[bookmark: _GoBack]The following assignment discusses the barriers and challenges that learners may face in global education as these can stop learners from receiving effective learning (Twinkl, 2021). Learners can experience all different sorts of barriers, such as, learning difficulties, language barriers, poverty barriers and many other barriers (Twinkl, 2021). The writer will examine and analyse the different aspects of the global challenges and then critically discuss the barriers, for example, bilingual learners attending English spoken schools. The writer will discuss how the government, international organisations and schools help to overcome the barriers and what strategies have been put into place. Schools have taken on board interventions that help to support learners who are being challenged by emotional and social barriers. Each strategy will be critically analysed on how effective it is to support literacy achievement to ensure learners can progress in their literacy learning.
Literacy is defined as, ‘the ability to read, write, speak and listen in a way that lets us communicate effectively’ (National Literacy Trust, 2021). Literacy barriers can make it difficult for learners to understand and follow simple instructions and this could lead to the learner feeling left out. Learners who are not able to effectively communicate with others may struggle to form friendships and positive friendships is an essential part of their development (Life Education, 2021). Literacy barriers may also cause low achievement in the learner’s education, which could have a negative impact on their future because it may be difficult for them to achieve a successful job.
There are many barriers that can cause learners to fall behind in their literacy development. Learners may have an Additional Learning Need (ALN), such as, dyslexia or downs syndrome with are both associated with learning difficulties or Attention Deficit Hyperactivity Disorder (Union Learning, 2021). In the UK, there are around 1.5 million people who have a learning disability and require additional support (Union Learning, 2021). ALN learners could end up having one or more barriers as they may feel anxious or not enjoy attending school.
Schools are overcoming this barrier by employing extra teaching staff to help support ALN learners. The Welsh government have provided extra funding for schools and in the last year, there have been over 1,800 staff recruited to raise standards (ITV, 2021). The school will guarantee that all learners are able to access the curriculum by differentiating the class work. Teachers who differentiate ensure learners receive the correct learning instructions to suit their individual needs (Twinkl, 2021). This is essential because, The Warnock Report (Warnock Report, 1975, p.5) stated, goals of all learners are the same, however, how they reach the goals may be different.  This is effective for learners because everyone in the class will receive the same activity but how it is presented will be different. Children should always be top priority and the United Nation’s Conventions on the Rights of the Child (UNCRC) produced 54 different articles to bring all governments together to ensure children and young people are happy and safe (UNICEF, 2021).  UNICEF have stated in Article 23 that, ‘learners with a disability have the right to live a full and decent life’ (UNICEF, 2021). The Rights of the Child are important because children and young people rely on adults to grow into independent adults and research shows that their earliest experiences can considerably influence their future growth (UNICEF, 2021).
Language barriers can also influence low literacy achievement as some learners may be ‘English as Additional Language’ (EAL) learners. There are now over 50% EAL children attending the writer’s school and there are over 27 different languages. ‘The Ethnic Minority Achievement Unit (EMAU)’ was a service provided by the local authority to support EAL learners, however, the service has now ended due to lack of funding (City and County of Swansea, 2021). The school has hired bilingual teaching assistants who speak; Mandarin, Arabic, Bengali and Polish to help support EAL learners in their own language. The bilingual teaching assistants will work alongside the learner through the lesson, work with specific target groups and modify resources for EAL learners (Davies, 2012). The bilingual teaching assistants supports teachers and parents by translating conversations, newsletters and homework so the parents can fully support the learner at home. The learner’s prior knowledge will be linked from their home life to school life with the help of the bilingual teaching assistants and so, learners are able to relate even further and progress in their literacy achievement (Davies, 2012). Most importantly, they are able to form special bonds which can contribute to learners feeling safe and happy at school. 
Another strategy, is called, ‘Picture Exchange Communication System’, also known as, PECS (PECS, 2021), helps learners to communicate through pictures if they are unable to verbally communicate. There are different phrases of the strategy, starting from learners exchanging pictures for things they want, for example, a picture of a drink and they will then receive a drink (PECS, 2021). Overtime, the learners will use the pictures outside the classroom, choose between two pictures and start to put words and sentences to each picture. This allows the learner to communicate without feeling upset or confused as pictures are the same in every language. PECS can increase a learner’s self-esteem and confidence because, each phrase helps them to understand the English language even further. The writer has observed new starters go through a silent period and through pictures the learners start to communicate. The pictures can be time consuming to make and can easily become damaged, however, it is an effective strategy because it offers a step by step guide on the English language. Skinner (1957) believed that, language is systemically taught through prompting and reinforcement strategies that can eventually build to independent communication (Lemetyinen, 2012). 
