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Abstract:
	This research explored GCSE teachers’ perceptions of their students’ well-being and attainment during the CCovid-19 pandemic (Qiong, 2017; Bradley, 2015).  How Covid-19 has caused changes and how this has impacted students learning, motivation, engagement, attainment and well-being has been investigated (Young Minds, 2021; Bradley, 2015; Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  The research was conducted for this study using an online survey to gain data from GCSE teachers (Blaxter, Hughes and Tight, 2010).  The survey used a range of response options which gained descriptive statistics and qualitative data (Pallant, 2016; Kumar, 2014; Creswell, 2009).  Results were analysed using pie chart percentages and thematic analysis (Silverman, 2016; Hennink, Bailey and Hutter, 2011).  Through using thematic analysis, themes were pinpointed within individual surveys, then running key themes across participants were explored and interpreted (Silverman, 2014; Barbour, 2014).  A range of literature has been researched and explored to critically examine well-being, attainment, learning environment, online learning, impacts of Covid-19, motivation, engagement, assessment methods and preferences (Welsh Government, 2020; Welsh Government, 2021; WJEC, 2021; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015; Blomeke, Olsen and Suhl, 2016 Wales Centre for Public Policy, 2021; Milson, 2021).  Key findings within this research are that Covid-19 has had a variety of negative impacts on student well-being and learning, where home learning has highlighted further inequalities for disadvantaged students (Milson, 2021; Cairns, 2020; Andrew et al, 2020; Joseph Rowntree Foundation, 2018 Griffith, 2020; Kim, Dundas and Asbury, 2020).  This research indicated that student preferences would be for alternative assessment methods, instead of the traditional GCSE exams (Cairns, 2020; Scutt, 2020; Middlebrooks, Murayama and Castel, 2017).  As literature suggests that exams cause students stress which negatively impacts on their well-being, if future education implemented alternative assessment methods this could improve student well-being and attainment (Putwain, 2008; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012).     


Introduction:
[bookmark: _Hlk80777432][bookmark: _Hlk79059048]	This research is going to examine teacher perceptions of the well-being, attainment and assessment preferences of their GCSE students, over the academic year of 2020-2021 (Qiong, 2017; Bradley, 2015).  The term well-being will be defined as it is a key focus within this research, it must be recognised that there are multiple definitions of well-being and different aspects within it (Bradley, 2015).  The term well-being in general tends to be linked with a person’s psychological health and levels of happiness (Rowan House: Health and Well-being 2018).   Well-being is how a person feels about themselves overall, life satisfaction, levels of happiness and mental health it is not just the absence of ill health (Mental Health Foundation, 2015).  There are various contributing factors that underpin overall well-being, such as: sociological, biological, psychological and behavioural (Hanley, Warner and Garland, 2014; Kimble, 2017; McLeod and Right, 2015; Dfarhud, Malmir and Khanahmadi, 2014).  These elements can impact the levels of a person’s well-being which can increase, or decrease throughout a person’s lifespan, these can have psychological and physical impacts (Lansford, 2018).  Over recent years there has been more research into well-being to explore how good levels of well-being can facilitate sustaining good physical, emotional and mental health.  (Department of Health, 2014).  The way in which  selfcare and mindfulness can facilitate improving well-being will be critically discussed, and its importance to facilitate supporting students’ physical and psychological health while doing their GCSEs (NHS: Mindfulness, 2018; Young Minds, 2021; Mind, 2021).  
[bookmark: _Hlk80777320]The Covid-19 pandemic started in 2019 has resulted in a variety of impacts globally that are ongoing in 2021 (World Health Organisation, 2021; Young Minds, 2021; UNESCO, 2021).  The variety of changes, implications and challenges because of the Covid-19 pandemic inspired the initial ideas for this research and are a key focus within this study.  The Covid-19 pandemic caused rapid, major changes to daily life, including education as a result of putting the health and safety of students first (Welsh Government, 2020).  Change within education normally happens over a long period of time with precise planning, organisation and implementation (OECD, 2020; Donaldson, 2015; Curriculum for Wales, 2017).  The last academic year has emphasized how quickly changes can occur within education, depending on the level of importance (Welsh Government, 2020; Welsh Government, 2021; WJEC, 2021).  Ways in which changes within education happen and the process of implementation, and change can impact teachers and learners will be critically discussed (Education Wales, 2019; Education Wales, 2021; OECD, 2017). With the changes to GCSEs over the academic year of 2020-2021 it must be considered if the GCSE examinations are the best way to assess students, educationally to reflect their true knowledge and understanding (Estyn, 2016).  The way in which different types of assessments effect student’s well-being and attainment will be explored,  taking into consideration learning styles, learning environment and the quality of teachers (Putwain, 2008; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012).  These factors will be critically reviewed to investigate teacher perceptions of student well-being, and if it has been impacted by the changes to GCSE qualifications (EAS, 2021; Young Minds, 2021; Mind, 2020; Welsh Government, 2021).  The research will explore if teachers think the Covid-19 pandemic has increased the emphasis and awareness of well-being, mental health services and support available to students.  It will examine if teachers think the support services available for students are adequate, or if they feel there should be increased well-being and mental health support made available for GCSE students. 
[bookmark: _Hlk80013786]The GCSE attainment levels are a way in which education evaluates how much knowledge, understanding and skills students have learnt, achieved and acquired; while also evaluating teaching practice (Briggs, Woodfield, Martin and Swatton, 2007).  The grades students gain reflect attainment levels are achieved through completing assessments, which provide feedback for students and motivate them to keeping learning (Hargreaves, 2007).  This research will examine the feedback GCSE teachers have had from their students, regarding the changes over the last academic year to gain their GCSE qualifications and questions if examinations should continue to be used within future education (Cairns, 2020).  This research investigates how students feel about different assessment methods and highlight whether their preferences would be for examinations, ongoing assessments, coursework or a combination (Weurlander, Soderberg and, Scheja, Hult and Wernerson, 2012).  While considering how different forms of assessments could impact attainment levels and build on prior knowledge, as well as facilitate learners to understand learning aims (Faragher, 2004).  Teacher perceptions of teaching and learning online will be investigated, exploring levels of engagement, motivation, self-directed learning, ICT skills, home learning environments and support (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016). The academic year 2020-2021 and the Covid-19 pandemic could influence changes within education to be implemented into future academic years to alter teaching and learning methods, and the way in which students will be assessed to gain their GCSE qualifications.  
[bookmark: _Hlk78976806]The value of this research is that it will provide insights into teacher and student perceptions from their experiences of the Covid-19 pandemic, while being faced with the challenges of change; as change can impact teaching and learning (McBer, 2001).  This research will highlight the factors that have worked well and been beneficial for teachers and students; taking their well-being, assessment preferences and attainment into consideration to, potentially,  influence provision for future academic years (Mental Health Foundation 2015; Qiong, 2017; Bradley, 2015; Curriculum for Wales, 2022).  The main question within this research is: should examinations be updated to ongoing assessments, to reflect the knowledge and understanding of students of all learning abilities; to maintain good levels of well-being amongst students by reducing exam stress (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Moving forward this research can provide understanding of student’s perceptions and what strategies can improve their well-being, motivation and attainment.    
The research methods within this study to gain the perceptions of GCSE teachers of their student’s well-being, learning, assessment preferences and attainment will be done through using an online survey (Blaxter, Hughes and Tight, 2010).  The decision to use an online survey was made initially by the researcher due to multiple lockdowns, safety, restrictions and guidance from the Welsh Government (2020-2021) because of Covid-19.  The safest option was to design the research study, so it did not include any in person contact to facilitate the research to take place.          


