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Supervision, Leadership and Management for Professionals.

In this document, the student will aim to define and analyse the concept of Supervision in relation to Youth Work Practice (Critical Review: 1000 words).

Critical Review

Supervision can be defined as a professional practice where two figures, such as supervisor and supervisee, engage in a constructive and supportive process of self-analysis in relation to working experiences. The supervisee is reviewed by the supervisor, who is expected to provide feedback and mentor the supervisee to improve his or her practice while sharing experiences and expertise.
In relation to how the concept of supervision can be applied to Youth Work, Kate Sapin (2013) describes it as: 
“… a process of critical reflection in which youth workers discuss ongoing work and professional development issues with another practitioner, such as a manager, a practice tutor or a peer in order to identify clarity about roles, and the relationship between values, practice and development.” (Sapin, 2013: p. 220).
Supervision can also be evaluated as a universal professional tool, as it is used in any working environments to asses and review practice. In addition to this, it is important to address the theories behind it, what is relevant for its correct running and the roles of both supervisee and supervisor.
Supervision is a process of reflection, that is used to review practice. As such, it follows the common settings that are set by professional youth work.
For instance, the details of the relationship between supervisor and supervisee must be agreed by both, ideally with a contract that states terms such as the duration of each session, the location, what or if documentation may be required. The role of supervisor is very important, as he/she is the leading source of feedback and review to the supervisee. 
Quoting the words from Sapin (2013), 
“The supervisor is tasked with their role because of their experience, professional qualifications and knowledge of the professional field and because of their ability and commitment to support learning.” (Sapin, 2013: p. 220)
So, it is correct to evaluate that supervision is a practice based on a supportive but professional relationship between two working figures in this case, a supervisor and a supervisee. In relation to youth work, supervision may occur in various settings, and between different working roles. For instance, supervision can be used to establish a critical but supportive reflective practice between a manager and employees, where the first would ideally be able to support the professional and personal growth of the seconds. In youth work, it is common to also see supervision occurring between colleagues, where a more experienced one can mentor a less experienced youth worker.
The idea behind the practice of supervision, is the need of reflection and feedback, to improve personal or professional growth.
It is possible to state that professional supervision has three main functions: Formative, Normative, Supportive.
The formative function of supervision happens where there is a focus on taking the responsibility for the development of skills, knowledge and professional understanding. An example can be found in a manager who is attentive on improving working standards and the familiarity with the practice, an approach that can be felt close to a teaching method. The normative function of supervision happens where the supervisor focuses on ensuring core concepts such as the responsibility for standards and ethics, assessment and quality control. In addition to this, there is a focus on helping the supervisee to reflect and improve his/her practice. The supportive function of supervision can be found in a targeted understanding of the emotive aspects of work, including the effects of working with those with difficulties. In this case, supportive also covers aspects of mentoring practice where there is a disposition from the supervisor to help and support the emotional wellbeing of the supervisee.
To better understand the importance of supervision in youth work practice, it is relevant to address the aspects that define the key roles of supervisor and supervisee. Supervision in youth work, can be summarised as a professional tool to support self-reflection. 
The practice of self-reflection is crucial to the concept of supervision, as it affects both supervisor and supervisee guiding its positive running.
A clear example, can be found in the McNiff Action Reflection Cycle. Quoting the words from Herman (2012),
“The cycle promotes moving in new directions by building upon investigation and observations to reach new actions.”
The cycle is built by different steps, which include: observing practice, identification of a concern, reflection on the concern, taking action, evaluation and understanding, additional action upon the concern. (Youth & Policy, 2012)
The cycle quoted above shows how the practice of reflection has a clear impact on how supervision works.
The role of supervisee, is no less important that the role of supervisor. In fact, the practice of supervision in youth work has the uniqueness to be a mutual working relationship between the twos, where the sharing of expertise and experiences, emphasises a supportive environment. The supervisor has the moral responsibility to address limits, difficulties, possible concerns of and from the supervisee, in order to shape sessions where the supervisee feels safe to progress within the practice. In the other hand, the supervisee has the responsibility of being honest and be willing to receive fruitfully any feedback or advice, from the supervisor.
Supervision is not a practice with a fixed methodology, in fact it shapes along specific requirements dictated by the working environment where it is set. An interesting perspective is given by Jenkinson (2010), where he defines four different supervision models: individual supervision, group supervision, peer supervision and external supervision. These different methods help to address the need of supervision, shaping its settings along the results the practice aim to achieve. 
To conclude, supervision it is an important tool to review and provide training to professionals. In relation to youth work, supervision is a process of mutual self-reflection where youth workers share expertise and concerns, to learn and move forward improving their practice. To achieve the best results, the terms of supervision must be clear and agreed by both the parties involved. In addition to this, the practice of supervision must follow lines of mutual respect, professionalism, and trust.

