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Section One
During play a child’s holistic development is at the forefront. There are different methods of play that promote different parts of the child’s holistic development. For example, playing dress up with a child will promote their confidence, social skills, interaction skills and curiosity. nidirect (2022) notes that Children sometimes want to create uncertainty and challenges in their play. This can test the children and help them find their own limits, by doing this they are learning skills that they can use in later life such as communication skills and problem solving. Dress up is a way for children to explore roles that they would not normally associate themselves with, such as a girl playing as a fireman or a boy dressing up as a fairy.
 Tracey Ellis (2022) advises it is important that practitioners provide plenty of options and props for the children and that they can always access different toys to take to the dress up area such as dolls or building bricks, this also offers a chance to the practitioner or parent to ask questions about the play such as, “what are you going to build today” or “what is dolly having for lunch?”. By combining two different elements of play (dress up and construction) the child can be more imaginative and build on the efforts needed for both communication and fine or gross motor skills. Whilst the practitioner should ask questions and provide play opportunity, the practitioner should also be careful not to adulterate the play and educate the child. If the child expresses that they are feeding dolly a sandwich whilst holding a cucumber they should just agree or ask what flavour the sandwich is, they must not correct the child this can then cause annihilation whereby the child will decide the play has stopped and they will move on, this can be better understood if the practitioner follows the play cycle as demonstrated by Oxfordshire County Council (2023). The play cycle also explains that a child will provide cues if they wish the adult to play with them, these could be a look, verbal invitation, or presentation of an object. The child may not be confident enough to ask the practitioner to play, however the practitioner can use this to their advantage and use play to build on the child’s confidence and communication skills.
Another example of play that promotes holistic development in children is messy play. Messy play is a type of play that involves sand, water or paints and materials such as clay, play doh or slime. Children learn best when able to freely enjoy plentiful and varied sensory experiences in a whole-bodied way (Sue Gascoyne, 2018). Messy play offers plentiful opportunities for practitioners to encourage different methods of learning and free play. To allow the child to self-direct their play within the messy play area the practitioner is promoting their imaginative, language and motor skills without having to interfere in the play. However, by giving the child instructions and having directed play in the messy play area the practitioner can build on literacy, numeracy, or other educational skills at the same time, however, during directed play the child is less likely to show you what they can do on their own and how they have learnt to solve problems within that play as the child feels they can rely on the practitioner for support. Children are more likely to enjoy self-directed play in the messy play area, so they can freely be creative and experience new textures, materials, and resources. Messy play is a prime opportunity for children to learn about colour mixing, measurements, and sizes, and helps them focus on measurements and amounts. Practitioners can help children in messy play by getting involved as little possible, allowing the child to make mistakes and learn from them is important for their development. Korihori pōrehe mentions that practitioners can support messy play by getting involved and showing the children it is ok to get messy, encourage experimentation and use descriptive words to help promote use of language such as slimy, wet, runny, and hard. Messy play is a helpful method of incorporating the te whariki theory. Ministry of education New Zealand (2023) explain that messy play is supported by many strands of the woven mat that is the te whariki described as the journey of the child’s development. Messy play encourages relationship building with other peers, exploration of new materials and methods, Empowerment of the child making their own choices and holistic development. 
Part Two
Self-directed play is a play type that can be difficult for adults to adjust to. “Self-directed play is if the child is using simple toys in a creative way with no adult-directed outcome” (Ledendecker, 2021, Why Encourage Self-Directed Play? (berkshiremontessori.org)). For example, a cardboard tube could have endless possibilities for the child who is using their creativity and imagination to use the carboard tube as a telescope or microphone. “Children need to be asked open questions and feel that they can initiate language and ask questions in order to feel playful and engage adults in their play.” (Howard and McInnes, 2013, p.51). Practitioners can support children in allowing them to lead conversation by sitting close enough to the child during play so that they are easily accessed but not close enough to make the child feel the practitioner is intruding on their play. The practitioner should avoid asking closed questions such as “what are you doing?”, a child is going to struggle to answer this question as they may not know exactly what they are doing, instead the practitioner can ask an open-ended question to the child once the child has initiated the conversation, such as, “What are you feeding your baby for lunch?”. 
