Part 1

The physical, cognitive, emotional, and social development that takes place during a child's life from birth to the beginning of adulthood, is referred to as child development (NSPCC, 2023). The different parts of development, the social, emotional, physical and cognitive, are often interlinked and can grow or be affected at the same time. 
Physical development, which is when a child develops muscle control and physical coordination, is the growth and development of the brain and body. This control is applied to a wide range of everyday functioning skills and includes a child's ability to execute a variety of tasks, including communicating, forming friendships, and understanding their surroundings (earlymovers.org, 2018).
Cognitive development is the development of the part of the brain that enables the ability to think and reason. Children are not born with these skills, so it is important that throughout childhood, these skills are being appropriately developed (Saima Latif, 2023). According to Jean Piaget, a well-known psychologist who developed a groundbreaking theory of cognitive development, when a young baby experiences an event, they find a balance between assimilation and accommodation when processing new information. Taking in new knowledge and integrating it into already formed mental schemas is the process of assimilation. Accommodation is the process of modifying and updating a previously formed mental schema in light of new knowledge (Malik & Marwaha, 2023).
The ability for a child to develop and sustain meaningful relationships with adults and other children is referred to as social development. The ability from children to express, identify, and control their emotions as well as react appropriately to those of others is known as emotional development. Early on in their life, children's social and emotional well-being lays the basis for future growth and development (ECLKC.gov, 2021).
Progression within the Welsh Curriculum 2022 has been highlighted as an important aspect in the way that children learn and how they make progress. In order for learners to make progress, their development needs to be supported appropriately. The Welsh Curriculum has been broken down into 27 compulsory what matters statements. These contain the key ideas and basis of learning that teachers must follow in order to allow the children to progress in their learning. Within the curriculum there are also progression steps, which have replaced the old ‘levels’ children used to be measured against. The progression steps are there as guidance to ensure teachers have an understanding of where a child is in their learning, and that their progress throughout their time in school can be compared to where they first started. The new, more positive outlook in schools suggests that as long as a pupil has shown individual progress in their learning, they have been successful, (ADDYSG Cymru, 2021). The mandatory principles of progression within the overall curriculum and each specific area of learning are outlined in the Curriculum for Wales guidance. These explain the ways in which students progress in their learning and are supported by the four purposes. This means that when developing and planning the school curriculum, schools should look about progression as a fundamental component of learning and teaching, (Welsh Government, 2021). In order for pupils to reach their full potential, lessons and areas of learning must be planned around the individual's progression in line with the Welsh curriculum guidance, where they are in their learning, considering any developmental issues or delays that need to be addressed, etc.
Along with child development can come specific needs or barriers to learning. These can arise from physical difficulties, mild to severe, cognitive difficulties, emotional or social. These barriers to learning must be recognised and supported within schools in order for children to progress appropriately (Hughes, 2010).
Referring to the one-page profile and support plan below, Jac is four years old and has additional learning needs and suspected autism. He is transitioning from two days a week at nursery, to 5 days of part time school. Jac is finding the transition difficult so in order to support Jac during this period, the school have created a support plan alongside Jac's parents., as parental involvement within all aspects of school is highly encouraged due to its suggested positive impacts.
Parental involvement during the production and application of the support plan can be a large contributing fact to how successful the intervention outcome is. Alexis Bennet of the University of St. Thomas, Minnesota, conducted a research study in 2012 on ‘Parental Involvement in Early Intervention Programmes for Children with Autism’. The opinions of mental health experts and practitioners regarding parental involvement in early intervention programmes for children with autism were investigated in this qualitative study. Eight mental health specialists were interviewed to comprehend the role parents play and the significance of parental participation in an early intervention programme, and how the impact of parental involvements, or lack of, can have an impact on the child's developmental progress. The results showed that in an early intervention programme, a child's growth and development are negatively impacted by a parent's lack of involvement. Numerous studies have been conducted on the benefits of parental participation for autistic children, benefits including improved developmental abilities and advancement in an early intervention programme. According to John Hattie's study, "the effect of parental engagement over a student's school career is equivalent to adding two or three years to that student's education," (Hattie, 2009). The Education Endowment Foundation has rated parental engagement as having a “moderate impact for very low cost based on extensive evidence”. They defined parental engagement as parents and teachers interacting with each other and supporting the child’s academic studies, (EEF, 2021).