Literature Review: 
During the academic year 2020-2021 teachers and students faced a variety of challenges and changes, to their education and daily life because of the Covid-19 pandemic (Nambiar, 2020; Hermanto and Srimulyani, 2021).  The Covid-19 virus started December 2019 in Wuhan, China (World Health Organisation, 2021).  Cases of Covid-19 virus started to rise across the world and was declared a global pandemic by the World Health Organisation (2020).  The Covid-19 pandemic has had a range of negative impacts globally such as: public health; economy; financial difficulty; unemployment; poor mental health and well-being; social interactions; access to services; educational challenges; lockdowns; and in many countries a lack of medical help and resources (Bartik, Bertrand, Cullen, Glaeser, Luca and Stanton, 2020; Gupta and Jawanda, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  The Welsh Government (2020-2021) was faced with difficult decisions on how to tackle reducing the spread of the virus to help the hospitals cope with the number of patients and ultimately to save lives. Through research Covid-19vaccines against Covid-19 were developed to lower the risk of death or severe illness (NHS, 2021).       
	The Welsh Government decided to put restrictions and lockdowns into place, the strictness of these was dependant on the cases of Covid-19, hospital admissions and number of deaths (Senedd Research, 2021).  With the lockdowns and restrictions in place this started to reduce the spread of Covid-19.  Despite this reductionCovid-19 and the lockdowns had negative impacts on the economy, employment, education, social interactions, mental health and well-being (Hermanto and Srimulyani, 2021; Bartik, Bertrand, Cullen, Glaeser, Luca and Stanton, 2020; Gupta and Jawanda, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  
[bookmark: _Hlk80013695]Education in Wales followed the Welsh Government (2020-2021) rules and guidance; this meant that education had to switch to teaching and learning online.  Children, adolescents and adults had to adapt to learning from home online, due to all educational institutes being closed.  The drastic and sudden switch to teaching and learning online highlighted a range of challenges, as there was not much time for the planning and organisation to implement these changes (BERA, 2021).  The Covid-19 pandemic caused more inequalities between students to occur; as disadvantaged students did not have access to suitable resources, digital devices or internet at home (Milson, 2021).  Without having access to suitable digital devices and internet it was impossible for the digitally excluded students to continue learning from home during this time; research has found that there was a 32% attainment gap in 2018 at GCSE level for economically disadvantaged students (Wales Centre for Public Policy, 2021; Joseph Rowntree Foundation, 2018).  This resulted in the Welsh Government (2020-2021) ensuring there was support put in place so that disadvantaged learners who were digitally excluded could continue to learn from home.  The support put into place was to reduce connectivity issues by providing access to internet and improving the quality (Welsh Government: Broadband and Digital Infrastructure, 2020).  The Education Minister for Wales Williams (2020) announced that an extra £3 million was to support digitally excluded learners, to ensure students had access to appropriate internet connected devices to continue learning and developing their skills at home.  These support systems helped many disadvantaged students to access learning from home (OECD, 2020).  Without these support systems being put in place they would have fallen further behind, due to circumstances out of their control (OECD, 2020).  This is a good example of how education attempts to reduce inequalities between learners, and ensuring education is accessible for all; even while facing multiple challenges during a health pandemic (A More Equal Wales: The Socio-economic Duty, 2020).
The Covid-19 pandemic also led to the GCSE examinations being cancelled for 2020 and 2021 (Kirsty Williams: Written Statement, 2020; Sky News: Kirsty Williams, 2020).  This decision was not taken lightly, but it had the well-being of students at the heart of the decision as well as to ensure fairness to take into consideration the loss of learning (Welsh Government, 2021).  This announcement led to a mix of emotions for students, where most were happy with the announcement; however, some students would have preferred to keep the examinations in place.  Two students were interviewed for BBC News (2020) expressed how they felt the pressure and stress had been taken away when they found out the exams where cancelled; and that they had confidence in their teachers to grade their GCSEs.  This is understandable as students had missed out on a lot of face to face teaching, while trying to adapt to new ways of living and learning during the Covid-19 pandemic.
For the students, parents, schools and wider society to put trust within the teachers to grade their GCSE depends on a variety of factors.  Research indicates that student achievement can be reflected from the quality of the teacher they have had access to (Blomeke, Olsen and Suhl, 2016).  This depends on the qualifications on the teacher, experience, their content knowledge and the ability to adapt to their learners needs (Blomeke, Olsen and Suhl, 2016).  The teacher’s personal views, opinions, beliefs and motivation can be crucial to the quality of their teaching within the classroom.  Studies have found that the quality of the teachers is an important factor to predict student achievement (Goldhaber, Lavery and Theobald, 2016: Chetty, Friedman, & Rockoff, 2013; Rivkin, Hanushek, & Kain, 2005; Rockoff, 2004).  A teacher’s expectation of their students can have positive or negative impacts on student achievement and motivation levels, which can in turn this could higher or lower student attainment (Koca, 2016).  
[bookmark: _Hlk80619166]Student attitudes towards learning might differ between subjects, as each student will have preferences for different subjects (Student Learning: Attitudes, Engagement and Strategies, 2004).  Literature indicates that student perceptions of their own abilities is intertwined with attainment levels, motivation levels and alter attitude towards learning (Mcmaster, 2017).  As when students are enjoying a subject this can facilitate higher levels of motivation and learning, which in turn improves attainment and confidence of their abilities (Mcmaster, 2017).  Whereas, if a student lacks confidence in their own abilities with a particular subject due to finding it challenging this can alter the subject to become unenjoyable for them (Ofqual, 2017).  This can lead to disengagement and reduced motivation, which in turn reducing learning and attainment levels (Ofqual, 2017).  Ensuring students are supported to scaffold learning, develop their skills and learning this can minimise facilitate negative attitudes towards learning from developing (Dolya, 2010; Gareis and Grant, 2015).  
[bookmark: _Hlk80780410][bookmark: _Hlk80787397]Other factors that facilitate learning take into consideration the learning environment, and the resources available.  One definition of how learning occurs is the interaction between the learner and their surroundings (Blomeke, Olsen and Suhl, 2016).  Ensuring students have access and equal opportunities with good quality teachers, resources and learning environments are key factors to enable students to learn and develop their skills, knowledge and understanding (Evans, 2017; Tehseen and Hadi, 2015; Virtanen, Lerkkanen, Poikkeus, and Kuorelahti, 2015).  Inclusive education intertwines social interactions and work, this facilitates student to develop social skills while supporting each other to complete work (Carter, Moss, Asmus, Fesperman, Cooney, Brock, Lyons, Huber and Vincent, 2015).  It must be recognised that teachers during 2020-2021 had to grade GCSE qualifications with some of the key teaching and learning factors discussed above were not fully accessible.  Teachers and students were faced with the challenges of change which can impact teaching and learning, they did not always access the classroom environment with new ways of teaching and learning online (McBer, 2001).  Research by Ofsted (2020) indicates closures due to the pandemic could widen the attainment gap further between 11-75% (Wales Centre for Public Policy, 2021).  Estyn suspended inspections during the pandemic, however, the widening of the attainment gap is likely to be similar for students in Wales as a negative result of school closures (Wales Centre for Public Policy, 2021).  Physical resources were not accessible during the periods of closures in attempts to reduce the impacts of not having access to these resources, digital resources were made where it was possible (OECD: The Impact of Covid-19 on Student Equity and Inclusion, 2020).  However, this would have impacted teaching and learning to different levels of significance depending on the subject area (Pokhrel and Chhetri, 2021).  Creative and practical subjects would need access to a range of physical resources to develop learning and skills, therefore, certain subjects are not as suitable for online learning with limited or no access to resources would impede the levels of learning (Nambiar, 2020).
[bookmark: _Hlk79753492]Due to Covid-19 restrictions students were isolated from peers during the educational closures to aid learning, research suggests that during closures students are less physically active with poorer routine and sleep hygiene (Prime, Wade and Browne, 2020).  Ongoing isolation put further stress on family relationships, along with other factors such as job and food insecurity for some households, these can all have negative impacts on physical and psychological health (Prime, Wade and Browne, 2020; Patrick, Henkhaus, Zickafoose, Lovell, Halvorson, Loch, Letterie and Davis, 2020).  It must also be taken into consideration that teachers did not ask for the responsibility of grading their students from the WJEC (2021) exam board for GCSE qualifications, it was decided by the Welsh Government (2021).  The centre determined grades put a lot of pressure on the teachers and students, as there were multiple changes to how the students were going to achieve their GCSE qualifications (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021).    
Conversely, some might have had concerns regarding teacher bias when teachers are assessing their own students (Hardre, 2014).  However, teachers are trained to develop their professional judgement skills which enables them to grade and assess accordingly (Lough, 2021).  Through teachers developing their professional judgement this facilitates them to reflect upon their teaching practice in general, student learning, assessing, critical incidents in teaching, classroom management, differentiate teaching and supporting students (Benade, 2015: Dewey, 1990; Freidhoof, 2008; Byran and Recesso, 2006; Larrivee, 2000).  These skills enable teachers to make equal opportunities for all students, while adapting their teaching to suit all student capabilities and learning requirements (Pritchard, 2017; Adami, 2004).  These skills enable learners to reach their potential within developing their knowledge, understanding, skills and gaining qualifications (Tulbure, 2011).  Teachers can implement anonymity when marking and assessing students work in a variety of way depending on which way the work is completed and handed in.  This enables teachers to assess and grade work without knowing which students work they have, which eliminates the possibility of teacher bias (Pitt and Winstone, 2018).  With these factors being taken into consideration this enables teachers to fairly assess their students and provide accurate grades, anonymous grading can provide students with confidence that they will not be discriminated for any reason (Pitt and Winstone, 2018).  There is a possibility that there could be a slight inflation with GCSE grades for the academic year of 2020/2021 (Education Policy Institute, 2021).  This could be due to some topics being removed from the syllabus to counteract the loss of learning, which could influence the grades students achieved (Education Policy Institute, 2021).      
 The students doing their GCSEs over the academic year 2020-2021 were faced with uncertainty of how they would achieve their grades.  Students had to switch between periods of having face to face teaching and online learning when further lockdowns and restrictions came into place.  Kirsty Williams (2020) then announced there would be internal GCSE assessments between February and April, and external assessments between May and June (Bethan Lewis, 2020).  Teachers were given the flexibility to decide how and when these assessments would take place in the classroom, within the given time frame (Welsh Government, 2020; Lewis, 2020).  The governments rationale behind these decisions was so these assessments did not cause anxiety or pressure like exams (Welsh Government, 2020).  With these factors being taken into consideration, it highlights exams can negatively impact on student well-being and mental health (Putwain, 2008).  The internal assessment set dates were removed as it was not considered fair if year groups were self-isolating, this resulted in flexible assessment times so they could be carried out when students were not in isolation (Welsh Government, 2020-2021).  Students undertaking GCSEs were to have centre determined grades, through their teachers marking and grading their assessments (Welsh Government, 2020-2021).   
