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Abstract:
	This research explored GCSE teachers’ perceptions of their students’ well-being and attainment during the CCovid-19 pandemic (Qiong, 2017; Bradley, 2015).  How Covid-19 has caused changes and how this has impacted students learning, motivation, engagement, attainment and well-being has been investigated (Young Minds, 2021; Bradley, 2015; Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  The research was conducted for this study using an online survey to gain data from GCSE teachers (Blaxter, Hughes and Tight, 2010).  The survey used a range of response options which gained descriptive statistics and qualitative data (Pallant, 2016; Kumar, 2014; Creswell, 2009).  Results were analysed using pie chart percentages and thematic analysis (Silverman, 2016; Hennink, Bailey and Hutter, 2011).  Through using thematic analysis, themes were pinpointed within individual surveys, then running key themes across participants were explored and interpreted (Silverman, 2014; Barbour, 2014).  A range of literature has been researched and explored to critically examine well-being, attainment, learning environment, online learning, impacts of Covid-19, motivation, engagement, assessment methods and preferences (Welsh Government, 2020; Welsh Government, 2021; WJEC, 2021; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015; Blomeke, Olsen and Suhl, 2016 Wales Centre for Public Policy, 2021; Milson, 2021).  Key findings within this research are that Covid-19 has had a variety of negative impacts on student well-being and learning, where home learning has highlighted further inequalities for disadvantaged students (Milson, 2021; Cairns, 2020; Andrew et al, 2020; Joseph Rowntree Foundation, 2018 Griffith, 2020; Kim, Dundas and Asbury, 2020).  This research indicated that student preferences would be for alternative assessment methods, instead of the traditional GCSE exams (Cairns, 2020; Scutt, 2020; Middlebrooks, Murayama and Castel, 2017).  As literature suggests that exams cause students stress which negatively impacts on their well-being, if future education implemented alternative assessment methods this could improve student well-being and attainment (Putwain, 2008; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012).     


Introduction:
[bookmark: _Hlk80777432][bookmark: _Hlk79059048]	This research is going to examine teacher perceptions of the well-being, attainment and assessment preferences of their GCSE students, over the academic year of 2020-2021 (Qiong, 2017; Bradley, 2015).  The term well-being will be defined as it is a key focus within this research, it must be recognised that there are multiple definitions of well-being and different aspects within it (Bradley, 2015).  The term well-being in general tends to be linked with a person’s psychological health and levels of happiness (Rowan House: Health and Well-being 2018).   Well-being is how a person feels about themselves overall, life satisfaction, levels of happiness and mental health it is not just the absence of ill health (Mental Health Foundation, 2015).  There are various contributing factors that underpin overall well-being, such as: sociological, biological, psychological and behavioural (Hanley, Warner and Garland, 2014; Kimble, 2017; McLeod and Right, 2015; Dfarhud, Malmir and Khanahmadi, 2014).  These elements can impact the levels of a person’s well-being which can increase, or decrease throughout a person’s lifespan, these can have psychological and physical impacts (Lansford, 2018).  Over recent years there has been more research into well-being to explore how good levels of well-being can facilitate sustaining good physical, emotional and mental health.  (Department of Health, 2014).  The way in which  selfcare and mindfulness can facilitate improving well-being will be critically discussed, and its importance to facilitate supporting students’ physical and psychological health while doing their GCSEs (NHS: Mindfulness, 2018; Young Minds, 2021; Mind, 2021).  
[bookmark: _Hlk80777320]The Covid-19 pandemic started in 2019 has resulted in a variety of impacts globally that are ongoing in 2021 (World Health Organisation, 2021; Young Minds, 2021; UNESCO, 2021).  The variety of changes, implications and challenges because of the Covid-19 pandemic inspired the initial ideas for this research and are a key focus within this study.  The Covid-19 pandemic caused rapid, major changes to daily life, including education as a result of putting the health and safety of students first (Welsh Government, 2020).  Change within education normally happens over a long period of time with precise planning, organisation and implementation (OECD, 2020; Donaldson, 2015; Curriculum for Wales, 2017).  The last academic year has emphasized how quickly changes can occur within education, depending on the level of importance (Welsh Government, 2020; Welsh Government, 2021; WJEC, 2021).  Ways in which changes within education happen and the process of implementation, and change can impact teachers and learners will be critically discussed (Education Wales, 2019; Education Wales, 2021; OECD, 2017). With the changes to GCSEs over the academic year of 2020-2021 it must be considered if the GCSE examinations are the best way to assess students, educationally to reflect their true knowledge and understanding (Estyn, 2016).  The way in which different types of assessments effect student’s well-being and attainment will be explored,  taking into consideration learning styles, learning environment and the quality of teachers (Putwain, 2008; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012).  These factors will be critically reviewed to investigate teacher perceptions of student well-being, and if it has been impacted by the changes to GCSE qualifications (EAS, 2021; Young Minds, 2021; Mind, 2020; Welsh Government, 2021).  The research will explore if teachers think the Covid-19 pandemic has increased the emphasis and awareness of well-being, mental health services and support available to students.  It will examine if teachers think the support services available for students are adequate, or if they feel there should be increased well-being and mental health support made available for GCSE students. 
[bookmark: _Hlk80013786]The GCSE attainment levels are a way in which education evaluates how much knowledge, understanding and skills students have learnt, achieved and acquired; while also evaluating teaching practice (Briggs, Woodfield, Martin and Swatton, 2007).  The grades students gain reflect attainment levels are achieved through completing assessments, which provide feedback for students and motivate them to keeping learning (Hargreaves, 2007).  This research will examine the feedback GCSE teachers have had from their students, regarding the changes over the last academic year to gain their GCSE qualifications and questions if examinations should continue to be used within future education (Cairns, 2020).  This research investigates how students feel about different assessment methods and highlight whether their preferences would be for examinations, ongoing assessments, coursework or a combination (Weurlander, Soderberg and, Scheja, Hult and Wernerson, 2012).  While considering how different forms of assessments could impact attainment levels and build on prior knowledge, as well as facilitate learners to understand learning aims (Faragher, 2004).  Teacher perceptions of teaching and learning online will be investigated, exploring levels of engagement, motivation, self-directed learning, ICT skills, home learning environments and support (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016). The academic year 2020-2021 and the Covid-19 pandemic could influence changes within education to be implemented into future academic years to alter teaching and learning methods, and the way in which students will be assessed to gain their GCSE qualifications.  
[bookmark: _Hlk78976806]The value of this research is that it will provide insights into teacher and student perceptions from their experiences of the Covid-19 pandemic, while being faced with the challenges of change; as change can impact teaching and learning (McBer, 2001).  This research will highlight the factors that have worked well and been beneficial for teachers and students; taking their well-being, assessment preferences and attainment into consideration to, potentially,  influence provision for future academic years (Mental Health Foundation 2015; Qiong, 2017; Bradley, 2015; Curriculum for Wales, 2022).  The main question within this research is: should examinations be updated to ongoing assessments, to reflect the knowledge and understanding of students of all learning abilities; to maintain good levels of well-being amongst students by reducing exam stress (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Moving forward this research can provide understanding of student’s perceptions and what strategies can improve their well-being, motivation and attainment.    
The research methods within this study to gain the perceptions of GCSE teachers of their student’s well-being, learning, assessment preferences and attainment will be done through using an online survey (Blaxter, Hughes and Tight, 2010).  The decision to use an online survey was made initially by the researcher due to multiple lockdowns, safety, restrictions and guidance from the Welsh Government (2020-2021) because of Covid-19.  The safest option was to design the research study, so it did not include any in person contact to facilitate the research to take place.          


Literature Review: 
During the academic year 2020-2021 teachers and students faced a variety of challenges and changes, to their education and daily life because of the Covid-19 pandemic (Nambiar, 2020; Hermanto and Srimulyani, 2021).  The Covid-19 virus started December 2019 in Wuhan, China (World Health Organisation, 2021).  Cases of Covid-19 virus started to rise across the world and was declared a global pandemic by the World Health Organisation (2020).  The Covid-19 pandemic has had a range of negative impacts globally such as: public health; economy; financial difficulty; unemployment; poor mental health and well-being; social interactions; access to services; educational challenges; lockdowns; and in many countries a lack of medical help and resources (Bartik, Bertrand, Cullen, Glaeser, Luca and Stanton, 2020; Gupta and Jawanda, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  The Welsh Government (2020-2021) was faced with difficult decisions on how to tackle reducing the spread of the virus to help the hospitals cope with the number of patients and ultimately to save lives. Through research Covid-19vaccines against Covid-19 were developed to lower the risk of death or severe illness (NHS, 2021).       
	The Welsh Government decided to put restrictions and lockdowns into place, the strictness of these was dependant on the cases of Covid-19, hospital admissions and number of deaths (Senedd Research, 2021).  With the lockdowns and restrictions in place this started to reduce the spread of Covid-19.  Despite this reductionCovid-19 and the lockdowns had negative impacts on the economy, employment, education, social interactions, mental health and well-being (Hermanto and Srimulyani, 2021; Bartik, Bertrand, Cullen, Glaeser, Luca and Stanton, 2020; Gupta and Jawanda, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  
[bookmark: _Hlk80013695]Education in Wales followed the Welsh Government (2020-2021) rules and guidance; this meant that education had to switch to teaching and learning online.  Children, adolescents and adults had to adapt to learning from home online, due to all educational institutes being closed.  The drastic and sudden switch to teaching and learning online highlighted a range of challenges, as there was not much time for the planning and organisation to implement these changes (BERA, 2021).  The Covid-19 pandemic caused more inequalities between students to occur; as disadvantaged students did not have access to suitable resources, digital devices or internet at home (Milson, 2021).  Without having access to suitable digital devices and internet it was impossible for the digitally excluded students to continue learning from home during this time; research has found that there was a 32% attainment gap in 2018 at GCSE level for economically disadvantaged students (Wales Centre for Public Policy, 2021; Joseph Rowntree Foundation, 2018).  This resulted in the Welsh Government (2020-2021) ensuring there was support put in place so that disadvantaged learners who were digitally excluded could continue to learn from home.  The support put into place was to reduce connectivity issues by providing access to internet and improving the quality (Welsh Government: Broadband and Digital Infrastructure, 2020).  The Education Minister for Wales Williams (2020) announced that an extra £3 million was to support digitally excluded learners, to ensure students had access to appropriate internet connected devices to continue learning and developing their skills at home.  These support systems helped many disadvantaged students to access learning from home (OECD, 2020).  Without these support systems being put in place they would have fallen further behind, due to circumstances out of their control (OECD, 2020).  This is a good example of how education attempts to reduce inequalities between learners, and ensuring education is accessible for all; even while facing multiple challenges during a health pandemic (A More Equal Wales: The Socio-economic Duty, 2020).
The Covid-19 pandemic also led to the GCSE examinations being cancelled for 2020 and 2021 (Kirsty Williams: Written Statement, 2020; Sky News: Kirsty Williams, 2020).  This decision was not taken lightly, but it had the well-being of students at the heart of the decision as well as to ensure fairness to take into consideration the loss of learning (Welsh Government, 2021).  This announcement led to a mix of emotions for students, where most were happy with the announcement; however, some students would have preferred to keep the examinations in place.  Two students were interviewed for BBC News (2020) expressed how they felt the pressure and stress had been taken away when they found out the exams where cancelled; and that they had confidence in their teachers to grade their GCSEs.  This is understandable as students had missed out on a lot of face to face teaching, while trying to adapt to new ways of living and learning during the Covid-19 pandemic.
For the students, parents, schools and wider society to put trust within the teachers to grade their GCSE depends on a variety of factors.  Research indicates that student achievement can be reflected from the quality of the teacher they have had access to (Blomeke, Olsen and Suhl, 2016).  This depends on the qualifications on the teacher, experience, their content knowledge and the ability to adapt to their learners needs (Blomeke, Olsen and Suhl, 2016).  The teacher’s personal views, opinions, beliefs and motivation can be crucial to the quality of their teaching within the classroom.  Studies have found that the quality of the teachers is an important factor to predict student achievement (Goldhaber, Lavery and Theobald, 2016: Chetty, Friedman, & Rockoff, 2013; Rivkin, Hanushek, & Kain, 2005; Rockoff, 2004).  A teacher’s expectation of their students can have positive or negative impacts on student achievement and motivation levels, which can in turn this could higher or lower student attainment (Koca, 2016).  
[bookmark: _Hlk80619166]Student attitudes towards learning might differ between subjects, as each student will have preferences for different subjects (Student Learning: Attitudes, Engagement and Strategies, 2004).  Literature indicates that student perceptions of their own abilities is intertwined with attainment levels, motivation levels and alter attitude towards learning (Mcmaster, 2017).  As when students are enjoying a subject this can facilitate higher levels of motivation and learning, which in turn improves attainment and confidence of their abilities (Mcmaster, 2017).  Whereas, if a student lacks confidence in their own abilities with a particular subject due to finding it challenging this can alter the subject to become unenjoyable for them (Ofqual, 2017).  This can lead to disengagement and reduced motivation, which in turn reducing learning and attainment levels (Ofqual, 2017).  Ensuring students are supported to scaffold learning, develop their skills and learning this can minimise facilitate negative attitudes towards learning from developing (Dolya, 2010; Gareis and Grant, 2015).  
[bookmark: _Hlk80780410][bookmark: _Hlk80787397]Other factors that facilitate learning take into consideration the learning environment, and the resources available.  One definition of how learning occurs is the interaction between the learner and their surroundings (Blomeke, Olsen and Suhl, 2016).  Ensuring students have access and equal opportunities with good quality teachers, resources and learning environments are key factors to enable students to learn and develop their skills, knowledge and understanding (Evans, 2017; Tehseen and Hadi, 2015; Virtanen, Lerkkanen, Poikkeus, and Kuorelahti, 2015).  Inclusive education intertwines social interactions and work, this facilitates student to develop social skills while supporting each other to complete work (Carter, Moss, Asmus, Fesperman, Cooney, Brock, Lyons, Huber and Vincent, 2015).  It must be recognised that teachers during 2020-2021 had to grade GCSE qualifications with some of the key teaching and learning factors discussed above were not fully accessible.  Teachers and students were faced with the challenges of change which can impact teaching and learning, they did not always access the classroom environment with new ways of teaching and learning online (McBer, 2001).  Research by Ofsted (2020) indicates closures due to the pandemic could widen the attainment gap further between 11-75% (Wales Centre for Public Policy, 2021).  Estyn suspended inspections during the pandemic, however, the widening of the attainment gap is likely to be similar for students in Wales as a negative result of school closures (Wales Centre for Public Policy, 2021).  Physical resources were not accessible during the periods of closures in attempts to reduce the impacts of not having access to these resources, digital resources were made where it was possible (OECD: The Impact of Covid-19 on Student Equity and Inclusion, 2020).  However, this would have impacted teaching and learning to different levels of significance depending on the subject area (Pokhrel and Chhetri, 2021).  Creative and practical subjects would need access to a range of physical resources to develop learning and skills, therefore, certain subjects are not as suitable for online learning with limited or no access to resources would impede the levels of learning (Nambiar, 2020).
[bookmark: _Hlk79753492]Due to Covid-19 restrictions students were isolated from peers during the educational closures to aid learning, research suggests that during closures students are less physically active with poorer routine and sleep hygiene (Prime, Wade and Browne, 2020).  Ongoing isolation put further stress on family relationships, along with other factors such as job and food insecurity for some households, these can all have negative impacts on physical and psychological health (Prime, Wade and Browne, 2020; Patrick, Henkhaus, Zickafoose, Lovell, Halvorson, Loch, Letterie and Davis, 2020).  It must also be taken into consideration that teachers did not ask for the responsibility of grading their students from the WJEC (2021) exam board for GCSE qualifications, it was decided by the Welsh Government (2021).  The centre determined grades put a lot of pressure on the teachers and students, as there were multiple changes to how the students were going to achieve their GCSE qualifications (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021).    
Conversely, some might have had concerns regarding teacher bias when teachers are assessing their own students (Hardre, 2014).  However, teachers are trained to develop their professional judgement skills which enables them to grade and assess accordingly (Lough, 2021).  Through teachers developing their professional judgement this facilitates them to reflect upon their teaching practice in general, student learning, assessing, critical incidents in teaching, classroom management, differentiate teaching and supporting students (Benade, 2015: Dewey, 1990; Freidhoof, 2008; Byran and Recesso, 2006; Larrivee, 2000).  These skills enable teachers to make equal opportunities for all students, while adapting their teaching to suit all student capabilities and learning requirements (Pritchard, 2017; Adami, 2004).  These skills enable learners to reach their potential within developing their knowledge, understanding, skills and gaining qualifications (Tulbure, 2011).  Teachers can implement anonymity when marking and assessing students work in a variety of way depending on which way the work is completed and handed in.  This enables teachers to assess and grade work without knowing which students work they have, which eliminates the possibility of teacher bias (Pitt and Winstone, 2018).  With these factors being taken into consideration this enables teachers to fairly assess their students and provide accurate grades, anonymous grading can provide students with confidence that they will not be discriminated for any reason (Pitt and Winstone, 2018).  There is a possibility that there could be a slight inflation with GCSE grades for the academic year of 2020/2021 (Education Policy Institute, 2021).  This could be due to some topics being removed from the syllabus to counteract the loss of learning, which could influence the grades students achieved (Education Policy Institute, 2021).      
 The students doing their GCSEs over the academic year 2020-2021 were faced with uncertainty of how they would achieve their grades.  Students had to switch between periods of having face to face teaching and online learning when further lockdowns and restrictions came into place.  Kirsty Williams (2020) then announced there would be internal GCSE assessments between February and April, and external assessments between May and June (Bethan Lewis, 2020).  Teachers were given the flexibility to decide how and when these assessments would take place in the classroom, within the given time frame (Welsh Government, 2020; Lewis, 2020).  The governments rationale behind these decisions was so these assessments did not cause anxiety or pressure like exams (Welsh Government, 2020).  With these factors being taken into consideration, it highlights exams can negatively impact on student well-being and mental health (Putwain, 2008).  The internal assessment set dates were removed as it was not considered fair if year groups were self-isolating, this resulted in flexible assessment times so they could be carried out when students were not in isolation (Welsh Government, 2020-2021).  Students undertaking GCSEs were to have centre determined grades, through their teachers marking and grading their assessments (Welsh Government, 2020-2021).   
Assessments are a way to keep track of students’ progress for teachers and schools, which facilitate individual learning plans and goals (Department of Education, 2017).  Through students completing assessments this enables teachers to pinpoint where more support may be required to scaffold learning, to improve their student’s attainment (Gareis and Grant, 2015).  The way students learn depends on their preferred learning styles which could be visual, auditory or kinaesthetic (Pritchard, 2017).  Students learn in different ways depending on which way they interact with the learning environment and how they prefer to work, such as in a group or independent work (Moussa, 2014; Pritchard, 2017).  These factors also link to the characteristics of individual students being introvert or extrovert, which can influence their type of preferred assessment methods (Pritchard, 2017).
Different types of assessments require different skills to complete the task, which reflects teaching standards and the students’ knowledge and understanding of the topic (Saeed, Tahir and Latif, 2018).  Neuroscience studies the brain and how it functions, research into the functions of the brain have facilitated understanding the process of learning and memory (Immordino-Yang and Fischer, 2009).  Learning and memory are cognitive functions that are two close concepts, as they reflect each other (Gross, 2010).  The concept of learning is the process to acquire knowledge or skills, memory is a way to reflect what knowledge or skills have been acquired (The Royal Society, 2011).  Cognitive functions reflect knowledge, understanding and skills a person has acquired, which include how information is processed, how information is encoded, long term memory, short term and working memory (Eysenck and Keane, 2015).  To enable information to be processed the brain uses visual, acoustic and sematic encoding, these are what we use to help us learn: sight, hearing, smell, taste and experiences (Pastotter, Schicker, Niedernhuber and Bauml, 2011).  The brain uses this information to create new pathways to transfer this information into long term memory, which will enable recall and retrieval of the newly acquired knowledge or skills (Pastotter, Schicker, Niedernhuber and Bauml, 2011).  Short term memory and the working memory are cognitive processes where skills or knowledge can be used or stored for only a short period of time (Eysenck and Keane, 2015).  The skill or knowledge can no longer be recalled or retrieved at a later point from the short term or working memory, without being reacquired (Cherry, 2021).  Long term memory is where information has been processed and encoded so it can be recalled and retrieved when required (Cherry, 2021).  For knowledge or skills to be fully acquired this information needs to be encoded and stored within long term memory.  Assessments are a way of understanding the levels of knowledge and skills that have been learnt and acquired (Welsh Government, 2010; Black and William, 2001; Black and William, 1998). 
When evaluating the effectiveness of exams there are arguments for and against having exams implemented within education to evaluate learning, understanding, knowledge and skills (Edu-quip, 2016; The Conversation, 2014; Vogel and Schwabe, 2016).  Research has discussed how exams are a way to test someone’s long term memory and their ability to recall particular information on demand, without being able to research or look up the information; as opposed to the level of understanding (Middlebrooks, Murayama and Castel, 2017).  Others discuss how exams can be used as learning tools to reflect how much information has been learnt, understood and processed (Efu, 2019).  As this information has been embedded into the student’s long term memory and they can recall the information to correctly answer the exam questions (Eysenck and Keane, 2015).  However, examinations might not be the most effective way to assess all subjects to reflect student abilities, understanding and knowledge (Livesey, 2020).  As some topics are practical and skill basis, which could be better suited to practical assessments as opposed to exams (Reiss and Abrahams, 2015).  It also depends on what type of learners the students are and how they cope with examinations, as this can determine if they underachieve in exam conditions (Putwain, 2020).   
Teachers developing rapport with their students enables teachers to gauge what type of learners they have within their classroom for that academic year (Frisby, 2018).  This knowledge can then influence the way the teachers deliver their lessons, to ensure that they are engaging for the students to suit their learning needs (Frisby, 2018).  Research has found that teachers who can connect with their students and deliver engaging lessons improves learning and motivation; and in turn results in good classroom management (Koca, 2016).  Rapport with student links with having good classroom management as students are more likely to engage with the teacher and be motivated to learn, therefore, reducing bad behaviour (Callanan, 2018).  Through teachers developing rapport with their students, good classroom management, understanding different learning styles, teaching and assessment methods; this can facilitate students to reach their potential (Paolini, 2015).  The changes within education during the Covid-19 pandemic (2020-2021) has enabled teachers and students to experience new ways of teaching and learning, different forms of assessments for their GCSE qualifications; instead of having the traditional examinations (Welsh Government, 2020-2021; Fuller, Joynes, Cooper, Boursicot and Roberts, 2020).  This has provided students opportunities to engage with different types of assessments, which can facilitate understanding student assessment preferences and attainment for GCSEs (Cahapay, 2020). 
[bookmark: _Hlk80628732]The role of education for well-being and levels of stress amongst students that could be caused by the traditional GCSE exam assessments must be considered, as the importance of preferred learning styles and assessment methods has been critically discussed above (Colao et al, 2020).  Literature indicates that exams can cause stress and anxiety which can result in negatively impact on student physical and psychological health and well-being (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Students feeling overwhelmed and stressed with their workload, and pressure to succeed can lead to decreased motivation and dropping out (Pascoe, Hetrick and Parker, 2020).  These are negative feelings, thoughts and emotions that can all negatively impact overall levels well-being and mind set.  Psychology considers two types of mind sets, the ‘fixed mindset’ and the ‘growth mindset’ (Dweck, 2006).  The fixed mind set is where a person believes that their qualities are set, for example their level of intelligence is a set amount that will not change (Dweck, 2006; Hochanadel and Finamore, 2015).  Whereas with the growth mindset a person believes that their qualities are developed through their efforts, which means they believe they can keep growing, learning and developing their qualities (Dweck, 2006; Hochanadel and Finamore, 2015).  People with a growth mindset do not necessarily believe they are capable of everything, they believe a person’s full potential is unknown until they try (Dweck, 2006).  When a person has a growth mindset, they do not have the fear of failing, as they see challenges as part of learning instead of failure and use challenges to progress (Rissanen, Kuusisto, Tuominen and Tirri, 2019).  Fear of failing can be linked with education, as students are put under pressure to succeed at certain levels, otherwise they are considered to have failed (McDonald, 2001).  This can lead to students developing anxiety and low self-confidence, some would argue fear of failure has unintentionally been engrained within education (Harrington, 2013).  Robinson (2011) argued that education has removes creativity and replaces it with fear of failing, this in turn can impede growth mindsets if students become afraid of failing.  Although the correct level of stress and pressure can motivation students to work hard and reach their potential, while learning to meet deadlines it is finding the optimum balance which is the challenge within education (McDonald, 2001). These factors are what underpin the reasons for this research to investigate what will achieve good levels of attainment and well-being while students gain their GCSE qualifications.   
Therefore, it is important for education to develop growth mindsets and implement this within leadership, management, teaching and learning, to develop creative and adaptable education with resilient students (Carr, 2004).  Supporting students to develop growth mindsets will encourage, motivate and engage students who can face challenges (Carr, 2004).  Developing growth mindsets across all learning abilities could increase attainment levels, students with positive mindsets can facilitate maintaining good levels of well-being through developing self-confidence with a ‘can-do’ attitude (Jones, 2007).  The New Curriculum for Wales (2022) aims to develop creative and independent learners, these factors link with growth mindsets.  
[bookmark: _Hlk79585409]Student well-being must be a priority to enable students to reach their educational potential (Young Minds: Prioritising Well-being in Schools, No Date).  Well-being and mental health are closely linked as they can impact and reflect each other, therefore developing student’s awareness of well-being and mental health is of importance (Mental Health Foundation, 2015).  As if levels of well-being decrease this can negatively impact on mental health, improving one element will in turn improve the other.  Young Minds (2021) statistics for children and young people’s mental health shows that there is one in six young people and one in eight children who have a mental health disorder that is diagnoseable.  There is less than 1% of the NHS budget allocated to support young peoples and children’s mental health and well-being, which have long waiting lists to access the support that is available (Young Minds, 2021).  Educational institutes should ensure that there is support available and students develop selfcare, mindfulness skills and coping mechanisms to take care of themselves physically, emotionally and mentally; in an attempt to close the gap of waiting lists with free well-being support (Young Minds, 2021; Mind, 2021; NHS, 2018; Scott, 2020).  Selfcare can facilitate students to understand what it means to have good overall well-being.  Selfcare could be a variety of things for example: a healthy balanced diet; drinking enough water; maintaining a good sleep routine; taking a long shower or bath; exercise; creative tasks; listening to music; taking time to relax; reading; hobbies or socialising (Freud, 2021; Mind, 2021).  Developing student understanding and knowledge of selfcare from a young age can develop resilience, reduce stress and improve physical and psychological well-being (Shonin and Gordon, 2013; Scott, 2020).  
These tasks can also be linked in with mindfulness, which are ways to help calm and relax the body and mind (Laurie and Blandford, 2016; Headspace, 2021; Young Minds, 2021).  Mindfulness is taking the time to slow down and focus on the present moment, Mindfulness-based Stress Reduction (MBSR) techniques such as meditation and breathing exercises can help to reduce levels of stress and anxiety (Hegar, 2020; Mace, 2008).  Research into meditation has found that it can facilitate brain function, regulate emotions and lower blood pressure, this could facilitate students to process situations and how they feel about them (Keng, Smoski and Robins, 2013; Tang, 2017).  Students developing these skills would provide them with coping mechanisms to manage stress and anxiety which can be linked with the pressure of gaining qualifications (Malloy, 2019).  Literature suggests that many people who struggle maintaining good levels of well-being and mental health are stuck thinking about the past or worrying about the future; mindfulness and selfcare facilitates bringing the body and mind to the present moment (Hoge, Bui, Goetter, Robinaugh, Ojserkis, Fresco, and Simon, 2015; Frey and Totton, 2015).  There are a range of books and resources that provide mindfulness activities, education could provide these for students to access for free so they could use mindful practice in their own time to facilitate good well-being (Frey and Totton, 2015; Happy, 2017; Calm; 2017; Quiet; 2018; Doyle, 2014; Williams and Penman, 2011).  Through regularly practicing mindfulness and selfcare can improve sleep, increase levels of happiness from reducing anxiety and stress, improve focus and concentration (Williams and Penman, 2011).  Developing students understanding and skills to practice selfcare and mindfulness can facilitate maintaining good levels of overall well-being, through focusing on being in present moment (Creswell, 2017).  These factors can contribute to increasing attainment, as students who have good levels of overall well-being are in good positions to reach their educational potential (William and Penman, 2011).
Ensuring students have access to support systems is a way to facilitate maintaining good levels of well-being and mental health (Barry, Clarke and Dowling, 2017).  Counselling is one type of support system, which enables students to go through their thoughts, feelings and emotions in a non-judgemental environment; this could help students to recognise unhelpful behaviours and develop healthy coping mechanisms instead (NHS, 2018; Mind, 2021; Miller, 2020).  With education being able to provide a range of support services for well-being and mental health, which is easy to access for free, this ensures equal opportunities for all students (Atkins, Hoagwood, Kutash and Seidman, 2010).  Education could incorporate well-being and mental health lessons to raise awareness, develop understanding of how their thoughts can impact their mood with strategies to look after their physical and mental well-being (Greenberger and Padesky, 2016).              


