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Appendix 1: Consent form


[image: ]










































Appendix 2: Assent form
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Appendix 3: Lesson Plan
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Appendix 4: Semi-Structured Interview Questions

Semi-Structured Interview

1. What do you think about (the lesson subject in question)?

2. What did you think about today’s lesson?

3. Did you enjoy the lesson?

4. What did you learn about in the lesson?

5. What was your favourite thing we did today in the lesson?

6. Was there anything you didn’t like about the lesson?
· What didn’t you like about today’s lesson?

7. Were you given any Dojo points in the lesson?
· Why did you have a Dojo/those Dojos?

8. Do you like having Dojo points?

9.  Do you get Dojo points in other lessons?

10.  How do you feel about today’s lesson? Show me with your thumbs. (Thumbs up/down/middle technique).





Appendix 5: Transcribed Semi-Structured Interview
Lesson Study 1

	E.S:
	Right so now we’re going to ask you some questions, but just about the lesson today, if you had Dojo points or anything, ok? So, shall we get started? We’ll take it in turns so that we’ll have chance to speak. So if we start with maybe Child B and go this way. Is that ok? So, what do you think about the lesson today? What do you think about it Child B?

	Child B:
	Good.

	E.S:
	Good? Why was it good?

	Child B:
	Because…

	E.S:
	What did you like about it?

	Child B:
	Don’t know. I liked my activity.

	E.S:
	Ok, and what do you think about Maths? Maths in general, do you like it?

	Child B:
	Yes, yes.

	E.S:
	You do? Is Maths your favourite subject or do you just like it?

	Child B:
	It’s my favourite subject.

	E.S: 
	Oh it is? Interesting.

	Child A:
	And mine is.

	E.S:
	And it’s yours is it Child A? It’s your favourite subject as well?

	Child A:
	Yes.

	E.S:
	Ok, and what did you think about the lesson today?

	Child A:
	Good.

	E.S:
	And what did you like about it?

	Child A:
	Because we got to go on the computers.

	E.S:
	So you liked being on the computers?

	Child A:
	It was fun.

	A.M:
	Oh good.

	E.S: 
	It was fun, was it?

	Child A:
	Yes.

	E.S:
	Good! And what about you Child C?

	Child C:
	It was fun writing all the answers about the clocks.

	E.S:
	So you liked writing the answers about the clocks. And what do you think of Maths? Do you like Maths?

	Child C:
	I like it.

	E.S:
	When Miss Sheridan was in school, Miss Sheridan didn’t like Maths, she wasn’t very good at Maths.

	Child B:
	We are!

	Child A:
	Yes, we are.

	Child C:
	I like some Maths.

	E.S:
	Yes?

	Child C: 
	I like doing sums.

	A.M:
	You like sums, do you?

	Child C:
	Yes

	Child B:
	I like counting in twos!

	Child A:
	To 50

	A.M:
	We do that before Maths sometimes

	Child B:
	Or to 105.

	A.M:
	To 105?

	Child B:
	Yeah.

	A.M:
	That’s not a 2 is it? On the end?

	Child B:
	*Laughs*

	E.S:
	So you did enjoy the lesson today, did you? If you didn’t, it’s fine, you can say, it doesn’t matter. We just want to know so we can do better Maths lessons next time.

	Child B:
	Yes.

	Child C:
	*Nods head*

	Child A:
	I got to go on a game!

	E.S:
	Ok. So, Miss Murray, would you like to ask a question?

	A.M:
	Ok, what did you learn about in this lesson?

	Child B:
	We learnt about Chinese New Year.

	A.M:
	In this lesson?!

	E.S:
	In this lesson?! *Laughs*

	Child C:
	No, I know. We learnt about time.

	Child A:
	Clocks!

	E.S:
	Anything in particular or just about time?

	Child A:
	Time and clocks.

	Child B:
	I liked when you were challenging us.

	A.M:
	Oh, you liked the independent task when you had to do the activities, did you?

	Child B:
	Yeah! Yeah!

	A.M:
	And you had to estimate?

	Child B:
	Yes.

	A.M:
	Ok. And what was your favourite thing we did in the lesson, Child C?

	Child C:
	Umm…

	A.M:
	Did you like the start, the end, or the activity you did?

	Child C:
	I liked the activity I did.

	A.M:
	The activity you did, was it?

	Child A:
	I liked the start and the end.

	A.M:
	When I asked you questions on the carpet, was it?

	Child A:
	Yes.

	Child B:
	I liked the activity, the start and the end.

	A.M:
	You liked it all did you, Child B?

	Child B:
	Yep.

