ECEY6002 / 1805378
Today’s presentation for module ECEY6002 entitled Leadership, teamwork and systems of quality will be presented to you in four parts and will include a short discussion and analysis on the importance of effective leadership in the early years. This will be followed by a discussion and critical analysis of the democratic style of leadership and the benefits it can bring to a setting.  The importance of teamwork in the early years and why barriers such as poor attendance can impact on the effectiveness of teams will be explored, before concluding this presentation with a discussion on the importance of quality in early years education.
Leadership -
Strong leadership is required when working within an Early Years setting, it is a key element in delivering high quality early childhood programs (Waniganayake 2014). It is with strong leadership that bests shapes culture, helps develop a secure and positive workplace, enhances learning programs and ensures quality to continue to develop though ongoing changes (Kivunja, 2015). According to Cropley (2018) Leadership requires a person to develop, support, encourage and motivate, she goes on to say that working with small children requires passion and dedication to make positive impressions on the child, a leader should be an inspiring role model.  Understanding the role of a leader is the first key step to becoming a truly effective leader (Early Years careers, 2015). According to Scottish Executive (2006, quoted in Smith, 2017) good leaders need to show dedication, have values and be fair, have integrity and charisma, a strong leader will need to be motivated and have credibility. The importance of leadership within the early years is to improve the opportunities and outcomes for children and their families (Davis, 2016). According to Baker (2019) Leaders need clear vision, the ability to think creatively and have strong interpersonal skills but a setting can only work harmoniously if the whole team understands their individual role. A report by Ofsted (2013) found that effective early years leaders communicate with their staff and pupils effectively and they lead by example, modelling the standards of behavior they want across their school, however, in the same report there are 3,500 schools in England in which leadership and management have been judged to be less than good. With poor management comes poor grades says Lemos and van Reenan (2014) they go on to say that Improving the management quality of a school from the bottom 1% to the top 10% is linked with a 18% increase in GCSE results. According to Taleghani et al (2010) Leaderships styles differ between countries, a style seen as positive in one country can be a negative somewhere else, research found that cultural backgrounds reacted differently to techniques in leadership. He goes on to say that people from different cultures have different expectations from their leaders/managers, therefore it is essential that a good leader knows their staff and their backgrounds to fully manage and guide the setting correctly. Through strong leadership, good quality education and care, settings can have a real impact and make a difference to a child’s life, which will continue to have a positive impact many years after the child has left the setting (Cook, 2013). 
Leadership style -
According to Gastil (1994) Democracy is defined as the performance of three functions: distributing responsibility, empowering the group, and aiding the group's decision-making. Khan et al (2015) writes that democracy leadership is also called the participative style as it encourages employees to be a part of the decision making, he goes on to say that democratic leadership can produce high quantity and high quality work for long periods of time. Many employees like the trust they receive and respond with team spirit, cooperation, and high morale. Maslow stated in his theory of management that to be successful, an organisation cannot be run by the power of one (Bennis, no date). According to Moyles (2006) an early years setting leader will need to delegate tasks to their staff, they will need to socialize and listen to staff and discuss leadership and management styles within the setting, this allows for Maslow’s theory. The Welsh Governments 10 year plan of Childcare, Play and Early Years in Wales (Welsh Government, 2017)  allows for this style of leadership in its Early Years settings encouraging shared learning networks to work collaboratively (Gov.Wales, 2018) one of the plans main focuses is to invest in leadership, the plan states there is compelling evidence that there is a need for highly skilled practitioners who they see are the decisive ingredient in early years quality. Democratic leadership styles tend to be the most effective, and appreciated according to Lewin (Byrd, 2019), however, Bryd also writes that democratic leadership can lead to people becoming upset and feeling ignored. Khan et al (2015) agrees stating that there are many disadvantages to this style of leadership, it can be time consuming for the leader, lack optimal solutions, be difficult for the leader to manage and also become boring with so many discussions. Miller (2018) also agrees that its eats affordable time, leading to procrastination, she goes on to write that it also time consuming for management to listen to everyone’s ideas and therefore means that decision making is lengthened. Gaille (2018) states that procrastination can occur through this form of leadership, and instead of reaching a decision, managers can defer to their team for ideas. Lewin also believed that it can be problematic with a wide range of opinions it can lead to a difference in reaching an equitable final decision (Byrd, 2019). However, Gaille (2018) also believes that democracy strengthens the relationships of a team, he goes on to say that the team develops more supportive bonds. This supports Khan et al (2015) research that the group have confidence, that they have freedom of opinion and are allowed to share varied ideas. Khan goes on to say that through participative leadership group members are encouraged to participate, but the decision making is still retained by the leader, similar to that of Authoritarian leader, whereby the final say is made by the leader.