Research Methods:
	The methodology used within this research study was a post-positivist paradigm.  The choice of research methods for this study was using an online survey (Blaxter, Hughes and Tight, 2010).  Participants for this research study were GCSE teachers in Wales to gain their perceptions of their student’s well-being, attainment and their preferred assessment methods from the changes experienced to their GCSEs because of Covid-19 (Cohen, Manion and Morrison, 2011).  Data collection for this research used a mixed method approach, to gain quantitative and qualitative date from participants using the online survey (Blaxter, Hughes and Tight, 2010).  The survey included open questions which allowed participants to type their responses, and closed questions which had multiple choice response options (Cohen, Manion and Morrison, 2011).  
Mixed method approaches using quantitative and qualitative data can facilitate providing a wider picture to the researcher when analysing the findings of the research, as well as develop research skills (Molina-Azorin, 2016).  Qualitative research methods facilitate the researcher to gain understanding and knowledge of the participants thoughts and behaviours (Alhojailan, 2012).  Whereas quantitative data can be easier to replicate, with results being reflected by number, percentages, and statistics (Blaxter, Hughes and Tight, 2010).  The quantitative data is more structured, which can reduce bias through the results being reflected by numbers as opposed to being interpreted by the researcher (Alhojailan, 2012).  Bringing these two research methods together provides both sides, which can lead to stronger evaluations and conclusions to be determined from the research findings. The researcher took these factors into consideration when planned which research methods to use when conducting this research.
	The online survey was designed by the researcher so it could be shared as one link (See Appendix A for the Online Survey Link).  This design method facilitated the online survey to be easy to access and completed by the participants (Creswell, 2009; (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Oliver, 2010).  The online survey was designed by the researcher to have a simple layout that was easy to understand and read (Newby, 2014; Sharpe, 2012).  The online survey was designed to be answered in a short time scale, to ensure participants did not become uninterested while participating in the study (Boynton, 2004).  Everything was included within the one link to ensure all information was provided to the participants in clear view (Boynton 2004).  This eliminated the risk of the information sheet and debrief sheet not being sent by accident as they were not separate files. The online survey once opened had clear titles and defined the term ‘well-being’ for the purpose of the study (Bradley, 2015; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015).  Defining the term well-being to participants before they started the survey highlighted which view point the researcher was exploring from (Bradley, 2015; Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015).  The title for the dissertation research was clearly stated which reflected the nature of the study to the participants.
	Ethical considerations were taken into consideration before carrying out any research.  The researcher followed ethical guidance from BERA (2018) and UWTSD (2020) to ensure no physical, mental or emotional harm was caused to participants before, during or after taking part within the study.  To follow these ethical guidelines the researcher completed an Ethics Form with UWTSD (2020) which was submitted to the university ethics board for review.  Within the ethics form the purpose of the research study was outlined, how the research would be conducted and analysed.  Including details of how the research data would be stored following Data Protection (2018) and participant anonymity.  It was after gaining ethical approval from UWTSD the researcher started to conduct the research for this study.  The ethical guidelines from BERA (2018) and UWTSD (2020) was followed throughout the study to ensure the research was ethically sound.  This therefore reduced the risk of causing physical, mental or emotional harm to participants before, during or after the study through ensuring the questions asked within the research study were ethically sound.     
[bookmark: _Hlk79062031]Ethical considerations for this research included gaining ethical consent for the study from UWTSD (2020), prior to designing the research study and contacting any educational institutes or participants (See Appendix B for Ethics Form).  The information sheet was included as a link at the top of the survey which stated the aims, objectives and value of the research (See Appendix C for Information Sheet; UWTSD, 2017-2020; Oliver, 2010).  The information sheet explained that their participation in the study was voluntary (Oliver, 2010).  It was explained that the study was anonymous, no personal, workplace or place of study would be required to participate (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Oliver, 2010).  The information sheet explained clearly that participants could withdraw at any point during the study by closing the online survey (McLeod, 2015; Appendix C).  However, it was stated that once the participants completed the survey and pressed submit, that they could no longer withdraw due to the study being anonymous.  The participants were made aware that no individual survey would be released to the general public at any point, to keep them confidential and anonymous (Oliver, 2010).  The participants were informed that all data would be stored following the Data Protection Act (2018).  These factors ensured that the participants were fully information about the nature of the study, and that it was confidential and anonymous to cover ethical consideration.  Questions asked within the online survey will be ethically sound to ensure no emotional or psychological harm is caused to participants who take part within the study (McLeod, 2015).  
The researcher offered access to the overall findings from the study upon request (Boynton, 2004).  The researcher provided their contact email, while offering support to participants before they started the study, during and afterwards (Boynton, 2004; UWTSD, 2021; UWTSD, 2017-2020).  This provided the opportunity for all participants to ask any questions they might have or raise any concerns (Boynton, 2004, UWTSD, 2021; UWTSD, 2017-2020).  At the bottom of the information sheet the researcher included various information and resources for mental health and well-being.  The well-being and mental health resources could be beneficial for the participants and or their students (Dweck, 2006; Williams and Penman, 2011; Carr, 2004).  These resources covered free phone lines, counselling, meditation, mindfulness activities, self-help tools, websites and mobile apps which cover a range of mental health and well-being for all ages (Young Minds, 2021; Mind, 2020, NHS, 2018).  The resources that were available on Netflix and the recommended books do have a financial cost, this could be a limitation to participants or students facing financial difficulties.  However, the range of free resources was to counteract this for anyone who is facing financial difficulty.  These ethical factors reduced the risk of causing any emotional, physical or mental harm to participants by providing mental health and well-being support within the information sheet (McLeod, 2015).   
The debrief sheet was also included as a link for participants to read after taking part within the study, as part of the ethical considerations for this research study (UWTSD, 2017-2020; See Appendix C for the Debrief Sheet). This enabled the researcher to thank the participants for their time and taking part within the study.  The debrief sheet included further detail about what the researched aimed to achieved; and the researchers contact email (UWTSD, 2017-2020; Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Appendix C).  
[bookmark: _Hlk80785725]Consent from the participants was gained before they participated within the research study (Blaxter, Hughes and Tight, 2010; Appendix A).  At the top of the online survey there was a consent section to ensure the participants provided their consent to take part within the study (Blaxter, Hughes and Tight, 2010).  The researcher designed the online survey for this section to be ‘required’, therefore, if the participants did not provide their consent they could not participate in the study following UWTSD (2021) ethical guidance.  The participants could then move onto completing the online survey, once this section had been completed.  At the end of the online survey there was a short feedback section for the participants to complete (Brookhart, 2017).  The feedback section provided feedback on where improvements could be made for future research (Brookhart, 2017).  This enabled the researcher to reflect on how the participants felt about the online survey overall, as well as learn and develop their research skills for future work (Brookhart, 2017).     
Participants had some questions which were multiple choice, ‘Yes’, ‘No’ with the option of ‘other’ (Cohen, Manion and Morrison, 2011; Creswell, 2009).  The option ‘other’ allowed the participants to type a response if they chose to (Cohen, Manion and Morrison, 2011; Creswell, 2009).  This provided the participants with more choice while participating in the online survey (Cohen, Manion and Morrison, 2011; Creswell, 2009).  With this option being available the participants were able to provide an in-depth answer or express an alternative opinion if they wanted to Cohen, Manion and Morrison, 2011; Creswell, 2009).  Some multiple-choice questions provided options relating to the question, for example selecting the relevant percentage amount ‘0%’, ‘25%’, ‘50%’, ‘75%’, ‘100%’.  Participants could either select the one that reflected their perceptions or select ‘other’ to express an alternative view in detail (Ho, 2017; Coles and McGrath, 2010).  One question that was linked to levels of well-being used a Likert Scale to gain data on the participants perceptions (Ho, 2017).  The response options for the Likert Scale question were ‘Very Good’, ‘Good’, ‘Poor’, ‘Very Poor’ and ‘Other’.  The Likert Scale style for responses reflect opinions, perceptions and attitudes of the participants (Ho, 2017).  Other questions within the on the online survey were open ended, and the participants could type their responses in the text boxes that were provided (Creswell, 2009; Coles and McGrath, 2010; Cohen, Manion and Morrison, 2011).  
[bookmark: _Hlk80777626]The data collection from the online survey with the multiple-choice responses provides descriptive statistics (Pallant, 2016; Kumar, 2014).  The descriptive statistics have been analysed using the pie charts on Google Forms (2021), which grouped all of the data collection together from all of the participants.  The descriptive statistics from the data collection shown using pie charts provides summaries of the overall percentages of the answers selected by the participants, which provides an overview of the results from the participants (Google Forms, 2021; Pallant, 2016; Kumar, 2014).  The descriptive statistics enables comparisons to be made between participants to analyse if they have similar or dissimilar views; thoughts, perceptions and feelings towards the questions asked (Creswell, 2009).  Through this type of analysis, it has enabled the researcher to pinpoint key themes that have occurred between participants (Creswell, 2009).  Pies charts representing the results of the research is provided within the results section, they will be critically discussed to reflect the results of the data collection within the discussion.
The typed responses from participants provided qualitative data for this research. The qualitative data was analysed by the researcher by printing out each individual survey (Silverman, 2016).  This facilitated the researcher to have an overview of each participants responses, which reflected their perceptions, opinions, thoughts and feelings (Hennink, Bailey and Hutter, 2011).  The researcher used thematic analysis to code and analysis the data, by highlighting and organising key themes within each transcript for the participants thoughts, feelings and perceptions (Silverman, 2014).  During this process the researcher noted their initial thoughts, ideas and questions linked with the data collection throughout each transcript (Silverman, 2013).  Once each transcript had been analysed and reflected upon during the initial thematic analysis process, the researcher then cross referenced the data between all participants (Barbour, 2014).  The cross-referencing process highlighted where there were key running themes across the participant responses (Silverman, 2016; Barbour, 2014).  The researcher used a mind map as a way to bring the key running themes, opinions, thoughts and feelings together with colour coding techniques (Hennink, Bailey and Hutter, 2011; Pallam, 2016).  The analysed qualitative data collection is explored within the results and discussion section to reflect the findings of the research study.
A key factor that underpins the decisions and rational for this particular methodology for this research study, was to ensure the safety of the participants and the researcher by taking the risk of spreading Covid-19 into consideration and following the Welsh Government (2021) rules.  The rational for the methodology used for this research study is that it was conducted during the Covid-19 pandemic, an online survey was a safe way to collect data, as there was no in person contact.  Online surveys are free to access to enable the researcher to design and create the online survey to collect the desired data (Newby, 2014).  Online surveys are an effective way to collect data from participants as they are easy to complete (Newby, 2014; Sharpe, 2012).  Using an online survey also saves paper and can easily be stored on a password secured laptop to follow Data Protection Act (2018). Online surveys are easy to advertise and share with participants who meet the criteria for the research study (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Creswell, 2009).  The participants can complete an online survey when it is convenient for them to do so, as opposed to travelling to complete a paper-based survey at a particular time; this could facilitate more participation (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016).  Another positive factor for online surveys is that once they have been completed the researcher has instant access to see the results (Walliman, 2017; Kumar, 2014; Newby, 2014; Coles, 2010).  As more responses are submitted the researcher can see thoughts, opinions and feelings of the participants starting to create an overall picture of the results (Walliman, 2017; Kumar, 2014; Ho, 2017). 
However, online surveys can be a limitation if potential participants are digitally excluded, as they would not be able to access the online survey without adequate devices or internet (Sanders, 2020).  The initial idea for this research was to get the GCSE students to complete an online survey linked to the same interest of study.  Although due to there being ongoing educational institute closures, restrictions, ongoing changes to the GCSE qualifications this impeded the research study from being carried out (Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  This was mainly due to the schools being unable to support the research study, as it was a challenging year to support and teach learners during the Covid-19 pandemic; while following the Welsh Government (2021) rules for Covid-19.  The difficulty faced trying to carry out the initial idea of research with the students was gaining consent from institutes, parents and the students themselves to follow ethical guidance (UWTSD, 2021; UWTSD, 2017-2020).  Gaining the multiple levels of consent during the Covid-19 pandemic proved to be unattainable. Taking into consideration that there could have been a possibility of not gaining the desired data of year 10 and 11 students (Appendix A; Appendix B; Appendix C).  The researcher mitigated this by having a backup research study idea for the GSCE teachers complete an online survey, which would still gain insight and knowledge linked to the same research topic area.  Being faced with the challenges of gaining consent the researcher decided to alter the research to focus to the GCSE teachers.  Making the decision to alter the stance of the research enabled this research to be conducted, as this reduced the levels of consent require due to the GCSE teachers being adults. 
Similar challenges were faced when the research study was altered to focus on the teacher’s perceptions, due to restrictions being in place (Welsh Government, 2021).  A limitation to the study was that numerous educational institutes did not response to emails after being liaised with on the phone (Booton, 2017).  However, there were some educational institutes who were happy to send the online survey link to the GCSE teachers; where previously none were able to support the research to link it directly to students Boynton, 2004).  Advertising the research study on social media facilitated gaining participants, three social media platforms were used, the researcher liaised with interested participants to send them over the link for the online study (Facebook, 2021; Instagram, 2021; Twitter, 2021). Overall, it has been interesting research, with challenges that were overcome to design, run and gain data, due to the impacts of the Covid-19 pandemic.
 The timescale for this research was carried out from May-August 2021, this enabled the GCSE teachers to participate after they had finished grading GCSEs.  Opening the online survey from May and closing it in August, ensured the online survey was completed as the impacts of Covid-19 were being experienced (Walliman, 2017; Newby, 2014).  Closing the online survey in August also ensured it was before a new academic year started so the research is pinpointed directly to the academic year 2020/2021 (Walliman, 2017).  Limitations to this research was the lockdowns and restrictions that were put in place, as it made contacting people and gaining participants more challenging; understandably these were put in place to protect public health (Welsh Government, 2020; Welsh Government, 2021).  Having no restrictions could have facilitated gaining more participants for wider comparisons and greater understanding of student perceptions, thoughts, feelings, assessment methods, impacts of change within education and how to support their well-being and attainment (Walliman, 2017; Kumar, 2014; Coles, 2010).  As for the financial budget for the research study, it was free to set up, run and analyse the data (Google Docs, 2021).  This is due to having free access to the online questionnaire platforms and software available through UWTSD (2021).  The research being carried out online eliminates any fees for buying paper and printer ink for the questionnaires, consent forms, information sheets and debrief forms as all of the research study was set up and available online.  From reflecting on timescales and considering what the research study would involve overall, the research project has been planned from the beginning of December 2020 and the end of August 2021 (Sharpe, 2012).


