transition to secondary school but also creating this perspective on the wider world of the community. 
HOW?
The Welsh Government (2019) states that education systems are required to have a continuum of assessment and focus of the learner. Therefore, in order to consolidate whether the intervention has been successful to developing the wellbeing and confidence on this transition process, we will equip the learners with a Terrific Transition booklet that has been distributed amongst the feeder school schools for both us, as practitioners, and the learner’s parents to identify the strengths and challenges of the learner whilst observing their learning. Additionally, the Welsh Government (2018) and Estyn (2017) connote that parental engagement enables the reflection on both the parent and the child’s progress in order to benefit and track the impact. 
IMPACT?
Implementing this intervention into our schools will intrinsically benefit all learners and those  across the family of schools as learners need to feel reassured and connected with all practitioners as Donaldson’s (2015) Successful Futures implies that highlighting the learner’s strengths and challenges is crucial which the learner will identify with both their parent and their teachers whilst participating within the intervention. Similarly, this trilingual approach between teachers and the community indicates the benefit of all pupils, particularly our pupils who have additional learning needs as the Welsh government(2018 ) suggests that preparing individuals for changes in routines and environments is essential whilst enhancing the necessity for schools to function over a multi-agency approach. Nevertheless, the focus does rely on all pupils as a whole as it is significant to ensure that the wellbeing of each individual is considered but consequently, ensuring that familiar connections such as parents, teachers and peers will encourage confidence and engagement of all learners simultaneously. Moreover, providing a weekly project within the secondary school will develop confidence holistically as there are members in our school who have come from backgrounds where there is little support from home or do fit in the category of looked after children. This emphasises the Welsh local Government Association (2012) and the Welsh Government’s (2018) aim of condensing the gap of attainment amongst learners thereby indicating that improvements are required in order to improve the wellbeing and perspective on the progression of moving schools. Adhering to this, Kirsty Williams insinuates that encouraging parents and providing guidance to the transition of primary to secondary is considered an aspect to reducing the attainment gap (Welsh Government, 2017b). According to the Department of Education (2018  with regards to Adverse Childhood Experiences, transition can be a huge impact on the mental health of the individuals who are looked after and have additional learning needs and may not be able to cope with sudden change of environments. Hence, the requirement of easing the individuals whilst constantly informing them of routine changes in order to prepare them particularly as the Welsh Government’s (2018) emphasis that negative transition can decrease the wellbeing and confidence of the learner. 
 In relation to this, successful transition is only possible when planning and collaboration is used effectively. For instance, it has been a requirement in our school and within the school Development plan to consistently involve the parents, community and the feeder schools in every aspect of the school life in order to monitor achievements and the individual needs of each learner.  However, we do recognise that as a result of other social commitments, attendance may not be possible for all learners, hence the need for a pilot to distinguish what it is suitable and how effective it may be.
Another influence of this intervention is that it stimulates inclusivity particularly as learners will be exploring interests through various areas of the curriculum as Estyn (2010) refers to the use of a familiar structure to emphasise consistency across the schools. Moreover, the Welsh Government’s (2017 ) target for education systems such as ours to adapt the pedagogy both inside the school and outside is to develop the broader and richer experiences that will be delivered within this intervention.  // According to the Welsh Government’s (2017a) Global Futures Report, implementing interventions such as this is beneficial to highlight capability of every learner in similar circumstances in School A, however, learners would focus on the modern foreign languages in their activity days where as this intervention would be implemented in different areas of learning intrinsically dependent on the choice of the learners. Therefore, emphasising the sustainability of the intervention so wouldn’t this indicate that this method of transitioning is effective?

To conclude, the intervention proposed to you would enhance the development of wellbeing and parental engagement through enhancing a smoother transition concurrently. It will not only enable learners to increase their confidence and self esteem but will also aid parents to increase their confidence in scaffolding their child’s learning. This intervention would be beneficial for all individuals, particularly those with additional learning needs as they would be developing their confidence in routines and changes at the same time as the rest of the class ensuring equality and familiarity in different environments. 
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Heol Y Sandy, Llanelli, Carmarthenshire,[bookmark: _Hlk24623862]Ysgol Y Mileniwm