Play is important for children and can affect their mental wellbeing along with their holistic development. The UNCRC (1989) have made play a right for all children under article 31, it reads, “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities”. Every child should be given the same opportunities to play regardless of gender, ability, or age, by giving every child the same right the practitioner is more likely to witness a range of developments or strategies among the children during play, this can help the practitioner accumulate evidence on the play activities the children enjoy most and how to best support this play area for future tasks or developments. 
The role of self-directed play is to empower children to make their own decisions and take their own path, self-directed play builds on a child’s confidence, self-esteem, physical development, social awareness, and emotional development. Self-directed play helps children learn how to regulate and communicate their feelings with other peers or adults, Play and learning (2017) advise that a lot of the benefits from self-directed play are linked to language skills and emotions. If practitioners can refrain from interfering during play, the child can tell them exactly how their feeling and what they want out of the play session by the way they are playing or avoiding certain tasks. To best support children during self-directed play practitioners should allow the children to take toys from one area to another, for example, take the fabric from crafting station to the sand pit, it may be that the child needs a towel for their beach and if the practitioner were to step in and ask the child not to mix the toys this would be adulteration of play leading to annihilation of play as explained in the play cycle, Oxfordshire County Council (2023). 
Section Three
Foundation phase hwb (2015), state that the foundation phase profile is a record that is kept on each individual child from the moment of entry into the placement to end of foundation phase.
There are different types of observations that can be undertaken during a child’s time at placement. The foundation phase profile observations were made mandatory in Wales in 2015, this means each child in placement in Wales will undergo the same observations before leaving foundation phase at the age of 7. By using the findings of the observations to assess children’s capabilities within the school setting, practitioners are able to communicate with teachers, parents and the child, and discuss whether they feel the child may need extra support in certain areas or how the child can be helped at home, so they are progressing at the same rate as their peers and don’t fall behind. The findings can also be used to pick up on conditions such as autism, ADHD and other mental or physical disabilities. 
The Foundation Phase is the Welsh Government’s flagship policy of early years education for 3- to 7-year-old children. It encourages children to be creative and imaginative, which makes learning more enjoyable and more effective throughout their educational journey. (CIW, 2016, National Minimum Standards for Regulated Childcare for children up to the age of 12 years (careinspectorate.wales)). 
Care inspectorate Wales ensure that the needs of the child are being met in the setting by doing inspections and assessing the paperwork and profiles kept on the children. This is also a chance for the inspector to look at the foundation phase profiles of the children and ensure they are being used appropriately and information is being shared correctly and factually. These inspections can be beneficial for settings and practitioners can learn where they can improve in their setting and better their observations by providing better opportunities for the children. 
 The foundation phase observation method covers four distinct categories of development, these include, personal and social development, well-being and cultural diversity, Language, literacy and communication skills, Mathematical development, and physical development. The benefits of using a tool such as the foundation phase profile record could be that the practitioner is able to see exactly how the child has developed and progressed throughout the entire time the child has been in placement. 
PACEY (2017) advise that you do not need to sit down with a pen and paper to complete observations and that sometimes the best observations are those that are unplanned as these can be more informative. The guidelines of the foundation phase profile are that the observations should be accurate and have a purpose, engages children and parents in a formatted way, make a positive difference to children’s continuing experiences and recognise that all children are individuals and develop at their own pace. “Practitioners need to be positive role models and offer opportunities that support the child’s development to support them in becoming independent, confident learners and evidence their knowledge in child development.” (PACEY, 2017, Professional Association for Childcare and Early Years | PACEY). Practitioners can ensure they are giving equal opportunities to each child by allowing the child to choose what to do during the observation, whilst one child may be confident counting out loud on their own, another child may need bricks in front of them to be able to see the numbers and remind them how far they are in the numeracy task. 