Assessments are a way to keep track of students’ progress for teachers and schools, which facilitate individual learning plans and goals (Department of Education, 2017).  Through students completing assessments this enables teachers to pinpoint where more support may be required to scaffold learning, to improve their student’s attainment (Gareis and Grant, 2015).  The way students learn depends on their preferred learning styles which could be visual, auditory or kinaesthetic (Pritchard, 2017).  Students learn in different ways depending on which way they interact with the learning environment and how they prefer to work, such as in a group or independent work (Moussa, 2014; Pritchard, 2017).  These factors also link to the characteristics of individual students being introvert or extrovert, which can influence their type of preferred assessment methods (Pritchard, 2017).
Different types of assessments require different skills to complete the task, which reflects teaching standards and the students’ knowledge and understanding of the topic (Saeed, Tahir and Latif, 2018).  Neuroscience studies the brain and how it functions, research into the functions of the brain have facilitated understanding the process of learning and memory (Immordino-Yang and Fischer, 2009).  Learning and memory are cognitive functions that are two close concepts, as they reflect each other (Gross, 2010).  The concept of learning is the process to acquire knowledge or skills, memory is a way to reflect what knowledge or skills have been acquired (The Royal Society, 2011).  Cognitive functions reflect knowledge, understanding and skills a person has acquired, which include how information is processed, how information is encoded, long term memory, short term and working memory (Eysenck and Keane, 2015).  To enable information to be processed the brain uses visual, acoustic and sematic encoding, these are what we use to help us learn: sight, hearing, smell, taste and experiences (Pastotter, Schicker, Niedernhuber and Bauml, 2011).  The brain uses this information to create new pathways to transfer this information into long term memory, which will enable recall and retrieval of the newly acquired knowledge or skills (Pastotter, Schicker, Niedernhuber and Bauml, 2011).  Short term memory and the working memory are cognitive processes where skills or knowledge can be used or stored for only a short period of time (Eysenck and Keane, 2015).  The skill or knowledge can no longer be recalled or retrieved at a later point from the short term or working memory, without being reacquired (Cherry, 2021).  Long term memory is where information has been processed and encoded so it can be recalled and retrieved when required (Cherry, 2021).  For knowledge or skills to be fully acquired this information needs to be encoded and stored within long term memory.  Assessments are a way of understanding the levels of knowledge and skills that have been learnt and acquired (Welsh Government, 2010; Black and William, 2001; Black and William, 1998). 
When evaluating the effectiveness of exams there are arguments for and against having exams implemented within education to evaluate learning, understanding, knowledge and skills (Edu-quip, 2016; The Conversation, 2014; Vogel and Schwabe, 2016).  Research has discussed how exams are a way to test someone’s long term memory and their ability to recall particular information on demand, without being able to research or look up the information; as opposed to the level of understanding (Middlebrooks, Murayama and Castel, 2017).  Others discuss how exams can be used as learning tools to reflect how much information has been learnt, understood and processed (Efu, 2019).  As this information has been embedded into the student’s long term memory and they can recall the information to correctly answer the exam questions (Eysenck and Keane, 2015).  However, examinations might not be the most effective way to assess all subjects to reflect student abilities, understanding and knowledge (Livesey, 2020).  As some topics are practical and skill basis, which could be better suited to practical assessments as opposed to exams (Reiss and Abrahams, 2015).  It also depends on what type of learners the students are and how they cope with examinations, as this can determine if they underachieve in exam conditions (Putwain, 2020).   
Teachers developing rapport with their students enables teachers to gauge what type of learners they have within their classroom for that academic year (Frisby, 2018).  This knowledge can then influence the way the teachers deliver their lessons, to ensure that they are engaging for the students to suit their learning needs (Frisby, 2018).  Research has found that teachers who can connect with their students and deliver engaging lessons improves learning and motivation; and in turn results in good classroom management (Koca, 2016).  Rapport with student links with having good classroom management as students are more likely to engage with the teacher and be motivated to learn, therefore, reducing bad behaviour (Callanan, 2018).  Through teachers developing rapport with their students, good classroom management, understanding different learning styles, teaching and assessment methods; this can facilitate students to reach their potential (Paolini, 2015).  The changes within education during the Covid-19 pandemic (2020-2021) has enabled teachers and students to experience new ways of teaching and learning, different forms of assessments for their GCSE qualifications; instead of having the traditional examinations (Welsh Government, 2020-2021; Fuller, Joynes, Cooper, Boursicot and Roberts, 2020).  This has provided students opportunities to engage with different types of assessments, which can facilitate understanding student assessment preferences and attainment for GCSEs (Cahapay, 2020). 
[bookmark: _Hlk80628732]The role of education for well-being and levels of stress amongst students that could be caused by the traditional GCSE exam assessments must be considered, as the importance of preferred learning styles and assessment methods has been critically discussed above (Colao et al, 2020).  Literature indicates that exams can cause stress and anxiety which can result in negatively impact on student physical and psychological health and well-being (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Students feeling overwhelmed and stressed with their workload, and pressure to succeed can lead to decreased motivation and dropping out (Pascoe, Hetrick and Parker, 2020).  These are negative feelings, thoughts and emotions that can all negatively impact overall levels well-being and mind set.  Psychology considers two types of mind sets, the ‘fixed mindset’ and the ‘growth mindset’ (Dweck, 2006).  The fixed mind set is where a person believes that their qualities are set, for example their level of intelligence is a set amount that will not change (Dweck, 2006; Hochanadel and Finamore, 2015).  Whereas with the growth mindset a person believes that their qualities are developed through their efforts, which means they believe they can keep growing, learning and developing their qualities (Dweck, 2006; Hochanadel and Finamore, 2015).  People with a growth mindset do not necessarily believe they are capable of everything, they believe a person’s full potential is unknown until they try (Dweck, 2006).  When a person has a growth mindset, they do not have the fear of failing, as they see challenges as part of learning instead of failure and use challenges to progress (Rissanen, Kuusisto, Tuominen and Tirri, 2019).  Fear of failing can be linked with education, as students are put under pressure to succeed at certain levels, otherwise they are considered to have failed (McDonald, 2001).  This can lead to students developing anxiety and low self-confidence, some would argue fear of failure has unintentionally been engrained within education (Harrington, 2013).  Robinson (2011) argued that education has removes creativity and replaces it with fear of failing, this in turn can impede growth mindsets if students become afraid of failing.  Although the correct level of stress and pressure can motivation students to work hard and reach their potential, while learning to meet deadlines it is finding the optimum balance which is the challenge within education (McDonald, 2001). These factors are what underpin the reasons for this research to investigate what will achieve good levels of attainment and well-being while students gain their GCSE qualifications.   
Therefore, it is important for education to develop growth mindsets and implement this within leadership, management, teaching and learning, to develop creative and adaptable education with resilient students (Carr, 2004).  Supporting students to develop growth mindsets will encourage, motivate and engage students who can face challenges (Carr, 2004).  Developing growth mindsets across all learning abilities could increase attainment levels, students with positive mindsets can facilitate maintaining good levels of well-being through developing self-confidence with a ‘can-do’ attitude (Jones, 2007).  The New Curriculum for Wales (2022) aims to develop creative and independent learners, these factors link with growth mindsets.  
[bookmark: _Hlk79585409]Student well-being must be a priority to enable students to reach their educational potential (Young Minds: Prioritising Well-being in Schools, No Date).  Well-being and mental health are closely linked as they can impact and reflect each other, therefore developing student’s awareness of well-being and mental health is of importance (Mental Health Foundation, 2015).  As if levels of well-being decrease this can negatively impact on mental health, improving one element will in turn improve the other.  Young Minds (2021) statistics for children and young people’s mental health shows that there is one in six young people and one in eight children who have a mental health disorder that is diagnoseable.  There is less than 1% of the NHS budget allocated to support young peoples and children’s mental health and well-being, which have long waiting lists to access the support that is available (Young Minds, 2021).  Educational institutes should ensure that there is support available and students develop selfcare, mindfulness skills and coping mechanisms to take care of themselves physically, emotionally and mentally; in an attempt to close the gap of waiting lists with free well-being support (Young Minds, 2021; Mind, 2021; NHS, 2018; Scott, 2020).  Selfcare can facilitate students to understand what it means to have good overall well-being.  Selfcare could be a variety of things for example: a healthy balanced diet; drinking enough water; maintaining a good sleep routine; taking a long shower or bath; exercise; creative tasks; listening to music; taking time to relax; reading; hobbies or socialising (Freud, 2021; Mind, 2021).  Developing student understanding and knowledge of selfcare from a young age can develop resilience, reduce stress and improve physical and psychological well-being (Shonin and Gordon, 2013; Scott, 2020).  
These tasks can also be linked in with mindfulness, which are ways to help calm and relax the body and mind (Laurie and Blandford, 2016; Headspace, 2021; Young Minds, 2021).  Mindfulness is taking the time to slow down and focus on the present moment, Mindfulness-based Stress Reduction (MBSR) techniques such as meditation and breathing exercises can help to reduce levels of stress and anxiety (Hegar, 2020; Mace, 2008).  Research into meditation has found that it can facilitate brain function, regulate emotions and lower blood pressure, this could facilitate students to process situations and how they feel about them (Keng, Smoski and Robins, 2013; Tang, 2017).  Students developing these skills would provide them with coping mechanisms to manage stress and anxiety which can be linked with the pressure of gaining qualifications (Malloy, 2019).  Literature suggests that many people who struggle maintaining good levels of well-being and mental health are stuck thinking about the past or worrying about the future; mindfulness and selfcare facilitates bringing the body and mind to the present moment (Hoge, Bui, Goetter, Robinaugh, Ojserkis, Fresco, and Simon, 2015; Frey and Totton, 2015).  There are a range of books and resources that provide mindfulness activities, education could provide these for students to access for free so they could use mindful practice in their own time to facilitate good well-being (Frey and Totton, 2015; Happy, 2017; Calm; 2017; Quiet; 2018; Doyle, 2014; Williams and Penman, 2011).  Through regularly practicing mindfulness and selfcare can improve sleep, increase levels of happiness from reducing anxiety and stress, improve focus and concentration (Williams and Penman, 2011).  Developing students understanding and skills to practice selfcare and mindfulness can facilitate maintaining good levels of overall well-being, through focusing on being in present moment (Creswell, 2017).  These factors can contribute to increasing attainment, as students who have good levels of overall well-being are in good positions to reach their educational potential (William and Penman, 2011).
Ensuring students have access to support systems is a way to facilitate maintaining good levels of well-being and mental health (Barry, Clarke and Dowling, 2017).  Counselling is one type of support system, which enables students to go through their thoughts, feelings and emotions in a non-judgemental environment; this could help students to recognise unhelpful behaviours and develop healthy coping mechanisms instead (NHS, 2018; Mind, 2021; Miller, 2020).  With education being able to provide a range of support services for well-being and mental health, which is easy to access for free, this ensures equal opportunities for all students (Atkins, Hoagwood, Kutash and Seidman, 2010).  Education could incorporate well-being and mental health lessons to raise awareness, develop understanding of how their thoughts can impact their mood with strategies to look after their physical and mental well-being (Greenberger and Padesky, 2016).              