 Results:
Quantitative Results:
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Qualitative Key Theme Results:
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Discussion:
	Within the first question ‘good organisation’ was mentioned, as good levels of organisation are key to leading and implementing change within education for it to be effective (Education Wales, 2019; Education Wales, 2021; OECD, 2017).  Over the last academic year there has been frequent changes for students who were completing GCSEs (BERA, 2021; Welsh Government, 2020’ Welsh Government, 2021; Williams, 2020).  These factors must be taken into consideration, as it impacted the standards of organisation which is normally used to implement change within education (OECD, 2020; Donaldson, 2015; Curriculum for Wales, 2017).  If there were future permanent changes to the assessment methods for GCSEs these could be thoroughly planned, organised and implemented, which would result in clear understanding and smoother experiences compared to the academic year 2020/2021.  Over fifty percent of teachers felt that ongoing assessments could improve attainment levels for GCSEs with good organisation.  Assessments reflect what skills students have acquired, learnt and understood (Gareis and Grant, 2015; Saeed, Tahir and Latif, 2018).  Therefore, GCSEs could be better suited to ongoing assessments and coursework, as opposed to the traditional exams to improve attainment.   
The second question recorded over fifty percent of teachers agreed that exams were not the best way for students to gain their GCSE qualifications.  The second question reflects responses that were expected, given that over fifty percent of teachers were positive towards ongoing assessments.  Teachers are aware that gaining qualifications can be stressful for students, research has found that exams can negatively impact student well-being and attainment (Westwood, 2016; Green, Ferrante and Heppard, 2016; Pascoe, Hetrick and Parker, 2020).  One participant decided to type a response for this question quoted:
‘Exams generally show how well a person can learn rather than test understanding. People can learn how to pass an exam but may not understand the subject content’.
This links with Middlebrooks, Murayama and Castel (2017) suggesting that exams are a way of testing a person’s memory, instead of the level of understanding the person has.  Ongoing assessments could be a more suitable way to assess the level of understanding students have, as opposed to testing the student’s memory with exams at the end of the academic year (Welsh Government, 2010; Black and William, 2001; Black and William, 1998).  Whereas another participant argued:
‘Exams are probably the fairest and most realistic way of assessing the students’ true level of skill.  It depends who you mean ‘best’ for. Exams may not be the ‘best’ way for a particular student to fulfil their individual potential – many struggle with the exam format. I’m not against coursework – it used to be as much as 60% of the qualification – but if centres mark their own students’ work, the marks will always be susceptible to bias’.
The participant recognises that exams do not suit all students to reach their academic potential, as all students have preferred ways of learning and different ability levels (Pritchard, 2017). However, they mention that exams are the most realistic way to assess students, this could be due to teachers having a higher workload this academic year from taking the responsibility of marking off the exam boards (BCC, 2021; WJEC, 2021; Welsh Government, 2021; Williams, 2020).  Although, when it comes to teacher bias there are ways to reduce the likelihood of this happening with teachers developing their professional judgement and anonymous marking (Hardre, 2014; Lough, 2021).  If changes were made to future GCSE qualifications there could still be external markers for the assessments which would not increase teacher workload, eliminate the risk of teacher bias and keep external markers employed.  Having ongoing assessments that are externally marked would help to balance the levels of stress that was put onto teachers this academic year (BBC, 2021).
	Teachers indicated mixed feelings when asked if they thought ongoing assessments could reduce stress levels, 40.9% felt ongoing assessments could reduce stress levels and 36.4% felt ongoing assessments would not reduce stress levels for students (Green, Ferrante and Heppard, 2016).  The other 20% of teachers expressed they could reduce stress for the students who do not like or suit exam assessments, therefore the ongoing assessments would be preferred assessment methods by some students (Mcmaster, 2017).  The teachers also expressed that they felt there will always be stress linked to gain qualifications and that the ongoing assessments spread the stress out over a longer period of time.  However, teachers reported that students having the ongoing assessments seemed to reduce the intensity of the stress levels in students due to the students not being overwhelmed (Pascoe, Hetrick and Parker, 2020).  These responses indicate that if ongoing assessments were implemented permanently, it could facilitate lowering levels of stress felt by students.  Due to having their work spread out throughout the year that total to their end grade, which in turn can improve and support student well-being (Shonin and Gordon, 2013; Scott, 2020).  There was 45.5% of teachers who felt ongoing assessments could reflect students capabilities better than exams.   The ongoing assessments could provide students the opportunity to continuously improve and develop their knowledge and understanding, through receiving grades regularly with feedback and support from their teachers (Gareis and Grant, 2015).  This could improve levels of engagement and motivation from having multiple changes to improve their overall grade, as having the correct balance of stress can push students to reach their potential without overwhelming them (McDonald, 2001; Green, Ferrante and Heppard, 2016).  The traditional GCSE exams relies on how students perform on exam days and there is no additional feedback provided.  The questions within exam papers are marked as corrected or incorrect with the overall percentage and grade provided, with the only way to improve is it resit (WJEC, 2021).  Altering to ongoing assessments as discussed above could be more beneficial for student well-being and improve attainment (Cahapay, 2020; Cairns, 2020).
[bookmark: _Hlk80787640]	Key themes between the teachers that have been discussed with online learning expressed multiple barriers and issues such as: disadvantaged students, digital exclusion, connectivity, job satisfaction, engagement, parental supervision, motivation, access to resources and subject suitability (Wales Centre for Public Policy, 2021: Joseph Rowntree Foundation, 2018; Welsh Government, Welsh Government: Broadband and Digital Infrastructure, 2020; OECD, 2020; Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016; Milson, 2021).  Students being required to learn from home highlighted inequalities between students, which has widened the attainment gap further (Wales Centre for Public Policy, 2021: Joseph Rowntree Foundation, 2018).  Disadvantaged and vulnerable students could not access all the support education environments normally provide to reduce inequalities such as a safe space for students be and access to resources (Gilligan, 1998; Young Minds, 2021; Mind, 2021; Milson, 2021).  However, there was provision put in place to ensure students who were eligible for free school meals could still access this support system during closures and self-isolation (Department of Education, 2021).  This reduced impacts of inequalities between students who were facing food poverty, as healthy balanced diets contribute to maintaining good well-being and facilitate learning (Department of Education, 2021; Freud, 2021).  Other inequalities students faced during lockdowns such as digital exclusion, internet access and connection issues; these were barriers that education needed to overcome to enable students to access online learning.  Education in Wales overcome these barriers by providing funding to support students who were digitally excluded from not having access to suitable digital devices and internet connect (Welsh Government, 2020; Williams, 2020).  This funding ensured students had access to digital devices and internet connect so they could participate in online lessons (Williams, 2020).  Providing this funding and support is a good example of how Wales facilitates equal opportunities and inclusive education during challenging times.
Engagement issues with online learning was expressed by teachers within their responses in this research.  Some students would log onto the lesson but turn their camera and microphones off and not engage with the lesson (Burney, 2020).  There could be a range of factors that caused students to not use their camera or microphones, it could be that they were simply not working or their device does not run efficiently if they were trying to use the camera or microphone (Marquart and Russel, 2020).  However, it is likely that there are other underling reasons for students not using their camera or microphones such as low self-esteem and confidence, which could cause students to feel uncomfortable to put their camera or microphone on (Burney, 2020; Gherhes, Simon and Para, 2021).  Some students might not feel comfortable to put their cameras on due to their home environment and others in the household, each students home life will differ and this should be taken into consideration (Jacobs, 2021; Gherhes, Simon and Para, 2021).  Engaging with online learning and encouraging students to use their cameras and microphones could be done through using ice breakers and games to facilitate students to feel comfortable learning online (Loya, 2020).  
It was also discussed within the online surveys that some students lacked in motivation to learn from home, which could be for a variety of reasons such as: not enjoying learning online; struggling with ICT skills; lack of social interactions; feeling isolated; lack of parental support; home environment; decreased well-being (Mcmaster, 2017; Blomeke, Olsen and Suhl, 2016; Dolya, 2010; Gareis and Grant, 2015; Lansford, 2018).  A key factor that underpins motivation levels is the level of independence the students have developed, as this is required to manage their motivation to self-direct learning (Jones, 2007).  Developing independence skills is important for academic and personal development as it can facilitate managing physical, emotional and psychology well-being (The new curriculum for Wales, 2022).  There was 59.1% of teachers reported decreased motivation for the academic year 2020/2021 compared to previous years; with 31.8% reported mixed levels between students as some showed increased motivation to adapt to new ways of learning.  Another factor could be that the teachers were not able to teach online to the same standards as they could if they were within the classroom environment (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021).  All these factors could contribute impacting the level of engagement students showed whilst learning online (Student Learning: Attitudes, Engagement and Strategies, 2004; Ofqual, 2017; Jacobs, 2021; Gherhes, Simon and Para, 2021). 
Subject suitability for online teaching is a major factor that depends on how effective this method of teaching would be to deliver the subject content (Kim, Dundas and Asbury, 2020).  A teacher stated within the online survey that they teach art, and they felt art GCSE it is not a subject that is suited to being taught online.  They also mentioned that the students did not have access to art resources at home, which they would have had access to if they were having face to face teaching (Lucas, Nelson and Sims, 2020).  The art teacher stated that ‘some students had to use the back of microwave packaging to draw on, as this was all they had to use’.  This is a major factor that emphasizes how online learning has impacted teaching and learning, as it has affected students unequally depending on their individual circumstances and access to resources (Kim, Dundas and Asbury, 2020; Lucas, Nelson and Sims, 2020).  These inequalities between students could have been reduced by providing resource packs to students suitable for the GCSEs they were pursuing, however, educational institutes have taken different approaches (Andrew et al, 2020).  Delivering high quality training for teachers to ensure they can deliver high quality remote teaching, with the ability to support parents with home schooling and ensure resources are available for students would reduce these barriers (Griffith, 2020; Kim, Dundas and Asbury, 2020). 	  
[bookmark: _Hlk80781319]From the teachers’ perspectives in this research regarding online teaching and learning the online survey showed there was mixed responses (Lee, Fanguy, Lu and Bligh, 2021).  Teachers also had mixed responses from their students with majority preferring face to face teaching, which links with Serhan (2020) research where majority of students preferred face to face teaching.  Teachers’ personal experiences impacted on how they felt towards online teaching and their subject area, as some subjects are better suited to online teaching and the level of ability the teachers felt they had to deliver online lessons (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes).  Some teachers stated teaching online took away some aspects of their job satisfaction, as they could not gauge the level of understanding the same as teaching face to face and missed the social interactions (Kuhfeld et al, 2020).  This was mainly due to students having their cameras and microphones off or a lack of confidence to ask questions with online learning (Jacobs, 2021; Gherhes, Simon and Para, 2021).  
However, there are also advantages to online learning as the course material and lessons can be recorded and uploaded for students to have open access to them (Hazari, 2021).  Another advantage to online learning is students do not have to factor in commuting to get to lessons, this can save money and reduce stress through having a simpler morning routine (LearnSafe, 2020; Cornerstone University, 2021).  If the impacts of change and barriers to online learning were reduced with a mix of online and face to face learning being a normal part of GCSEs for future education; it could provide the opportunity for students to develop their independence, motivation and self-direct learning skills (Hasper, 2020).  Online teaching and learning have advantages and disadvantages which can be reflected dependant on the subject area, level of ICT skills, engagement; access to digital devices, internet, resources; as well as student confidence, motivation, engagement and ability to self direct learning (LearnSafe, 2020; Hasper, 2020; Hazari, 2021; Lucas, Nelson and Sims, 2020; Kuhfeld et al, 2020).  If online learning was to continue these aspects could be developed to improve the quality of online teaching and learning to increase enjoyment levels (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  Blending face to face learning with a small percentage of online learning could provide a balance of the advantages that both types of learning provide for students.  It is important for education to develop students ICT and digital skills, due to digital technology being intertwined with employment and social life (Digital Strategy for Wales, 2021). 
Teachers were asked how they felt their student’s well-being has been during the Covid-19 pandemic, 50% of the teachers reported their students having ‘poor’ levels of well-being (Rowan House: Health and Well-being 2018; Mental Health Foundation, 2015; .  Whereas there was 27.3% who reported their students to have ‘good’ levels of well-being, the other 22.7% reported mixed between ‘good’ and ‘poor’ depending on how well the individual students and how they coped (Young Minds, 2021; Mind, 2020; Alradhawi, Shubber, Sheppard and Ali, 2020).  The teachers were asked if any students had reported feeling isolated, 81.8% of teachers reported that they had students who said they felt isolated with 18.2% of teachers who had no students report feelings of isolation (Prime, Wade and Browne, 2020; Children’s Commissioner for Wales, 2021).  These results would contribute to decreasing student well-being from feeling isolated and lonely, 81.8% of teachers felt the lockdowns had negatively impacted on student well-being (Children’s Commissioner for Wales, 2021; Young Minds, 2021; The Mental Health Emergency, 2020).  
Teachers were asked if there was any well-being and mental health support provided for students, majority reported there being different levels of support available for students (Welsh Parliament, 2021).  Although the types of support did vary between educational institutes, not all students had access to support services they required (Welsh Centre for Public Policy, 2021).  It was mentioned within the survey data that some students did not access support even though they should have.  This example highlights that students might not access support because of the stigma that is attached with mental health and well-being, they might fear being discriminated against (Mind: Mental Health Problems, 2021; Mental Health Foundation, 2021).  The ease of accessing the support available during the lockdowns was not questioned or discussed within the online survey, how accessible support is could impact usage (Anna Freud, 2020).  Upon reflection this would have been a question of interest that could facilitate possible causes or reasons behind why students do not always access support systems, the Welsh Government (2021) Support for Learners’ Mental Health and Emotional Well-being report links well with in with topic area.  
The level of ‘in person’ support available might have decreased during lockdowns reducing access to the students who required it, however, more online, phone and mobile app support has been available (NHS Wales, 2021).  It must also be considered if students know what support systems are available, and if they know how to access support (Allen-Kinross, 2019).  Education could incorporate providing information to their students to raise awareness of the support systems that are available to them (Education Hub, 2021).  Which could increase the usage of support services, this could improve levels of well-being and attainment as poor mental health and well-being impacts students’ behaviour how they feel, think and learn (Rossen and Cowan, 2014).  During the academic year of 2020/2021 72.7% of teachers reported seeing more of an emphasis on student well-being compared to previous years.  This shows how education considered the needs of the students during challenging times of change and attempted to make adaptions to support their student’s well-being (Well-being Statement, 2021; Anna Freud: Mentally Healthy Schools: Wales, 2021).  However, 81.8% of teachers felt that well-being and mental health support should be further increased for students (Anna Freud, 2020).  These results link with the statistic shown by Young Minds (2021) where there are currently long waiting lists for young people to access support, with less than 1% of the NHS budget going towards supporting children and young people’s mental health and well-being.  To improve young people’s well-being and mental health there should be an increase of support services available to enable students to access suitable support in a reasonable timeframe, which the Well-being Statement (2021) for Wales aims to achieve.
Uncertainty was a key theme discussed by teachers as it caused students to feel stressed, anxious and worry.  The uncertainty felt by students was linked to multiple factors such as concerns of contracting Covid-19 themselves or their family and friends; uncertainty of restrictions and lockdowns; uncertainty of how and when they were going to be assessed for their GCSEs (Welsh Government, 2021; Lewis, 2020; Williams, 2020).   The Covid-19 situation was changing as time progressed through the academic year of 2020/2021, this resulted in restrictions, rules, regulations and lockdowns altering in the attempt to protect public health (Welsh Government, 2020; Welsh Government, 2021).  The impacts of Covid-19 caused exams to be cancelled, set assessments to be arranged which where then altered to ongoing assessments with centre determined grades (WJEC, 2021; Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  There was 66.7% of teachers who thought the ongoing changes that caused uncertainty negatively impacted on their student’s well-being (Cairns, 2020; Wales Centre for Public Policy, 2021).  Teachers also expressed how these changes negatively impacted on teacher well-being due to being required to adapt to online teaching, increased workload and the responsibility of grading their students GCSE which is normally done by the WJEC (2021) exam board (Covid-Teacher Assessed Grade Creating Too Much Pressure, 2021; Young Minds, 2021; Bradley, 2015).
The online survey reflected that 77.3% of teachers felt that the impacts of Covid-19 had reduced the levels of learning.  This could be due to a range of factors linked with online learning: digital exclusion; internet access and connect; parental support and support for home learning; impacts of home environments; motivation; well-being; support systems; disadvantaged learner and students with disabilities (Andrew et al, 2020; Welsh Government, 2020; Mental Health Foundation, 2015; Mcmaster, 2017).  Evidence suggests that the environment a student is in can impact the level of learning that occurs, which also depends on what resources they have access to facilitate development (Blomeke, Olsen and Suhl, 2016.  Disadvantaged students and students with disabilities might not have had the same level of support provided compared to when they can access face to face teaching, which would make learning more challenging for them (Milson, 2021; Joseph Rowntree Foundation, 2018).  There was 45.5% of teachers who felt the Covid-19 pandemic had lowered attainment levels, which link with these factors above.  The teachers also discussed how having some of the criteria removed for the assessments from subjects increased the loss of learning during this period, which may impact students when they progress onto the next level if they are missing certain knowledge (Senedd Research, 2021).  However, certain aspects were removed due to students losing teaching time to make the assessments fair, student confidence has also been impacted due to the loss of face to face teaching (Senedd Research, 2021).
[bookmark: _Hlk80791414]	Teachers were asked how they felt their students would prefer to gain their GCSE qualifications.  There was 59.1% who felt their students would prefer a mix of assessments, coursework and exams.  There was 27.3% of teachers who felt ongoing assessments and coursework would be the preferred methods to gain GCSE qualifications.  Only two teachers which is 9.1% felt their students would prefer exams.  These results clearly indicate that students do not feel exams are the best method for them to gain there GCSE qualifications, which could be linked to how students cope during exam periods (Scutt, 2020).  This links in with the literature that has been discussed throughout this research that suggests exams cause students stress and in turn have negative impacts on their well-being (Putwain, 2008; Westwood, 2016; Green, Ferrante and Heppard, 2016).  It also suggests that is might not be the best way to assess students’ true ability and understanding of the subject being tested, but rather a way to test memory (Middlebrooks, Murayama and Castel, 2017).  A small percentage could include an open-book assessment to develop students’ motivation, reading and decision-making skills (Green, Ferrante and Heppard, 2016).
[bookmark: _Hlk80013530]	Linking in with the above section is the GCSE results for summer 2021 in Wales (Qualification Wales, 2021).  As results show that from the last two academic years which have not had exams for GCSE, that the number of students who have achieved grades A*-A has increased from 18.4% in 2019 to 25.5% in 2020 and up to 28.7% in 2021 (Morgan, 2021).  This example of increased attainment for grades for A*-A GCSE might cause some people to suggest there could be teacher bias (Hardre, 2014).  Although teachers have had to grade their own students for GCSE summer 2021, they have awarded these grades using a range of evidence which reflects each individual students work throughout the academic year 2020/2021 (WJEC, 2021; Williams, 2020; Welsh Government, 2021; Welsh Government 2020; Qualification Wales, 2021).  However, this research will argue that the increase from summer 2019 to summer 2021 is due to having alternative assessment methods used instead of exams.  As the impacts of exams have been critiqued throughout this research, which indicates that exams have unnecessary negative impacts on students physical, emotional and psychological well-being (Westwood, 2016; Green, Ferrante and Heppard, 2016).  Through students not being faced with the pressure of the ‘normal’ GCSE exams it has enabled them to focus more on their work (BBC, 2020; McDonald, 2001; Putwain, 2008).  The ongoing assessments provided the opportunity for students to develop knowledge, understanding and skills to improve on their next assessment (Gareis and Grant, 2015; Saeed, Tahir and Latif, 2018; Department of Education, 2017).  Understandably some subject content was removed to ensure fairness for the loss of learning and barriers students have faced with online learning, while enduring the uncertainty of the Covid-19 pandemic (Education Policy Institute, 2021).  The range of negative impacts the Covid-19 pandemic has caused must be taken into consideration, however, the increase in attainment from having alternative assessments instead of exams for GCSE are clearly shown in the results (GCSE Results in Wales, 2021; Overview of Alternative Arrangements for General Qualifications in Summer 2021, 2021).  Education should consider altering assessment methods for GCSE to reduce or eliminate exams to suit the subject area.  As the results of this research and results for GCSE summer 2021 indicate assessments could support student well-being and improve attainment.        
	          




Conclusion:
Some of the limitations to this research study have been impacts from Covid-19, such as lockdowns and educational closures (Welsh Government, 2020; Welsh Government, 2021; Williams, 2020).  However, these limitations were overcome through altering the stance of the original research idea from GCSE students completing the online survey, to the GCSE teachers which overcome the challenges of gaining consent during the Covid-19 pandemic to get participants (Blaxter, Hughes and Tight, 2010; UWTSD, 2021; Booton, 2017).  These impacts altered the original timescale plan for the research, which the researcher perceived as a limitation at the time (Walliman, 2017; Newby, 2014).  As these barriers delayed the research study from starting earlier on in the year as the researcher had previously planned. 
However, reflecting over the process of this dissertation research opening the online survey to GCSE teachers in May resulted in being an appropriate time, as GCSE assessments were mostly completed by this point (Welsh Government, 2020; WJEC, 2021; Sharpe, 2012).  Therefore, opening the online survey and gaining data from GCSE teachers between May-August was not a limitation as first perceived by the researcher, it was actually a more suitable time to gain the teachers views, thoughts and opinions for this research (Regmi, Waithaka, Paudyal, Simkhada and Van Teijlingen, 2016; Newby, 2014).  As the teachers could reflect on what had happened over the academic year, the processes that had happened and how this impacted their students (Ho, 2017; Williams, 2020; Welsh Government, 2021; WJEC, 2021; Young Minds, 2021).  The GCSE teachers at this point could also reflect upon their student’s motivation levels, how online teaching had been overall, attainment and well-being levels (Cairns, 2020; Scutt, 2020; Middlebrooks, Murayama and Castel, 2017; Pritchard, 2017; Holzman, 2009; Mental Health Foundation, 2015; Hattle, 2012; Andre et al, 2020).  The research method design for the online survey overall worked well, to gain understanding of student well-being, attainment, assessment preferences and online learning (Bradley, 2015; Pallant, 2016; Kumar, 2014; Creswell, 2009; Silverman, 2016; Hennink, Bailey and Hutter, 2011).  
Upon reflection the motivation to carry out this research study is linked to personal progression into teaching.  As this research facilitates understanding the impacts Covid-19 has had on GCSE teachers and student well-being, attainment and assessment preferences.  This knowledge from this research can be beneficial for Educational Institutes, Education Professionals, NHS (2021), Mental Health Services, Estyn (2021), WJEC exam board (2021) and Welsh Government (2021).  As other research indicates there is a lack of support for student physical, emotional and psychological well-being and where there is support available there are long waiting lists (Young Minds, 2021).  Which links with the results from the online survey with 81.8% of teachers who felt more well-being and mental health support should be available for students.  As 50% of the teachers felt their students had poor well-being and 81.1% of teachers thought the lockdowns negatively impacted their students.    
Online teaching was another impact of Covid-19 which caused a range of challenges for teachers and students (Welsh Government, 2021).  The main challenges were access to digital devices, internet connection, home learning environment, student motivation and engagement (Williams, 2020; Evans, 2017; Tehseen and Hadi, 2015; Virtanen, Lerkkanen, Poikkeus, and Kuorelahti, 2015 Blomeke, Olsen and Suhl, 2016 Burney, 2020; Gherhes, Simon and Para, 2021.  Online learning highlighted further inequalities between students as some were digitally excluded (Milson, 2021; Cairns, 2020; Andrew et al, 2020; Joseph Rowntree Foundation, 2018 Griffith, 2020; Kim, Dundas and Asbury, 2020).  Wales education system showed good practice for inclusive education by providing funding for digitally excluded learners, to enable them to have access to devices and internet connection for home learning (Welsh Government, 2020-2021; Welsh Government, 2020; Williams, 2020).
 The impacts from learning from home have been critically discussed, as well as the level of support and access to resources as these can influence motivation levels (Daugherty, 2020; Moussa, 2014; Pritchard, 2017; Gareis and Grant, 2015; Done, Murphy and Bedford, 2016).  Results showed that students had expressed feeling isolated which can negatively impact their well-being (Young Minds, 2021; Mind, 2020; Prime, Wade and Browne, 2020).  Teachers also felt that there was a decrease in motivation levels with online learning, which could because students prefer face-to-face teaching Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes, Simon and Para, 2021; Serhan, 2020).  These factors can influence the level of engagement with online learning, as well as the impacts of change (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes, Simon and Para, 2021).  These factors must all be taken into consideration if online learning is required to continue, to try and reduce inequalities linked with home learning so they do not negatively impact student’s motivation, engagement, attainment and well-being.
Another major factor to consider with online learning, is if the subject is suitable to be taught online.  This research indicates that certain subject such as art had more barriers switching to online learning, mainly access to resources (Kim, Dundas and Asbury, 2020; Lucas, Nelson and Sims, 2020).  Disadvantaged learners did not have access to the resources they required to develop their skills whilst home learning (Milson, 2021; Nambiar, 2020).  Although the Wales education system used good practice for inclusive education for digitally excluded learners and continuing to provide free school meals during closures for disadvantaged learners, there was no resource packs made available for students undertaking creative subject (Williams, 2020; Department of Education, 2021; Freud, 2021; Welsh Government, 2020-2021).  This should have been taken into consideration to make home learning during this challenging time more inclusive, resource packs from educational institutes could have been distributed for disadvantaged students to reduce these inequalities (Griffith, 2020; Kim, Dundas and Asbury, 2020).
This research showed that teachers and students had mixed feelings towards online learning, which depended on positive or negative personal experiences (Burney, 2020; Lee, Fanguy, Lu and Bligh, 2021).  Some teachers and students found it exciting and enjoyed the new ways of teaching, where others found the barriers overwhelming and missed social interactions (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes Kuhfeld et al, 2020).  Students showed resilience during these challenging times, however, teachers expressed that majority of students would prefer face-to-face teaching Serhan (2020).  Overall, online learning has been a learning curve for teachers and students.  If online learning was to continue in future academic years more of these barriers could be overcome or reduced with good training, planning, organisation and implementation and funding support to provide equal opportunities for all students (Lucas, Nelson and Sims, 2020 Jacobs, 2021; Gherhes Kuhfeld et al, 2020).
Literature discussed within this research suggests the current assessment methods to gain GCSE qualifications causes stress, anxiety and worry amongst students, which negatively impacts on their well-being (Putwain, 2008).  Results showed that teachers felt ongoing assessments could reduce stress and improve attainment levels (Middlebrooks, Murayama and Castel, 2017; Green, Ferrante and Heppard, 2016).  There were only two teachers who felt their students would prefer the traditional GCSE exams, with 27.3% who felt students would prefer ongoing assessments and coursework and 59.1% who felt student would prefer a mix of assessments, coursework and exams.  The changes to student’s education during the Covid-19 pandemic (2020-2021) could bring positive changes within future education if alternative assessment methods are implemented.  Students learn in different ways, through having alternative assessment methods this could improve student well-being and GCSE attainment by providing a range of methods for students to gain their qualifications (Gareis and Grant, 2015; Pritchard, 2017).  This research suggests that student preferences are linked with alternative assessments, GCSE results 2021 reflect good attainment levels this could be because students preferred the assessments and not having stress linked with exams (Putwain, 2008; Qualification Wales, 2021).  The New Curriculum for Wales (2022) aims to develop more independent learners, this research highlights that student motivation to self-direct learning needs improvement.  Blended learning could facilitate developing these skills in students if a small percentage of learning was to continue online.  
Overall, Covid-19 has had major impacts student’s social lives and education (World Health Organisation, 2020; Williams, 2020; Andrew et al, 2020; Scutt, 2020).  The changes over this academic year should be reflected on, so that improvements can be made for future student’s well-being, education and attainment (Bradley, 2015, Young Minds, 2021; Welsh Government, 2021).  The education system should facilitate students to maintain good levels of well-being while reaching their potential, changing GCSE exams to alternative assessments could facilitate this by reducing stress caused by exams (Colao et al, 2020; Mental Health Foundation, 2015).
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE exams

were permanently cancelled with good organisation?
21 responses

@ Yes

® No

@ | think a 50% exam and 50%
coursework would be a fair way forward.