	E.S:
	Mm, interesting…

	Child B:
	I love school!

	A.M:
	Aw, that’s good.

	E.S:
	So was there anything you didn’t like about the lesson? Was there anything you thought, ‘hmm, I wish this was a little different’?

	Child B:
	No!

	Child C:
	No.

	Child A:
	It was quite hard.

	A.M:
	What did you find hard?

	Child A:
	It was like, some of the questions.

	Child B:
	It was nice! It was nice!

	A.M:
	Some of the questions?

	Child A:
	Yes, some of the questions on the computer was a bit hard for me.

	E.S:
	Some of the questions on the ICT were hard, were they?

	Child A:
	*Nods head*

	Child B:
	It was nice!

	E.S:
	Ok, so what do you think Child B? Did you find your activity hard? Because you were still finishing it off at the end of the lesson, so do you think you would need a bit more time to do it next time or?

	Child B:
	Yeah.

	E.S:
	Did you find it a little bit hard to get it all done in the lesson? Because there was a lot to do, wasn’t there?

	Child B:
	Yes.

	E.S:
	Ok, so was anyone here given any Dojo points in today’s lesson?

	Child A:
	Me!

	E.S:
	Child A? How many?

	Child A:
	3

	E.S:
	3? And what did you have them for?

	Child A:
	On the computer. Because I done good work on the computer.

	E.S:
	Great. Child C, did you have any Dojo points today?

	Child C:
	I had 1 for completing my challenge passport. And another one for… I don’t know, just, trying hard.

	A.M:
	Was it because you were on the carpet and you answered a question?

	Child C:
	Um, I think so.

	E.S:
	Yes? Ok. And Child B, did you have any Dojo points this lesson?

	Child B:
	Yes, on the clock.

	A.M:
	Answering a question on the clock on the carpet?

	Child B:
	Yes.

	E.S:
	At the start of the lesson, was it?

	Child B:
	Yes.

	E.S:
	Ok. Do you like having Dojo points?

	Child B:
	Yes!

	Child C:
	Yes.

	E.S:
	You do?

	Child B:
	Yes!

	Child A:
	*Nods head*

	E.S:
	And why do you like having them?

	Child B:
	Because when we move, we have a surprise.

	E.S:
	Oh, so you get a surprise?

	Child B:
	Whoever’s got the most Dojos.

	Child A:
	They go to Go Wild.

	E.S:
	Go Wild you go to?

	Child A & Child B:
	Yeah!

	E.S:
	Oh cool. Anything to say Child C:

	Child C:
	Umm…

	Child B:
	And I like when we have 100.

	Child A:
	I like that the surprise is that we get to go to Go Wild.

	A.M:
	What do you like about having Dojos Child C?

	Child C:
	I like the surprise at the end of it.

	E.S:
	So you like the reward at the end of it?

	Child C:
	And to make the teachers happy that I did the work.

	A.M:
	Oh so you like doing the work to make the teachers happy, do you?

	Child C:
	*Nods head*

	Child B:
	I like making teachers happy too.

	E.S:
	Oh, there’s nice.

	A.M:
	It is nice.

	E.S:
	And do you get Dojo points in other lessons?

	Child B:
	Sometimes.

	Child A:
	Yeah, sometimes.

	Child C:
	But we haven’t had them in a long time.

	A.M:
	You haven’t had them in a long time?

	Child C & Child A:
	No.

	Child B:
	Sometimes I complete levels on Lexia and I have them then.

	Child A:
	*Laughs*

	E.S:
	I see. Ok, so, how do you feel about today’s lesson overall? Show me with your thumbs. Thumbs up if you really liked it, thumbs in the middle if you thought it was ok but there were some things you wished were a little different and thumbs down if you didn’t really like today’s lesson.

	A.M:
	So what are you giving Child B?

	Child B:
	Thumbs up!

	E.S:
	Child C?

	Child C:
	Thumbs up.

	A.M:
	And Child A?

	Child A:
	Thumbs up.

	E.S:
	Lots of thumbs up!

	A.M:
	Oh, excellent.

	Child B:
	One zillion thumbs up!

	E.S:
	Oh fab. Well thank you very much for taking part in our lesson and speaking to us after.

	A.M:
	Yes, thank you very much!