Teamwork - 
The complex and demanding nature of safeguarding and promoting young children’s welfare, learning and development means practitioners cannot work in isolation from other colleagues and professionals (The open university 2020). According to the Welsh Government (2014) There is strong evidence that families and children benefit the most where education and care within early years is unified, therefore teamwork is paramount in early education. According to Early Years careers (2017) there are four main benefits to effective team working, productivity of the setting, support for all staff members, experience (balance) and flexibility to reach the best outcomes. It is through teamwork and collaboration that children in the early years receive the best possible education and care (Stacey, 2009). Stacey goes on to say that within a setting there will be a range of knowledge and experiences throughout the workforce which brings diversity but with many people working together opposing visions and beliefs can have a detrimental impact on the team. Therefore, it is important that the ‘team’ have the same goal/mission, and that steps are in place to monitor task performance, that there are procedures in place to improve effectiveness and team interventions (Xiao et al, 2013). An article by Early Years Alliance (2010) agrees and states that to enable an effective working environment, the individuals who provide the early years provision need to work towards the same set of guidance and principles. Under the Foundation Phase practitioners should seek to put children at the front of everything they do, be understanding, inspiring, and challenging to progress children’s learning (Gov.Wales, 2015). In England, governing bodies of maintained schools carry out appraisals to deal with any lack of capabilities in their staff, teachers objectives are recorded and then contributed to an improvement plan, they recruit an external advisor to appraise the headteacher and Ofsted will usually expect to see evidence of the monitoring of teacher learning and links to teachers performance management (Department for Education, 2018). In Scotland, a blueprint for 2020 makes it clear that a high-quality workforce is the single most important driver of the quality of a child’s Early years education (Scottish Government, 2020). They want a well-trained professional and skilled workforce, and believe in continuously delivering professional learning to its staff, the Government has invested in a programme that will ensure all staff, irrespective of their setting, are aware of the best practices and are continually supported. In Wales, a strategic plan by Care Inspectorate Wales (CIW) to achieve consistently high quality care in all children’s setting has been undertaken, in a three year plan, the plan hopes to ensure staff are highly skilled, capable and responsive, and will effectively implement legislation and will also provide an expert voice to influence and drive improvement (CIW, 2020). According to Durham (2012) there can be a “them” and “us” feeling between the workforce and the management, which leaves employees feeling there is an invisible white line between themselves and the management, he goes on to say that it is important to boost moral and strive to encourage open communication, regular meetings and chances to discuss any new developments or plans. Early years careers (2016) agrees and writes that managers should take advantage of staff meetings and use this time to build on staff morale, they go on to say that this time enables staff to feel valued and appreciated as a member of the team. However, according to a report by Ofsted (2019) teaching staff and education professionals report the highest rates of depression, work-related stress, and anxiety in Britain. The report goes on to say that teachers feel their workload is too high, they have poor work-life balance and a lack of support from senior managers. In Finnish schools, despite the national review economic challenges and pressures have seen a rise in employee disputes, affecting their minds and their wellbeing (Fonsen et al, 2019). With high rates of depression and work-related stress, attendance and sickness can be a barrier for many care settings, that can lead to effects on the teamwork balance. According to Cushard (2020) Absenteeism can have a huge impact on the team, as other employees pick up the extra work, he goes on to say that one of the biggest impacts of staff absences is the added workload for the team and the impact of added pressure is felt by the other staff members. Under the Well-being of Future Generations (Wales) Act (Future Generations, 2015), the process of improving the economic, social, environmental and cultural well-being of Wales is addressed in the Effective management of school workforce attendance (Gov.Wales, 2017), Effective management of staff absence is fundamental to ensuring positive learner outcomes, the guidance goes on to say that a report by Estyn found that in schools, Children make less progress in developing their skills, knowledge and understanding when the usual class teacher is absent (Gov.Wales, 2013). Findings in Estyn’s 2013 report found that staff absenteeism covered by external staff who did not know the children had a more negative impact on children’s outcomes, than if the cover had been supplied by an existing staff member. It also found that learners do not have the same regard for supply staff as they would do for a staff member they know and see regularly. When schools call on their own staff to cover absenteeism, the cover teacher needs to have the correct qualifications and subject knowledge (Gov.Wales, 2017). Teachers should be required to provide cover only rarely, and only in circumstances that are not foreseeable (National Education Union, 2019). However according to Jones (2013) 10% of sickness absence was being covered by supply teachers across Wales in 2013, and on average, each teacher in Wales is absent for seven days a year in Wales, compared to 4.5 days in England. Findings found that 1 in 5 teachers intended to pursue other careers, because of work life balance and the profession was too demanding, and that they were overworked (Banning-Lover, 2016) Banning-Lover goes on to say that almost a third of teachers work more than 60 hours a week. According to Gov.Wales (2017) schools should have measures in place to monitor absences and reduce them where possible, schools should work to offer suitable cover, implement supportive measures to help reduce absence, and manage unnecessary workload.