@ My answer is 'yes' BUT it does depend
what they would be replaced with and
who marks the assessment. Attainme...

@ Open book assessments will naturally
increase attainment for all students who
make an effort in the work





image3.png
Do you think exams are the best way for your students to gain their GCSE qualifications?
22 responses

® Yes

® No

@® exams generally show how well a
person can learn rather than test
understanding. People can learn how...

@ I'm not sure about the word 'best'. It is
probably the fairest and most realistic
way of assessing the students' true ski...

@ A mixture of course work or controlled
assessment and examination can wor...
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students are

under to achieve their qualifications?

22 responses

@ Yes

® No

@ | think there will always we stress
surrounding qualifications. this way se...

@ Yes and No. Exams create stress over a
more concentrated timeframe and it is...

@ For those who don't like exams, yes. But
many others need to realise that exam...

@ Depends, students need the chance t...
@ VYes they do but how they have been d...
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Do you think students having ongoing assessments reflect their knowledge and understanding

better than an examination?

22 responses

@ Yes

® No

® It requires a lower level of recall but |
can't be sure if this reflects how well a
student understands the work. | think...

@ Again, yes and no. Ongoing
assessments perhaps reflect what a
student is capable of achieving in con...

@ Perhaps

@ Sometimes
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Around what percentage of your students have said they prefer the ongoing assessments?
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® 100%
® 75%
® 50%
@ 25%
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@ | do not know
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Around what percentage of your students have said they would have preferred to have exams?

22 responses

31.8%

® 100%

® 75%

® 50%

@ 25%
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@ | do not know
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How do you think your student’s well-being has been during the covid-19 pandemic?
22 responses

@ Very Good

@ Good

@® Poor

@ Very Poor

@ Variable

[ ) Depends on the student. Some have
flourished with less distractions, but ot...

@ | don't know but it would seem that some
coped better than others for a variety...

@ Some seemed to cope reasonably wel...
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Do you think more well-being and mental health support should be available for students?
22 responses

® Yes

® No

© yes - Itis a fine line as some students
will be at the age where they feel
uncomfortable talking to people and
some may not be ready to address th...

@ | actually think there is probably enough
- certainly more than there ever was.
The issue is probably more to with to
what extent students know about it an...
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Do you think there has been more emphasis on student well-being this academic year because of

the covid-19 pandemic?

22 responses

@ Yes

® No

@ yes - | think this is a reflection on the
publics' need for well-being. | think most
people have had their own struggles...

@ Not really, they were just told to speak to
people, no-one went to them, in fact we
were told not to talk about it to them a...

@ During the assessments which replaced
the GCSEs we were repeatedly remin...
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Have any students said they have felt isolated?
22 responses

® Yes

® No

@ Yes - they haven't used the word
isolated but some have said that they
prefer the more social feel of face to
face teaching. But to be honest, not
many have said that they feel this way.

@ Only new students to my former
placement school.

@ Only a handful
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Do you think the lockdowns negatively impacted on student well-being?
22 responses

® Yes

® No

@ Slightly. Well-being is not something
that, in the past, has been given enough
emphasis and as a result people lack
the strategies needed to help them
continue to function well. People fear...

@ Probably although surprising little sign of
this. Some of them said they liked being
away from school!
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Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being?

21 responses

@ Yes

® No

@ Possibly. | feel as a college, and as a
college in Wales, we had a better idea...

@ Possibly, but | believe | was able to
mitigate for this reassure my students...

@ No-one's fault, but the goalposts kept
changing during the year

@ No, but it greatly affected teaching
wellbeing, they were very stressed ab...
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77712021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term ‘well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https:/docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAOVBX5Kvi8 No/edit? s,

usp=sharing

Debrief Sheet:

https://docs.google.com/document/d/1 Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeus/edit?
usp=sharing

I confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Unl57h9DPQuré JzAN p4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhHyni95HiM1 PQiQsspUM5a... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think exams are the best way for your students to gain their GCSE qualifications? *
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Other:

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *
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How has online teaching been for you? * W )\E (\\\(\% ,

Generally positive with some minor difficulties that can be improved for next time. |
) C\refaM Open o W DA ubies
8 ‘o e\v\g Al + rusShed ToroCeSS .

How have your students coped with learning online? *

Most have coped quite well. — 'SJCM aC\&Cl—P ted %

Were there any issues with online learning, if yes what issues dlmou students X0

IR D P

Connectivity was sometimes an issue. Getting students to work in a new way was challenging.

b T ~
no - oneS Lowult, ol Do e o Liowrn A%,
How do you think your student’s well-being has been during the covid-19 pandemic? *

ey Goot 20 oteve )\Mpa ctS
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- b Lockdowns.

@ Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes. The College has a policies and procedures. However some students will not have used it when they

should. \L
Swpport  anauade. \N\f\g?

Sk W\O\? \
akoud O_kCC.eSS/ ﬂ?\{,{vmp did 1t
to asle for M 1SSUkes ¢ - o ?
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Do you think more well-being and mental health support should be available for students? *
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Do you think there has been more emphasis on student well- -being this academlc year
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@ Yes ﬂa&_@,«d’\ka/( Ma,th K
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Other:

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? * o \OC 8 \j
P U\—) )

Absolutely yes. The primary cause was uncertainty as to how they were going to be fairly assessed.
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Do you think the lockdowns negatively impacted on student well-being? *

X No Seciad ife
¥ realtih  ConCeqns.

Other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *
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Do you think the impacts of covid-19 reduced levels of learning? *
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(O other: e ‘/\-’t A

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

Yes KD\&/(\(\\.(\ X
- S ewpoé\wﬁ Students

(O other:
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How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * }4\[ &OO A C mg | du l\n j

Increased motivation (Lu\!/\q
(® The same levels of motivation %5 \[\0\ C*Qd :

Decreased motivation &q F\d wtab LJL .

Other:
# Sl wonting o
OChiene.
How do you think students would prefer to gain their GCSE qualifications: *
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(® Ongoing coursework and assessments

A mix of exams, coursework and assessments » : Zié&?@ Z 8@ l\d
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Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Other:

It puts a lot of stress on teachers to get it right.

n
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How was the survey overall to read, understand and answer?

P—— # posrive oot

How did you prefer to answer?

5 # OfeferenCe

® Multiple Choice -

(O Typed Response

O A mix of multiple choice and typed responses

(O other:

How did you find the questions?

— ¥ positve feebock

Good
Ok

Poor

OO O0O0®

Very Poor

Do you have any suggestions which could improve the survey?

—> fothang Sugge sted
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hitps://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_ Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNhHyni85HiM1PQiQsspUMb5a... 8/9
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77712021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:

https://docs.google.com/document/d/1L2R1 ONi4-keDehQoTYTmP._IMHI urdZKAOVBX5Kvj8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

I confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Uni57h9DPQuréJzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjXWnW3nStbTaMYWTAsNtS... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think exams are the best way for your students to gain their GCSE qualifications? *

. posctive towewgfs
- C//k&ﬂ%,e |

T feels i 5 ot
best iy to asSsess.

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

Yes
No

(® other: Perhaps

Around what percentage of your students have said they prefer the ongoing assessments?
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How has online teaching been for you? *
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How have your students coped with learning online? *

AI{ght, but misse_d social Interactions ,\;\Q M C\_k:\\f"a C,LS i %C {_S ﬂoe
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Were there any issues with online learning, if yes what issues did you and you students

face? * & CON@CACIO(\ \‘66 U\/QS .

Tech errors and internet bandwidth
£ Prodlerns ity
ot o=,
How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good % }"Z“LS\\%JC SE\AMS ,
p— ¥ Swppated Stuclonks ¢

Poor

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

We offered one to one with those who seemed to be having issués

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editffresponse=ACYDBNjXWnW3nStbTaMYWTAsSNtS... 4/9
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Do you think more well-being and mental health support should be available for students? *
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Do you think there has been more emphasis on student well-being this academic year
because of the covid-1? pandemic? *
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Other:

Have any students said they have felt isolated? *
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Other: %

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *
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Do you think the lockdowns negatively impacted on student well-being? *
ﬂc{/ﬁ\/d VAN Z='
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No

Other:

Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being? *
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Do you think the impacts of covid-19 reduced levels of learning? *
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Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *
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Other:
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How do you think student motivation this academic year has been affected compared to

previous students before covid-197 * /2 \

Increased motivation § k \&C&}J‘
The same levels of motivation )EQ\CO\\
¥ A |

Decreased motivation

Other:

How do you think students would prefer to gain their GCSE qualifications: *
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Ongoing coursework and assessments CJ/\O(L%@

(® A mix of exams, coursework and assessments % C 5/6 e
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Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Class competitiveness and the ability to learn from each other’s strengths and weaknesses has been
effectiveness

Just how a disruptive pupil can hold a class back... a confident and bright student can pull a class

together and raise it up. The dynamic has changed. ___ C\/\N\%/Q QO(‘{\O\ %)
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How was the survey overall to read, understand and answer?

@ Very good

(O Good

How did you prefer to answer?

(O Multiple Choice
(O Typed Response

@ A mix of multiple choice and typed responses

O Other:

How did you find the questions? /\ng, 06( O\
(O Very good Cj\ Q%O Qv \ \Y% 69

@ Good O ‘

A
O Ok SRR Q Qggh/ GSQJ ﬁ\ou
QO Poor | ’ X <
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(O Very Poor

Do you have any suggestions which could improve the survey?

Possfbly ask for more examples or experiences noticed relative to the questions being asked

https://docs.googlé.com/forms/d/1UnI57h9DPQureéJzANp4HCJd_Y2UxZRWIrRP_bS5_NL30/edit#response=ACYDBNjXWnW3nStbTaMYWTAsNt9... 8/9
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77712021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet;

https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Uni57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjG5g_vOXRRmuxRPTKOXD4... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think exams are the best way for your students to gain their GCSE qualifications? *
g A Doesic Sex the necl
" AC ol C/A’\C/\C@—Q )
Other. % f cels, NS e \c:;eSfc

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *
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Around what percentage of your students have said they prefer the ongoing assessments?

*
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Around what percentage of your students have said they would have preferred to have
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How has online teaching been for you? * o _
Excellent \DOS ":t-( V Q [ gOCd ‘ 'BXW MCQ« -

How have your students coped with learning online? *

-~

The majority of students coped well.

Were there any issues with online learning, if yes what issues did you and you students
face? *

Technical issues, e.g. ability to connect to the internet. E@ I@/\j —k \,WS ;

How do you think your student’s well-being has been during the covid-19 pandemjc? *

Ovwoms i yeslienk  Studeaks
@® Good ‘

(O Poor % SWPO( E{A

(O Very Poor

(O other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes. Students can have access to professional support.

” SWO(\ L oo lobla -
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Do you think more well-being and mental health support should be available for students? *
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Other:

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *
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A o ON

Have any students said they have felt isolated? *

@ VYes MCJ I:W A 06S oF
o COL/JO/ + lockdaws.

© L3 oF Social inker cdﬁc{tS/
(cukire. .

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Problems that they have encountered before.

https://docs.google.com/fforms/d/1UnI57h9DPQur6 JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjG5g_vaXRRmMuxRPTKOXD4... 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

@ VYes % o@(‘/v@&g?d
O No \)\_FQLL’ b/@, \h% .

Other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? * ' '

@® VYes a% MWJC CMLBC\_j r
No % WM CU\)/\ |

Other:

Do you think the impacts of covid-19 reduced levels of learning? *

® ves ¢ SsuS o (&ufm\/tﬁ.

8 # mmwjﬂj Fadisad L/méagpﬁf
¥ occess. Studpat S

.

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

AR NN

https://docs.google.com{forms/d/1Unl57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfiresponse=ACYDBNjG5g_vOXRRmuxRPTKOXD4... 6/9
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How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * W
W\ <

- 5 .
Increased motivation WL c |
The same levels of motivation @% \S > QJ\/\O\/\%/;\ 0/\ \ =0 p\
(® Decreased motivation - Ggg QO\(\ \(\_JQ, ¥ OQ O/kg
o (ks &

(¢ o
aég_\@ Md{\(\\ﬂ

How do you think students would prefer to gain their GCSE gualifications: *
OSICAWVTE
Exams w \Q ) O\( d\S
5(,0\}\)
Ongoing coursework and assessments SO/\/\Q

Other:

@ A mix of exams, coursework and assessments

Other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Unfortunately the standard of learning has been significantly compromised during the past two years,

and this _will cqntinue in '_t_he near fu__tu(e. -

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjG5g_vOXRRmuxRPTKOXD4... 7/9
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How was the survey overall to read, understand and answer?

(®) Very good
Good

Poor

(O Very poor

How did you prefer to answer?

() Multiple Choice
(O Typed Response

@ A mix of multiple choice and typed responses

Q Other:

How did you find the questions? [ EO ) r Qé\ %’Q
7 X
() Very good izj - C)\&j '\</

@® Good |
} &;\TOS T2
Poor XO % @

() Very Poor

Do you have any suggestions which could improve the survey?

Piloting few times will help.

https://docs.google.com/forms/d/1Unl57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL 30/editi#response=ACYDBNjG5g_VOXRRmuxRPTKOXD4... 8/9
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® Yes

® No

@ No - | think students have worked harder
this year than in any previous years.
Those who wanted to succeed have ...

@ Some content of the course was
removed, this will have have an impact
for those wanting to progress to other...

@ Art relies heavily on skill acquisition and
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717/2021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good of poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:

https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIlurdZKAQVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

I confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

hitps://docs.google.com/forms/d/1Uni57h9DPQur6JzZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNhIwBQjP_tHY9nyNmksOrw...  1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? * OQL

O VYes QB Qﬁv “_SQ})\
O No
@ Other:

Open book assessments will naturally increase attainment for all students who make an effort in the

Tooskive koo dd (o
B C\/\ (N DO\Q\(J O\ w&

Do you think exams are the best way for your students to gain their GCSE quahflcatlons‘? *

ow & NE cpen Ko Sclogping

O No Q’KM/\ S ’

(O other: . ) ! EE
¥ Feels exams o<
be st

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? * ‘

Yes

No

(®) Other:

Forthose who don't like exams; yes. But many others need to realise that exams are important and
make more of an effort

feelS @@m\SS oS oy S0
\A)-S \5 )k\/:C@S/t WW\@’\-S + CC(MSC

e Wss.@/@\ ey o6 e

N A e
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

wokd  be  dom m\;z)
H%u\ ot Yhon o e

- o 2

Around what percentage of your students have said they prefer the ongoing assessients?:

*

100%

75%

50% K-
2;% \)Jf\%\)»

0%

®@ O OO OO0

| do not know

https://docs.google.com/forms/d/1UnI57h8DPQuréJzANp4HCJd_ Y2UXZRWIrRP:.b5_NL30/editi#response=ACYDBNhIwBQjP_tHY9nyNmksOrW...  3/9
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Around what percentage of your students have said they would have preferred to have
exams? *
100%

75%

50% ~
25% Qy
0%

(® 1do not know

How has online teaching been for you? *

Stressful, didn't like working in isolation from co-workers. Never met the students face-to-face so it was
difficult to get a rapport with some of them

Challenges  of oy Lo ing

How have your students coped with learning online? *

A mixed bag SO(\/\Q \, Q/‘l\e Oh SCMQ nd_

Were there any issues with online learning, if yes what issues did you and you students
face? *

Mainly technical problems, also some issues with engagement

/
Fog Lhee \ock o

)o \(l ) ’HO/LS
A fe G
\/\QCﬁC\X?G\VQ wpoctks It
£ com Courd.

https://docs.google.com/forms/d/1Uni57hSDPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhIwBQjP_tHY9nyNmksOrw... 4/9
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How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good
Good
Poor
Very Poor

@ Other: 1don't know but it would seem that some coped better than others for a variety of reasons

Y e caood r eod-

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes, follow-up of absences and mentor support if needed

Suppock  provided

Do you think more well-being and mental health support shouid be available for students? *

@ Yes Sh\r—& jcowo{ds

No

W\J[C)u NO{ {ﬂ/\+ \/\)@H~

Other: \O/C \\/\OS . % \C,Q,J.,S ’U&Q)(YKQ .

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

@ Yes

- A %ood o (onanir L

Other:

Cof b eoducation

https://docs.google.com/forms/d/1UnI57hSDPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editffresponse=ACYDBNhIwBQjP_tHY9nyNmksOrw...
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Have any students said they have felt isolated? *

F ey et
@ VYes d?
o SRINYeYot 2\Vad W\\O&
* o?q Coval-

Have any students said they have been stressed, anxious or worried this academic year? If

yes, do you know why they felt this way? * ‘HW

Yes, notbeing in class and able to work with the help of their peers wj
\\ack o  sociad MEeractionsS

Do you think the lockdowns negatively impacted on student well-being? *

OW vy, et

4 yuopkve ImpA ets

o8 cond .

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

Yes
No

@ Other: No-one's fault, but the goalposts kept changing during the year

A wxé;ar%&w% &k ot

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNhIWBQjP_tHY3nyNmksOrw...  6/9
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Do you think the impacts of covid-19 reduced levels of learning? * <—7 :
ves ) @Q‘%

No

@ Other:

Some content of the course was removed, this will have have an impact for those wanting to
progress to other courses

\ O\dy%{wwkb madl. fo 0w
A ek b Xoue was \OC‘CCQCQ

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

o A '/
SRR AR e

\ V2
No ‘ I\j\ \[\‘Q}
@ Other: / N K

Will all interested parties recognise these qualifications as being in line with those in previous years?

How do you think student motivation this academic year has been affected compared to

previous students before covid-19? *
A Sy
Q]C s {rema
5\\\

Decreased motivation / ( ’Q/

(® oOther:

Surprisingly, many have showed better motivation - more effort has been needed to overcome all the
issues

Increased motivation é\o\_

The same levels of motivation

https://docs.google.com/forms/d/1Unl57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhIWBQjP_tHY9nyNmksOrW...  7/9
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How do you think students would prefer to gain their GCSE qualifications: *

O Exams

(O Ongoing coursework and assessments
A mix of exams, coursework and assessments

@ Other: Don't know, but if this method gets them better grades, I'm sure students will be'pleased

N AL o Ononges-

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

No that I can think of — S U\%%Z Sk UK
oS Covenr Y\/\Ol o e

g
How was the survey overall to read, understand and answer?

@ Very good
(O 6Good
(O Poor

(O Very poor

hitps://docs.google.com/fforms/d/1UnI57h9DPQur6JzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhIWBQjP_tHY9nyNmksOrw...  8/9
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How did you prefer to answer?

@ Multiple Choice
Typed Response

A mix of multiple choice and typed responses

Other:

How did you find the questions? \\

(® Verygood < k\ . y

Do you have any suggestions which could improve the survey?

No

This content is neither created nor endorsed by Google.
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQOVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet: el ) :
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Myvcfeu8/edit?
usp=sharing

I confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After compléting this
study [ will read the debrief sheet provided. *

w4 4 | 2

> B

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/fforms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNjK808ue3YXWfYhrFS3p7C... 1/10
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE

exams were permanently cancelled with good organisation? * O\@ ¢
Yes QQJ[\ U\&¥
OX O ¢\

No N/

@ Other: | think a 50% exam and 50% coursework would be a fair way forward

Do you think exams are the best way for your students to gain their GCSE qualificatiogi * _
NN
G gD s
Yes Cj r \)}(/ %
VI \CANERNG LT €
. = )

No

@ Other:

exams generally show how well a person can learn rather than test understanding. People can learn:
how to pass an exam but may not understand the subject content.

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

Yes

No

@ Other: J

| think there will always we stress surrounding qualifications. this way seems to have drawn the
stress out over a longer period but the level of stress has been lower than what may have been

experienced with exams )
kS U\)&\\

\OV‘X S o\p(\ C%d@%\oi@@ C

https://docs.google.com/forms/d/1UnI57h9DPQurE JzANp4HCJd_Y2 UxZRWIrRP_bS;N L30/edit#response=ACYDBNjK808ue3YXWfYhrFS3p7C... 2/10
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Do you think students having ongoing assessments reflect their‘knowl'edge and \;\O‘ Cé\

understanding better than an examination? * W \C \\f\
™
(\e \,C

N
O Yes (D\(Q/“ QQ/% {&\( \N\J é»y O\
O No - RS \P_o Z . JQC\/\\ p \\(\(j
(@ other: (‘ \OQ/ Q

It requires a lower level of recall but | can't be sure if this reflects how well a student understands the
work. | think assessments lend themselves to testing a deeper understanding and can be more open *
in the questioning stylé when compared to exams.