Appendix 6: Observational Notes - Dojo Points Awarded Grid
Lesson Study 1







	Dojo Points Awarded
	Child A
	Child B

	Child C


	Introduction
	

1


	

0
	

0

	Observed another child
	

1
	

1
	

1

	Main Activity
	

2
	

0
	

1

	Observed another child
	

2
	

0
	

2

	Plenary
	

0
	

0
	

0

	Observed another child
	

1
	

1
	

0




Appendix 7: Observational Notes - ‘Tick if Observed’ Grid
Lesson Study 1- Introduction










	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	

	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	




	

	

	4) Continuous activity with intense moments
	




	
	

	5) Sustained intense activity
	




	
	









Lesson Study 1 - Main Activity





	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	

	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	





	


	



	4) Continuous activity with intense moments
	




	
	

	5) Sustained intense activity
	




	
	













Lesson Study 1 - Plenary






	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	

	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	




	


	



	4) Continuous activity with intense moments
	




	
	

	5) Sustained intense activity
	




	
	










	Development of lesson
	Involvement and level
	Signals

	Introduction
	4 - High
	Positive 
· Eye contact
· Following PowerPoint
· Hand up to answer question
· Kneeling with hand up once observed another child receiving Dojo

	
	
	Negative
· Looked around at other children

	Main activity
	3 - Moderate
	Positive
· Stayed sitting on stool at computer
· Looked at screen for prolonged periods of time
· Stayed on laptop longer than anyone else in group
· Moved up to next level
· Did over 90 questions on game
· Received 2 Dojo points
· Asked ‘Can I have like, 3 Dojos if I stay on ICT until the end of the lesson?’

	
	
	Negative
· Did chat to partner
· Looked around room to see what others were doing
· Chatted to the pair sitting next to her and her partner
· Started playing with partner’s hair
· Started talking to child from other group

	Plenary


	4 - High
	Positive
· Helped other children tidy up
· Sat at the front
· Hand up to answer question
· Eye contact
· Followed ppt
· Keen to answer question – hand up high, waving it around
· Sat up straight once observed a Dojo being awarded

	
	
	Negative
· N/A


Appendix 8: Observational Notes - Child A table
Child A – ICT focus

Appendix 9: Observational Notes - Child B table
Child B – Independent focus




	Development of lesson
	Involvement and level
	Signals

	Introduction
	3 - Moderate
	Positive
· Eye contact
· Hand up to answer question
· Following PowerPoint
· Kneeling with hand up once observed another child receiving Dojo

	
	
	Negative
· Made eye contact with observer
· Looked around to see what others were doing
· Turned around to chat with other pupils

	Main activity
	3 - Moderate
	Positive
· Participated in practical tasks within activity
· Worked with other children
· Asked could she carry on doing task at the end of the lesson
· Asked ‘Do I get a Dojo?’

	
	
	Negative
· Tried talking to observer (several tines)
· Argued with partner
· Looked around to see what others were doing
· Wanted to feel a toy another child had mid-activity

	Plenary





	3 - Moderate
	Positive
· Asked to continue with task during plenary
· Continued to do independent task until last minute possible

	
	
	Negative
· Did not sit on carpet





Appendix 10: Observational Notes - Child C table
Child C – Teacher focus








	Development of lesson
	Involvement and level
	Signals

	Introduction
	5 – Extremely high
	Positive
· Sitting at front of classroom
· Eye contact
· Followed PowerPoint
· Hand up to answer question

	
	
	Negative
· Looked around at other pupils

	Main activity
	4 - High
	Positive
· Eye contact with teacher
· Looked at worksheet for prolonged periods of time
· Quiet
· Sat quietly with another child to do other activity after worksheet was complete
· Did not mix with other children during teacher activity

	
	
	Negative
· Looked around to see what others were doing
· Chatted to some children at the end
· Started to wander around room towards end

	Plenary




	3 - Moderate



	Positive
· Helped tidy up iPads as requested by teacher
· Looked at PowerPoint a few times

	
	
	Negative
· Did not sit on carpet






Appendix 11: Reflecting using Brookfield’s Theory of Reflection (1995)


	Aspect of Brookfield’s Theory of Reflection (1995)
	Lesson 1

	Self – Autobiography as learners
	See ‘Reflecting Using Gibbs’ Reflective Cycle (1988)’ table.

	Students – Our students’ eye
	This was done through the use of semi-structured interviews, the transcript of which can be found in the Appendices.

	Peers – Our colleagues’ experiences
	Positive – Lesson was well-introduced and all children knew what was required of them during the lesson.
Teacher group was able to have instant verbal feedback and adjust/correct any mistakes within the lesson.
Negative – Independent task was not completed within the lesson. It may have been set a little high or the children may have needed an additional adult to support.
The children had been talking to/distracting the observer which cause them to become a little off-task and the observer may have missed something important.

	Scholarship – Theoretical literature
	This will be done in the lesson analysis part of the assignment.