Research Methods:
	The methodology used within this research study was a post-positivist paradigm.  The choice of research methods for this study was using an online survey (Blaxter, Hughes and Tight, 2010).  Participants for this research study were GCSE teachers in Wales to gain their perceptions of their student’s well-being, attainment and their preferred assessment methods from the changes experienced to their GCSEs because of Covid-19 (Cohen, Manion and Morrison, 2011).  Data collection for this research used a mixed method approach, to gain quantitative and qualitative date from participants using the online survey (Blaxter, Hughes and Tight, 2010).  The survey included open questions which allowed participants to type their responses, and closed questions which had multiple choice response options (Cohen, Manion and Morrison, 2011).  
Mixed method approaches using quantitative and qualitative data can facilitate providing a wider picture to the researcher when analysing the findings of the research, as well as develop research skills (Molina-Azorin, 2016).  Qualitative research methods facilitate the researcher to gain understanding and knowledge of the participants thoughts and behaviours (Alhojailan, 2012).  Whereas quantitative data can be easier to replicate, with results being reflected by number, percentages, and statistics (Blaxter, Hughes and Tight, 2010).  The quantitative data is more structured, which can reduce bias through the results being reflected by numbers as opposed to being interpreted by the researcher (Alhojailan, 2012).  Bringing these two research methods together provides both sides, which can lead to stronger evaluations and conclusions to be determined from the research findings. The researcher took these factors into consideration when planned which research methods to use when conducting this research.
	The online survey was designed by the researcher so it could be shared as one link (See Appendix A for the Online Survey Link).  This design method facilitated the online survey to be easy to access and completed by the participants (Creswell, 2009; (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Oliver, 2010).  The online survey was designed by the researcher to have a simple layout that was easy to understand and read (Newby, 2014; Sharpe, 2012).  The online survey was designed to be answered in a short time scale, to ensure participants did not become uninterested while participating in the study (Boynton, 2004).  Everything was included within the one link to ensure all information was provided to the participants in clear view (Boynton 2004).  This eliminated the risk of the information sheet and debrief sheet not being sent by accident as they were not separate files. The online survey once opened had clear titles and defined the term ‘well-being’ for the purpose of the study (Bradley, 2015; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015).  Defining the term well-being to participants before they started the survey highlighted which view point the researcher was exploring from (Bradley, 2015; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015).  The title for the dissertation research was clearly stated which reflected the nature of the study to the participants.
	Ethical considerations were taken into consideration before carrying out any research.  The researcher followed ethical guidance from BERA (2018) and UWTSD (2020) to ensure no physical, mental or emotional harm was caused to participants before, during or after taking part within the study.  To follow these ethical guidelines the researcher completed an Ethics Form with UWTSD (2020) which was submitted to the university ethics board for review.  Within the ethics form the purpose of the research study was outlined, how the research would be conducted and analysed.  Including details of how the research data would be stored following Data Protection (2018) and participant anonymity.  It was after gaining ethical approval from UWTSD the researcher started to conduct the research for this study.  The ethical guidelines from BERA (2018) and UWTSD (2020) was followed throughout the study to ensure the research was ethically sound.  This therefore reduced the risk of causing physical, mental or emotional harm to participants before, during or after the study through ensuring the questions asked within the research study were ethically sound.     
[bookmark: _Hlk79062031]Ethical considerations for this research included gaining ethical consent for the study from UWTSD (2020), prior to designing the research study and contacting any educational institutes or participants (See Appendix B for Ethics Form).  The information sheet was included as a link at the top of the survey which stated the aims, objectives and value of the research (See Appendix C for Information Sheet; UWTSD, 2017-2020; Oliver, 2010).  The information sheet explained that their participation in the study was voluntary (Oliver, 2010).  It was explained that the study was anonymous, no personal, workplace or place of study would be required to participate (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Oliver, 2010).  The information sheet explained clearly that participants could withdraw at any point during the study by closing the online survey (McLeod, 2015; Appendix C).  However, it was stated that once the participants completed the survey and pressed submit, that they could no longer withdraw due to the study being anonymous.  The participants were made aware that no individual survey would be released to the general public at any point, to keep them confidential and anonymous (Oliver, 2010).  The participants were informed that all data would be stored following the Data Protection Act (2018).  These factors ensured that the participants were fully information about the nature of the study, and that it was confidential and anonymous to cover ethical consideration.  Questions asked within the online survey will be ethically sound to ensure no emotional or psychological harm is caused to participants who take part within the study (McLeod, 2015).  
The researcher offered access to the overall findings from the study upon request (Boynton, 2004).  The researcher provided their contact email, while offering support to participants before they started the study, during and afterwards (Boynton, 2004; UWTSD, 2021; UWTSD, 2017-2020).  This provided the opportunity for all participants to ask any questions they might have or raise any concerns (Boynton, 2004, UWTSD, 2021; UWTSD, 2017-2020).  At the bottom of the information sheet the researcher included various information and resources for mental health and well-being.  The well-being and mental health resources could be beneficial for the participants and or their students (Dweck, 2006; Williams and Penman, 2011; Carr, 2004).  These resources covered free phone lines, counselling, meditation, mindfulness activities, self-help tools, websites and mobile apps which cover a range of mental health and well-being for all ages (Young Minds, 2021; Mind, 2020, NHS, 2018).  The resources that were available on Netflix and the recommended books do have a financial cost, this could be a limitation to participants or students facing financial difficulties.  However, the range of free resources was to counteract this for anyone who is facing financial difficulty.  These ethical factors reduced the risk of causing any emotional, physical or mental harm to participants by providing mental health and well-being support within the information sheet (McLeod, 2015).   
The debrief sheet was also included as a link for participants to read after taking part within the study, as part of the ethical considerations for this research study (UWTSD, 2017-2020; See Appendix C for the Debrief Sheet). This enabled the researcher to thank the participants for their time and taking part within the study.  The debrief sheet included further detail about what the researched aimed to achieved; and the researchers contact email (UWTSD, 2017-2020; Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Appendix C).  
[bookmark: _Hlk80785725]Consent from the participants was gained before they participated within the research study (Blaxter, Hughes and Tight, 2010; Appendix A).  At the top of the online survey there was a consent section to ensure the participants provided their consent to take part within the study (Blaxter, Hughes and Tight, 2010).  The researcher designed the online survey for this section to be ‘required’, therefore, if the participants did not provide their consent they could not participate in the study following UWTSD (2021) ethical guidance.  The participants could then move onto completing the online survey, once this section had been completed.  At the end of the online survey there was a short feedback section for the participants to complete (Brookhart, 2017).  The feedback section provided feedback on where improvements could be made for future research (Brookhart, 2017).  This enabled the researcher to reflect on how the participants felt about the online survey overall, as well as learn and develop their research skills for future work (Brookhart, 2017).     
Participants had some questions which were multiple choice, ‘Yes’, ‘No’ with the option of ‘other’ (Cohen, Manion and Morrison, 2011; Creswell, 2009).  The option ‘other’ allowed the participants to type a response if they chose to (Cohen, Manion and Morrison, 2011; Creswell, 2009).  This provided the participants with more choice while participating in the online survey (Cohen, Manion and Morrison, 2011; Creswell, 2009).  With this option being available the participants were able to provide an in-depth answer or express an alternative opinion if they wanted to Cohen, Manion and Morrison, 2011; Creswell, 2009).  Some multiple-choice questions provided options relating to the question, for example selecting the relevant percentage amount ‘0%’, ‘25%’, ‘50%’, ‘75%’, ‘100%’.  Participants could either select the one that reflected their perceptions or select ‘other’ to express an alternative view in detail (Ho, 2017; Coles and McGrath, 2010).  One question that was linked to levels of well-being used a Likert Scale to gain data on the participants perceptions (Ho, 2017).  The response options for the Likert Scale question were ‘Very Good’, ‘Good’, ‘Poor’, ‘Very Poor’ and ‘Other’.  The Likert Scale style for responses reflect opinions, perceptions and attitudes of the participants (Ho, 2017).  Other questions within the on the online survey were open ended, and the participants could type their responses in the text boxes that were provided (Creswell, 2009; Coles and McGrath, 2010; Cohen, Manion and Morrison, 2011).  
[bookmark: _Hlk80777626]The data collection from the online survey with the multiple-choice responses provides descriptive statistics (Pallant, 2016; Kumar, 2014).  The descriptive statistics have been analysed using the pie charts on Google Forms (2021), which grouped all of the data collection together from all of the participants.  The descriptive statistics from the data collection shown using pie charts provides summaries of the overall percentages of the answers selected by the participants, which provides an overview of the results from the participants (Google Forms, 2021; Pallant, 2016; Kumar, 2014).  The descriptive statistics enables comparisons to be made between participants to analyse if they have similar or dissimilar views; thoughts, perceptions and feelings towards the questions asked (Creswell, 2009).  Through this type of analysis, it has enabled the researcher to pinpoint key themes that have occurred between participants (Creswell, 2009).  Pies charts representing the results of the research is provided within the results section, they will be critically discussed to reflect the results of the data collection within the discussion.
The typed responses from participants provided qualitative data for this research. The qualitative data was analysed by the researcher by printing out each individual survey (Silverman, 2016).  This facilitated the researcher to have an overview of each participants responses, which reflected their perceptions, opinions, thoughts and feelings (Hennink, Bailey and Hutter, 2011).  The researcher used thematic analysis to code and analysis the data, by highlighting and organising key themes within each transcript for the participants thoughts, feelings and perceptions (Silverman, 2014).  During this process the researcher noted their initial thoughts, ideas and questions linked with the data collection throughout each transcript (Silverman, 2013).  Once each transcript had been analysed and reflected upon during the initial thematic analysis process, the researcher then cross referenced the data between all participants (Barbour, 2014).  The cross-referencing process highlighted where there were key running themes across the participant responses (Silverman, 2016; Barbour, 2014).  The researcher used a mind map as a way to bring the key running themes, opinions, thoughts and feelings together with colour coding techniques (Hennink, Bailey and Hutter, 2011; Pallam, 2016).  The analysed qualitative data collection is explored within the results and discussion section to reflect the findings of the research study.
A key factor that underpins the decisions and rational for this particular methodology for this research study, was to ensure the safety of the participants and the researcher by taking the risk of spreading Covid-19 into consideration and following the Welsh Government (2021) rules.  The rational for the methodology used for this research study is that it was conducted during the Covid-19 pandemic, an online survey was a safe way to collect data, as there was no in person contact.  Online surveys are free to access to enable the researcher to design and create the online survey to collect the desired data (Newby, 2014).  Online surveys are an effective way to collect data from participants as they are easy to complete (Newby, 2014; Sharpe, 2012).  Using an online survey also saves paper and can easily be stored on a password secured laptop to follow Data Protection Act (2018). Online surveys are easy to advertise and share with participants who meet the criteria for the research study (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Creswell, 2009).  The participants can complete an online survey when it is convenient for them to do so, as opposed to travelling to complete a paper-based survey at a particular time; this could facilitate more participation (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016).  Another positive factor for online surveys is that once they have been completed the researcher has instant access to see the results (Walliman, 2017; Kumar, 2014; Newby, 2014; Coles, 2010).  As more responses are submitted the researcher can see thoughts, opinions and feelings of the participants starting to create an overall picture of the results (Walliman, 2017; Kumar, 2014; Ho, 2017). 
However, online surveys can be a limitation if potential participants are digitally excluded, as they would not be able to access the online survey without adequate devices or internet (Sanders, 2020).  The initial idea for this research was to get the GCSE students to complete an online survey linked to the same interest of study.  Although due to there being ongoing educational institute closures, restrictions, ongoing changes to the GCSE qualifications this impeded the research study from being carried out (Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  This was mainly due to the schools being unable to support the research study, as it was a challenging year to support and teach learners during the Covid-19 pandemic; while following the Welsh Government (2021) rules for Covid-19.  The difficulty faced trying to carry out the initial idea of research with the students was gaining consent from institutes, parents and the students themselves to follow ethical guidance (UWTSD, 2021; UWTSD, 2017-2020).  Gaining the multiple levels of consent during the Covid-19 pandemic proved to be unattainable. Taking into consideration that there could have been a possibility of not gaining the desired data of year 10 and 11 students (Appendix A; Appendix B; Appendix C).  The researcher mitigated this by having a backup research study idea for the GSCE teachers complete an online survey, which would still gain insight and knowledge linked to the same research topic area.  Being faced with the challenges of gaining consent the researcher decided to alter the research to focus to the GCSE teachers.  Making the decision to alter the stance of the research enabled this research to be conducted, as this reduced the levels of consent require due to the GCSE teachers being adults. 
Similar challenges were faced when the research study was altered to focus on the teacher’s perceptions, due to restrictions being in place (Welsh Government, 2021).  A limitation to the study was that numerous educational institutes did not response to emails after being liaised with on the phone (Booton, 2017).  However, there were some educational institutes who were happy to send the online survey link to the GCSE teachers; where previously none were able to support the research to link it directly to students Boynton, 2004).  Advertising the research study on social media facilitated gaining participants, three social media platforms were used, the researcher liaised with interested participants to send them over the link for the online study (Facebook, 2021; Instagram, 2021; Twitter, 2021). Overall, it has been interesting research, with challenges that were overcome to design, run and gain data, due to the impacts of the Covid-19 pandemic.
 The timescale for this research was carried out from May-August 2021, this enabled the GCSE teachers to participate after they had finished grading GCSEs.  Opening the online survey from May and closing it in August, ensured the online survey was completed as the impacts of Covid-19 were being experienced (Walliman, 2017; Newby, 2014).  Closing the online survey in August also ensured it was before a new academic year started so the research is pinpointed directly to the academic year 2020/2021 (Walliman, 2017).  Limitations to this research was the lockdowns and restrictions that were put in place, as it made contacting people and gaining participants more challenging; understandably these were put in place to protect public health (Welsh Government, 2020; Welsh Government, 2021).  Having no restrictions could have facilitated gaining more participants for wider comparisons and greater understanding of student perceptions, thoughts, feelings, assessment methods, impacts of change within education and how to support their well-being and attainment (Walliman, 2017; Kumar, 2014; Coles, 2010).  As for the financial budget for the research study, it was free to set up, run and analyse the data (Google Docs, 2021).  This is due to having free access to the online questionnaire platforms and software available through UWTSD (2021).  The research being carried out online eliminates any fees for buying paper and printer ink for the questionnaires, consent forms, information sheets and debrief forms as all of the research study was set up and available online.  From reflecting on timescales and considering what the research study would involve overall, the research project has been planned from the beginning of December 2020 and the end of August 2021 (Sharpe, 2012).