KD Oy D

Around what percentage of your students have said they prefer the ongoing assessments?

*

100% 5 \/\
- ak A Oﬁ W\)CO\CKQ
50% o ( |

0%

O00O0®

| do not know

https://docs.google.com/forms/d/1Uni57h9DPQur6JzZANp4HCJd_Y 2UXxZRWIrRP_b5_NL30/edit#response=ACYDBNjK808ue3YXWfYhrFS3p7C... 3/10
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Around what percentage of your students have said they would have preferred to have
exams? *

) 5 K
" L\ W&O‘Oﬁ

50%
@ 25% \
0%

I do not know

How has online teaching been for you? *

It has had it's strengths and weaknesses. | find it a great that | can record my lessons which has allowed
students to access them outside of the lessons to help complete work and increase their understanding.
However, submlssmn of work has been slower when compared to face to face teachmg

overeddl poditive DS pe ks Yok
Cord Welp oot Seuclnks.

How have your students coped with learning online? *

The majority have coped well. Some have used it as an excuse not to engage but it is something they
will have to get used to as it seems like a lot of jobs are transitioning to working online/from home.

N Qome  Shudenks  wouy (o o2
OPN Lo Ononoz Ao f\ﬂ/‘»g% \*\/CU‘)\{\YS

Were there any issues with online learning, if yes what issues did you and you students
face? *

Initially the main issues were technology and access related. Most of these issue were addressed early

on in the year. There were motivation issues, but no more than there normally are with face-to-face
teaching.

https://docs.google.com/forms/d/1UnI57hODPQuré JzZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNjK808ue3YXWfYhrFS3p7C... 4/10
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How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good ¢ . O‘f\
Good %S (D\O‘X/\ .

(L = |
Poor —& & L%@ | Ne %( %

Other: .

Depends on the student. Some have flourished with less distractions, but others have found it too
isolating. After the last lockdown and the return to teaching face-to-face the classes | have taught
have shown really good resilience and have settled back into college life quite easily.

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Students were given the opportunity to come into college, prior to the full scale opening, to discuss any
issues or anxiety they had about returning, There have been additional staff given pastoral roles for
support and well-being and other staff to help students work through their workload. | think this has
been a big help to some.

g@\o@dS (- S\W@O&\'

Do you think more well-being and mental health support should be available for students? *

Yes

No

@ Other:

yes - It is a fine line as some students will be at the age where they feel uncomfortable talking to
people and some may not be ready to address the issues. But it is sometimes just good to know that
the help isithere and they can access! it when they are ready.

? | AS
stave AR kel
Vo e \Qﬂm%):\gw\\/\% Skuiclents
\na A ook e SupprE.

OO
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Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

Yes

o o (o0 ot eolbCation).

Other:

yes - | think this is a reflection on the publics' need for well-being. 1 think most people have had their
own struggles with the last 18 months so it is only right that attention has been given to this.

Have any students said they have felt isolated? *

@ oOther: ‘

Yes - they haven't used the word isolated but some have said that they prefer the more social feel of
face to face teaching. But to be honest, not many have said that they feel this way.

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

| think the stress levels have increased since returning to face-to-face learning. | don't think the majority
of students | teach are particularly good when it comes to time management and as a result they put off
their work. Since returning to college the number of assessments has grown and as a result the stress

¥ D s\ ¢

-
(o

¥ bwve  nonagenenk  leio
ok, to (on Si\d{&/ Lowels oF - Stress

https://docs.google.com/forms/d/1UnI57h9DPQurtJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edittresponse=ACYDBNjK808ue3YXWfYhrFS3p7C... 6/10
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Do you think the lockdowns negatively impacted on student well-being? *

R PO Of\%‘o@f@% U%\(@\)

@NO. -~ @ /\Ul\ OO\(/V\B\

Slightly. Well-being is not something that, in the past, has been given enough emphasis and as a
result people lack the strategies needed to help them continue to function well. People fear change
and can react negatively. There were a lot of sudden changes in the last 18 months this will have had
an effect. Coping strategies for day-to-day living are what most students and people need.

\
ks gg@% ge@t@&

Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being? * Q\O\{\‘(\ \[\% .\ C/O\ki O

. y contiad o o
@ Other: /-~ \(\Q\\\{\\ v

Possibly. | feel as a college, and as a college in Wales, we had a better idea than our English counter-
parts. | feel we set out our expectations and communicated clearly with our classes from the start.
We gave regular updates and followed our plan as it what set out. | think because of this it has had a
minimal effect on students.

= r

Do you think the impacts of covid-19 reduced levels of learning? *

XC
Yes ( QJB \\\ \{\k/ O\(
N e \r)\(,\f d\ U\ (\ ~

@ Other:

No - | think students have worked harder this year than in any previous years. Those who wanted to
succeed have really put the effort in and their level of learning and understanding have been
excellent. However, as with any year you are going to have those who do lack the motivation to do the
work and | think Covid-19 has been a convenient excuse, but | don't think their level of learning has
been effected as there has been very little change in their wanting to learn.

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjK808ue3YXWfYhrFS3p7C... 7/10
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Do you think the covid-19 pandemic has lowered attainment levels, compared to previous

scadomic years: 5 \Q\f CB
w \(\ ]C((SS.

(®) oOther:

No:- As a college the faculty that | am part of have said how well and how hard the students Have
worked. | think some knew that they struggle in exams so this was the year to reaIIy give it a good go.
As a result the level of work coming in has been superb and attainment levels have increased.

How do you think student motivation this academic year has been affected compared to
previous students before covid-19?7 *

Increased motivation
@ The same levels of motivation

Decreased motivation

Other:

How do you think students would prefer to gain their GCSE qualifications: *

H\J’-&

Ongoing coursework and assessments
@ A mix of exams, coursework and assessments \ O\(k: 5

Other:

https://docs.googlte.com/forms/d/1Uni57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBN]K808ue3YXWfYhrFS3p7C... 8/10
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Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

All comments have been given in previous questions

How was the survey overall to read, understand and answer?

@ Very good

(O Good
(O Poor

(O Very poor

How did you prefer to answer?

(O Multiple Choice

(O Typed Response

@ A mix of multiple choice and typed responses

(O other:

https://docs.google.com/forms/d/1Unl57h9DPQuréJzANp4HC Jd_Y2UxZRWIRP_ b5_ NL30/editffresponse=ACYDBNjK808ue3YXWfYhrFS3p7C... 9/10
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How did you find the questions?

@ Very good

Do you have any suggestions which could improve the survey?

This content is neither created nor endorsed by Google.
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resuiting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
hitps://docs.google.com/document/d/1L2R10Ni4-keDehOQoTYTmP_IMHIurdZKAQOVBX5Kvi8No/edit?
usp=sharing

Debrief Sheet:

https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1UnI5S7h9DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/editéresponse=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 1/9





7/7/2021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

@ VYes

No

(O other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

Yes

Other:

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

https://docs.google.com/forms/d/1UnI57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

@ Yes
O No
(O other:

Around what percentage of your students have said they prefer the ongoing assessments?

*

100%
75%

50%

0%

O
®
O
O 25%
O
O

I do not know "
1005" (i

Around what percentage of your students have said they would have preferred to have
exams? *

O 100%

O 75% ) ‘\J\a)\jb’i

\
O 50% ( f \

O 25% M

® 0% p«”ﬁg{/\rﬂd S
QO 1do not know &5 S,@SSV\O(C Q/XQ(‘QSS \J{ 1\)\)3?

https://docs.google.comforms/d/1UnI57h9DPQuréJzANp4HCdd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 3/9
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How has online teaching been for you? *
Horrible \QO((:Q X @Q,( \ N\ Cs /—?

dicd vt like teackons Ol .
deesak ke CL\C\/\OSQ?OV\\AA Jfﬁi suted 4o

How have your students coped with learning online? *

CO(MS@ ?

Some well, most not so well

%Ocd + bad]

Were there any issues with online learning, if yes what issues did you and you students
face? *

Access - some kids are poorer and don't have internet/computers

In e@/ta,ﬁ& D5 C@Q\/m%zd lear nass. f4Cce55
How do you think your student’s well-being has been during the covid-19 pandemic? *

O Very Good

(O Very Poor

(O other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

L ack
F Suppor€ ¢

Unsure

hitps://docs.google.comiforms/d/1UnI57The@DPQurE JzZANp4HCJd_ Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 4/9
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Do you think more well-being and mental health support should be available for students? *

@ Yes v (@)

Do you think there has been more emphasis on student well-being this. academic year
because of the covid-19 pandemic? *

O Yes \O‘C/ . -
" & ek ? o b be=a
@ No Mot ng vt -lo ._X,!f\ﬂ

Other: (O(L‘l' o ‘Qcoks/ —+ WLECV( L\—GCL,(CL‘

Lekwloe, N ceneral
6@(@4&%&;\5 \f W [&45€ Ljea,(“ ?

Have any students said they have felt.isolated? *

@ Yes

O No u’j M

(O other:

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes, exams mainly

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... . 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

@) ves

No

(O other:

Do you think the decisions made for GCSEs changing at various pomts this year negatlvely
impacted on student well-being? * : o

@) Yes

No o -

Other:

Do you think the impacts of covid-19 reduced levels of learning? * .

@ Yes

No

Other:

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous

academic years? *
Ce
reducad

" \ '
- éﬁgﬁlt . <pll O\CWWCP?

(O Oother: M (/\/
| "
Sonte G 0S5 e/SJW\Jv

hitps://docs.google.com/forms/d/1Uni57h9DPQur JzZANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 6/9
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

Increased motivation W

. The same levels of motivation

@ Decreased motivation QOU( M\Mﬂ
| . S D
Other: ’.\ O(\ ool ¢ \€ (Q
\(\% OQP;@; O\(Bé\ Covid / ot K M
O \\ O

How do you think students would prefer to gain their GCSE qualifications: *

- ol
(® Ongoing coursework and assessments d/\O\/\ %’e
\eo

. A mix of exams, coursework and assessments

Other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

The centre determined grades are unfair

Vo7

https://docs.google.com/forms/d/1UnI57h9DPQure JZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 7/9





7/7/2021 GCSE Teacher Survey.

How was the survey overall to read, understand and answer?:

@ Very good

How did you prefer to answer?

@ Multiple Choice

(O Typed Response

O A mix of multiple choice and typed responses

(O other:

How did you find the questions? - SQ’ Oz-—/

(® Verygood C,;\ X O
(O Good QO QJQN (

O ok

Do you have any suggestions which could improve the survey?

hittps://docs.google.comiforms/d/1Unl57h9DPQuréJzZANp4HCJd_Y2UxZRWIrRP_b5 NL30/editreésponse=ACYDBNgnXJyA6Bdsp_vU7nWhsTB... 8/9
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GCSE Teacher Survey.

The term ‘well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:

https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQOVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Uni57hSDPQur6 JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhxCRVj8KrmQVipBiaSIKwH... 1/9





7/7/12021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? * .

QO VYes V\O %Crﬁ%%

@ No d\\@( Q/(_{f/{\c‘L =
Other: %w '

Cor

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP._b5_NL30/edit#response=ACYDBNhxCRVj8KrmQVtpBiaSIKwH... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

O ves KON W/w;ﬂj
@® No )C eﬁb \
O Other:

Around what percentage of your students have said they prefer the ongoing assessments?

100% B, O)é\rQ ~
75% pd \ &)O '

H© . A
JO‘J@

50%

% e
:o %{)\ | QO % !
| do not know

O OO0 @®

Around what percentage of your students have said they would have preferred to have
exams? *

100%

75%

@ 50%
O 25%
O 0%

O | do not know

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhxCRVj8BKrmQVipBiaSIKwH... 3/9
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How has online teaching been for you? *

A mixed bag, some positives but also negatives at times

How have your students coped with learning online? *

good overall, showed great resilience

Were there any issues with online learning, if yes what issues did you and you students
face? *

yes, issues with online engagement. A few students would leave meet on and go away from the session.
As teacher - workload and marking taking a long time.

e\ cogeett  1SsSueS ok ok
Lo \/\E}\ %ﬂj\— o )e . oo \OO\CQ -CIC'L’\L& %e%
A eos

e Lo o OV FaniSakion -+ 1o
How do you think your student’s well-being has been during the covid-19 pandemic? *

\oe N
B
VA2 -

Very Good

Good

@ Poor

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

SN d2
U()/w\/&m/ e .

https://docs.google.com/forms/d/1UnI57h9DPQureéJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNhxCRVj8KrmQVtpBiaSIKwH... 4/9
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Do you think more well-being and mental health support should be available for students? *

T e T

Other:

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? * ' '

Have any students said they have felt isolated? *

@ Yes \% )&\/\M\/\L

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

yes, general worry of health of family & friends due to Covid 19. Also due to changes and adaptions to

GCSEs. \ CLQA'\/\ C/[/\O[\O S
e, o (Cy Lhongye
\f;i CCSE'S, odapatay.

hitps://docs.google.com/forms/d/1UnI57h9DPQurEJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhxCRVj8KrmQVipBiaSIKwH... 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

- % N

o A

Other:

Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being? * W
@) VYes \ m -

O No
O Other:

Do you think the impacts of covid-19 reduced levels of learning? *

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

‘ O
O Yes
O e | e ‘o
@ Other: No, due o the change in assessment methods Q—/ 6\{(_'

https://docs.google.com/forms/d/1UnI5TheDPQurs JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNhxCRV|8KrmQVipBiaSIKwH... 6/9
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

O Increased motivation

O The same levels of motivation

O Decreased motivation

@ Other:

Mixed, some take the opportunity of not having an assessment. Others were demotivated by the

quantity of assessment work. O(: \}\) Oﬁ\b Q/S% (\{\_@J\jk;g
\O\(f% QO( O\ 6

How do you think students would prefer to gain their GCSE qualifications: *

(® Exams

(O ongoing coursework and assessments

O A mix of exams, coursework and assessments

(O other:

Is there anything else you have experienced or feel is important linked with impacts fro/m
covid-19 on student well-being, attainment or gaining GCSE qualifications? * <~

no

https://docs.google.com/forms/d/1Uni57h9DPQur6JzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhxCRVj8KrmQVtpBiaSIKwH... 7/9





71712021 ‘GCSE Teacher Survey.

How was the survey overall to read, understand and answer?

@) Verygood

O Good
(O Poor

(O Very poor

How did you prefer to answer?

(O Multiple Choice

(O Typed Response

(® A mix of multiple choice and typed responses

(O Oother:

How did you find the questions?

@ Very good :
(O 6ood
O ok

(O Poor

(O Very Poor

oS-
OveS

2

Do you have any suggestions which could improve the survey?

No

https://docs.google.com/forms/d/1Unl57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL 30/edit#response=ACYDBNhxCRVj8KrmQVipBiaSIKwH...  8/9
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71712021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
hnps:([docs.go_oale.comfdocumentldﬂ L2R10Ni4-keDeh0oTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJ EKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing,

| confirm that | have read and Lnderstand the.information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study 1 will read the debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1 UnlI57hSDPQuréJzANp4HCJd_Y2UXZRWIrRP_b5_N L30/edit#response=ACYDBNnggtVQCj32X6PWsNSBu O A |





7/7/2021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE

exams were permanently cancelled with good organisation? * Oﬁ_f)\c\[\@)
NN
Yes ga D\ O\ £

- /% Seon

Other:
My answer is 'yes' BUT it does depend what they would bd replaced with and who marks the /2’
i i ause students did not do exams

assessment. Attainment levels this year have (no doubt) spik
(_._F__\

and because centres devised and marked their q_w_n_agsis_s_rp_en_t_s This is always likely to drive up

attalnment but for the wrong reasons. Exams are a fair system of assessment because everx

— e e e

student does the same > same assessment and it is marked by dlsmterested parties.

\ S
S  ars QN—U\))\/Q
/\/V\ st \a&(\&\ MRS - W?))ro,

Do you think exams are the best way for your students to gain their GCSE qualifications? *

Yes

No

(@ Other:

I'm not sure about the word ‘best'. it is probably the fairest and most realistic way of assessing the

. students' true skill level. It depends who you mean ‘best’ for. Exams may not be the 'best’ way for a
particular student to fulfill their individual potential - many struggle with the  exam forma format I'm not
against coursework i used to béyas much as D% of the uallflcatlo but if centres mark their own

students' work, the marks will always be susceptlble to blas 6
S -
0 O™ (@C/QOS
O
¢ @L ofﬁ‘

% bO]bQS

\DICLS) 0> &
3PS éﬁw %

https://docs.google.com/forms/d/1 UnlS7h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  2/11
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their quallflcatlons7 *

oo M u( 66 W\k}d/\(\\h d

¢S
. ng W 055
(® other: \f)\

Yes and No. Exams create stress over a more concentrated timeframe and it is arguable whether this
0 ore reqular deadlines througho
the majority are retaking GCSE alongside other, larger qualifications that have assessments
throughout the year, so students may actually be grateful not to have additional coursework
commitments from their GCSE/s. In GCSE English, presentations are a required assessment that
takes place during the academic year and these create more stress than an exam would-for- many

e, ¢ 05 5655M5 CU}C& M@LQ

Core \OOS
understanding better than an examination? * \\JC\€S

Do you think students having ongoing assessments reflect their knowledge and
e
Yes C

No

(@ other: /

Again, yes and no. Ongoing agsessments perhaps reflect what a student is capable Of_a_mm
_conditions where they are given time and guidance and allowed to put the guidance into practice
close to the time that it is given. Exams can give a much better, more realistic assessment of skills
that have really embedded or thaﬁﬁéy—have retained.

\/\Cﬂ/\-) \\ \AC\ ¢ 1S \ )C
- QWQOM (eohista
| pohen 1k putS S
Studers wadar S MS

-

https://docs.google.com/forms/d/1UnI57ThSDPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  3/11
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Around what percentage of your students have said they prefer the ongoing assessments?

*

100%
75%
50%
25%

0%

® O OO OO0

| do not know

Around what percentage of your students have said they would have preferred to have
exams? *

100%
75%
50%
25%

0%

®@ O OO OO

| do not know

https://docs.google.com/forms/d/1Unl57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  4/11
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(oo Ot T

How has online teaching been for you? * U‘—)\

| dislike it and | think it is detrimental to the majority of students who take GCSE English. Some of the

key assessment objectives for GCSE English reqmre development in speaking and listening skills, which

is necessarlly hindered by online learning. It is depressmg teaching students who refuse to or cannot
_ use cameras and/or microphones and the immediacy of verbal interaction'is lost due to the 2D and
often delayed or asynchronous way in which online learning works. For example, | cannot tell at what
point | might be losing a class or an individual in my explanations. | cannot tell when a student might
need help as effectively online as | could in a real classroom and it seems (and have said) that they are
less likely to ask online. | also enjoy interacting face to face with my learners - it is one of the reasons |
_do my job and(teaching online has removed a lot of this e@Online Iearniné?s—also easier to
avoid engagement with for learners. In FE, GCSE learners are often not the most motivated students and
being online gives a new suite of reasons not to attend classes or engage with work (connection issues/
hardware problems/ 'l couldn't find the code'/ family or home issues etc. etc.)

\ \ Lo N DA (}CS
099\ Eﬁimm QZ(\% 2 Negd

| ing online? * V)
How have your students coped with learning online? LA 00»9—(_8{\\‘(\ th
Many have ‘coped' well. They have had to! Some have enjoyed it , but the majority (roughly 70%, 1 8 .

according to my data), have not and would prefer tobeina classroom The ones that have preferred it
have often been working adults who are commltted to the course ourse and enjoy not having to travel'a long
jﬁla.nc&(m the evening) to access the learning ers who like it do so because they enjoy the
@mm the ablilty ofnofhave to(engagaferbally or be seemyThese students also admit
that home working brings its own distractions and is often Tess effective. Many of these reasons for
preferrlng online are also reasons that run counter to the ethos of GCSE English and, in my opinion,
counter to the purpose of FE, which | believe is build confidence among one's peers as much as it is to
achieve a qualification. Other students have not coped at all well for many reason3Digital povert

where | teach is more widespread than manmany learners have unsuitable hardware
and/or have to share it with siblings. WiFi connections or netme has also been insufficient to
support effective access to the online lessons and materials in many cases.

A
\\[\QFD xCT '{: (\9, k_:)CQ ’Y
% O(\\\C F{’

) Were there any issues with online Iearnlng, |f yes what issues did you and you students

2 face? *

— CO(W\QC/%@“S

See above. Connection issues, lack of individual support for learners, distraction in the home
environment, lack of interaction with peers, reduced attendance of and engagement in sessions, lack of
motivation.

. d\%ltCk\

https://docs.google.com/forms/d/1UnI57h9DPQurJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNgLxgtVQCj32X6PWsNSBu...  5/11
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How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

There has been a lot of mentoring support available to students. To what extent'it has been utilised or .
‘how effective it has been, | don't know. ]

Do you think more well-being and mental health support should be available for students? *
K .
' O =T U)Qj cu*%\ﬁobwc
es \ C (j_@ ’
No g
@ Other: / ~ )

| actually think there is probably enough - certainly more than there ever was. The issue is probably
more to with to what extent students know about it and how they are encouraged Fﬂ:_ge_ss and use
it. Mental health issues are a'éfinitely something_tﬁat students are more aware of/concerned by and
more frequently mention. However, | don't know if this necessarily indicates that they need more

support than they have. It certainly seems to be an increasingly prevalent concern among young

people. \XOJ\%
AL S0 e

\

34 e ﬁo O‘Mf?
1

S&\) \&O M €15

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  6/11
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Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

O Yes
@ No
(O other:

ijeEnN

Have any students said they have felt isolated? *

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes. Some have said that they do feel isolated. Some have said they struggle to engage online and lose
motivation and focus. Many students report feeling anxious about joining online sessions.

MCAGK%,’\\/‘Q ;\Ma% di(/té to| Covid

Do you think the lockdowns negatively impacted on student well-being? * \S ‘t[/‘\ )

loe CouusSe
@ Yes \LUJB ordone
O No | <W ' u&('/“ ‘9

ﬂ@m?

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UXZRWIRRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  7/11
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Do you think the decisions made for GCSEs changing at various points this year negatively

impacted on student well-being? * 6 SC . 55@&(@

Yes \/\D\5 ﬁ(}\p_ \g \/\O\ }
. S 5 0
C 0P O v g

Other:

Possibly, but | believe | was able to mitigate for this reassure my students that they would be
/a_s_s_e_s_s_,_ledfa’r_ly and that they had enough opportunity to complete assessments to determine their
-""-._-__"__'—-—-—|
_ grades. The changing decisions DEFINITELY had a negative impact on STAFF well-being.

ee\  Skudents wvoece  RASSuwef
4+ given fair opportwnity.