In order to support Jac during his transition period from part time nursey to school, a number of different support strategies have been put in place, all of which are referenced in the ‘support plan’. One of the strategies that will be used to help Jac are the Picture Exchange Communication System cards (PECS). PECS is a type of communication aid where needs and wants are expressed using visual content. It is an alternative form of communication, for individuals with autism, that does not require spoken language. They can use cards with images, symbols, text, or photos as a means of communication to make requests, make comments, or answer questions, (nationalautismresources, 2023) Despite the fact that PECS was initially developed to help people with autism communicate, it may be used by people of all ages and backgrounds. It is a straight forward intervention that is often introduced on a one-to-one basis, therefore making it an easy intervention to measure its success levels as the teacher would clearly be able to see any improvements using the PECS, (Pyramid Educational Consultants UK, 2022).
PECS is a well-known and commonly used communication support aid and is based off of an aspect of behavioural therapy, and its theory is partially based on applied behaviour analysis. Additionally, it is also based on the Augmentative and Alternative Communication model and Skinner's examination of language behaviour, (Maj, 2018). Ivan Pavlov, a psychologist and behaviour theorist, is credited with creating the concept of classical conditioning (Brau et al., 1970). He has conducted several studies and publications on behaviour, some of which have also served as inspiration for the development of PECS. Frost and Bondy (1998) conducted a review of the Picture Exchange Communication System and found that although PECS was designed primarily for communication, it has also improved speech abilities. Specifically, for preschool-aged children who have used PECS, Bondy reported that "a significant portion of these children develop speech." (Frost, M.S., CCC/SLP & Bondy, Ph.D., 1998). According to a 2009 study by Anderson, Jurgens, and Moore, a case study student was able to initiate more play, interactions with others, and verbal behaviour with the use of PECS. According to the study, the focal child could say 14 words at the beginning of the investigation, but by the time it was over, he or she could talk about 77 words. Using a wide range of data, Bondy and Frost's 1998 PECS review presents a substantial amount of numerical evidence indicating the beneficial effects of PECS on speech and language development.
Due to the nature of PECS and the suggested positive outcomes of using such an intervention, it was agreed that these may be a success in regard to supporting Jac's communication. However, it has been suggested that when first introduced to PECS “collaborators must discuss the important use of PECS that strongly interest the child”- Andersen 2010.
An illustrated activity schedule, timeline, or timetable can help learners make predictions about what will happen next. It helps a learner understand what has to happen before they can carry out the task on which they are frequently interested in. Knowing what came previous to and what will come after aids in their understanding of where they are in the day, (Council for Disabled Children, 2020). As Jac like to follow a routine, but struggles with his verbal communication and understanding, the intervention team thought it would be beneficial for Jac to have a visual timetable so that he would be aware of the sequence of his day, and he could remind himself what he would be doing, as it can also help to reduce any stress or anxiety when moving from one activity to the next, (2. Council for Disabled Children, 2020). According to Knight et al. (2015), using visual schedules with children on the autism spectrum can be regarded as evidence-based practise, they stated that “VAS (visual activity schedules) can be used to increase, maintain, and generalize a range of skills of individuals from preschool through adulthood in a variety of settings”.
Research has demonstrated that using visual activity schedules to teach young children with ASD academic abilities can be both efficient and successful (Bryan & Gast, 2000; Dettmer, Simpson, Myles, & Ganz, 2000). Studies by Bryan and Gast (2000) and Pierce et al. (2013) provided further evidence of the efficacy and efficiency of VAS, showing that participants were able to maintain self-sufficient and remain focused and quickly understood the mechanics of their systems as a result to their teacher's structured guidance. The majority of the current research on VAS focuses on helping people with ASD engage in activities that promote regulation by themselves, wellness, the transition, and playfulness, which is a positive outlook in regards to Jac as these are the areas Jac needs to improve on, e.g. self-regulation, playing, and transitioning. However, Wellington and Stackhouse 2011, believe that the success of visual timetables is down to the amount of efficient training the staff member has had. In most schools there is a lack of funding which can detriment the number of resources a school has. Many schools have to prioritise their resources and unfortunately it is unlikely that staff are able to afford to go to many different training sessions, therefore the chances of interventions being able to go ahead, or able to be delivered appropriately are lessened. An online survey, conducted by the National Education Union in October 2023, was completed by 3,981 teachers and it found that:

· “2% believe that current funding levels are not high enough to allow their school to employ enough teachers, or for other staff to support pupils’ learning.”
· “85% believe their school is not able to provide appropriate learning resources for pupils because of current funding levels.”
(NEU Current school funding levels are inadequate, 2023).