Reflecting using Brookfield’s Theory of Reflection (1995)


	Aspect of Brookfield’s Theory of Reflection
	Lesson 2

	Self – Autobiography as learners
	See ‘Reflecting Using Gibbs’ Reflective Cycle (1988)’ table.


	Students – Our students’ eye
	This was done through the use of semi-structured interviews, the transcript of which can be found in the Appendices.

	Peers – Our colleagues’ experiences
	Positive – Children were engaged in activities in all the different focus groups.
Teacher focus group were engaged, supported by the teacher and were able to ask when needed; they were striving towards completion in order to get a reward.
Negative – Not all children were engaged during introduction/plenary on the carpet. Teacher task children finished soon with regards to the lesson timing and had moved onto other activities.

	Scholarship – Theoretical literature
	This will be done in the lesson analysis part of the assignment.





Brookfield, S. (1995). Becoming a Critically Reflective Teacher. San-Francisco: Jossey-Bass.






Appendix 12: Reflecting using Gibbs’ Reflective Cycle (1988)

	Aspect of Gibbs’ Reflective Cycle (1988)
	Lesson 1

	Description – What happened?
	This lesson was a Maths lesson taught by Miss Murray, the topic of which was time.
This involved the children the be in different focus groups, teacher focus, LSO focus, independent focus and ICT focus. The teacher focus were completing a worksheet writing the times of the clocks on their sheet, the LSO focus were completing a worksheet drawing the hands on the clocks and using physical clocks to help them do this. The independent activity required the children to estimate how many times they could carry out a number of activities and then they had to actually do the activity and time themselves within a minute. The ICT focus group were playing time games in pairs/threes on the computers which gave them the words of a time and they needed to select the corresponding clocks from several options.
In the introduction the children were sat on the carpet with a PowerPoint and an interactive clock on the whiteboard that the children took it in turns to answer questions about the clock before they were sent off on their activities. In the plenary, the children re-gathered on the carpet and revisited the interactive clock to answer a few more questions.

	Feelings – What were you thinking? What were you feeling?

	While observing this lesson I thought that the lesson run quite smoothly, which gave me a positive feeling.
However, I did think that the task set for the independent focus groups was a little too complicated for the amount of time given within the lesson.

	Evaluation – What was good about the experience? What was bad about the experience?
	An aspect I deemed to be good was that the children were all getting on with their different activities within their focus groups without fuss or hesitation.
Another good aspect was that the children were engaged throughout the lesson and all stayed on task within each focus group.
A negative aspect of the lesson was that the children on the independent focus did not complete all of the worksheet, even though they spent the full lesson on it. This could be due to the fact that it was a little too hard for them or they were expected to complete too many activities for the set time of the lesson.
Another negative aspect of the lesson was that the children from the independent task kept approaching me to ask me to help time them or count how many time they could do the activity within the given time of a minute when I was trying to observe. This could have been due to the fact that they were a little unsure or just due to the fact that they thought I was there to help them rather than observe the lesson.

	Analysis – What sense can you make of the situation? (Bring in literature here)
	This will be done in the lesson analysis part of the assignment.

	Conclusion – What else could you have done?







	The independent focus task was not fully appropriate for the amount of time provided within the lesson. This is something that would need to be addressed.

I could have tried to sit at a different position within the class so I was away from the independent focus group and they would not have had the temptation to asked me for help. Although, it was a little difficult to find a position within the classroom where I could have a good view of all activities. Even though I did physically circle the activities, I still felt it was appropriate for me to have an overview of all of them too.

	Action Plan – If It arose again what would you do differently/keep the same?
	Next time, I would suggest that the independent activity and the number of tasks they needed to carry out within that is reconsidered or slightly minimised.

Next time, it may be a good idea for the observer to be introduced to the children at the start of the lesson and explained that they are here to watch the lesson and hence, the children would not be as inclined to ask for them for help/support.

















Reflecting using Gibbs’ Reflective Cycle (1988)


	Aspect of Gibbs’ Reflective Cycle (1988)
	Lesson 2

	Description – What happened?
	This lesson was a Maths lesson taught by myself, the topic of which was time.
This involved the children the be in different focus groups, teacher focus, LSO focus, independent focus and ICT focus. The teacher focus were completing a worksheet writing the times of the clocks on their sheet, the LSO focus were completing a worksheet drawing the hands on the clocks and using physical clocks to help them do this. The independent activity required the children to estimate how many times they could carry out a number of activities and then they had to actually do the activity and time themselves within a minute. The ICT focus group were playing time games in pairs/threes on the computers which gave them clocks with times on and they had to select the corresponding words from a several options.