 Results:
Quantitative Results:
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Qualitative Key Theme Results:
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Discussion:
	Within the first question ‘good organisation’ was mentioned, as good levels of organisation are key to leading and implementing change within education for it to be effective (Education Wales, 2019; Education Wales, 2021; OECD, 2017).  Over the last academic year there has been frequent changes for students who were completing GCSEs (BERA, 2021; Welsh Government, 2020’ Welsh Government, 2021; Williams, 2020).  These factors must be taken into consideration, as it impacted the standards of organisation which is normally used to implement change within education (OECD, 2020; Donaldson, 2015; Curriculum for Wales, 2017).  If there were future permanent changes to the assessment methods for GCSEs these could be thoroughly planned, organised and implemented, which would result in clear understanding and smoother experiences compared to the academic year 2020/2021.  Over fifty percent of teachers felt that ongoing assessments could improve attainment levels for GCSEs with good organisation.  Assessments reflect what skills students have acquired, learnt and understood (Gareis and Grant, 2015; Saeed, Tahir and Latif, 2018).  Therefore, GCSEs could be better suited to ongoing assessments and coursework, as opposed to the traditional exams to improve attainment.   
The second question recorded over fifty percent of teachers agreed that exams were not the best way for students to gain their GCSE qualifications.  The second question reflects responses that were expected, given that over fifty percent of teachers were positive towards ongoing assessments.  Teachers are aware that gaining qualifications can be stressful for students, research has found that exams can negatively impact student well-being and attainment (Westwood, 2016; Green, Ferrante and Heppard, 2016; Pascoe, Hetrick and Parker, 2020).  One participant decided to type a response for this question quoted:
‘Exams generally show how well a person can learn rather than test understanding. People can learn how to pass an exam but may not understand the subject content’.
This links with Middlebrooks, Murayama and Castel (2017) suggesting that exams are a way of testing a person’s memory, instead of the level of understanding the person has.  Ongoing assessments could be a more suitable way to assess the level of understanding students have, as opposed to testing the student’s memory with exams at the end of the academic year (Welsh Government, 2010; Black and William, 2001; Black and William, 1998).  Whereas another participant argued:
‘Exams are probably the fairest and most realistic way of assessing the students’ true level of skill.  It depends who you mean ‘best’ for. Exams may not be the ‘best’ way for a particular student to fulfil their individual potential – many struggle with the exam format. I’m not against coursework – it used to be as much as 60% of the qualification – but if centres mark their own students’ work, the marks will always be susceptible to bias’.
The participant recognises that exams do not suit all students to reach their academic potential, as all students have preferred ways of learning and different ability levels (Pritchard, 2017). However, they mention that exams are the most realistic way to assess students, this could be due to teachers having a higher workload this academic year from taking the responsibility of marking off the exam boards (BCC, 2021; WJEC, 2021; Welsh Government, 2021; Williams, 2020).  Although, when it comes to teacher bias there are ways to reduce the likelihood of this happening with teachers developing their professional judgement and anonymous marking (Hardre, 2014; Lough, 2021).  If changes were made to future GCSE qualifications there could still be external markers for the assessments which would not increase teacher workload, eliminate the risk of teacher bias and keep external markers employed.  Having ongoing assessments that are externally marked would help to balance the levels of stress that was put onto teachers this academic year (BBC, 2021).
	Teachers indicated mixed feelings when asked if they thought ongoing assessments could reduce stress levels, 40.9% felt ongoing assessments could reduce stress levels and 36.4% felt ongoing assessments would not reduce stress levels for students (Green, Ferrante and Heppard, 2016).  The other 20% of teachers expressed they could reduce stress for the students who do not like or suit exam assessments, therefore the ongoing assessments would be preferred assessment methods by some students (Mcmaster, 2017).  The teachers also expressed that they felt there will always be stress linked to gain qualifications and that the ongoing assessments spread the stress out over a longer period of time.  However, teachers reported that students having the ongoing assessments seemed to reduce the intensity of the stress levels in students due to the students not being overwhelmed (Pascoe, Hetrick and Parker, 2020).  These responses indicate that if ongoing assessments were implemented permanently, it could facilitate lowering levels of stress felt by students.  Due to having their work spread out throughout the year that total to their end grade, which in turn can improve and support student well-being (Shonin and Gordon, 2013; Scott, 2020).  There was 45.5% of teachers who felt ongoing assessments could reflect students capabilities better than exams.   The ongoing assessments could provide students the opportunity to continuously improve and develop their knowledge and understanding, through receiving grades regularly with feedback and support from their teachers (Gareis and Grant, 2015).  This could improve levels of engagement and motivation from having multiple changes to improve their overall grade, as having the correct balance of stress can push students to reach their potential without overwhelming them (McDonald, 2001; Green, Ferrante and Heppard, 2016).  The traditional GCSE exams relies on how students perform on exam days and there is no additional feedback provided.  The questions within exam papers are marked as corrected or incorrect with the overall percentage and grade provided, with the only way to improve is it resit (WJEC, 2021).  Altering to ongoing assessments as discussed above could be more beneficial for student well-being and improve attainment (Cahapay, 2020; Cairns, 2020).
[bookmark: _Hlk80787640]	Key themes between the teachers that have been discussed with online learning expressed multiple barriers and issues such as: disadvantaged students, digital exclusion, connectivity, job satisfaction, engagement, parental supervision, motivation, access to resources and subject suitability (Wales Centre for Public Policy, 2021: Joseph Rowntree Foundation, 2018; Welsh Government, Welsh Government: Broadband and Digital Infrastructure, 2020; OECD, 2020; Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016; Milson, 2021).  Students being required to learn from home highlighted inequalities between students, which has widened the attainment gap further (Wales Centre for Public Policy, 2021: Joseph Rowntree Foundation, 2018).  Disadvantaged and vulnerable students could not access all the support education environments normally provide to reduce inequalities such as a safe space for students be and access to resources (Gilligan, 1998; Young Minds, 2021; Mind, 2021; Milson, 2021).  However, there was provision put in place to ensure students who were eligible for free school meals could still access this support system during closures and self-isolation (Department of Education, 2021).  This reduced impacts of inequalities between students who were facing food poverty, as healthy balanced diets contribute to maintaining good well-being and facilitate learning (Department of Education, 2021; Freud, 2021).  Other inequalities students faced during lockdowns such as digital exclusion, internet access and connection issues; these were barriers that education needed to overcome to enable students to access online learning.  Education in Wales overcome these barriers by providing funding to support students who were digitally excluded from not having access to suitable digital devices and internet connect (Welsh Government, 2020; Williams, 2020).  This funding ensured students had access to digital devices and internet connect so they could participate in online lessons (Williams, 2020).  Providing this funding and support is a good example of how Wales facilitates equal opportunities and inclusive education during challenging times.
Engagement issues with online learning was expressed by teachers within their responses in this research.  Some students would log onto the lesson but turn their camera and microphones off and not engage with the lesson (Burney, 2020).  There could be a range of factors that caused students to not use their camera or microphones, it could be that they were simply not working or their device does not run efficiently if they were trying to use the camera or microphone (Marquart and Russel, 2020).  However, it is likely that there are other underling reasons for students not using their camera or microphones such as low self-esteem and confidence, which could cause students to feel uncomfortable to put their camera or microphone on (Burney, 2020; Gherhes, Simon and Para, 2021).  Some students might not feel comfortable to put their cameras on due to their home environment and others in the household, each students home life will differ and this should be taken into consideration (Jacobs, 2021; Gherhes, Simon and Para, 2021).  Engaging with online learning and encouraging students to use their cameras and microphones could be done through using ice breakers and games to facilitate students to feel comfortable learning online (Loya, 2020).  
It was also discussed within the online surveys that some students lacked in motivation to learn from home, which could be for a variety of reasons such as: not enjoying learning online; struggling with ICT skills; lack of social interactions; feeling isolated; lack of parental support; home environment; decreased well-being (Mcmaster, 2017; Blomeke, Olsen and Suhl, 2016; Dolya, 2010; Gareis and Grant, 2015; Lansford, 2018).  A key factor that underpins motivation levels is the level of independence the students have developed, as this is required to manage their motivation to self-direct learning (Jones, 2007).  Developing independence skills is important for academic and personal development as it can facilitate managing physical, emotional and psychology well-being (The new curriculum for Wales, 2022).  There was 59.1% of teachers reported decreased motivation for the academic year 2020/2021 compared to previous years; with 31.8% reported mixed levels between students as some showed increased motivation to adapt to new ways of learning.  Another factor could be that the teachers were not able to teach online to the same standards as they could if they were within the classroom environment (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021).  All these factors could contribute impacting the level of engagement students showed whilst learning online (Student Learning: Attitudes, Engagement and Strategies, 2004; Ofqual, 2017; Jacobs, 2021; Gherhes, Simon and Para, 2021). 
Subject suitability for online teaching is a major factor that depends on how effective this method of teaching would be to deliver the subject content (Kim, Dundas and Asbury, 2020).  A teacher stated within the online survey that they teach art, and they felt art GCSE it is not a subject that is suited to being taught online.  They also mentioned that the students did not have access to art resources at home, which they would have had access to if they were having face to face teaching (Lucas, Nelson and Sims, 2020).  The art teacher stated that ‘some students had to use the back of microwave packaging to draw on, as this was all they had to use’.  This is a major factor that emphasizes how online learning has impacted teaching and learning, as it has affected students unequally depending on their individual circumstances and access to resources (Kim, Dundas and Asbury, 2020; Lucas, Nelson and Sims, 2020).  These inequalities between students could have been reduced by providing resource packs to students suitable for the GCSEs they were pursuing, however, educational institutes have taken different approaches (Andrew et al, 2020).  Delivering high quality training for teachers to ensure they can deliver high quality remote teaching, with the ability to support parents with home schooling and ensure resources are available for students would reduce these barriers (Griffith, 2020; Kim, Dundas and Asbury, 2020). 	  