Emotion cards are often used to help children with autism recognise the different emotions, (Schwarze, et al. 2019). This can be to help with recognising the emotions of other people, or their own emotions. In Jac’s case the initial goal of the emotion cards is to help Jac recognise the differing emotions that he faces, and to be able to use the cards to express how he is feeling, due to him being non-verbal. Further on in Jac’s education the emotion cards, if successful, will be able to help him identify how other people are feeling also. In their 2019 research paper ‘ADVANTAGES AND PROPOSITIONS OF LEARNING EMOTION RECOGNITION IN VIRTUAL REALITY FOR PEOPLE WITH AUTISM’, Schwarze, et al. argue that through using emotion cards, the individual with autism gains the ability to identify and label the formal depiction of an emotion on a card. These emotion cards, however, fall short of accurately representing people's feelings in real life. As a result, learning new skills such as identifying people's emotions is difficult for those with autism when integrating them into daily life. They propose the idea of using modern technology such as Virtual Reality (VR) as a means of allowing autistic people the chance to experience the emotions in every day, real life scenarios. However, the argument of lack of resources and school funding comes into play as this resource would not be readily available to use in schools.
Recognising that all emotions are valid and that it is part of being normal, happy and healthy is key to helping to achieve the health and wellbeing section of the Welsh Curriculum. In order to progress through the Welsh curriculum and be a healthy, confident individual, it is essential that children learn about their emotions, (2. Welsh Curriculum, 2022). All children can acquire critical emotional literacy skills, such self-awareness and self-regulation, which are essential for emotional and social development, by receiving support in observing, recognising, and starting to communicate how they are feeling, (Waddicor, 2023).
Emotion cards can have a large positive impact on learners. It can enable learners to acknowledge the vast array of emotions that exist, observe the various appearances and experiences of various emotions, expand vocabulary to include both feelings and sensations, talking about emotions allows individuals to express a wide spectrum of emotions and communicate about their experiences, including the uncomfortable ones, consider the feelings other people experience, gain empathy and acknowledge other people's emotions, recognise that a basic emotion, such as anger, irritability, frustration, rage, or fury, can have a range of intensities, (2. Waddicor, 2023). Emotion cards are an inclusive intervention as it does not discriminate against parents or children whose first language is not English or those with low literacy rates, however they do not allow for in depth information and reasoning behind the feelings, (AimHigher Lancashire, no date).
Using the emotion cards will hopefully allow Jac to begin to express his emotions, as well as learn the vocabulary. Doing so will be helping him develop his emotional literacy skills, which is also what the ELSA intervention programme does. ELSA stands for Emotional Literacy Support Assistant, and it requires a learning support assistant to attend 6 full days of training, which it can help support children with a variety of difficulties, including Loss and bereavement; Emotional Literacy; Self-esteem; Social Skills; Friendship issues; Relationships; Managing strong feelings; Anxiety and worries; Bullying; Conflict; Emotional Regulation; etc, (Palphreyman, 2023). Jac will be attending ELSA sessions with the LSA in order to help develop his emotional literacy skills, relationship skills, managing strong feelings, emotional regulation.
Liau, Liau, Liau and Teoh, 2003 study found that both internalising habits like anxiety and depression and externalising behaviours like violence and delinquency are highly correlated with low emotional literacy. Problematic behaviours like these would hinder a child's capacity to succeed in school and in life afterward. Research indicates that interventions aimed at augmenting emotional literacy lead to better academic outcomes and improved conduct (Carnwell & Baker, 2007). Another psychological theory that forms the basis of the ELSA training is Bandura's Social Learning Theory, published in 1977. According to this idea, which emphasises the value of social interactions, emotional literacy is more often modelled than taught. Salovey and Mayer (1990) emphasised this that research on children's emotional literacy should also take emotional intelligence into account. With this being said, the ELSA programme will be put into place for Jac to attend to build on his growing knowledge of self-regulation, emotions, friendships, etc. From research and evidence, we are hoping this reinforce the skills Jac will be learning from his intervention.
Lastly, the class teacher will be reading stories to the whole class. The stories will be based on emotions and stories that are suggested to be used in ELSA programmes, these will again reinforce what Jac has been learning with his LSA. Alongside the benefits of reinforces Jac’s learning, reading books is a good way to imitate language and improve verbal language in children. When an individual first enters school, their vocabulary usually consists of about 5000 words. This indicates that children learn about 3.5 new words every day between the years of one and five. For learners to benefit from this, they must be exposed to language frequently. It's important to consider what children hear as well as how much they hear, (Lowry). Reading to children exposes them to new vocabulary, which if repeated means they will eventually be learning the new words too. Therefore, by reading frequently to Jac and his peers, it will help them to hear new words and widen their vocabulary. Jacs parents have been given many resources and books that surround the topic of emotions, big feelings, starting school, etc, and they have been encouraged to read these stories to Jac as often as possible. The Education Research Standards Team of the UK government informs us that there is a positive correlation between attainment, frequency of reading, and enjoyment of reading, (parentkind.org).
To conclude, there are many strategies in place in order to support Jac and his family during his transition from nursery to school. In order to ensure the transition goes smoothly, there is a support plan in place as well as a detailed weekly timetable that states each weeks learning objective and how it should be met. 
There are many theories and strategies that suggest positive outcomes, but it is important to acknowledge that every child is different and not all children will react the same ways to support and interventions. With that being said the school are prepared for the different scenarios that could arise from Jac’s interventions and his parents are also fully informed and are being supported and encouraged to continue the appropriate tasks at home, such as reading.
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Support Plan
This intervention will take place over a 7-week period from the start of the autumn term to the start of half term and will target Jac’s social and emotional development.