 For the introduction, the children counted (as they do every Maths lesson), I used a PowerPoint to revisit the topic and used a physical clock to test their knowledge before sending them off on their activities. As part of the plenary, I used the ICT game which was used for the ICT focus groups to ask some of the children to come and answer the questions on the time on the clocks shown.

	Feelings – What were you thinking? What were you feeling?

	Overall, my feelings on this lesson were positive as I know that all the children were on task, engaged and completed their individual activities.
However, I did think that the difficulty level for the teacher focus was not fully suitable for the lesson as they finished quite quickly. I also was made to rethink my future introduction and plenary styles as not all the children were fully engaged while sat on the carpet.

	Evaluation – What was good about the experience? What was bad about the experience?
	An aspect I deemed as good from this lesson was that all children were engaged during their activities and stayed on task within the lesson.
Another positive aspect was that all work from each different activity was completed within the time provided for the lesson.
A negative aspect of this experience was that not all of the children were fully engaged on the carpet in the introduction and plenary. This is quite normal for my class but I should reconsider my style of introducing and ending my lessons in future.
Another negative aspect was that my teacher focus group finished their worksheet with me a lot quicker than initially anticipated, which meant that the time for the lesson was not fully utilised as it could have been. The cause for this could potentially be that the worksheet was too easy for them/there wasn’t enough questions.

	Analysis – What sense can you make of the situation? (Bring in literature here)
	This will be done in the lesson analysis part of the assignment.

	Conclusion – What else could you have done?

	The children on the teacher focus group activity finished their worksheet a lot quicker than anticipated. This is something that needs to be addressed.

I could have reconsidered my introduction and plenary with regards to fully engaging all children.

	Action Plan – If It arose again what would you do differently/keep the same?
	Next time, I would change the worksheet for the teacher focus group. I would either do this by including a few more difficult times on there to try and challenge them or by proving a larger number of clocks/questions for them to complete.

Next time, I would reconsider my introductions and plenaries to make them more engaging for all pupils. This is something I have been doing and experimenting with but I need to keep doing this until I find the most effective approach for my particular class.







Gibbs, G. (1988) The reflective cycle, Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford

Appendix 13: Transcribed Semi-Structured Interview
Lesson Study 2

	ES
	It won't be going anywhere. We will just going to use it so that we can     write up some of your answers and maybe writing about to our teachers how the lesson went. Is that okay? 

	B
	Yeah. 

	ES
	Okay. So we're going to start asking some questions, we'll go around now so you've all got a chance to speak. Is that okay?. 

	A
	Yeah. 

	ES
	Okay. 

	AM
	What did you think about that lesson? Did you like the lesson? What do   you think about it? 

	ES
	Doesn't matter if you didn’t like it, you can say it it's fine.

	B
	I liked it. 

	AM
	You liked it Child B? 

	A
	I liked it. 

	C
	I liked it. 

	AM
	All three of you liked it? 

	B
	Yeah, all three of us. 

	AM
	So do you like maths? 

	B
	Yeah. 

	A
	Yeah. 

	C
	Yeah. 

	AM
	What do you think about maths Child C? 

	C
	Don't know. 

	AM
	You don't know? 

	ES
	When Miss Sheridan was in school she didn't like maths very much. 

	B
	Did you actually?

	ES
	No I didn't. I found it really hard work, even now I'm still working on it      now. I didn't like maths very much when I was in school. Did you Miss     Murray? 

	AM
	I was half and half I was, because I liked it but then sometimes it was hard. Isn't it? 

	ES
	What do you think guys? 

	B
	It was quite hard. 

	A
	Yeah. 

	C
	Yeah. 

	ES
	Do you like it or do you think it’s a bit hard sometimes?

	A
	A bit hard. 

	B
	It's a little bit hard sometimes.

	ES
	It can be can't it?

	B
	Like in time, it is hard. 

	ES
	It can be hard cant it? 

	C
	It can be easy. 

	B
	It's quite easy.

	ES
	It can be hard at the start cant it but once you practice it it isnt so bad is it? So, Did you enjoy todays lesson? 

	A
	Yeah. 

	C
	Yeah. 

	B
	Yeah. 

	ES
	You did? What did you think about it? If you don’t like it it’s fine. you can    tell me because I want to make sure I do lessons that you do enjoy in the future. Do what did you think of todays lesson what did you think? 

	C
	Nothing 

	ES
	What were you doing Child A? You and Child B were working with me weren't you? 

	A
	Yeah, guessing the numbers 

	ES
	What did you think about the time and reading the clocks?

	B
	Umm, it was really helpful

	ES
	You found it helpful?

	A
	Good.

	ES
	Good?

	B
	It was good to tell the time.