[bookmark: _Hlk80781319]From the teachers’ perspectives in this research regarding online teaching and learning the online survey showed there was mixed responses (Lee, Fanguy, Lu and Bligh, 2021).  Teachers also had mixed responses from their students with majority preferring face to face teaching, which links with Serhan (2020) research where majority of students preferred face to face teaching.  Teachers’ personal experiences impacted on how they felt towards online teaching and their subject area, as some subjects are better suited to online teaching and the level of ability the teachers felt they had to deliver online lessons (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes).  Some teachers stated teaching online took away some aspects of their job satisfaction, as they could not gauge the level of understanding the same as teaching face to face and missed the social interactions (Kuhfeld et al, 2020).  This was mainly due to students having their cameras and microphones off or a lack of confidence to ask questions with online learning (Jacobs, 2021; Gherhes, Simon and Para, 2021).  
However, there are also advantages to online learning as the course material and lessons can be recorded and uploaded for students to have open access to them (Hazari, 2021).  Another advantage to online learning is students do not have to factor in commuting to get to lessons, this can save money and reduce stress through having a simpler morning routine (LearnSafe, 2020; Cornerstone University, 2021).  If the impacts of change and barriers to online learning were reduced with a mix of online and face to face learning being a normal part of GCSEs for future education; it could provide the opportunity for students to develop their independence, motivation and self-direct learning skills (Hasper, 2020).  Online teaching and learning have advantages and disadvantages which can be reflected dependant on the subject area, level of ICT skills, engagement; access to digital devices, internet, resources; as well as student confidence, motivation, engagement and ability to self direct learning (LearnSafe, 2020; Hasper, 2020; Hazari, 2021; Lucas, Nelson and Sims, 2020; Kuhfeld et al, 2020).  If online learning was to continue these aspects could be developed to improve the quality of online teaching and learning to increase enjoyment levels (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  Blending face to face learning with a small percentage of online learning could provide a balance of the advantages that both types of learning provide for students.  It is important for education to develop students ICT and digital skills, due to digital technology being intertwined with employment and social life (Digital Strategy for Wales, 2021). 
Teachers were asked how they felt their student’s well-being has been during the Covid-19 pandemic, 50% of the teachers reported their students having ‘poor’ levels of well-being (Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015; .  Whereas there was 27.3% who reported their students to have ‘good’ levels of well-being, the other 22.7% reported mixed between ‘good’ and ‘poor’ depending on how well the individual students and how they coped (Young Minds, 2021; Mind, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  The teachers were asked if any students had reported feeling isolated, 81.8% of teachers reported that they had students who said they felt isolated with 18.2% of teachers who had no students report feelings of isolation (Prime, Wade and Browne, 2020; Children’s Commissioner for Wales, 2021).  These results would contribute to decreasing student well-being from feeling isolated and lonely, 81.8% of teachers felt the lockdowns had negatively impacted on student well-being (Children’s Commissioner for Wales, 2021; Young Minds, 2021; The Mental Health Emergency, 2020).  
Teachers were asked if there was any well-being and mental health support provided for students, majority reported there being different levels of support available for students (Welsh Parliament, 2021).  Although the types of support did vary between educational institutes, not all students had access to support services they required (Welsh Centre for Public Policy, 2021).  It was mentioned within the survey data that some students did not access support even though they should have.  This example highlights that students might not access support because of the stigma that is attached with mental health and well-being, they might fear being discriminated against (Mind: Mental Health Problems, 2021; Mental Health Foundation, 2021).  The ease of accessing the support available during the lockdowns was not questioned or discussed within the online survey, how accessible support is could impact usage (Anna Freud, 2020).  Upon reflection this would have been a question of interest that could facilitate possible causes or reasons behind why students do not always access support systems, the Welsh Government (2021) Support for Learners’ Mental Health and Emotional Well-being report links well with in with topic area.  
The level of ‘in person’ support available might have decreased during lockdowns reducing access to the students who required it, however, more online, phone and mobile app support has been available (NHS Wales, 2021).  It must also be considered if students know what support systems are available, and if they know how to access support (Allen-Kinross, 2019).  Education could incorporate providing information to their students to raise awareness of the support systems that are available to them (Education Hub, 2021).  Which could increase the usage of support services, this could improve levels of well-being and attainment as poor mental health and well-being impacts students’ behaviour how they feel, think and learn (Rossen and Cowan, 2014).  During the academic year of 2020/2021 72.7% of teachers reported seeing more of an emphasis on student well-being compared to previous years.  This shows how education considered the needs of the students during challenging times of change and attempted to make adaptions to support their student’s well-being (Well-being Statement, 2021; Anna Freud: Mentally Healthy Schools: Wales, 2021).  However, 81.8% of teachers felt that well-being and mental health support should be further increased for students (Anna Freud, 2020).  These results link with the statistic shown by Young Minds (2021) where there are currently long waiting lists for young people to access support, with less than 1% of the NHS budget going towards supporting children and young people’s mental health and well-being.  To improve young people’s well-being and mental health there should be an increase of support services available to enable students to access suitable support in a reasonable timeframe, which the Well-being Statement (2021) for Wales aims to achieve.
Uncertainty was a key theme discussed by teachers as it caused students to feel stressed, anxious and worry.  The uncertainty felt by students was linked to multiple factors such as concerns of contracting Covid-19 themselves or their family and friends; uncertainty of restrictions and lockdowns; uncertainty of how and when they were going to be assessed for their GCSEs (Welsh Government, 2021; Lewis, 2020; Williams, 2020).   The Covid-19 situation was changing as time progressed through the academic year of 2020/2021, this resulted in restrictions, rules, regulations and lockdowns altering in the attempt to protect public health (Welsh Government, 2020; Welsh Government, 2021).  The impacts of Covid-19 caused exams to be cancelled, set assessments to be arranged which where then altered to ongoing assessments with centre determined grades (WJEC, 2021; Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  There was 66.7% of teachers who thought the ongoing changes that caused uncertainty negatively impacted on their student’s well-being (Cairns, 2020; Wales Centre for Public Policy, 2021).  Teachers also expressed how these changes negatively impacted on teacher well-being due to being required to adapt to online teaching, increased workload and the responsibility of grading their students GCSE which is normally done by the WJEC (2021) exam board (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021; Young Minds, 2021; Bradley, 2015).
The online survey reflected that 77.3% of teachers felt that the impacts of Covid-19 had reduced the levels of learning.  This could be due to a range of factors linked with online learning: digital exclusion; internet access and connect; parental support and support for home learning; impacts of home environments; motivation; well-being; support systems; disadvantaged learner and students with disabilities (Andrew et al, 2020; Welsh Government, 2020; Mental Health Foundation, 2015; Mcmaster, 2017).  Evidence suggests that the environment a student is in can impact the level of learning that occurs, which also depends on what resources they have access to facilitate development (Blomeke, Olsen and Suhl, 2016.  Disadvantaged students and students with disabilities might not have had the same level of support provided compared to when they can access face to face teaching, which would make learning more challenging for them (Milson, 2021; Joseph Rowntree Foundation, 2018).  There was 45.5% of teachers who felt the Covid-19 pandemic had lowered attainment levels, which link with these factors above.  The teachers also discussed how having some of the criteria removed for the assessments from subjects increased the loss of learning during this period, which may impact students when they progress onto the next level if they are missing certain knowledge (Senedd Research, 2021).  However, certain aspects were removed due to students losing teaching time to make the assessments fair, student confidence has also been impacted due to the loss of face to face teaching (Senedd Research, 2021).
[bookmark: _Hlk80791414]	Teachers were asked how they felt their students would prefer to gain their GCSE qualifications.  There was 59.1% who felt their students would prefer a mix of assessments, coursework and exams.  There was 27.3% of teachers who felt ongoing assessments and coursework would be the preferred methods to gain GCSE qualifications.  Only two teachers which is 9.1% felt their students would prefer exams.  These results clearly indicate that students do not feel exams are the best method for them to gain there GCSE qualifications, which could be linked to how students cope during exam periods (Scutt, 2020).  This links in with the literature that has been discussed throughout this research that suggests exams cause students stress and in turn have negative impacts on their well-being (Putwain, 2008; Westwood, 2016; Green, Ferrante and Heppard, 2016).  It also suggests that is might not be the best way to assess students’ true ability and understanding of the subject being tested, but rather a way to test memory (Middlebrooks, Murayama and Castel, 2017).  A small percentage could include an open-book assessment to develop students’ motivation, reading and decision-making skills (Green, Ferrante and Heppard, 2016).
[bookmark: _Hlk80013530]	Linking in with the above section is the GCSE results for summer 2021 in Wales (Qualification Wales, 2021).  As results show that from the last two academic years which have not had exams for GCSE, that the number of students who have achieved grades A*-A has increased from 18.4% in 2019 to 25.5% in 2020 and up to 28.7% in 2021 (Morgan, 2021).  This example of increased attainment for grades for A*-A GCSE might cause some people to suggest there could be teacher bias (Hardre, 2014).  Although teachers have had to grade their own students for GCSE summer 2021, they have awarded these grades using a range of evidence which reflects each individual students work throughout the academic year 2020/2021 (WJEC, 2021; Williams, 2020; Welsh Government, 2021; Welsh Government 2020; Qualification Wales, 2021).  However, this research will argue that the increase from summer 2019 to summer 2021 is due to having alternative assessment methods used instead of exams.  As the impacts of exams have been critiqued throughout this research, which indicates that exams have unnecessary negative impacts on students physical, emotional and psychological well-being (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Through students not being faced with the pressure of the ‘normal’ GCSE exams it has enabled them to focus more on their work (BBC, 2020; McDonald, 2001; Putwain, 2008).  The ongoing assessments provided the opportunity for students to develop knowledge, understanding and skills to improve on their next assessment (Gareis and Grant, 2015; Saeed, Tahir and Latif, 2018; Department of Education, 2017).  Understandably some subject content was removed to ensure fairness for the loss of learning and barriers students have faced with online learning, while enduring the uncertainty of the Covid-19 pandemic (Education Policy Institute, 2021).  The range of negative impacts the Covid-19 pandemic has caused must be taken into consideration, however, the increase in attainment from having alternative assessments instead of exams for GCSE are clearly shown in the results (GCSE Results in Wales, 2021; Overview of Alternative Arrangements for General Qualifications in Summer 2021, 2021).  Education should consider altering assessment methods for GCSE to reduce or eliminate exams to suit the subject area.  As the results of this research and results for GCSE summer 2021 indicate assessments could support student well-being and improve attainment.        
	          