Do you think the impacts of covid-19 reduced levels of learning? *

@® VYes

No

Other:

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

Yes R@\

S o
@® No e O U Q\ \(/’
»uég s 5
Other: C .
SN
o

<

https://docs.google.com/forms/d/1Uni57h9DPQur6JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNgLxgtVQCj32X6PWsNSBu...  8/11
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

Increased motivation
The same levels of motivation

(® Decreased motivation

Other:

How do you think students would prefer to gain their GCSE qualifications: *

(2Cogn goiSed e
Exams _
Ongoing coursework and assessments ' -
. JCU@M
A mix of exams, coursework and assessments 4

Other: \O UK/\"_ \/\OL—S L C‘M G\/\k

Is there anything else you have experienced or feel is important linked with impacts from {9}&5
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

1. Just because students might prefer ongoing assessments, it doesn't mean itis a p_gtt_(wo
produce fair results. 2. If attainment levels increased in a year where ongoing assessments were used, it
does not follow that we should therefore use ongoing assessments every year. Ongoing assessments
this year will have @ed hugely from centre to cen?é}wﬂl have had different assessment and quallty
assurance procedures. 3. The assessment mechanisms that have been implemented this year are
massively susceptible to(biased marking. 4. Centres have had to do the JOb of the Exam Boards this year
and I'm certain that thelgreat majorityJof teachers are desperate for a return to a situation where the

@LBoards take back their responsibility)for setting, marking and quallty assuring the majority of
‘student assessment and there responsibility or determining student grades, which has been a hugely

Gmma Ongoing assessments do not necessarily produce a fair
assessment of student ability. | am certain that attainment levels in GCSE will have increased in_both
years of the Covid-19 pandemic - is this fair to the students who took exams in the years prior and the
years after?

2SSe SSNeALS Codd  |oe macle

\ crndlonCed Yor  fukued KX
“CT‘L{‘%,\C W\or ()c«mmg A \MPW\@M@

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSBu...  9/11
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How was the survey overall to read, understand and answer?

Very good

(® Good

Poor

Very poor

How did you prefer to answer?

(O Multiple Choice
(® Typed Response

(O A mix of multiple choice and typed responses

(O other:

How did you find the questions?

Very good
. Good
Ok

Poor

OO ® O O

Very Poor

https://docs.google.com/forms/d/1UnI57h9DPQure JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtVQCj32X6PWsNSB...-  10/11
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Do you have any suggestions which could improve the survey?

Maybe have a clearer definition your terms e.g. 'best'. This issue is more complex than some of these
questions suggest. Ongoing assessment vs exams is not just about what suits the students, it is also
about what is the fairest way to assess them from the perspective of many stakeholders.

This content is neither created nor endorsed by Google.

https://docs.google.com/forms/d/1UnI57h9DPQure JzZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNgLxgtvVQCj32X6PWsNSBu...
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Do you think the covid-19 pandemic has lowered attainment levels, compared to previous

academic years?

22 responses

@ Yes

® No
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GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAOVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNgsfn-cb_L elJOMBSX8IvYoiS... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

@ VYes 06?0 O"(C)\S I/\J)K,b
No Q XO

Other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

e o d\d@?

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

https://docs.google.com/forms/d/1Unl57h9DPQuré JzZANp4HC Jd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgsfn-cb_LelJOMBSX8IvYoiS... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

@ Yes

No

Other:

Around what percentage of your students have said they prefer the ongoing assessments?

*

100% &
75% “(\(\—\\LQ

O

O

@ 50% %
O 25% VQ
O %

O

{ do not know

Around what percentage of your students have said they would have preferred to have

exams? *
100%
O
¢
75% [

@® 50%
O 25%
O %

O | do not know

https://docs.google.comfforms/d/1Unl57h8DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editffresponse=ACYDBNgsfn-cb_LelJOMBSX8IvYoiS... 3/9





7/712021 GCSE Teacher Survey.

How has online teaching been for you? *

Interesting, but also not too bad. | defiantly think students did not get much out of it.

oW AeadaNg ok effeckhine. -
Jtudenks, Nk gren o UhenGe -

How have your students coped with learning online? *

Most did not turn up o \(\Ot OK)OK(L JCC) CO(\{:T-Ol .

Were there any issues with online learning, if yes what issues did you and you students

face? * i .
K comoN .
Miscommunication and lack of engagement , W\Q b
Srdoan S ok enOe9 N\C& :

—

How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good
Good

@ Poor

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes, pastoral support hub

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgsfn-cb_L elJOMBSX8IvYoiS... 4/9
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Do you think more well-being and mental health support should be available for students? *

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

® VYes AQU‘)\CNOB&L (JC
No %\C\j\\w&g

Other: i \ 6’ - C’/\J{j—‘.o{] .

Have any students said they have felt isolated? *

@ Yes
No M ’

Other:

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

A lot of lower ability students were even more behind than the MAT and the stress could be seen

o2 A
\\w»@ o Cds'
o

https://docs.google.com/forms/d/1Unl57h9DPQuréJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgsfn-cb, LelJOMBSX8IvYoiS... 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

@ Yes M )O/\,Q/{V\L

No

Do you think the decisions made for GCSEs charniging at various points this year negatively
impacted on student well-being? * '

Yes

Other:

Do you think the impacts of covid-19 reduced levels of learning? *

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *
o
7

@® Yes .

AV . :
O No \}Oj 60(_)0*} |
(O other: Cﬁ/

hitps://docs.google.comiforms/d/1Uni57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editffresponse=ACYDBNgsfn-cb_LelJOMBSX8IvYoiS... 6/9
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

(O Increased motivation

O The same levels of motivation

C OJ
@ Decreased motivation (\Ot (\Jotﬁ\ 4\% ? &

O Other: O/\\ R e

How do you think students would prefer to gain their GCSE qualifications: *

O Exams @an
O Ongoing coursework and assessments O,[\/\Q \/ C'/kc&j—

@ A mix of exams, coursework and assessments

(O other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

N/a

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editiresponse=ACYDBNgsfn-cb_LelJOMBSX8IvYoiS...
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How was the survey overall to read, understand and answer?

O Very good

How did you prefer to answer?

(O Muitiple Choice

(O Typed Response

@ A mix of multiple choice and typed responses

Other:

How did you find the questions? p aoz:
N :

Very good

@ Good

Ok
Poor

Very Poor

Do you have any suggestions which could improve the survey?

https://docs.gaogle.com/forms/d/1UnI57h9DPQuré JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgsfn-cb_LelJOMBSX8IvYoiS... 8/9
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L 2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or :
presentations by the research team. | agree to take part in this study. After completing this’
study [ will read the debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1UnI57h9DPQur6 JZANp4HCJd_Y2UXZRWIRP_b5_NL30/editfresponse=ACYDBNgqu1P1XJZo04xGskJNIBN7... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

@ ves o WC@L S
No ’bo ' 6(\,
‘, (\ :
Other: &oCd‘ Q)(%j Pf \Okg t o {?

Do you think exams are the best way for your students to gain their GCSE qualifications? *

NN
Yes - ’(\(\ c% Q}ﬁo&\i&?
@ No /R;Qfe’ t‘Qd &C

Other: ~

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

Yes

No

@ Other:

Depends, students need the chance to breath and learn from mistakes before it counting towards an
end grade

| -
W JCCL&_,
guack dlié?&oms / Q,\{/f;\%e5~

https://docs.google.com/forms/d/1UnI57h9DPQure JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgqu1P1XJZo04xGskJNIBN7... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

,
o \Qsz (wst,g/‘f oS

55y

— Yess ST T Siec

Around what percentage of your students have said they prefer the ongoing assessments?

*

O

. 1021% " QCQ

25%
0%

| do not know

O O 0®

Around what percentage of your students have said they would have preferred to have
exams? *

s

O | do not know

‘https://docs.google.com/forms/d/1Uni57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgqu1P1XJZo04xGskJNIBN7 ...

o O ”
O | SWM)
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How has online teaching been for you? * A

Difficult - U"'(\\D Lo
< . ‘_) S
W SEE veahess

How have your students coped with learning online? *

Poorly in term offwellbeing)fair'in terms of @

Cod (M@f@é‘O/@ ; | |
aola{?t\\%?x% e CLCCA?::%: 0 Lopies

Were there any issues with online learning, if yes what issues did you and you students

face? * \/\O\f& +o te_ad/\ ALL Subbedﬁ‘

| teach art- some students had to draw on microwave meal packaging as it was the only paper in thelr

house. \ —t@
cﬂﬁw%xmkw%ﬂ Studoats \u> occess

o ScLAeS -

How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good

Good

@ Poor

- Very Poor

" Other:

Has there been well-being and/or mental health support available for students? if yes, what
support has been available? *

Yes, a drop in hep desk. ( | S
e gid et

6805 :

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgqu1P1XJZ0o04xGskJINIBN7... 4/9
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Do you think more well-being and mental health support should be available for students? *

- S

No

- \\pogﬂc\\re o help Students

Do you think there has been more emphasis on student well-being this academic year
because of the covid-1? pandemic? *

@ VYes - CO(\3|\J@( ‘\/\6
No Aendla

Other:
i

©w OV kS o

Other:

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes, due 1g

https://docs.google.com/forms/d/1Un57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNgqu1P1XJZo04xGskJNIBN7...
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Do you think the lockdowns negatively impacted on student well-being? *

@ VYes

No

Other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

Yes XC\Q\’Q'S
o R

Other: o \/\,QOL \ JC\/\ CO\ACQ/[HS

theils guadlidacatazas.

‘ —____——_
(@ Other: Artrelies heavily on skill acquisition and practicejthis has been)d%

o —

~ do oe b on  wWhak f(\/\u} \nawve
C \C
BLCESS oo 4+ henwve  Suppart -

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

Yes
No

(@ Other: Unsure, not enough contact with data

https://docs.google.com/forms/d/1UnI57h9DPQur6 JZANp4HC Jd_Y 2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgqu1P1XJZ004xGskJINIBN7...  6/9





7/7/12021 GCSE Teacher Survey.

How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

Increased motivation ”
N\\\F Jé\
The same levels of motivation \C\ \36

Decreased motivation
@ Other: Some more so, others less so \M% \
A
o N\ -
QOJ QJM%O(% Coww & X\’\Cdﬂo{\

How do you think students would prefer to gain their GCSE qualifications: *

%
Exams )(/O (/(/\,C/\[\C’Ge
Ongoing coursework and assessments O?b{% W

@ A mix of exams, coursework and assessments

Other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

CD W0

0 \(\
L
[ ~ Lo &
o

3 kW
/ @m:

o
()0( ot Fon | e
Sanong % w3 W

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgqu1P1XJZo04xGskJNIBN7... 7/9
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How was the survey overall to read, understand and answer? .

Very good
Good d
@ Poor & \(_/Q’
5 s
Very poor Qa/ C‘)
AR o W
How did you prefer to answer? \N \(\{\\ % Q/C

(O Multiple Choice \OQWI\ Ov%\(/

(O Typed Response x(/o . ‘(\
(® A mix of multiple choice and typed responses v (jd\)

Other: \

How did you find the questions? {

(O Very good bﬁ/
Good QRN

¢ o

o |

ol oS
Poor q/\_)bo’

O O ® O

Very Poor

Do you have any suggestions which could improve the survey?

Please make the questions easier to read

https://docs.google:com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/editiresponse=ACYDBNgqu1P1XJZo04xGskJNIBN7... 8/9
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet;
https://docs.google.com/document/d/1L 2R1 ONi4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:

https://docs.google.com/document/d/1Uzky7iuQSkYDJJ EKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

(® 1 have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1 Unl57hQDPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjGoEprSQVIJAySCIBprwsa. . 19
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

. = awnsds

Other:

Yes @@QC)\ -s M ¢

ce 00N
@ No O\SS %ﬁ%)(/

Other:

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

@ Yes

W | |

No C C \)3 O_jf( /b
Other: C)(\ Q QO(\\@\ C U

| oA

https://docs.google.com/forms/d/1Unl57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjGoEprS9VIJAySCIBbpCwsa... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

d}fﬂu? el ‘aﬂgf@&

Around what percentage of your students have said they prefer the ongoing assessments?

= et

75%

O
®
O 50%
O 25%
O 0%
O

| do not know

Around what percentage of your students have said they would have preferred to have
exams? *

o : \Cw W@N{c@a&

75%

- _ Hl
| N MO( )

0% A
bl - gl lelw
Je  chegt. P oe
ek Lo L/% s C’SL‘QCF

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5 NL30!e{iIt#response-ACYDBNjGoEprSBVIJAySCIBprwsa 3/9 m

| do not know
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How has online teaching been for you? * \I‘Q \ -

Aok
poi\b oo expraesc,

" | od g
M‘SUE\)}@\«/\CWFJC jk\ 5LL;tJ€d JC’”“( A

How have your students coped with learning online? * MC’\ °
< € d Wect

They found it harder to motivate them{/e\lves. :
— Did_they howe  Suppef
to Tpust {hon To MC&%Q ?

Were there any issues with online learning, if yes what issues did you and you students

face?* SelF CU»QO(W\CQ’? > Locied  aboask ook o Ll T

Some pupils would be afraid of contributing via thelr microphones / putting their cameras on.

NN wWwedS of  Leenwna + & \ot of
L\/\cx\%)z \j:é Seen QS @h& T noC ol \")C"ﬂ

How do you think your student’s well-being has been during the covid-19 pandemic? *

Exciting and innovative!

Poor
Very Poor O\(}we B\(U\

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Regular contact with form tutors and heads of year.

P%(kk \)LCJW&S

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjGoEprS9VIJAySCIBbpCwsa... 4/9
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Do you think more well-being and mental health support should be available for students? *

o P

No

S pf° Nﬂf\% . Wf%

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *
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Have any students said they have felt isolated? *

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes, due to the need of being physically in the classroom to ask questions with direct responses and

receive direct support.
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Do you think the lockdowns negatively impacted on student well-being?
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How do you think student motivation this academic year has been affected compared to

previous students before covid-197? * "Z
d S\Q\}}M\i ((d‘/’
\

(O Increased motivation O(
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(O The same levels of motivation \(/O SM e Oic O,P % |
@ Decreased motivation \/\ m\_Q_ - \Ot Q/\U{\
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How do you think students would prefer to gain their GCSE qualifications: *

(O Exams

(O oOngoing coursework and assessments
@ A mix of exams, coursework and assessments

Other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

NA
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How was the survey overall to read, understand and answer?

(O Very good

@ Good
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(O Very poor

How did you prefer to answer? M \5
X\‘Q (2
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. @ Multiple Choice / L\/\«C’ /
(O Typed Response Q

O A mix of multiple choice and typed responses

(O other:

ow did you find the questions? U ' '
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Do you have any suggestions which could improve the survey?
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Unl57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNhZhSGZ1DHhmYyQFvRg-le...
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think exams are the best way for your students to gain their GCSE qualifications? *
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Do you think students having ongoing assessments reflect their knowledge and
understapdmg better than an exammatlon’? *
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Around what percentage of your students have said they prefer the ongoing assessments?

*
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QO 50%
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Around what percentage of your students have said they would have preferred to have
exams? *

@ | do not know
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How has online teaching been for you? *

At times stressful and despite some benefits, it is ultimately worse than traditional teaching.
——— )

How have your students coped with learning online? *

25% have continued as normal and are on track, around 75% have fallen behind or not completed work
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Were there any issues with online learning, if yes what issues did you and you students
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Yes, students do no put on their camera and it is almost impossible to ensure the work is done. gl
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How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good

Good

Poor

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what

support has been available? *
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Do you think more well-being and mental health support should be available for students? *
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Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *
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Other:

No

Other:

Have any students said they have felt isolated? * /(
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Have any students said they have been stressed, anxious or worried this academlc year7 If

yes, do you know why they felt this way? * ) ISSed
loods N QdMCwﬁa

Yes, worried about family and missing friends during lockdown. Concerned about falling behind.
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Do you think the lockdowns negatively impacted on student well-being? *
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Other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? * " ‘
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Other:

Do you think the impacts of covid-19 reduced levels of learning? *
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Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? * (ﬂ

Increased motivation \U\(XI 00 O& \(\k\-j
c/e/

The same levels of motivation / \)J’\ . (\Ob
(® Decreased motivation 6{% > S,QJ \4“
Other: \ | JCO
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How do you think students would prefer to gain their GCSE qualifications: *
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@ Ongoing coursework and assessments

A mix of exams, coursework and assessments \ CW \ CV\%’QK
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Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

No
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How was the survey overall to read, understand and answer?-

(O Very good
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(O Poor

(O Very poor

How did you prefer to answer? - d U(\ﬂ(l%
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(O Typed Response \Q

@ Multiple Choice —

O A mix of multiple choice and typed responses

(O other:

How did you find the questions? (}TM é\
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L

Do you have any suggestions which could improve the survey?
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

oA~ (@Y

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:

https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAOVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeus/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

| have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Unl57h8DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjnaV4X3M6BUP2pGVAUUED...  1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think exams are the best way for your students to gain their GCSE qualifications? *
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

Yes
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Other:
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

Yes \{\O)C
@ No - ,k/ £ 6)6\\(\(5

Around what percentage of your students have said they prefer the ongoing assessments?

*

. 0%
- et

-
U7
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Around what percentage of your students have said they would have preferred to have
exams? *
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How has online teaching been for you? *

Great _f_ e oS DO\F_Q @/bCQ/-S

How have your students coped with learnlng onlme? * } Og’ QJ{\ CB

Great. Really productive. Lots of participation.

\ Good odopbon ko onhine (Qam.vkg

Were there any issues with online learning, if yes what issues did you and you students

face? * _ ('\\CK/B (bﬂd
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How do you think your student’s well-being has been during the covid-19 pandemic? *

(O Very Good

(@ Good %\\\ WS

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes. Call with pastorél guidance workwr
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Do you think more well-being and mental health support should be available for students? *
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Other:

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *
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Other: C{S

Have any students said they have felt isolated? *
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Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes. Due to not knowing about methods of assessment in particular
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Do you think the lockdowns negatively impacted on student well-being? *
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Other:

Do you think the decisions made for GCSEs changing at various pomts this year negatlvely

impacted on student well-being? * Ve
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Other:

Do you think the impacts of covid-19 reduced levels of learning? *

O Yes - \/\O\CJ %QC}OP
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* woith

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? * - .

Yes /\

O Other:
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How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * ( d
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How do you think students would prefer to gain their GCSE qualifications: *
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O Other: \ OW %&
YK o b
Codd Suit Cockedn Sukjyecdts.

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

No
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How was the survey overall to read, understand and answer?
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Do you have any suggestions which could improve the survey?
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentaily and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.goagle.com/document/d/1L 2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvefeu8/edit?
usp=sharing

I confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

hitps://docs.google.com/forms/d/1UnI57h9DPQurJzANp4HCJd_Y2UXZRWIrRP_b5_N L30/edit#response=ACYDBNIMMJYpZFcz2C9RY3COV2B... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *
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Around what percentage of your students have said they prefer the ongoing assessments?

*

Other:

100%
75%
50%

25% \)i\g

0%

®@ OO O OO0

| do not know

Around what percentage of your students have said they would have preferred to have
exams? *

100%

75% 5UJL
50% \}J\

25%
0%

1 do not know

® OO 00O

https://docs.google.comfforms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_N L30/edit#response=ACYDBNIMMJYpZFcz2CO9RY3COV2B... 3/9





7/7/2021 GCSE Teacher Survey.

How has online teaching been for you? * ‘%O
Tiring but Teams worked well \/\O\( io \(V\Cl FO( Aﬁ
e/ adape - KRN
Jd O ‘\‘\S@ 7 OnonGges -

How have your students coped with learning online? *

Medium. Most well all things considered

Were there any issues with online learning, if yes what issues did you and you students
face? *

Come internet issues and motivation issues ,( ej JCZ’\Q/MS “

——

How do you think your student’s well-being has been during the covid-19 pandemic? *
Very Good %vb \I‘Q JQ
oo N\ | M 44
e C

+ Very Poor

Other: ] OW&LUQS

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes tutors have been supporting students

\ e ,
@00&( \/\O&S Wﬂdt“}bu

https://docs.google.com/forms/d/1UnI57h9DPQure JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNIMMJYpZFcz2C9RY3COV2B... 4/9





7/7/2021 GCSE Teacher Survey.

Do you think more well-being and mental health support should be available for students? *
@ Yes v O\C 6\6 O(t\ \]\3
v \O@ UJP
Y\Q\\(\g J((/\

& WMC

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

o Cfﬁ W&M C@Je&
| oo Qof\%

Other. . OKJ C%O% EA Lo CJ/\M%B :

Have any students said they have felt isolated? *

Other:

C Caldd e
Yes C;(GOA ~ d

o | CMZL Jcift B Sﬂgtm"
Other: L«\PP

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes, not knowing how things were going to be assessed

\ v W\\“g \\N/\C@f’c CLM}CJ
o >
\ o s QJ\/\O/%Q

https://docs.google.com/forms/d/1UnI57h9DPQure JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editf#fresponse=ACYDBNIMMJYpZFcz2CORY3COV2B... 5/9





7/7/2021 GCSE Teacher Survey.

Do you think the lockdowns negatively impacted on student well-being? *

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

® B Chendy=

o _ o ee ) R
Other: }Y\ ' )Q\C&g'
e e

Do you think the impacts of covid-19 reduced levels of learning? *

@ ves _ \oss ok \tm \a
No 0 o oo
| \SSUw S Lo onhing

academic years? *

_ (oreced LSS b €

@ VYes
No LS 9
gong - wo

_ et QN—M(] ol -

https://docs.google.com/forms/d/1UnI57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéfresponse=ACYDBNiMMJYpZFcz2C9RY3COV2B... 6/9
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How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * W jCO S@ C

Increased motivation BWO}OB MS
- \C
The same levels of motivation é\ (-Q

(® Decreased motivation C)JJ\M \{\ dﬂ)@d\ M
Other: MQ (,/(

_ \QQ o \
How do you think students would prefer to gain their GCSE qualifications: *

Exams

Ongoing coursework and assessments CJQ QC( %
(®) A mixofexams; coursework and assessments Q/\f\ﬁ/‘/\ob/q—,

/

Other: Ht S
INS ts loekteC
m%&caﬁ sl Others ¢

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

No

https://docs.google.com/forms/d/1UnI57h9DPQuréJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNIMMJYpZFcz2CSRY3COV2B... 7/9





71712021 GCSE Teacher Survey.

How was the survey overall to read, understand and answer?

(O Vvery good

@ Good

How did you prefer to answer?

(O Multiple Choice

(O Typed Response

(® A mix of multiple choice and typed responses

(O other:

How did you find the questions?

O Ver% good Q 8\ &Q\)

Do you have any suggestions which could improve the survey?

https://docs.google.com/forms/d/1UnI57h8DPQureJzANp4HCId_Y2UxZRWIrRP_b5_NL30/edit¥response=ACYDBNIMMJYpZFcz2CORY3COV2B... 8/9
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71712021 GCSE Teacher Survey.

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https:/docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

hitps://docs.google.com/fforms/d/1 Uni57h8DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhrspK1 _sBGX4uNBHnyVilw... 1/9





7/7/2021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

) ot
. No - QO\AN\&M Wg \ y}f e

Other: % i
J

Yes P 5 AL ]CCY\/\?