Quality - 
According to Pacey (2020) Studies have shown that for young children and babies to benefit from childcare, the quality of the setting needs to be high, in England and Wales childcare providers are regularly inspected to ensure that the setting is providing sufficient support to encourage children’s development and care for their wellbeing. The Care Inspectorate Wales register, inspect, and take action to improve the quality and safety of services in Wales (CIW, 2020). Through their core values, the Social Services and Wellbeing (WALES) Act 2014, Regulation and Inspection of Social Care (WALES) Act 2016 and Part 2 of the Children and families (WALES) measure 2010, the CIW can inspect settings from Childminders, Care homes, creches and play settings. CIW require all care providers to complete a SASS (Self-Assessment of Service Statement) and quality of care report to understand what services are being provided (Protheroe, 2016). It is through the SASS evaluation that providers can self-evaluate their settings and make sure they are meeting the highest standards of safe, quality childcare and play, it provides an opportunity to look at what offers the best experiences for children and helps address what contributes to children’s wellbeing and future outcomes (CIW, 2020). The CIW share their findings of care settings with Ofsted, this sharing of information allows for only fit and suitable persons to be registered to provide regulated care services. The sharing of information between child services allows for significant concerns, regarding safeguarding to be dealt with effectively and quickly. 
The structural quality of a setting is important to facilitate children's development and learning, the child to adult ratio, group size and staff qualifications can all have an impact on children’s outcomes says Melhuish and Gardinar (2019). They go on to say that through Early Child Education and Care (ECEC) children's future educational, cognitive, and behavioral outcomes can be better met. According to Gov.Wales (2019) using data from SASS, approximately 60% of childcare staff hold a Level 3 National Vocational Qualification (NVQ) but very few hold a level 6 or higher and 2% have no NVQ’s. Qualifications in the childcare sector has been increasing over the last 10 years across Wales. According to the Welsh Assembly (2019) Structural quality is proven to help produce and assure high quality; measures to ensure all children are treated fairly, that their physical, mental and health and safety needs are met are considered within the briefing. High quality ECEC provides and produces high quality outcomes especially for disadvantaged children, process quality looks at the role of play within the setting, it also looks at the role of the family around the setting, the relationships between staff and the extent to which care and education is provided in an integrated way (Welsh Assembly, 2019). Welcoming families into schools can be the first step in supporting children’s learning (Gov.Wales, 2016), findings by Ofsted (2011) found that schools that worked with families led to much better outcomes for pupils, in particular, it benefitted pupils with special educational needs and those with low attendance, this supports 4.5 of the national global goals set out to ensure equal access to all levels of education for all including those with disabilities (Global Goals, 2019). In Wales, the Quality of service is set against a set of indicators, the National Minimum Standards, it is then assessed by inspectors and underpinned by regulation (Welsh Assembly, 2019). This is different to the Scandinavian way of monitoring quality, they focus on self-evaluation, whereby managers and practitioners evaluate their selves (Welsh Assembly, 2019). Children’s emotional, moral, mental and physical development including social skills and preparation for further learning sits underneath the outcome quality of a setting, the focus being on children, families, communities and their society (Welsh Assembly, 2019). According to Ladd et al (no date) Quality education should capture the benefits of children and their families in a safe, supportive, and happy environment, she goes on to say that when measuring a schools quality, that factors such as resources, funding and staffing levels need to be addressed, as one school can have equal amounts of staff to another, but with different techniques and qualifications, meaning it is hard to measure. In Scotland, they to are improving their framework for self-improvement; encouraging staff at all levels to familiarise the framework and use the questions and challenges to help inform and improve their journey (National Improvement Hub, 2019). According to (Callanan et al, 2017) good education practice and quality care can be defined in three themes, tailoring the practice to meet the needs of the children, where ethos places the child at the centre. Skilled and experienced staff, where a skilled workforce underpins the practice to better support the children, and also an open and reflective culture, driving continuous improvement, practices should work together in partnership with other settings to recognise, expertise and gain knowledge from one another to embed a self-evaluation as a means to continuously improve.
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