Conclusion:
Some of the limitations to this research study have been impacts from Covid-19, such as lockdowns and educational closures (Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  However, these limitations were overcome through altering the stance of the original research idea from GCSE students completing the online survey, to the GCSE teachers which overcome the challenges of gaining consent during the Covid-19 pandemic to get participants (Blaxter, Hughes and Tight, 2010; UWTSD, 2021; Booton, 2017).  These impacts altered the original timescale plan for the research, which the researcher perceived as a limitation at the time (Walliman, 2017; Newby, 2014).  As these barriers delayed the research study from starting earlier on in the year as the researcher had previously planned. 
However, reflecting over the process of this dissertation research opening the online survey to GCSE teachers in May resulted in being an appropriate time, as GCSE assessments were mostly completed by this point (Welsh Government, 2020; WJEC, 2021; Sharpe, 2012).  Therefore, opening the online survey and gaining data from GCSE teachers between May-August was not a limitation as first perceived by the researcher, it was actually a more suitable time to gain the teachers views, thoughts and opinions for this research (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Newby, 2014).  As the teachers could reflect on what had happened over the academic year, the processes that had happened and how this impacted their students (Ho, 2017; Williams, 2020; Welsh Government, 2021; WJEC, 2021; Young Minds, 2021).  The GCSE teachers at this point could also reflect upon their student’s motivation levels, how online teaching had been overall, attainment and well-being levels (Cairns, 2020; Scutt, 2020; Middlebrooks, Murayama and Castel, 2017; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012; Andre et al, 2020).  The research method design for the online survey overall worked well, to gain understanding of student well-being, attainment, assessment preferences and online learning (Bradley, 2015; Pallant, 2016; Kumar, 2014; Creswell, 2009; Silverman, 2016; Hennink, Bailey and Hutter, 2011).  
Upon reflection the motivation to carry out this research study is linked to personal progression into teaching.  As this research facilitates understanding the impacts Covid-19 has had on GCSE teachers and student well-being, attainment and assessment preferences.  This knowledge from this research can be beneficial for Educational Institutes, Education Professionals, NHS (2021), Mental Health Services, Estyn (2021), WJEC exam board (2021) and Welsh Government (2021).  As other research indicates there is a lack of support for student physical, emotional and psychological well-being and where there is support available there are long waiting lists (Young Minds, 2021).  Which links with the results from the online survey with 81.8% of teachers who felt more well-being and mental health support should be available for students.  As 50% of the teachers felt their students had poor well-being and 81.1% of teachers thought the lockdowns negatively impacted their students.    
Online teaching was another impact of Covid-19 which caused a range of challenges for teachers and students (Welsh Government, 2021).  The main challenges were access to digital devices, internet connection, home learning environment, student motivation and engagement (Williams, 2020; Evans, 2017; Tehseen and Hadi, 2015; Virtanen, Lerkkanen, Poikkeus, and Kuorelahti, 2015 Blomeke, Olsen and Suhl, 2016 Burney, 2020; Gherhes, Simon and Para, 2021.  Online learning highlighted further inequalities between students as some were digitally excluded (Milson, 2021; Cairns, 2020; Andrew et al, 2020; Joseph Rowntree Foundation, 2018 Griffith, 2020; Kim, Dundas and Asbury, 2020).  Wales education system showed good practice for inclusive education by providing funding for digitally excluded learners, to enable them to have access to devices and internet connection for home learning (Welsh Government, 2020-2021; Welsh Government, 2020; Williams, 2020).
 The impacts from learning from home have been critically discussed, as well as the level of support and access to resources as these can influence motivation levels (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  Results showed that students had expressed feeling isolated which can negatively impact their well-being (Young Minds, 2021; Mind, 2020; Prime, Wade and Browne, 2020).  Teachers also felt that there was a decrease in motivation levels with online learning, which could because students prefer face-to-face teaching Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes, Simon and Para, 2021; Serhan, 2020).  These factors can influence the level of engagement with online learning, as well as the impacts of change (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes, Simon and Para, 2021).  These factors must all be taken into consideration if online learning is required to continue, to try and reduce inequalities linked with home learning so they do not negatively impact student’s motivation, engagement, attainment and well-being.
Another major factor to consider with online learning, is if the subject is suitable to be taught online.  This research indicates that certain subject such as art had more barriers switching to online learning, mainly access to resources (Kim, Dundas and Asbury, 2020; Lucas, Nelson and Sims, 2020).  Disadvantaged learners did not have access to the resources they required to develop their skills whilst home learning (Milson, 2021; Nambiar, 2020).  Although the Wales education system used good practice for inclusive education for digitally excluded learners and continuing to provide free school meals during closures for disadvantaged learners, there was no resource packs made available for students undertaking creative subject (Williams, 2020; Department of Education, 2021; Freud, 2021; Welsh Government, 2020-2021).  This should have been taken into consideration to make home learning during this challenging time more inclusive, resource packs from educational institutes could have been distributed for disadvantaged students to reduce these inequalities (Griffith, 2020; Kim, Dundas and Asbury, 2020).
This research showed that teachers and students had mixed feelings towards online learning, which depended on positive or negative personal experiences (Burney, 2020; Lee, Fanguy, Lu and Bligh, 2021).  Some teachers and students found it exciting and enjoyed the new ways of teaching, where others found the barriers overwhelming and missed social interactions (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes Kuhfeld et al, 2020).  Students showed resilience during these challenging times, however, teachers expressed that majority of students would prefer face-to-face teaching Serhan (2020).  Overall, online learning has been a learning curve for teachers and students.  If online learning was to continue in future academic years more of these barriers could be overcome or reduced with good training, planning, organisation and implementation and funding support to provide equal opportunities for all students (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes Kuhfeld et al, 2020).
Literature discussed within this research suggests the current assessment methods to gain GCSE qualifications causes stress, anxiety and worry amongst students, which negatively impacts on their well-being (Putwain, 2008).  Results showed that teachers felt ongoing assessments could reduce stress and improve attainment levels (Middlebrooks, Murayama and Castel, 2017; Green, Ferrante and Heppard, 2016).  There were only two teachers who felt their students would prefer the traditional GCSE exams, with 27.3% who felt students would prefer ongoing assessments and coursework and 59.1% who felt student would prefer a mix of assessments, coursework and exams.  The changes to student’s education during the Covid-19 pandemic (2020-2021) could bring positive changes within future education if alternative assessment methods are implemented.  Students learn in different ways, through having alternative assessment methods this could improve student well-being and GCSE attainment by providing a range of methods for students to gain their qualifications (Gareis and Grant, 2015; Pritchard, 2017).  This research suggests that student preferences are linked with alternative assessments, GCSE results 2021 reflect good attainment levels this could be because students preferred the assessments and not having stress linked with exams (Putwain, 2008; Qualification Wales, 2021).  The New Curriculum for Wales (2022) aims to develop more independent learners, this research highlights that student motivation to self-direct learning needs improvement.  Blended learning could facilitate developing these skills in students if a small percentage of learning was to continue online.  
Overall, Covid-19 has had major impacts student’s social lives and education (World Health Organisation, 2020; Williams, 2020; Andrew et al, 2020; Scutt, 2020).  The changes over this academic year should be reflected on, so that improvements can be made for future student’s well-being, education and attainment (Bradley, 2015, Young Minds, 2021; Welsh Government, 2021).  The education system should facilitate students to maintain good levels of well-being while reaching their potential, changing GCSE exams to alternative assessments could facilitate this by reducing stress caused by exams (Colao et al, 2020; Mental Health Foundation, 2015).
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE exams