Other:

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

PE——

No d: \/\) OVJ\C W
— -\ poriads—

@) VYes SMOJ,LQ’( 5QQJCTOK\S

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhrspK1_sBGX4uNBHnyVilw... 2/9
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Do you think students having ongoing assessments reflect their knowledge and

understanding better than an examination? * /tregg e& f\(_
ow eSS Studenks
Other: U\DO\M m W&é{{ ’bo
o AoCus ot MMM;
\_M( O \JU\TQJLS '

Around what percentage of your students have said they prefer the ongoing assessments?

*

) 100% ” \,\ ‘
@ 75% \/\P% \MWO\%

—
50%
m_ Ctudlends ey
v w[M/\ OZ’\M% .
| do not know

Around what percentage of your students have said they would have preferred to have

exams? *
100% j
Condong”
75% \ O\Jb W . M

— - il
. z: - /(\/& 2 51( L%; J@%

(O P <
I do not know v C/WL(;{Z d *-/:; U)(‘\ 5 {L@

https://docs.gaogle.com/forms/d/1UnIS7h9DPQuré JzZANp4HCJd_Y2UxZRWIrRP_b5_N L30/edit#response=ACYDBNhrspK1_sBGX4uNBHnyVilw... 3/9
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How has online teaching been for you? *

Worked well for students that could access it but too many students couldn't/ wouldn't

nequalties/ duisod \/a/\/tOLOO'Qd) Stuclonts /
\owcle o= W\o’d\fcéc@/\/ lock o Self ot ii\

How have your students coped with learning online? * d \

Only a handful were successful —_— \/\)\’\C*AC No\% uo&_@{ % (/1 (I p

N oWpacksS ok () AR eftont
& (Grcouddn Mdicg%; ﬁ‘xed? \\\@:?;

Were there any issues with online learning, if yes what issues did you and you students
face? *

Internet working, not face to facto speak up, couldnt access, didnt understand & (z

tfxc lk &
\>/°—)j EARS - F e h \O‘WQ
How do you think your student’s well-being has been during the covid-19 pandemic? *
Very Good -
W s
@ Poor » M \N\J\QO\‘ B‘ ,\Q\
Very Poor &{(}:Q ¢

X &}@%'

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

v - .
Yes there has been one on one coaching sessions.

\
Qod) 5 ;ﬁi\wk eTe

https://docs.google.com/forms/d/1Unl57h9DPQuréJzANp4HCJd_Y2UxZRWIRP_b5_NL30/edit¥response=ACYDBNhrspK1_sBGX4uNBHnyVilw... 4/9
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Do you think more well-being and mental health support should be available for students? *

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

Have any students said they have been stressed, anxious or worrled thls academic year? If
yes, do you know why they felt this way? *

A few felt lonely and isolated l/r‘

\ yd d/\@ff\
ON K d(j %O
0 0f°

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDB NhrspK1_sBGX4uNBHnyVilw... 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

® ves Jonouws  CanCerns

/

o wad W alth
+  educotion -

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? * PRESEEN ‘

O VYes ~ =™ i%fwg

Do you think the impacts of covid-19 reduced levels of learning? *

@ VYes \ oD

) e \_ .
OQ Qdu’kwb

Other:

Do you think the covid-19 péndemic has lowered attainment levels, compared to previous
academic years? *

e, -
O ves N e Ao

- o A
(O other: s o W/( (\N\% %\
& s

https://docs.google.com/forms/d/1Uni57h9DPQureJzZANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNhrspK1_sBGX4uNBHnyVilw... 6/9





71712021 GCSE Teacher Survey.

How do you think student motivation this academic year has been affected compared to
previous students before covid-19? * %O

“‘%ch() Suk d”@b\‘\ﬁ
The same levels of motivation / %\u S F\F O;(C

(® Decreased motivation /(/Q / (Q Y\ (

f \(\OWW |

How do you think students would prefer to gain their GCSE qualifications: *
© OA = @/\CQS ?
Exams %
s - -

@ Ongoing coursework and assessments

A mix of exams, coursework and assessments \
Woded bt

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

“ﬁ@:ils need to motivate themselves more[ No matter what is put in place only pupils that would work

were achieving anything. We must motivate and help but they also need self motivation and resilience.
= ——————— Tes———

We could help by giving them strategies to help themselves

https://docs.google.com/forms/d/1UnI57Th3DPQureJzANpdHC Jd_Y2UxZRWIrRP_b5_NL30/edittresponse=ACYDBNhrspK1_sBGX4uNBHnyVilw...  7/9





71712021 GCSE Teacher Survey.

How was the survey overall to read, understand and answer?

(O Very good

@ Good

(O Very poor B Q\

How did you prefer to answer?
(® Multiple Choice - S @
(O Typed Response S

O A mix of multiple choice and typed responses

(O other:

How did you find the questions? Q§

-
(O Very good Kq:

@ Good
O ok
O Ppor

(O Very Poor

Do you have any suggestions which could improve the survey?

https://dacs.goagle.com/forms/d/1UnI57Th9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhrspK1_sBGX4uNBHnyVilw... 8/9
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GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:

https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

hitps://docs.google.com/forms/d/1UnlI57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgIBS-2_Kiji0_JopCMY2m9E3... 1/9





7/7/12021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

(@ VYes N 3(19
N o
O No — W%/l

(O other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

voldh  rew CooraCulum?

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

Yes \»)D“S ACM\& & «bo
- Q&:\{S'S OUUL out:(f\/

https://docs.google.com/forms/d/1Unl57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgIBS-2_Kji0. JopCMY2m9E3... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

@ \esSS MM th’jéﬂ’lg
) —  Wore Odbf!r”@g +te st
— Swts more. Lo :\V\g Séﬂ 2)

Other:

Around what percentage of your students have said they prefer the ongoing assessments?

*

e e
50% 4 M

25% QQ A LA )
0% X O Q@ Q)(
| do not know - UQ Sw3 -

O OO0OO0®
&
A~

Around what percentage of your students have said they would have preferred to have
exams? *

O 100%

QO 75% TQ—
O 50% \)\(60

O 25%

O 0%

@ | do not know

https://docs.google.com/forms/d/1Unl57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNgIBS-2_Kji0_JopCMY2m9E3... 3/9
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How has online teaching been for you? * &
? Y enCad

Horrific e (\C}b %(Iﬁ& Q,X@/\‘:\ CD(/ S U_:f}(ji(d
N lasufbent braing! o K
How have your students coped with learning online? *

Not well — \Lwodker S(/\\@ - V\/\O/\Q\%QMI\JJC
N IMPOCES o Cnonge. . N gwp\ébrt?

Were there any issues with online learning, if yes what issues did you and you students
face? *

La°k<engagmmtmentto their studies. CQJQ‘N'—Q_J\/C{@?E{ \ JC-Q
8 er’ﬁ(f) Lo J O
‘o e bl o W\WN\WS

How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good ra\/&
Good | M ‘. [ Wﬁ O{’S
(@) Poor

Very Poor

| 1 fockoled®S:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes - newly employed staff to coach and mentor students

hitps://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UXZRWIrRP_b5_NL 30/edit#response=ACYDBNgIBS-2_Kji0_JopCMY2m9E3... 4/9
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Do you think more well-being and mental health;:su:pport should be available for students? *

¢
O Yes w Q/(\CUU% -
— ( DJJFQOLCL)S ) \,\\\?

O other: — Y Frare ]Q’Q’to CO@ wl’tb\
s s (\‘Y\& ey ‘M\?} &
X O"C ° cp«ﬁok QOW S5

Do.you think there has been more, emphaSIS on student well-being this academic.year

because of the covid-19 pandemic? * O\K C/( ?
@ VYes — 6\0&

O No BCO CU\C

W\ A

(O other: %\

Have any students said they have felt isolated? *

@ Yes ]{LHQ,/{\/J\Q

O o _ \(J‘Lj

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes - health anxiety, falling behind in school, different assessment procedures, family death
e ——— ———— e e I S

\puﬁ Q&CJC O

hitps:/docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL.30/edit#response=ACYDBNgIBS-2_Kji0_JopCMY2m@E3... 5/9
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Do you think the lockdowns negatively impacted on student well-being? *

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? * | ;

® e JCWV\L oS e

) N

Do you think the impacts of covid-19 reduced levels of learning? *

@ Yes \OBS (7(\/ \/k
- o

Other: - k OMM
Lorn e~CS © Lol M\(\g ,

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *
y. = O({&' \ —Q/(’&
ks CD i \)—
O VYes N Q C/% & @
k Q\VQ
O No / )C/OQ \(\O V@\
@ Other: It would have if exam boards had assessed fairly \ d\
C
O\C \C\

S

https://docs.google.com/forms/d/1 Unl57h9DPQurBJzANp4HCJd_Y2Ux‘ZRWIrRP_b5_NL30/ediﬂkesponse=ACYDBNgIBS -2_Kji0_JopCMY2m9E3... 6/9
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How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

(O Increased motivation
O The same levels of motivation

@ Decreased motivation

(O other:

How do you think students would prefer to gain their GCSE qualifications: *

(O Exams \/~> O(uc\\

@ Ongoing coursework and assessments —--3 /Z
B A
O A mix of exams, coursework and assessments \ %C)S

O oer Slanckants

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

https://docs.google.com/forms/d/1Uni57hSDPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNgIBS-2_.Kji0_JopCMY2m9E3... 7/9
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How was the survey. overall to read, understand. and answer?

(O Very good

(O Very poor

How did you prefer to answer?

(® Multiple Choice:

(O Typed Response

O A mix of multiple choice and typed responses

O Other:

How did you find the questions?

(O Very good

Do you have any suggestions which could improve the survey?

https://docs.google.com/forms/d/1Unl57h9DPQur6JzANp4HCJd_Y2UXxZRWIrRP_b5_NL30/editffresponse=ACYDBNgIBS-2_Kji0_JopCMY2m9E3... 8/9
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GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehOoTYTmP_IMHIurdZKAOVBX5Kvi8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

| have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1Uni57h9DPQure JzZANp4HCJd_Y2UxZRWIRP_b5_NL30/edit¥response=ACYDBNhR57yfwZUZn_T3DnRmXB... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

@ VYes

O Ko | ch}/{oﬁy .

(O other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

ok el
@ Mo - %ijcojo\\ S(/\JD QC/tS,

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

O ves NS cu X0 VQGQMCS\
@ No - o K@SS W(\X;
Other: _ ‘*\-? \W - )@\
\ YOV

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhR57yfwZUZn_T3DnRmXB...
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

‘o WA \/\ij\( %L»b\‘SeCt?»

Yes {
/ 3 CS/tC s
@ No %u/\_/

Around what percentage of your students have said they prefer the ongoing assessments?

o P on N

50%

® 25% & | Q O~ ﬁ\\f)(“kb
0% { (\[\
1 do not know - C}V(

Around what percentage of your students have said they would have preferred to have
exams? *

100%

BV
50% KLj
Ei/ o\t i A G
- 1 do not know S U'Of /\di}/\,tg CA O/\-& ,P

ol PE SARIIE Qo -

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhR57yfwZUZn_T3DnRmXB... 3/9
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How has online teaching been for you? * c\(\(& ﬂd_\ }(\

Difficult to manage as a working parent

How have your students coped with learning online? *

Some have thrived, fhany have really struggled. \(\[\ \Y,Q_& C CLU(C(

Vae e Ao @b\x’t\QS/ ‘r\%LACuLCbeS
Opee=>3 e Chendle

Were there any issues with online learning, if yes what issues did you and you students
face? *

Lack of self motivation. Family stress, illness and bereavement due to the pandemic. Some issues over
gaining enough time with devices and missing lessons due to this.

JonocusS isSwsS AS pedoared
Vu  Oheyr pocRCipork S

How do you think your student’s well-being has been during the covid-19 pandemic? *

: Very Good

. Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Yes. Counselling, contact with parents, flexible deadlines.

\ Y ﬁ

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNhR57yfwZUZn_T3DnRmXB... 4/9
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Do you think more well-being and mental health support should be available for students? *
e /,_ o S kv \(icor o d S
. Vel - Yaedng R
Other: e ld=al Ve
3 UL/PPC(*E—

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

@ves - Quj %}\-QA\(\—‘A

e >
OLOW% Pg&b o=

Have any students said they have felt isolated? *

P

No %J(\ X

Other:

\ 5.
p— \*“wa Cof “i&@&w

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Yes. All to an extent) Consrant changes around assessments and exams. Constant uncertainty about
what will happen. Exams being chunked into smaller assessments meaning they need to reviseto

complete assessments every day

Q\Ao«\%@/ mc_@(%am&-j wALown.-

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNhR57yfwZUZn_T3DnRmXB...  5/9
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Do you think the lockdowns negatively impacted on student well-being? *

@ Yes Y/US W \ O\d: &

No N C'/(M o\ )
N e (ki

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student weli-being? *

@ VYes
No \w w{\c}

Other:

Do you think the impacts of covid-19 reduced levels of learning? *

@ Yes \Z?S \QDJ{\\\(\DA Q\@%U{eg
No W )CD )
Other: ®, O Q,SS N \\/\C& ¢

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous

academic years? *

@ VYes — - e - O &X A \\(k -
No O\ CUQ & \R \JQ\(\O— /
Other: bo 5‘% _e%b AN

https://docs.google.com/forms/d/1Uni57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNhR57yfwZUZn_T3DnRmXB... 6/9
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How do you think student motivation this academic year. has been affected compared to :
previous students before covid-19? * M%

Lo ko i
(O Increased motivation M /\
O The same levels of motivation / Wk OP

@ Decreased motivation

other: — SUf reckron.

How do you think students would prefer to gain their GCSE qualifications: *

O Exams Ogy/f\w

(O ongoing coursework and assessments

(® A mixof exams, coursework and assessments

(O other: \[M) OX
CN/( \U\M M
Is there anything else you have experienced or feel is important linked with impacts from

covid-19 on student well-being, attainment or gaining GCSE qualifications? *

No

https://docs.google.com/forms/d/1UnI57h8DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#fresponse=ACYDBNhRS57yfwZUZn_T3DnRmXB... 7/9





7/7/2021 'GCSE Teacher Survey.

How was the survey overall to read, understand and answer?

(O Very good

How did you prefer to answer?

(O Multiple Choice
(O Typed Response

@ A mix of multiple choice and typed responses

(O other:

0

How did you find the questions? O

Very good

© Good

Ok
Poor

Very Poor

Do you have any suggestions which could improve the survey?

https://docs:googlé.com/forms/d/1UnI57h9DPQuréJzZANp4HCJd_Y2UXZRWIRP_b5_NL30/editi#iresponse=ACYDBNhR57yfwZUZn_T3DnRmXB... 8/9
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GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehQoTYTmP_IMHIurdZKAOVBX5Kvj8No/edit?

usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. |
understand that any information given may be used in future reports, articles or
presentations by the resgarch team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

@ I have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit¥response=ACYDBNg-0rErEG2pv2CcMuutywwUN... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

@ Yes B {QQ\QU \ \QQB
No UUJ

Other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

Yes \(\O QW%QS o ;
o ~ L exom NS3SL55 NMaals

- Ler o \Cf\% e

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

Yes
No
(@) —Qther:

hey do but how they have been done this year has increased stress as the volume of them in
such a shor_penod was unreasonable.

\Q(A Cgﬂ( N2 V\/\CJ\C«CW/’G
Cjo W\Q W QQO&O(S

X B O@ Cull &
W &ﬁQO‘( A C\/—\(//\C S5 ) /\/d (q
/\\NS X ‘\/\)Cj . '\/\‘—\JA’\ Covl —L

C

https://docs.google.com/forms/d/1UnI57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNg-0rErEG2pv2CcMuutyvwUN... 2/9
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than n examination? *

@ Yes
O No
(O other:

Around what percentage of your students have said they prefer the ongoing assessments?

| 0 5
4

100%

75%

O o
= NN
O 50% = |
O 25% ‘ &/
O
O

0%

| do not know

Around what percentage of your students have said they would have preferred to have
exams? *

100% CKQ_'
O-

75% (‘JJJ N

50% \

25% ‘/

0%

OO0 ® O OO0

| do not know

https://docs.google.com/forms/d/1UnI57h8DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_N L30/edit#response=ACYDBNg-OrErEG2pv2CcMuutyvwUN... 3/9
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"\

How has online teaching been for you? * dl,uu ?O BU-’VQ‘S
Attainment has been greatly reduced and the lack and variety of vailability for pupils has been
difficult to manage . T %m
inequo il eS| chiSadyon -

o looc\n \\/\3 CXY N C M .

How have your students coped with learning online? *

It has varied, some pupils liked it and coped well others were not able to access information as well as

they would have done in the classroom.
aced | responses. StudleEs o ok

: 'S ad vendtagad

AiSadv %2& MR L Qrd oMo . A
Dl ey e o aN

Were there any issues with online Iearnlng, if yes what issues did you and you students
face? *

ome pupils trying to complete work on phones or shared devices. Some pupils didn't
like bemg on camera or speaking through the microphone. ~ WCQ-Q/A.)t SQ«\—C
k_QCU((\\/\CS S o s, l CO(\\C“W
_ \mpucts %Q D LD

C— YN
How do you thlnk your student’s well-being has been durlng e covid-19 pandemic? *

Very Good
Good C)CS l oC

@ Poor \\(\(\QO\ ) é\’_ \q )‘/
Very Poor CO“/ \

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Not enough, counselling more_li_@i_tsi andw
é&cc ess [0 CE}(EF? 6%\*5(@(;%;
O - " / AR 0)\2, 5

\ 1)(,6
\
https://docs.google.com/forms/d/1Uni57h9DPQur6 JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNg-0rErEG2pv2CcMuutyvwUN... 4/9
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Do you think more well-being and mental health support should be available for.students? *

Do you think there has been more emphasis on student well-being this academic year
because of the covid-1? pandemic? *

i (ot SJC\/\M _
Other: 6 ] )(;L_\Okb -

Have any students said they have felt isolated? *

Have any students said they have been stressed, anxious or worried this academic year? If

yes, do you know why they felt this way? * C)\C\)\(}Q/\)t% Ve P
\\/\3
Yes, less access to pupil support and less access to Sl_i_pport from friends. MO@ CQP

=S -
\ ted \ " goc/\oj\

https://docs.google.com/forms/d/1Uni57h9DPQureJzANp4HCJd. Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNg-OrErEG2pv2CcMuutyvwwUN... 5/9





7/7/2021 GCSE Teacher Survey.

Do-you think the lockdowns negatively impacted on student well-being? * - -

Other: - \C)%E O& C\/(M \\Qﬁ ]

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? * '

@® Yes B M W; M
No OdN

Other:

Do you think the impacts of covid-19 reduced levels of learning? *

ORE \ o° {\\\{\%

No \}C}’( =
- O s

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

d
&Q’Q&CQ et
© C\%%’QSS\OSS OC

(O other: w UZO"( Y\

https://docs.google.comiforms/d/1UnI5S7h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNg-0rErEG2pv2CcMuutyvwUN... 6/9
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How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * Cb N\Ca’z

Increased motivation OQQ/( gl/\ p ,_{,
The same levels of motivation — UO\ -
WA\ o\ O\
@ Decreased motivation

other: / \ \ \(\Cﬁﬁ,\él@ dﬂ\ci Sb \ LS

Votows  Conlesns distrach
homa N ivon ent ot udonts M

How do you think students would prefer to gain their GCSE qualifications: *

'+ Exams )(/O
O?M @\/\%Z

Ongoing coursework and assessments

@ A-mix of exams, coursework and assessments }(,\/\\ )\{\
Other: LA)O:()/\A \\ \'QOJ{ (\ %
_ e O~ 3 ?

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

I think greater support for pupils is definitely needed in the future and a variety of assessment types to
. . p-—-F_"____-_—
allow the best possible attainment fo

@‘“j' nCluSive
s ey

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UXZRWIrRP_bS_NL30/edit#response=ACYDBNg-OrErEG2pv2CcMuutywwUN... 7/9
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How was the survey overall to read, understand and answer?

(® Verygood

How did you prefer to answer?

@ Multiple Choice

(O Typed Response

O A mix of multiple choice and typed responses

O Other:

How did you find the questions? S\O O\/

(O Very good : §< K./Q’

Do you have any suggestions which could improve the survey?

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNg-0rErEG2pv2CcMuutyvwwUN... 8/9
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How do you think students would prefer to gain their GCSE qualifications:
22 responses

@ Exams

@ Ongoing coursework and assessments

@ A mix of exams, coursework and
assessments

@ Don't know, but if this method gets them
better grades, I'm sure students will be
pleased
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GCSE Teacher Survey \O\

Questions  Responses

20 responses o

Accepting responses

Summary Question Individual

< 19 of 20 > = [

Responses cannot be edited

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor levels
of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel about
our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehOoTYTmP_IMHIurdZKAOVBX5Kvi8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeus/edit?
usp=sharing

* Required

https://docs.google.com/forms/d/1 UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjRffeanqumngQ-bOaDsh. .19





7/14/2021 GCSE Teacher Survey - Google Forms

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and have
had these answered satisfactorily. | understand that my participation is voluntary, and | can
withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. | understand
that any information given may be used in future reports, articles or presentations by the
research team. | agree to take part in this study. After completing this study | will read the
debrief sheet provided. *

I have read, understood and agree 1o the terms above to take part in this study.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

Yes

Other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

Yes

@No

Other:

https://docs.google.com/forms/d/1Uni57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjRffeBznqQbmgMf3-bOaD8h... 2/9
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students are
under to achieve their qualifications? *

S
R T )
@ No 05 QO( BUXO\BQOL kj

Other:

Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

ol CCJ

Yes )

Other:

Around what percentage of your students have said they prefer the ongoing assessments? *

QO 100%
O 75%

O | do not know

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UXZRWIrRP_b5_N L30/edit#response=ACYDBNjRffeBznqQbmgMf9-bOaD8h... 3/9
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Around what percentage of your students have said they would have preferred to have
exams? *

100%
75%

@® 50% &\(\‘\\fe(}\ %Z% .
25% {Q%QOA

0%
| do not know
O \oU’ o (KD
OV, A0~ 0393
How has online teaching been for you? * D \\ /r {C‘A\\n \\/L%
/

Huge increase in workload. Government, parents and school management seem to thlnk face to face |
lessons can be made into online lesson resources without any time being made available to teachers.

WSk k. e et
koS gan oo g brengres

How have your students coped with learning online? *

Poor engagement. IT equipment, including WIFI, have been provided by the school for those without.

However, unsupervised pupils have often chosen not to engage as there are no repercussions. Parents
show concern but in practice do little to support the school. 7 ‘\) e

Scudents ek Ggeen ~to

Qupuv\Sec;o 4+ siavok vated / J@o(uﬁed) o
direct i Oron o n

Were there any issues with online learning, if yes what issues did you and you students face?

*

School provided IT equipment, including WIFI, for pupils who needed it. Teachers expected to contact
pupils and their parents using their own phone. This is unfair and unsafe.

recucg  nagualraes

‘QMSO{A al

(/V{/(/b@r S
N\ a‘f &” fobeS>! el

4 Codd  Cowse rodters

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNjRffeBznqQbmgMf3-bOaD8h... 4/9
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How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good

@ Good

Poor
Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

Teaching staff and pastoral staff have been expected to prioritise the wellbeing not only of pupils but the
families of pupils too. Often at the detriment of teacher wellbeing.