About Jac
Jac is 4 years old and has developmental delays in his emotional development, cognitive development and social and communication development. He has suspected autism but is yet to have an official diagnosis, Jac also has learning difficulties.
Jac attended nursery for 2 days a week before starting school for five half days this September. The nursery had a One Page Profile for Jac which was given to school in order to prepare for Jac’s arrival in September. Jac also attended trial mornings in the school and open days with parents before the summer holidays.
The transition period from a 2-day nursey setting to 5 days part time in school is proving difficult for Jac. This support plan is in place to help make the process a smoother transition, whilst supporting Jac and his family.

The support plan overview
The aim of the intervention is to help Jac’s holistic development and help Jac reach his full potential, it has been decided by our team that Jac would benefit most by improving his emotional and communication skills first. In line with the Welsh Curriculums 4 purposes, when Jac is able to communicate more effectively and build his self-confidence and worth, one of the aims of this intervention is to create a positive outlook on Jac's ability to learn and grow as a person, creating a healthy, confident individual and an ambitious, capable learner.
This support plan has been designed to resemble the thoughts and ideas outlined in the Welsh Curriculum 2022. It was created with the Health and Wellbeing area of learning in mind, more specifically the processing and responding to experiences and how it affects mental and emotional wellbeing. The intervention leader, in this case the classrooms learning support assistant, the class teacher, and the additional learning needs coordinator (ALNCo) agreed that this would best support Jac’s emotional wellbeing. 
Jac will be working closely with his learning support assistant (LSA) who will be leading the support provision, and his class teacher and ALNCo. The intervention will not be a group intervention, it will just be Jac and his LSA. It will take place in the classroom during lesson time, where Jac and his LSA will work together to reach his targets, those of which will be outlined below. 
During the first four weeks of Jac’s intervention, the main focus will be on helping Jac to understand his emotions, guiding him to use visual prompts, such as timetables, picture cards, feelings cards, etc., in order to allow him a way to express his emotions and communicate more effectively with those in his environment. It is hoped that more effective use of communication will prevent Jac from feeling frustrated and upset in the morning drop-offs as he leaves his mum, as he will be able to communicate his feelings better. As Jac likes to follow a routine, we feel it would be effective to have a visual timetable that outlines the activities the class will be doing throughout the day. Jac will have his own personal visual timetable during the time he has his intervention. There is a variety of research regarding the use of visual prompts and timetables having positive effects on learners, especially autistic children, that can be found on websites such as the National Autistic Society. The aim of this is to manage Jac’s outbursts of emotions and allow him to try and self-regulate, to improve his concentration, and his overall emotional wellbeing. This will hopefully help Jac transition into school better.
The other 3 weeks will focus on introducing Jac to more effective ways to communicate, encouraging and practicing his verbal communication, using visual talk boards and PECS. When Jac’s verbal and physical communication is improved, it will allow him more opportunity for learning, and hopefully it will mean more positive encounters with his peers.
As this intervention will be an ongoing process, occurring every day for short periods, Jac will be joining the ELSA provision too, which is carried out by the class LSA and will benefit Jac’s social skills, self-esteem, emotional regulation, managing strong feelings, and more, which reinforces the provision for Jacs individual development plan.
During this process, the class teacher will also be introducing and reading different books regarding emotions to the class and the class as a whole will be learning about emotions, and feelings, etc.