were permanently cancelled with good organisation?
21 responses

@ Yes

® No

@ | think a 50% exam and 50%
coursework would be a fair way forward.

@ My answer is 'yes' BUT it does depend
what they would be replaced with and
who marks the assessment. Attainme...

@ Open book assessments will naturally
increase attainment for all students who
make an effort in the work
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Do you think exams are the best way for your students to gain their GCSE qualifications?
22 responses

® Yes

® No

@® exams generally show how well a
person can learn rather than test
understanding. People can learn how...

@ I'm not sure about the word 'best'. It is
probably the fairest and most realistic
way of assessing the students' true ski...

@ A mixture of course work or controlled
assessment and examination can wor...
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students are

under to achieve their qualifications?

22 responses

@ Yes

® No

@ | think there will always we stress
surrounding qualifications. this way se...

@ Yes and No. Exams create stress over a
more concentrated timeframe and it is...

@ For those who don't like exams, yes. But
many others need to realise that exam...

@ Depends, students need the chance t...
@ VYes they do but how they have been d...
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Do you think students having ongoing assessments reflect their knowledge and understanding

better than an examination?

22 responses

@ Yes

® No

® It requires a lower level of recall but |
can't be sure if this reflects how well a
student understands the work. | think...

@ Again, yes and no. Ongoing
assessments perhaps reflect what a
student is capable of achieving in con...

@ Perhaps

@ Sometimes
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Around what percentage of your students have said they prefer the ongoing assessments?
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® 100%
® 75%
® 50%
@ 25%
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@ | do not know
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Around what percentage of your students have said they would have preferred to have exams?

22 responses

31.8%

® 100%

® 75%

® 50%

@ 25%
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@ | do not know
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How do you think your student’s well-being has been during the covid-19 pandemic?
22 responses

@ Very Good

@ Good

@® Poor

@ Very Poor

@ Variable

[ ) Depends on the student. Some have
flourished with less distractions, but ot...

@ | don't know but it would seem that some
coped better than others for a variety...

@ Some seemed to cope reasonably wel...




image9.png
Do you think more well-being and mental health support should be available for students?
22 responses

® Yes

® No

© yes - Itis a fine line as some students
will be at the age where they feel
uncomfortable talking to people and
some may not be ready to address th...

@ | actually think there is probably enough
- certainly more than there ever was.
The issue is probably more to with to
what extent students know about it an...
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Do you think there has been more emphasis on student well-being this academic year because of

the covid-19 pandemic?

22 responses

@ Yes

® No

@ yes - | think this is a reflection on the
publics' need for well-being. | think most
people have had their own struggles...

@ Not really, they were just told to speak to
people, no-one went to them, in fact we
were told not to talk about it to them a...

@ During the assessments which replaced
the GCSEs we were repeatedly remin...
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Have any students said they have felt isolated?
22 responses

® Yes

® No

@ Yes - they haven't used the word
isolated but some have said that they
prefer the more social feel of face to
face teaching. But to be honest, not
many have said that they feel this way.

@ Only new students to my former
placement school.

@ Only a handful
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Do you think the lockdowns negatively impacted on student well-being?
22 responses

® Yes

® No

@ Slightly. Well-being is not something
that, in the past, has been given enough
emphasis and as a result people lack
the strategies needed to help them
continue to function well. People fear...

@ Probably although surprising little sign of
this. Some of them said they liked being
away from school!
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Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being?

21 responses

@ Yes

® No

@ Possibly. | feel as a college, and as a
college in Wales, we had a better idea...

@ Possibly, but | believe | was able to
mitigate for this reassure my students...

@ No-one's fault, but the goalposts kept
changing during the year

@ No, but it greatly affected teaching
wellbeing, they were very stressed ab...
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Do you think the impacts of covid-19 reduced levels of learning?
22 responses

® Yes

® No

@ No - | think students have worked harder
this year than in any previous years.
Those who wanted to succeed have ...

@ Some content of the course was
removed, this will have have an impact
for those wanting to progress to other...

@ Art relies heavily on skill acquisition and
practice- this has been damaged
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Do you think the covid-19 pandemic has lowered attainment levels, compared to previous

academic years?

22 responses

@ Yes

® No

@ No - As a college the faculty that | am
part of have said how well and how ha...

@ It would have if exam boards had
assessed fairly

@ Wil all interested parties recognise th...
@ Unsure, not enough contact with data

@ No, due to the change in assessment...
@ Difficult to say as not in same school a...
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How do you think student motivation this academic year has been affected compared to previous

students before covid-19?

22 responses

@ Increased motivation
@ The same levels of motivation
@ Decreased motivation

@ Surprisingly, many have showed better
motivation - more effort has been nee...

@ Some more so, others less so

@ Decreased

@ Mixed, some take the opportunity of n...
@ Increased motivation in less challengi...
@ Some have coped well, and have mad...
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How do you think students would prefer to gain their GCSE qualifications:
22 responses

@ Exams

@ Ongoing coursework and assessments

@ A mix of exams, coursework and
assessments

@ Don't know, but if this method gets them
better grades, I'm sure students will be
pleased
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