Overall, the foundation phase profile does offer a holistic approach in their framework, however, it could be more cantered around the child’s approach to play and learning instead of just academic skill. By using play as an opportunity to observe the children, practitioners can fully understand what stage the child is at regarding language, numeracy, behavioural issues, communication skills and physical development whilst the child is in a natural form and not feeling pressured to perform under the practitioner’s instructions. 
PACEY have a framework practitioners can follow to ensure each child is having the best experience when it comes to observations. The framework they like to follow is smiles which stands for, Safe – was the activity safe for the children and minimum interference required? Maximum participation – did all the children participate in the activity fully or where there issues for some children being able to participate? Involved – did all the children feel involved and able to join in the activity or did a child feel pushed out and not included? Learning – was there learning involved in the activity? if so what did they learn?. Enjoyment and fun – did the children enjoy the activity? If they did not what could be done differently next time? Success – did the children feel they succeeded in the activity? If not why?. Following the smiles framework and encouraging the children to do an activity they enjoy whilst undergoing observations is a practical way of gaining knowledge about the child and where they are developmentally. 

Section Four
When observing or assessing children it is important that the practitioner includes play in their overall findings. Play has an important connection to children’s development and can be a factor that changes the practitioner’s opinion on a matter. 
Observing children gives practitioners an accurate reflection of where the children are in their development because, after careful analysis of the findings of the observation and comparing the findings with the previous observation, the practitioner can determine if progress has been made and what the child may need support with. (Children First, 2015, https://www.westsussex.gov.uk/media/5555/effective_poa_and_planning.pdf ). 
Good observations are produced when a child is freely at play in a chosen activity, this helps the practitioner learn more about the child’s interests, characteristics, and abilities. The observations must be factual and written in the present tense, the practitioner’s aim during observations is to gather evidence not assess the findings. The observations also need to be meaningful, each observation the practitioner conducts should find new evidence of development or interests the child has. (PACEY, 2017, Fact Sheet title (pacey.org.uk)) 
Practitioner’s and parents can help support children with their observations and holistic development. Parents can help by informing the practitioner of the child’s likes, dislikes, and interests. This in turn can help the practitioner ensure there are enough resources available to the child for them to freely play and better the chances of a factual observation from the practitioner. Examples of using a child’s interests to support observations would be to use their favourite toys during play such as dolls to see how they can dress them or see how well they walk from point A to point B with an object in their hand. The practitioner could also make sure if the child really enjoys playing in the sandpit, that they provide enough time and resource for the child to be able to complete a majority of their observational tasks at the sand pit where they feel more relaxed and happy at play. 
An example of play to help children learn and to observe what children need is Mary Poppins. In the Walt Disney film Mary Poppins is a nanny that helps children learn how to tidy up, use their imagination, and communicate in a fun and educational way. The film takes the children on adventures whilst doing mundane things such as walking to the park or cleaning their room. Mary Poppins encourages the children to use their imagination and make the mundane task something exciting and fun for the children while she can observe and decide what type of adventure the children need next to be able to progress in their relationship. By using the same methods as Mary Poppins the practitioner will be supporting the child in their holistic development and encouraging them to use creativity and imagination. (Mary Poppins, 1964).
Howard and McInnes (2013) notes that adults need to be able to tune into the child enough to understand cues that are given and communicate with the child nonverbally to understand what children are thinking and feeling. By building a trusting and consistent relationship with the child, the practitioner will learn about their different behaviours and why they could be acting that way. If the practitioner is observing the child and they seem to be doing everything with minimum effort and crying because they do not want to do something they normally would, by having that relationship built with the child the practitioner can pull them away from the situation and recognise that the child is tired or something underlying is stopping the child from participating. Without a trusting and consistent relationship with the child the practitioner may not be able to recognise these issues and misinform the observation profile based on the child not cooperating that day. 
Johnson (2010) describes that a professional relationship between the practitioner and the child to the point of being able to tune in to the child’s needs allows for more adult to child interactions to take place, highlighting the verbal and non-verbal communication skills needed to enable to the child to own their achievements. 
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