Some developing countries suffer from lack of funding because they cannot rely on their own financing for education and may not have trained teachers, suitable classrooms and classroom resources (Global Citizens, 2021). There are an estimated 617 million learners around the world unable to reach a basic level of reading which emphasises the need for literacy achievement strategies (UNCIEF, 2021). There can also be ‘geographical’ barriers in some countries that include both physical and human geographies (Educate A Child, 2021). Physical geographies are volcanos, steep hillsides, desserts, hurricanes, floods and tornados and then, human geographies are; high population and growth rates, cultural, religious and political issues (Educate A Child, 2021). There can also be infrastructure barriers because there are almost four million new classrooms needed for the world’s poorest countries and insufficient space for children to learn (Educate A Child, 2021).
In 1990, the ‘Education for All’ (EFA) was the first initiative developed to overcome these barriers and it was planned for all learners to have free primary education by 2015 and for all learning needs to have been met (World Bank, 2021). There had been steady progress for these goals and in 2015, The United Nations Educational, Scientific and Cultural Organization set out ‘Sustainable Development Goals’ (UNESCO, 2021). The goals are; to improve poverty, ensure quality education, ensure a sustainable city and ensure there is zero hunger (UNESCO, 2021). The goals are to be achieved by 2030 and aim to improve quality education on sustainable development to increase people’s knowledge on sustainable development and how to change our behaviour (United Nations, 2021). These goals support the ‘Education for Sustainable Development’ to ensure learners are responsible for creating a more sustainable world for present and future generations (United Nations, 2021). These goals should be achievable because in 2005 The United Nations developed the ‘Millennium Development Goals’ to overcome poverty and it was ‘the most successful anti-poverty movement in history’ as the goals were achieved in 15 years (World Vision, 2021).
Learners from disadvantage areas are less likely to do well at school (Hirsch, 2007, p.1) and some families may struggle to fund their child’s education because of ‘direct and indirect costs’ (Educate A Child, 2021). Direct costs are the expenses paid by the families, these include; transportation costs, books, uniforms, stationary and food costs (Educate A Child, 2021) and the National Literacy Trust (2021) state, 1 in 11 disadvantaged children do not own a book. The indirect costs include the money that families are losing by their child being in education (Educate A Child, 2021). UNICEF (2021) report, 1 in 10 children are exposed to child labour worldwide and some are forced to work through trafficking. Globally, a gender discrimination may occur as UNICEF have cited, ‘132 million girls worldwide are out of school’ (UNICEF, 2021) because of, poverty, child marriage and gender-based violence (UNICEF, 2021). Girls are more likely to be abused, sexually exploited and sexually harassed or used for bribes for marriage or for young girls to become pregnant (UNICEF, 2021). There are 1.2 million children trafficked every year to be used as slaves, factory workers, child soldiers and sex slaves (UNICEF, 2021). 
UNICEF (2021) are working towards these barriers because ‘every child has the right to an education’ as they have ensured governments make education free and available for everyone because ‘no personal shall be denied education’ (The Human Acts, 1978, p.26). UNICEF are also supporting the government’s ‘Sustainable Development Goals’ and the expected outcome is for learners to access education in a safe environment (UNICEF, 2021). They are creating effective environments by creating adequate and safe classrooms with quality resources and ensuring all teachers have wider qualifications (UNICEF, 2021). All ‘governments must protect children’ and governments have introduced a minimum age for leaners to work in safe conditions (UNICEF, 2021). They are preventing child labour by increasing the social services workforce to identify and react to any child labour situations and return learners back to school safely (UNICEF, 2021). They are also concentrating on increasing information provided to parents and the community to ensure they understand the risks of child labour (UNICEF, 2021). Girls are receiving extra support to tackle gender discrimination as governments are ensuring children and young people are ‘protected from economic exploitation and sexual exploitation’ (UNICEF, 2021). They are ensuring the correct policies are produced for gender equality, promoting social protection measures, removing gender stereotypes from learning resources and addressing young mum issues (UNICEF, 2021). This has been proven effective because the child marriage, child mortality and maternal mortality rates have all decreased (UNICEF, 2021). This is important because The Sustainable Development Agenda (EFA, 2016, p.18) have stated, ‘education improves health and reduces fertility’. The Sustainable Development goals hope to achieve gender equality and have stated that in recent years more girls are attending school (UN, 2021).