------------------------------------------------------------------------------------

Practice Logs

The student has managed to organise and attend a total of three meetings with another trainee youth worker. The student covered the role of supervisor, and both parties agreed the terms of the supervision signing a contract. The duration of each session was decided to be around 50-60 minutes. At each session, the supervisee was expected to bring two topics or experiences he wished to share with the supervisor. The reason behind this decision, was the delay in the allocation of a supervisee. It has been agreed that the supervisee would lead the conversation, while the supervisor would have the freedom to intervene and ask relevant questions when required.
Session 1:
In the first session, the supervisor and the supervisee take the first ten minutes to briefly introduce the supervisee’s placement. The placement was a youth work project that supported a positive interaction between young people and nature. The supervisee looked happy and enthusiastic about the project and he described it with a smile on his face. The supervisee also shared that he used the Gibbs method for his reflective journals. After the briefing, the supervise started to share the experience he brought to supervision.
The first experience shared, brought immediately up a major concern. The supervisee shared his unhappiness regarding the settings of the project he has been appointed to run. It is relevant to state that the supervisee was a Level 6 Youth Work student, so required to run a project to show management skills as part of the academic curriculum. He shared his disappointment in relation to the fact that he felt he has been appointed duties and responsibilities that did not appear when the project has been initially offered to him. During the conversation, he addressed the difficulties on navigating the website and how the project actually works, finding it unclear and not straight forward. In addition to this, he found the risk assessment methodology, a little bit overwhelming. When asked about what were his thoughts about the experience, the supervisee showed resilience and commitment to the project, in particular to the young people. On his reflective journal, the supervisee emphasised his willingness to focus more on the benefit of the project, in relation to the young people. Despite the technical difficulties of running and planning the sessions, the supervisee showed passion to the cause. 
In the second part of the session, both supervisor and supervisor focused the conversation on sharing opinions and related understanding of how to effectively engage with young people. Still linking with the apprehension from the first experience, the supervisee shared his concerns about the gipsy community in the area where he lived, remembering some struggles to connect with one young person from that ethnic group. From that point, the supervisee showed interest in that culture, he showed willingness to support young people despite ethnic or racial differences, addressing his previous concerns as just a matter of not knowing exactly how to support them at his best.
Evaluation:
The first supervision has been challenging, as it was a completely new practice to me. After a briefing about the supervisee’s placement, I decided to approach the conversation letting the supervisee leading it. I never felt the need to interrupt or ask questions outside my turn to speak, as I found the supervisee looking confident and feeling safe about talking to me. I decided to use a supportive approach throughout the sessions, and formulate my questions following a formative approach. In the second part of the conversation, I felt to drop the formative approach, deciding to share my experiences and my opinions about concerns, feeling that both parties were talking quite informally. Despite the supervision has been attended on videocall, I feel both supervisor and supervisee successfully managed to ensure a sense of safety and informality that helps the smooth running of the conversation.
Session 2:
In the second session, the supervisee decided to share an experience from a past placement. He shared that he attended a project where schools pupils and other young people were brought to a neutral site, to engage with seminars and activities that covered many aspects of safety. A few examples were school bus safety, behavioural safety, food safety and others. The project run in a covered location as the experience shared happened during wintertime, and the supervisee immediately addressed how cold the place was. It is relevant to state that the project aimed to include very vulnerable young people, with a history of abuse or family issues. When sharing his reflective journal, the supervisee looked extremely emotional. The experience shared, was about watching a five minutes seminar about safety and behavioural issues, so the supervisee’s role at the time was to be there as an extra pair of eyes as the video could have triggered some issues in specific young people. The supervise addressed once again his concern about the very low temperatures of the hangar where everybody was, but he also mentioned how despite the heavy topic showed on the video, he managed to get along quite well with the project; especially, because he knew some of the young people who were there. The supervisee then concluded his sharing, stating how he felt in the right place when engaging and supporting those vulnerable young people.
In the second part of the session, the supervisee shared his experience with a project run by the Pembrokeshire Youth Service. His role at the time, was to support young people who were young offenders and had been in trouble with the law. After a quick description of the project, the conversation turned immediately its focus to a concern that the supervisee felt quite personal: how to gain a young person’s trust. The supervisee described his feelings, as torn between the desire to save the young people from making bad decisions, and the understanding that young people deserve to make experiences in life without external or peer pressure. The conversation ended, with a very informal sharing of perspectives between the supervisee and the supervisor, referring back to the NOS.