SA15 4DH.
(01554) 767683
Tachwedd, 8fed, 2019.
Annwyl rhieni/ gwarcheidwaid, 
Rydw I’n ysgrifennu atoch chi I hysbysu am ein prosiect Newydd I helpu plant yn Blwddyn 6 i drawsnewidd i’r ysgol Uwchradd. Bydd y prosiect yn helpu gwneud y broses rhedeg yn llyfnach am eich plenty lle bydd yn rhan o brosiect gyda theulu o ysgolion. Mae wedi dod I sylw I’w bod llawer o rieni eisiau fod cymryd rhan o broses, felly, bydd rhaid y prosiect hwn am aelod o deulu neu gwarcheidwaid i fynychu y sesiwnau.  Bydd cymryd rhan yn y proses hon yn sicrhau addysgu effeithiol ac yn datblygu lles tra hefyd yn cael cyfle i gŵrdd â ffrindiau Newydd o’n teulu o’r ysgolion. 
Cynhelir y prosiect yn Ysgol Gyfun Awyr-y-mor pob noson Wednesday am 6 o’r gloch- 8 o gloch am ddau dymor. Beth Bynnag, bydd yn cael ei dreialu ar Nos Mercher Chwefror 12fed, 2020. Bydd yr athrawon dosbarth ar gael yn mhob sesiwn os ydych chi wedi cael unrhyw ymholiadau.  Dewisir y sessiwn yn dibynnol ar themau’r dosbarth, felly, bydd y gyfle i chi gyrchu cwricwlwm yr ysgol a gwybod beth fydd eich plentyn yn ei ddysgu. 
A allech chi lenwi’r  ffurflen atodedig a’I dychwelyd I’r ysgol erbyn 14eg Rhagfyr 2019. Bydd yr holl ddiweddariadau yn cael eu postio ar  wefan yr ysgol  neu ar y app. Gofynnwn ichi yn garedig i lenwi’r holiadur pontio trwy sganio’r cod QR.
Rydyn ni’n edrych ymlaen i weld eich cyfrangoiad, os unrhyw gwestiwnau, cysylltwch â mi ar s.mccann@ysgolymileniwm.ac.uk or 01554 767683.
Yn gywir, 
[image: ]Miss S. McCann
Arweinydd pontio. 


Rydw I’n , (rheini, gwarcheidwaid) rhoi caniatâd I’m plenty fynychu’r prosiect ‘Terrific Transitioning’ ac bydd (FI /aelod teulu) yn fynychu’r sessiwns gyda nhw.
Enwau o Plentyn: _________________________
 Dosbarth: ________________________________
Llofnod: _______________________________








                                                         Ysgol Y Mileniwm


                                                    Heol Y Sandy, Llanelli, Carmarthenshire,
SA15 4DH.
(01554) 767683
November 8th, 2019.
Dear Parents/ Guardians,
I am writing to inform you about our new project to help the Year 6 children to transition to secondary School. This project will help make the transitioning process run much smoother for your child where it will be part of a project within the family of schools. It has come to our intention that many parents want to be involved in this process, therefore, this project will require a family member or guardian to attend the sessions. Participating in this process will ensure effective teaching and development of wellbeing whilst also having the opportunity to make new friends from our family of schools.
This will be held at Awyr-y-mor Comprehensive School every Wednesday Evening at 6pm – 8pm for 2 terms. This will be piloted on 12th February 2020. The class teachers will be available at each session if you do have any queries. The sessions will be chosen dependent on the class’ theme, therefore, this will be an opportunity for you to access the school’s curriculum and know what your children will be learning. 
Please could you fill out the attached form below and return it to school by the 14th December 2019. All updates will be posted on the school’s website and app. We ask you kindly if you could fill out the Transition Questionnaire by scanning the QR code.  
We look forward to seeing your participation, if you have any questions, please contact me on s.mccann@ysgolymileniwm.ac.uk or 01554 767683.
[image: ]Yours Sincerely, 
Miss S. McCann.
Transition Lead. 
I, (parent/ guardian) give consent for my child to attend the Terrific Transitioning project and (I/family member) will be attending the sessions with them.
Name of Child: _________________________
 Class: ________________________________
Signed: _______________________________





Appendix Four – QR code to Questionnaire
[image: ][image: ]
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Ysgol Y Mileniwm
Terrific Transitioning Transitioning
Enw/ Name:
Dosbarth/ Class:
Weekly Progress






Our Theme is….


What are we trying to find out?


How will we find this out?

What do you think our result will be?


How can we use this within our school?


Who came with me today?
Dyddiad/ Date: 
Topic:    

Our conclusion is…








What could we improve?
What has been your favourite part?
How has this project helped you feel about secondary school?
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