Parental involvement
There will be a mid-point review, where parents are invited into the school to have a discussion about Jac and his progress. This will be an informal discussion with the class teacher, the LSA, the ALNCo, Jac and his parents, discussing how Jac is getting on, his improvements, if there are changes in the provision, or if the family have any concerns or questions. 
Other than the meeting, the school will be working closely with Jac’s family and there will be continuous updates and conversations with Jac’s parents, as well as the involvement Jac’s family will have with using some of the intervention techniques at home, to strengthen Jac and his family’s understanding on how to use the resources, such as PEC’s. The school will offer Jac’s family books about emotions, similar to the books the class are reading, in order to reinforce the ideas suggested in books to Jac.
A brief training session will be offered to Jac’s parents showing them how to use PECs and visual timetables, etc. This is so that they can use them at home to help communicate with Jac and ensure he is getting all of the help he can to make the transition from nursery to school more attainable for him.
Parental involvement is important during this provision as clear communication will aid Jac during the process and allow it to go smoothly.

Weekly timetable
	Week 
	Learning objective
	Curriculum links

4 purposes: 
- Healthy, confident individuals.
- Ambitious, capable learners.

This process is linked to the Curriculum for Wales 2022 and is loosely based on progression steps 1 in the Health and Wellbeing area of learning experience (AoLE) and the Language, Literacy and Communications AoLE.

The skills that will be targeted are:

“I can notice and communicate how I am feeling.”

“I have an awareness of my perceptions and thoughts”

“I can notice and communicate how I am feeling.”

“I can recognise and follow pictorial and/or spoken information and multi-step instructions about familiar topics and routines.”

“I am beginning to express my feelings.”
	Assessment strategy

When introducing Jac to the mood cards and visual timetable there will be no formal assessment, just examples of how they are used and showing him why they are used, as with the visual timetable. 
There will be constant referencing to the timetable and use of the mood cards when appropriate throughout the day so Jac will gain a clear understanding of what they are used for.
There will also be a journal completed by the LSA after every session, and notes to be made by the teacher and LSA throughout the day to note Jacs understanding and interactions with the interventions.
Throughout the whole process, the journal will be kept up to date, as well as constant observations and notes taken. The notes and journal and Jacs understanding will be compared from the beginning and at the end of the provision. 
Jacs progression will be measured by his ability to understand the timetables and mood cards and use them correctly.
Jacs verbal communication and progress will be measures using voice recordings of the sessions, comparing the voice recordings as evidence for any improvement.

	Week 1
	I can see the difference between the mood cards and the visual timetable.

	
	

	Week 2
	I can recognise up to 3 different emotions on the mood cards and I can see the different activities on the visual timetable.

	
	

	Week 3
	I can recognise up to 5 different emotions and start to connect them to how I am feeling. 
I can now point to what is coming next on the timetable.

	
	

	Week 4
	I can point to the mood card that reflects how I am feeling. 
I can understand the visual timetable and what it means.

	
	

	Week 5
	I can see the different symbols on the PEC cards and know what some of them mean.

	
	

	Week 6
	I am learning to recognise my name and other simple objects.

	
	

	Week 7
	I can say my name and point to myself. I can say single words like water, coat and mum and know what they mean.
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