	ES
	You two were good at it weren’t you?

	A
	Yeah.

	B
	Yeah, you kept on telling us you wanted steam out of our pencils.

	ES
	I did, I said I wanted you to work so much and so hard I wanted to see steam coming off them. 

	B
	Yeah

	ES
	I did

	B
	And I was wondering steam? How can we get that out of our pencils.

	ES
	What about you Child C what were you doing? You were doing ICT weren’t you?

	C
	Yes

	ES
	What did you think of the game? Did you like it? Did you think it was a bit boring? What did you think?

	C
	Good

	ES
	You liked it? Do you think you understand time a bit better now? Yeah?

	C
	*Nodding*

	AM
	What was your favourite thing you did in the lesson?

	B
	Umm, writing.

	AM
	You enjoyed writing the numbers and the times did you?

	ES
	CK what did you like? The whole lesson so it could be the start the middles or?

	A
	I liked that one with the bean bags.

	AM
	You liked the independent did you?

	A
	Yeah

	ES
	What about what you did today? You worked with me didn’t you? So did you maybe like what we did at the start with the game on the board or the worksheet when we had to read the clock?

	A
	I liked when we did the clocks

	ES
	So you liked reading the clocks? Ok.

	B
	So you like reading.

	ES
	So Child B likes writing, Child A likes reading and what does Child C like?

	C
	I liked guessing the numbers 

	ES
	So you liked the actual game did you? You thought it was ok? Would you play the game again if I gave it to you? Would you be ok with playing it again?

	C
	*Nodding*

	ES
	OK, so was there anything that you didn’t like about the lesson today? Was there anything that you didn’t like and you thought was a bit boring or a bit hard? 

	AM
	Think about the middle, the end and the start parts of the lesson.

	A
	Sitting on the carpet too long for the end

	ES
	You thought you were sitting on the carpet too long in the end you said, was it? 

	B
	Yeah that’s quite boring.

	ES
	The end bit where you sit on the carpet is it? What about you Child C?

	C
	Sitting on the carpet

	AM
	What part? The start or the end?

	C
	The end

	ES
	So you don’t mind it at the start but you get a bit bored by the end is it?

	C
	*Nodding*

	B
	It just takes hours.

	ES
	Yeah, it feels like that sometimes doesn’t it? So were any of you given any dojo points throughout todays lesson?

	B
	I did I think

	ES
	When did you have one Child B?

	B
	When we was working.

	ES
	You did, I gave you one because you were working because you were on task and you were working hard. OK Child C, when did I give you one?

	C
	When we, when I pressed the button on the white board.

	ES
	When you answered the question on the board correctly at the end. What about you Child A when did I give you a dojo?

	A
	You haven’t. 

	ES
	Oh so you haven’t had a dojo today?

	A
	No.

	ES
	That’s ok that’s fine. 

	AM
	So do you like having dojos? Do you like having them Child B?

	B
	Yeah

	ES
	Why do you like having them?

	B
	I don’t know, I just like them.

	AM
	What happens if you get dojos?

	A
	You’ve been good.

	ES
	So you like knowing when you’ve been good?

	A
	Yes

	B
	Yes

	ES
	So you know if you collect the most dojo points, what do you get in your class? What do you get?

	B
	Nothing.

	C
	Chocolate

	B
	No we don’t, we get nothing. 

	ES 
	So you like knowing you’ve been good. 

	AM
	So you like just having the most points do you?

	ES
	What about you Child A? Why do you like it? Do you have dojo points? 

	A
	Yeah

	ES
	You do? Why do you like having dojo points?

	A
	Because you know you did good then

	ES
	So you know you’ve been good again? What about you Child C? Do you like having them?

	C
	*Nodding*

	ES
	You do as well? Why do you like having them?

	C
	Because um, we know we be good. 

	B
	Oh that’s the just same one as we said.

	ES
	Oh do you know when I was in school we had something similar to dojo points and I used to like that we would have a reward at the end of it because if you had the most points at the end of it you used to have something fun, you either used to do something fun or have a little surprise.

	C
	Chocolate

	ES
	Do you have anything like that in the school?

	B
	No, we have had it at times downstairs. 

	C
	Yeah, Shaun the sheep 

	B
	Yeah, Shaun the sheep. 

	ES
	But it wasn’t in year 2 was it?

	ALL
	No 

	ES
	Do you get dojo points in other lessons in school?

	A
	Yeah

	C
	Yeah

	B
	Yeah, we do Dojo lottery.

	C
	But not in nursery or reception.

	ES
	Oh right, so you do dojo lottery. What other lessons do you have dojos in in year 2?