Evaluation:
In this session, I felt more confident about how to interpretate the concept of supervision. While listening to the supervisee, I also felt a nervous when I saw him feeling very emotional, due the nature of what shared. During the first part of the conversation, I felt in need of focus my attention even more on what the supervisee was saying, as I wished to understand what was behind his feelings. I decided to pursue a supportive approach during the first part of the supervision, where even my questions were focused on support and understand his emotional state more than reviewing his practice. During the second part, the supervisee decided to share his feelings about different experiences he had, after then discussing how engaging it was for him to work with young offenders. At that point, the supervisee brough up a few major concerns, such as boundaries and how to keep professional distance between practitioners and young people. I decided to still keep the conversation informal, with a supportive style of supervision. As a trainee supervisor for this experience, I preferred to not try and give advices, but instead sharing my perspectives of understanding of the concerns risen. Together with the supervisee, we connected those concerns to the NOS and the academic material studied, to find answers to the difficulties brought up by his reflective journals. 
Session 3:
In this session, the supervisee shared an experience from his Level 4 Placement where he took part of a residential youth work practice. The activity in question, was a coasting walk around the Blu Lagoon in Pembrokeshire. When sharing the experience, the supervisee addressed an issue regarding a young person who suddenly, in the middle of the walk, decided to stop walking. At the time, the outdoor instructor who was part of the staff with the youth workers, decided to drag the young person and pull him through the walk, the jumps, and the swimming part of the activity, despite the young person’s moaning. As a result of that behaviour, the supervisee felt a little bit uncomfortable as he questioned if that kind of action was necessary, to correctly support the young person through the activity. As another young person decided to stop walking, the supervisee felt he had to decide how to deal with it, and he felt quite overwhelmed despite being able at the end, to finish the activity supporting all the young people. He managed to encourage that young person, without risking in falling into brute behaviour such as the one showed by the instructor. A concern that stood out during the conversation, was questioning if there was a behavioural limit of what a youth worker can or cannot do. In that matter, the conversation ended with a mutual sharing of opinions about what both the supervisor and the supervisee though was correct to do. 
The second part of the conversation, focused on another experience where the supervisee was attending a money management activity, at a local youth club. The young people involved, were vulnerable and at risk of being homeless or allocated to foster families. As showed in previous meetings, the supervisee felt that experience very close to is heart, as he was supporting very vulnerable young people. There were no major concerns about the experience as the supervisee wished to address one more time what he felt at the time, emphasising the feeling of having found his niche of youth work practice. He felt that when engaging with them in that circumstance, he was making a little difference in their world, so it gave him the awareness to be helpful. In relation to this, the supervisee finally expressed his desire to continue his learning around the topic with the aim to support young people at the best of his abilities. 
Evaluation:
In this final session, there was space for a smile as I felt the supervisee getting more confident with me minute after minute. Stating this, the conversation started formally as agreed on the contract and lower into a more informal setting towards the end of the first experience shared. When discussing the concerns about what to do in relation to the coasting walk, I felt the need to question the supervisee first on the subject, giving him the chance to reflect one more time on the behavioural issues. After his additional reflection, I gave my opinion on the matter but being very careful about not diminishing what shared by him. In fact, I decided to keep a supportive format of supervision, shifting into a formative format when helping him to reflect. I believe we successfully managed to engage a correct understanding of the concern, finding constructive answers that could help future practice. In relation to the second part of the session, I decided to approach supervision with a normative methodology. When the supervisee shared his commitment to supporting vulnerable young people, I felt the need to ensure his and my understanding on core youth work concepts such as integrity, morals, and ethics. Doing this, I feel I was reviewing and safeguarding the qualitative side of what learnt so far by the supervisee both academically and professionally. Despite this more formal approach, I always tried to keep the conversation as much informal as possible to facilitate the session.  

Final Evaluation

This experience as being a supervisor to another trainee youth worker, has been challenging but rewarding. I learnt how important supervision can be as a tool to review practice and how effective it can be.
I believe supervision should not be a fixed concept, a professional methodology with fixed rules. But more a mutual and proficient relationship between two figures who are willing to improve their practice. Despite covering different roles such as for example a manager and an employee, I believe supervision is a process where both parties can greatly benefit from. Supervisor and supervisee are able to connect, and professionally grow together through a targeted sharing of expertise and experiences.
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