Out of 31 countries in the world, 28 of the poorest countries are located in Africa and out of the world’s extremely poor children, 50% of them are living in South Africa (Children International, 2021). Children and young people stop going to school to work in hazardous conditions for long hours to bring money into the household (Children International, 2021). Families often deny girls their education as they are forced out of school to get married and often end up becoming pregnant (Children International, 2021). Although, education is free for primary school, many children do not attend secondary education because they cannot afford the school fees (Children International, 2021). Infrastructure is a major issue in Africa as 589 South Africans live without electricity, almost 40% of Africans do not have clean water and hunger is a major issue in Africa (Children International, 2021). The ‘African Charter on the Rights and Welfare of the Child’ have stated, basic education must be free, compulsory and accessible to all to certify ‘every child has the right to education’ (ACRWC, 2015, p.6). UNICEF are working to break poverty cycles, promote positive behaviours, end child poverty, empower girls and women, ensure an AIDS free generation and improve quality education (UNICEF, 2021). A recent report suggested that less people are living in extreme poverty in Africa and UNICEF’s programmes are helping to create lasting changes (Children International, 2021).
Some learners may struggle because of their emotional state because they could be too embarrassed to participate in activities or afraid of not succeeding and EAL learners are more at risk of feeling like this (Twinkl, 2021). There could also be social barriers, such as, peer pressure because learners can influence others negatively, for example, convincing them to not participate with an activity, to act out to the teacher or to be mean to others (Lyness, 2015). There could also be peer pressure from families with bilingual children because they could not use the English language and at home, this could result in learners rejecting the English language (Zehr, 2011). Learners may be bullied at school as an alarming one out of five children are bullied and bilingual learners are more likely to become bullied (PACER, 2021). Learners who experience bullying, are more than likely to suffer with depression and anxiety, achieve lower academic results and could possibly stop attending school at an early age (PACER, 2021). 
To overcome these barriers, some schools offer nurture groups to learners who have social and emotional needs to help support them and become confident, learn self-respect take pride in their learning (Department of Education, 2021). This is important because Gunn (2010, p.1) expresses, ‘a confident child is more likely to succeed’. There is also a new intervention called, ‘Empathy Lab’ that teachers learners to understand and share feelings with others, for example, putting themselves in the other person’s place and understanding why and how they feel the way they do (Empathy Lab, 2021). The intervention is successful because it focuses on building children’s emotional intelligence through words and stories and all learners are able to relate and become more nurturing towards others. Both are effective because the National Bullying Prevention Centre state, ‘school-based bullying programmes decrease bullying by up to 25%’ and can benefit a learner’s social and emotional development (PACER, 2021)
There may also be a motivational barrier because learners are bored, feel they have no control over their learning or lack of opportunities from parents with low skills and qualifications (Hirsch, 2007, p.3). This is more likely to involve learners who live in deprived areas as Hirsch (2007, p.1) states, only a quarter of learners receiving free school meals will leave education with five good GCSE’s or equivalent. Motivational barrier can have a negative effect on learners because they may not understand why they have to do well in school and can become disinterested in their education. 
For schools to overcome this barrier it is important for children and young people to see the advantages of school and to feel a sense of control over their learning (Hirsch, 2007, p.2). To ensure learners are included in their learning, schools include them in their ‘Individualised Development Plan’, that is designed to support learners throughout their time at school (Twinkl, 2021). Learners will be actively involved in the review and their own learning by being asked how they feel about their education and home life and what they would like to change. This is important because learners who enjoy school are more likely to succeed in school (Gunn, 2010, p.5). Individualised Development Plan’s ensure learners have the right to reach their full potential as UNICEF (2021) state, ‘the best interests of the child must be a top priority’ for schools, parents and carers. Teaching staff will regularly praise learner as no matter how small the praise is, the learner will be satisfied by the comment and can motivate them to do better at school (Gunn, 2010, p.5). Skinner (1938), was also a believer that positive reinforcement strengthens behaviour and had proven the strategy was effective (McLeod, 2018).
Although, all schools support literacy achievement, there are barriers that can influence the learner’s literacy development. Some learners may have one or more barrier because, ALN and EAL learners have their personal barriers that can influence others, such as, social and emotional barriers. There may be other barriers that can influence low literacy achievement as learner’s may live in a deprived area and not be able to attend school. Learners rely on adults to grow into independent adults and this is why the ‘Rights of the Child’ (UNICEF, 2021) was developed and the recent ‘Sustainable Development Goals’ (UNESCO, 2021). These documents are aimed to improve quality education and ensure ‘the best interests of the child are priority’ by decreasing poverty and ensuring all children have the right to education and do not go without food (UNICEF, 2021). Schools also support literacy achievement by stating their aims in policies and following the policies through. Schools have taken on board different interventions to overcome the barriers, for example, PECS (PECS, 2021), Empathy Lab (Empathy Lab, 2021) and developing nurture groups. These are effective for ensuring learners feel safe and happy at school. Most importantly, the school has hired bilingual teachers to ensure learners are supported with their literacy learning. This is effective because bilingual teachers support learners to communicate in English and help to increase their confidence. All strategies are important because they can eventually build to independent communication (Skinner, 1957) to ensure learners ‘have the best start to life’ (UNICEF, 2021).
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