	C
	If we be good

	ES
	In any lesson?

	AM
	In all lessons is it? 

	A
	If we be good

	B
	And if you be helpful

	C
	And if you be kind

	ES
	If you be helpful and kind? So you do have them in other lessons. OK so show me with your thumbs now like I asked at the end of the maths lesson. Show me with your thumbs what you think about the lesson? If you think you did really enjoy it then put your thumbs up, if it’s in the middle you think I did enjoy it but it was a little boring on times or if you didn’t like it put your thumbs down so that I know for next time how I can make lessons better.

	AM
	With your thumbs

	C
	*Thumb in middle*

	ES 
	Why are you in the middle Child C? Was it because of the carpet?

	C
	Because it was umm, it was a little bit hard. 

	ES
	Oh so it was a little bit hard? That’s why you’re in the middle is it? Ok Child A, where did you have your thumbs? Up, in the middle or down?

	A
	*Thumbs up*

	ES
	Up? Why did you have your thumbs up?

	A
	Because it, the lesson was real good. 

	ES
	So you really liked the lesson today did you? Ok. What about you Child B? 

	B
	Thumbs up

	ES
	Why did you have your thumbs up?

	B
	Because it was just funny, fun. 

	ES
	Fun? So you don’t mind time do you? You like time?

	B
	And you learnt us how to tell the time. 

	AM
	Yes that is helpful isn’t it?

	ES
	Yeah that’s a handy thing to know isn’t it? 

	C
	There’s a clock over there. 

	ES
	Exactly there’s clocks everywhere we don’t realise that there’s clocks everywhere. 

	B
	And there’s lots of numbers around this place

	ES
	There are, so it’s good to do maths isn’t it? OK so I think that’s everything isn’t it Miss Murray?

	AM
	Yes, thank you boys and girls. 

	ES
	Thank you very much. 











Appendix 14: Observational Notes  - Dojo Points Awarded Grid
Lesson Study 2







	Dojo Points Awarded
	Child A
C.K
	Child B
M.J
	Child C
L.R

	Introduction
	

0


	

0
	

0

	Observed another child
	

3
	

3
	

3

	Main Activity
	

0
	

1
	

0

	Observed another child
	

4
	

1
	

4

	Plenary
	

0
	

0
	

1

	Observed another child
	

3
	

3
	

2




Appendix 15: Observational Notes - ‘Tick if Observed’ Grid
Lesson Study 2 - Introduction






	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	


	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	




	
	

	4) Continuous activity with intense moments
	




	
	

	5) Sustained intense activity
	




	

	






	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	

	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	




	
	


	4) Continuous activity with intense moments
	




	


	

	5) Sustained intense activity
	




	
	


Lesson Study 2 - Main Activity












Lesson Study 2 – Plenary


	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	




	
	

	2) Frequently interrupted activity
	




	
	

	3) Mainly continuous activity
	




	
	

	4) Continuous activity with intense moments
	




	


	

	5) Sustained intense activity
	




	
	














Appendix 16: Observational Notes - Child A table
Child A – Teacher focus
	Development of lesson
	Involvement and level
	Signals

	Introduction
	2 - Low
	Positive 
· Listened to the introduction
· Some eye contact with teacher


	
	
	Negative
· Didn’t try and answer questions 
· Looked around the class while the questions were being asked


	Main activity
	1 – Extremely low
	Positive
· Slight eye contact
· Noticing one child getting Dojo
· Listened when teacher discussed that good work produces Dojos points.


	
	
	Negative
· Slightly distracted when teacher looked away 
· Talking to another child in focus group
· Didn’t take any notice of one child getting Dojo
· After listening to the Dojo reinforcement Child A tried copying other children’s finished work. 


	Plenary


	4 - High
	Positive
· Watching other children answering 
· Involved in class answers 
· Slight eye contact


	
	
	Negative
· No hand up



Appendix 17: Observational Notes - Child B table
Child B – Teacher focus











	Development of lesson
	Involvement and level
	Signals

	Introduction
	5 – Extremely high
	Positive
· Hand up & attempted to answer question
· Eye contact
· Full attention


	
	
	Negative
· Wrong answer to question


	Main activity
	4 - High
	Positive
· No need for reinforcement 
· Engaged and focused on work
· Completed the work in half the time 


	
	
	Negative
· Working on Read, Write Inc words - not what teacher told her to do


	Plenary





	4 - High
	Positive
· Hand up and engaged to get a Dojo
· Eye contact


	
	
	Negative
· Small whisper to another child on carpet 



Appendix 18: Observational Notes - Child C table
Child C – ICT focus


	Development of lesson
	Involvement and level
	Signals

	Introduction
	1 – Extremely low
	Positive
· Slight eye contact
· Listened in and out


	
	
	Negative
· Looking around
· Joking around with another pupil on the carpet
· Fake yawning 
· Giggling


	Main activity
	3 - Moderate
	Positive
· Observed others in group getting Dojo points and tried to get his own
· Stayed on the laptop to get Dojo for still doing the work


	
	
	Negative
· Distracted by the independent focus group activity
· Easily distracted by the other children in the group (talking and messing around) 


	Plenary





	5 – Extremely high
	Positive
· Hand up to answer questions
· Answered a question correctly and gained a Dojo point
· Engaged


	
	
	Negative
· 



Appendix 19: Information Given to Children
Myself and Miss (insert other person’s name here) are doing some work for our teachers in University, similar to the work you do for (insert class teacher’s name here) but we would like your help.
We will be having a normal lesson one day, but we will tell you when before we do it, but Miss (insert other person’s name here) will be in here watching our lesson, which is a little bit different to our usual lessons. But Miss (insert other person’s name here) will just be here to see how many Dojo points I give our class and if they work well in our class. So if you like having them and when I give them to you.
Then, after the lesson, we will all be sitting down together, me, Child A, Child B, Child C and Miss (insert other person’s name here) and having a bit of a chat about the lesson.
But don’t worry, it’s not really serious or scary, we just want to know what you think about the lesson and any Dojo points you may have been given in that lesson.
If you don’t want to take part then that is fine, it’s no problem whatsoever, we are not forcing anyone. If you decide on the day that you don’t want to take part then, that’s fine too, we will double check with you before if you do still want to take part. Don’t worry if you’re scared that anyone will find out what you say about Dojo points or the lesson when we ask you some questions afterwards, even if you didn’t like something, it will just be kept between myself and Miss (insert other person’s name here). Not even (insert class teacher’s name here) will know what you tell us, ok?
Do you understand this? Do you have any questions you would like to ask about anything we’ve just talked to you about?
Here is a colouring sheet with two smiley faces on it, one sad one and one happy one. If you would like to take part then colour in the happy smiley face, of you don’t want to take part, then that’s fine too, colour in the sad smiley face. Myself and Miss (insert other person’s name here) are now going to leave you with the colouring so you can have a little think, but if you do think of any other questions, don’t be afraid to call us over and ask us. You can colour in the smiley face you want to when you’re ready, take as much time as you need.

Appendix 20: Information Given to Class Teachers



[bookmark: _GoBack]
Research Title: How can we encourage engagement through the use of Dojo points as a reward in the Foundation Phase?

When: Wednesday 20th February & Thursday 21st February.

Focus: If children seeing Dojo points being rewarded to other children who are engaged and awarded to themselves encourage their engagement/involvement within the lesson.

Participants: Focus on 3 target children (from different groups if possible), 2 x whole class lessons, both Abigail and Emily.

Consent/Assent: Consent forms to hand out to parents which they need to sign and return. Children to colour in happy smiley face or sad smiley face (to show they would like to participate).

What is involved: A Lesson Study – lesson will be taught, the other person will observe and make notes throughout lesson and then there will be audio recorded semi-structured interviews held with ourselves and our 3 target children afterwards (will need a quiet area for this). This will be carried out for each lesson – twice.
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' University of Wales | Institute of Education
Trinity Saint David AddysgiGymra.) Education for Wales

Dear Parent/Guardian,

Your child’s school is a partner with Yr Athrofa at University of Wales Trinity Saint David in Carmarthen
and Swansea. This school offers placements to students who are learning to be teachers.

The student-teacher in your child's class has been given the task of planning, teaching and evaluating one
lesson so that he/she can develop specific strategies to improve their own teaching. As part of this,
student-teachers will be observing the children’s responses and asking some pupils their views on parts of
the lesson. This is designed to inform students’ own practice and support children’s learning.

Any information collected would remain confidential, and both the school and the children would
remain anonymous in work produced. The work undertaken would be in line with the University’s
ethical guidelines. If, at any time, your child does not want to share ideas, they would not be required to
doso.

If you are happy for your child to contribute to the project, please complete the parental consent form
below and return directly to the school as soon as possible. If you are interested in the outcome of this
project or if you have any questions, please contact the University Partnership Office -
partnership@uwtsd.ac.uk.

Yours faithfully,

Ce s

G =pr

Catherine Morgan
Module lead ~ The Enquiring Teacher

As Parent/Guardian of. - (pupil name), 1 do / do not give

consent (please delete) for my child to take part in this project.

Parent/Guardian).
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