N\ wWore.  Suppo wuadd e Cuoay
s Press v

Do you think more well-being and mental health support should be available for students? *

Yes ,
® ) o NQ s j(/\/\ A ﬂ

Other:

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

@ Yes —— GC&\ e 6WM

No ch“f\‘f.) {CQJ-/( |
Other. \/\SUZCQS bk JC@CACM_g

st Cnsideree!

0

W odoe andwer

https://docs.google.com/forms/d/1UnI5S7ThgDPQur6 JzZANp4HCJd_Y2UXZRWIrRP_b5 N L30/edit#response=ACYDBNjRffeBzngQbmgMf9-bOaD8h... 5/9
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Have any students said they have felt isolated? *

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Some have told pastoral staff they have felt stressed seeing the work online for them at the start of the
day. Mostly, these complaints are from pupils who misbehave and don't engage when in school.

AN mﬁ,g Students ﬁjxut o Vkﬂ@&d
extve. Sup i, Samd a5 en gy, -

Do you think the lockdowns negatively impacted on student well-being? * o - {CC( G

O Yes
@® No
(O other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

@V __
" \% k%éu\«/&&\)

Other:

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIRP_b5_NL30/edit#response=ACYDBN]RffeBzngQbmgMf3-bOaD8h... 6/9





7M14/2021 GCSE Teacher Survey - Google Forms

Do you think the impacts of covid-19 reduced levels of learning?-*

@) VYes \ oSS

O No Og L,QMH ‘\/\3
(O other: —+ ‘UO/LS—@( . 'EO
O/\{(‘VUL &wﬂ\vﬁ

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

@ Yes

o mpacks o

How do you think student motivation this academic year has been affected compared to
previous students before covid-19? *

Increased motivation C/k" 5
(~
(O The same levels of motivation \\(\/\\G ( |

(® Decreased motivation —_— i O/\(KL .

Other:

(QO‘[V\W’\ /\[O\\V\\V\(’j \ A
ab}// ﬁj O

hitps:/docs.google.com/forms/d/1Unl57h9DPQuré JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#résponse=ACYDBNjRffeBznqQbmgMfa-bOaD8h... 7/9
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How do you think students would prefer to gain their GCSE qualifications: *

s AW 55510
—~ () 59 ]\O/Q\/?Obu e \jC

A mix of exams, coursework and assessments { [/\_.Q

-~

D)

ngoing coursework and assessments

Other:

: N\

OlOVwAJJC\\/\% - d;IQQ‘CL_Lw to W%%}f&

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Pupils will have teachers who are even more stressed, worn out and suffering from excessive workload if
r—ﬁ'l———?q-“ e —————.

teachers are expected to do the work of the exam board @ for another year. Teacher wellbeing

must be pnontlsed if they are to be mentally and physically fit enough go help pupils.

Teochkars dd Nk oSk to jrc«cu

GCIESS.. /r\wﬁ chd neke e
extG (Poy ‘o do So QIW

How was the survey overall to read, understand and answer? OKK C C{ d

(@ Verygood

Good

Poor

Very poor

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNjRifeBznqQbmgMf9-bOaD8h... 8/9
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How did you prefer to answer?

(O Multiple Choice

(O Typed Response

@ A mix of multiple choice and typed responses

(O other:

How did you find the questions?

(® Verygood

(O Good m\/\

- o7l
(O Very Poor QL

Do you have any suggestions which could improve the survey?

No. Hope you get lots of responses.

Submitted 7/12/21, 12:52 PM

https://docs.google.com/forms/d/1Uni57h8DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNjRffeBznqQbmgMfd-bOaD8h... 9/9
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GCSE Teacher Survey

Questions  Responses

san

20 responses
Accepting responses

Summary Question Individual

< 20 of 20 = lﬂl

Responses cannot be edited

GCSE Teacher Survey.

The term 'well-being’ will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor levels
of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel about
our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDehOoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8&MvcfeuB/edit?
usp=sharing

* Required

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HC.Id_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNjgoANuPJORysCHFiMAJo...  1/10
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[ confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and have
had these answered satisfactorily. | understand that my participation is voluntary, and | can
withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. | understand
that any information given may be used in future reports, articles or presentations by the
research team. | agree to take part in this study. After completing this study | will read the
debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

Yes

Other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

Yes

No

(@ Other:

A mixture of course work or controlled assessment and examination can work well; it is known that
some pupils will perform better under exam conditions and others perform better with course work.
However, any course work system should be robust enough to avoid any likelihood of cheating

/\G\MS S

N oA !\/\3

4L
ch\g’ Ol/gfaﬁ
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students are
under to achieve their qualifications? *

Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

Yes

Around what percentage of your students have said they prefer the ongoing assessments? *

- ot
50% \C\ SM
25% / ‘ ’k O

0% O""’ -

| do not know

®@ O O OO0

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIRP_b5_NL30/edithiresponse=ACYDBNjgoANuPJORysCHFiMAJo... 3/10,
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Around what percentage of your students have said they would have preferred to have
exams? *

100%

o

50%
@ 25%
0%

| do not know

How has online teaching been for you? *

it has limited the type of activities that | can do with my students (I teach a subject with a large oral/aural
component) and it has been frustrating due to slow internet speeds with pupils suddenly losing
‘conpection or missing what was said. | found it difficult to gauge pupil engagement, and it was hard to tell
whether everybody understood or not. | missed the visual cues (facial expression, body language etc) that
| take for granted in the classroom. | spent more time chasing up assignments that hadn't been submitted

(or had been submitted incorrectly) than | would normally. &/{/(
O Noke Sk ol Jp o

Yubse kS [ochiiseS. ey Oﬂmo{r{a&

How have your students coped with learning online? *

b
@)some coped very well with independent learning and engaged quite well. Others found it hard
when surrounded by distractions and nobody to monitor what they were doing - | know for a fact that
some pupils would log on at the start of the lesson, but were then clearly not paying attention and
probably busy doing other things online. Some pupils struggled with the personal organisation needed and
would fail to hand in assignments or log in at the correct time

hitps://docs.google.com/forms/d/1UnI57h9DPQuréJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNjgoANuPJORysCHFiMAJo...  4/10





7/14/2021 GCSE Teacher Survey - Google Forms

Were there any issues with online learning, if yes what issues did you and you students face?

*

Poor internet connections - a number of my students live in rural areas and have poor broadband, or were
sharing bandwidth with other family members. Although my pupils are generally quite well-off not all were
using pcs, but were trying to join lessons on a phone - far from ideal. We used microsoft teams and there
were a number of technical issues, which did get sorted out, but it wasn't ideal. Some pupils, particularly
during the first lockdown, struggled with understanding how to access things, and did not have enough
support from home. Assignments submitted online are very time-consuming to mark compared with a
paper format - it took quite sometime to work out the best way of doing the marking

onN\ne.  oocners Aac teawmg//gofn{hj
- Y\/\Q/(t/\\/\% oy rerre S

How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good
Good
Poor

Very Poor

(® Other:

Some seemed to cope reasonably well, particularly if they had very supportive parents who were
available to help if needed. Others clearly struggled - some pupils who were normally cheerful and
happy to interact in a classroom situtation seemed to become rather withdrawn. As a school, we sent
out well-being questionnaires and the responses showed that quite a number of pupils were struggling.

N (QQ@% 5@(& )E\/\Q,{_LJ( Ao MSHO“HQMS

AL D -
02 VJE.SQ O Wy ko OOt

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

As stated above, as a school we used a couple of well-being questionnaires. A school counsellor is also
available. Form tutors and heads of year also tried to make contact.

\ d
(/\ OOSVUQQOU\J (/uvk
/

Oll(:{ S’%‘L((;MS g It

hitps://docs.google.com/forms/d/1Unt57hSDPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNjgoANuPJORysCHFiMAJo...  5/10
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Do you think more well-being and mental health support should be available for students? *

@ VYes OS\ @&S }% .
oo oo .
w“ Lt Jw\fﬁ

Other:

Do you think there has been more emphasis on student well-being this academic year

because of the covid-19 pandemic? *

Yes . \\ \p)l - Q\ ;
W, Fpp—e
No )x\[\ C(}—( \M/_O _Q/&&(/LC@K—”/ O/??

(® Other:
During the assessments which replaced the GCSEs we were repeatedly reminded that student well-
being was paramount (unlike in a normal examination year). Yet, in some senses, it was harder to

follow this through.

Have any students said they have felt isolated? *

Yes \KI-Q
N acks o

Other: C(j\f \r%

OTSHave any students said they have been stressed, anxious or worried this academic year? If
\ yes, do you know why they felt this way? *

bout the future. Uncertainty about whether they will get as good grades as they might have
e ey'd sat exams. Concern about the dangers of picking up covid in school, particularly if they have
vulnerable family members. For sixth form students -_qn_fv_eszjy_a.pinl:aﬂ.Q.n process also feels more
uncertain. Now that students here in Wales have been given provisional grades they are still uncertain

whether these might change and they might lose the university place they think they have.

. pc o%veﬁi \ON UU\MW -

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjgoANuPJORysCHFiMAJo...

6/10





7/14/2021 GCSE Teacher Survey - Google Forms

Do you think the lockdowns negatively impacted on student well-being? *

@ Yes m%
< fp) D e s

[ Other:

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

?) Yes & \j\f\w 5((1}\/\4

" No

Other:

Do you think the impacts of covid-19 reduced levels of learning? *

@ Yes \OSS 0\@

No

. \ 104 (\\V\%’

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

@ ves \0 5> Og; CO\rer@dﬁ'
Y No Lo CO

"% Other:

https://docs.google.com/forms/d/1Uni57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjgoANuPJORysCHFiMAJo...  7/10
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How do you think student motivation this academic year has been affected compared to
previous students before covid-197 *

Increased motivation *Q_(ﬂ}\ O\

Q_)
The same levels of motivation \1\/\ \

Decreased motivation / ' (9{)

@ Other:

Some have coped well, and have made good efforts to keep up. Others have really struggled and have

lost motivation. X d\ dﬁ/‘pﬁ[\d CN\ ha\
Lok
Situwodon SwpPas

How do you think students would prefer to gain their GCSE qualifications: *

crams C«C/Qﬁ

Ongoing coursework and assessments / BC

?ﬂ\ﬂ j ‘
@ A mix of exams, coursework and assessments Cb € \/\_O/‘/\QGQ‘
Other: Q/

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Different schools have had different experiencesY some students have been sent home to self-isolate
severattimes, while others have not been sent home at all. This means that for some their learning has
been much more severely affected, and even if they are awarded the grades which they would have hoped
togetina normal year they may not have covered all of the course material and this could have a big
.
impact if they are carrying on the subject to A level or other further qualifications.

NS
\' O(’ \O\KMOM \/JWj to
OM D
G\\W CC‘«/(f(,
e

O SET’ fQO\CJx\
N they own L.
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How was the survey overall to read, understand and answer?

(O Very good
@ Good
O Poor

O Very poor

How did you prefer to answer?

(O Multiple Choice

(O Typed Response

@ A mix of multiple choice and typed responses

O Other:

How did you find the questions?

Very good Q/ ¢

Good

@ ok

Poor

Very Poor

https://docs.google.com/forms/d/1UnI57h9DPQure JzZANp4HCJd _Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNjgoANuPJORysCHFiMAJo...  9/10
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Do you have any suggestions which could improve the survey?

Some questions seemed to require information which | had already given - perhaps the focus of one or
two questions could have been narrower so that | didn't supply information which was then needed again

later.

Submitted 7/12/21, 9:02 PM
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GCSE Teacher Survey

Questions  Responses i

21 responses 5
Accepting responses

Summary Question Individual

< 21  of 21 =

Responses cannot be edited

GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor levels
of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel about
our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Ni4-keDeh0oTYTmP_IMHIurdZKAOVBX5Kvi8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeus/edit?
usp=sharing

* Required

https://docs.google.com/forms/d/1UnI57h9DPQur6 JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhel5DyRmVFroLbvjeadBE_g... 1/9
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| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and have
had these answered satisfactorily. | understand that my participation is voluntary, and | can
withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. | understand
that any information given may be used in future reports, articles or presentations by the
research team. | agree to take part in this study. After completing this study | will read the
debrief sheet provided. *

@ | have read, understood and agree to the terms above to take part in this study.

Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

Yes

Other:

Do you think exams are the best way for your students to gain their GCSE qualifications? *

— Nkl
' No {O U{/\of\%ﬁ‘

Other:

P
ﬁ@%S w%

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWirRP_b5_NL30/edit#response=ACYDBNhel5DyRmVFroLbvjeadBE_g...
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Do you think ongoing assessments for GCSEs help to reduce the levels of stress students are
under to achieve their qualifications? *

Yes J(Q )Q/ CB Q/C/\C \/\0\/\)

S\N 3 (?
@ o .
Other: M \[\/\ )

Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

ke ¢
O Yes SU}OJQLSC &(f& ,
O No 2 A

(® Other: Sometimes

Around what percentage of your students have said they prefer the ongoing assessments? *

r Pt
el Gt

O 100%
O 75%
(O 50%

25%

0%

https://docs.google.com/forms/d/1UnI57h9DPQurJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editéresponse=ACYDBNhel5DyRmVFroLbvjeadBE_g... 3/9
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Around what percentage of your students have said they would have preferred to have
exams? *

O 100%
QO 75%
O 50%

(© o ki

\o! LC/O\(\

How has online teaching been for you? * /

Mixed feelmgs lack of travel time allowed more work to get done but missed seeing students in person

gfm@c/ & v Ceem \/\C/M

How have your students coped with learning online? *

(T Skalls
/ o
Not too bad but some did not turn up at all for various reasons, usually the more challenging ones.
\C&(.K \OQ <Se | @ C}N‘QO%{C \QC)C/ L}JP?
(e v\ /\9 S

Were there any issues with online learning, if yes what issues did you and you students face?

*

o

See above

hitps://docs:google.comiforms/d/1Uni57h9DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/edit#response=ACYDBNhel5DyRmVFroLbvieadBE_g... 4/9
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How do you think your student’s well-being has been during the covid-1? pandemic? *

Very Good
@) Good

Poor

Very Poor

Other:

Has there been well-being and/or mental health support available for students? If yes, what

support has been available? * i .
7 @\C(ﬂ/\i’ S

Yes, heads of house and the school Hwb. { 6

quppst oW """f“\\?f oCCesSs.

Do you think more well-being and mental health support should be available for students? *

s
o

No %
Other: \JJM CJ .
okt i

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *
P v A3 \/\OU\V&

;'\\[\(5 e OJ}&)\ ; C,&;W\[Cg\o(g

Yes - (\C Q ) -

o o
No \ - 66 S _ C/ | _ Onp ¢ \[‘Q
(@ Other: / \ / C}Q ()\{\ Oﬁl\é\ CUUB

Not really, they were just told to speak to people, no-one went to them, in fact we were told not to talk
about it to them as some were getting anxious, but not sure this ideal soltution.

https://docs.google.com/forms/d/1UnI57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhel5SDyRmVFrolbvjeadBE_g... 5/9
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Have any students said they have felt isolated? *

Yo _
O Yes \/\W(COJM %@/\dls
O No /

(@ Other: Only new students to my former placement school.
new:stugentst
F"

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? *

Being new to the school appeared to be biggest stresor.

Do you think the lockdowns negatively impacted on stuJéht weII—béing? * » ’

Yes

: Maﬁ"*“

. Other: %

Probably although surprising little sign of this. Some of them satdﬂwy*hked being away from school!

i —

Do you think the decisions made for GCSEs changing at various points this year negatively
impacted on student well-being? *

o
O ves C/\/‘b (jz C& %/S ¢ &

O No
(® Other: /

No, but it greatly affected teaching wellbeing, they were very stressed about it, the workload was

massive. /

Mol Wk
Q(g(\/\ C/J\/\ov\%;g / AU / U\ﬂp} %4 MC/{

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd. Y2UxZRWIrRP_b5_NL 30/editfresponse=ACYDBNhel5DyRmVFroLbvjeadBE g... 6/9
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Do you think the impacts of covid-19 reduced levels of learning? *

Do you think the covid-19 pandemic has lowered attainment levels, compared to previous
academic years? *

O Yes COJ\ \(\d\c ‘ 00/0.
No / (

@ Other: Difficult to say as not in same school as before Covid.

How do you think student motivation this academic year has been affected compared to

previous students before covid-19? * QJU\RQ on - (\(%/2
! .

(O Increased motivation Oé_, \}\O/\[\‘QJ " o ,J\‘}J & 8) ,

The same levels of motivation _ QDO '{\9)' UQJZ 03(’

TH 9 o o8

Decreased motivation / \I\O / 5\1
(@ Other: / ~ ,
Increased motivation in\less challenging students) decreased inimore challenging as they 8id not turn

up and could not really be chased like with a 'physical’ absence.

[ \

d( S OCKUC/U&CLW UU’( ‘{\\\[.\\(?\\ \\f\e 5 A (//L_

hitps://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNhel5DyRmVFrolLbvjeadBE_g... 7/9
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How do you think students would prefer to gain their GCSE qualifications: *

(O Exams DJ}\&

(O Ongoing coursework and assessments W/

(® Amix of exams, coursework and assessments ’\C 1&

J

(O other: (_,)\}}J L (S (}65

TE e

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

Not really, think has all been covered above.

How was the survey overall to read, understand and answer?

(O Very good

(O Very poor

How did you prefer to answer? M

O T remonss M‘Q/\

O A mix of multiple choice and typed responses

O Other:

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editffresponse=ACYDBNhel5DyRmVFrolbvjeadBE_g...
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How did you find the questions?

Very good

(® Good

(0]
Poor

Very Poor

Do you have any suggestions which could improve the survey?

Overall it was good but found some of the questions a little repetitive.
S ————

Submitted 7/26/21, 7:31 PM

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNhel5DyRmVFroLbvjeadBE_g... 9/9
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7/21/2021 GCSE Teacher Survey.

(\/f\/
GCSE Teacher Survey.

The term 'well-being' will be defined for the purpose of this survey:

Well-being is how someone feels emotionally, mentally and physically. Levels of well-being can change
throughout a persons lifespan, which can be good or bad resulting in a person having good or poor
levels of well-being. Well-being is about how we are doing, how we look after ourselves and how we feel
about our lives.

Project Title:

Teacher perceptions of their GCSE student well-being and attainment, from the changes incurred due to
the covid-19 pandemic in Wales.

Information sheet:
https://docs.google.com/document/d/1L2R10Nid-keDehQoTYTmP_IMHIurdZKAQVBX5Kvj8No/edit?
usp=sharing

Debrief Sheet:
https://docs.google.com/document/d/1Uzky7iuQSkYDJJEKBrbMv0809tUXompnb8d8Mvcfeu8/edit?
usp=sharing

| confirm that | have read and understand the information sheet dated 21/06/2021 for the
above study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily. | understand that my participation is voluntary, and |
can withdraw at any time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is anonymous. | '
understand that any information given may be used in future reports, articles or
presentations by the research team. | agree to take part in this study. After completing this
study | will read the debrief sheet provided. *

(®) 1 have read, understood and agree to the terms above to take part in this study.

https://docs.google.com/forms/d/1UnI57h9DPQureJzZANp4HCJd_Y2UxZRWIrRP_b5 NL30/edit#response=ACYDBNibqEOcaB8pHNffHUH4BLOrF... 1/9
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Do you think ongoing assessments for GCSEs could increase attainment levels, if the GCSE
exams were permanently cancelled with good organisation? *

Yes MCBM \/\'Q a Q//LCQ ?

No -~ Q< e
® FU\ #thk
- ﬂct'cfxy\ St

: Other:

Chrengre ¢ &@a%?

Do you think exams are the best way for your students to gain their GCSE qualifications? *
@) VYes — /C o - | ?
.| \ S ULLOJ e C/%S ¢
No ON '

Other:

Do you think ongoing assessments for GCSEs help to reduce the levels of stress students
are under to achieve their qualifications? *

A ’v(\,’
ves W(\C,M/t(/u JCj
® No

Other: \ \/\OJC ?(de

https://docs.google.com/forms/d/1UnI57h9DPQuré JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNibgEOcaB8pHNffHUH4BLOrF...
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Do you think students having ongoing assessments reflect their knowledge and
understanding better than an examination? *

bJ c,uJL O(O@S
O e - ot out Jcest/t\/\g

Mooy "?
(O other: .

Around what percentage of your students have said they prefer the ongoing assessments?

*

T A A IO B

100%

75% \/6

50% O
,/> x LCC
0% \[\_QS LM

25%
| do not know

OO O0O®O0O0

Around what percentage of your students have said they would have preferred to have
exams? *

O 100% _ U\
75% [(

@® 50%

O 25%

O 0%

O I do not know

https://docs.google.com/forms/d/1Uni57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/editfresponse=ACYDBNibqEOcaB8pHNffHUH4BLOrF...  3/9
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Jcotn 0N
N\ {)o\/\nwtf) ~+ ‘M()Wﬂgg(ﬁ\&
“Lpodrd Ip-

How have your students coped with learning online? *

Mixed - some positives some negatives 5

Variable

Were there any issues with online learning, if yes what issues did you and you students

face? * , |
- anﬂ

Lack of motivation and or quiet learning space Q/U\/IV @/} W/‘(Kt

LOWS/U\E?@ dﬁjf eizwm neuodi ¢S / oly Sa@&fmﬁ&?@/

How do you think your student’s well-being has been during the covid-19 pandemic? *

Very Good
Good

Poor *Q_ T \\
Very Poor W\\ U\—) '
iV O/ ok onS
AT b

@ Other: Variable \{’\

Has there been well-being and/or mental health support available for students? If yes, what
support has been available? *

\ UL,
SMWW@MLO/W

Coaching

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#fresponse=ACYDBNibqEOcaB8pHNffHUH4BLOrF... 4/9
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Do you think more well-being and mental health support should be available for students? *
o Sf)d\/‘& cuvoen cls

@® Yes — ‘»M/\O\/lwﬂ 3%}90\/&

No

Other:

Do you think there has been more emphasis on student well-being this academic year
because of the covid-19 pandemic? *

%S Szﬁ% onSi0ler af o,
V\M . o .
) de&p@d\ o 9 )-W&/{/flm .

Other:

@) VYes _—

Have any students said they have felt isolated? *

@® VYes f_, }Ce,«j %‘W ‘

— mcja,ﬁw o (S oF
CovicA-/ 9/ Jocledons -

Have any students said they have been stressed, anxious or worried this academic year? If
yes, do you know why they felt this way? * - l(J o C/\(/b\ ON
ks

Overwhelmed by online learning and ispla_teq /

|
[\ /\/\WC«. otS | cT W@A}C ’

O\E C/‘”G'/\%Q' (o] LSS~ \/\%\ o

|
S\q\@

hitps://docs.google.com/forms/d/1UnI57h9DPQurJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNibqEOcaB8pHNffHUH4BLOrF...  5/9
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Doyou think the lockdowns negatively impacted on student well-being? *

Do you think the decisions made for GCSEs changing at varlous points thls year negatlvely
impacted on student well-being? * . : ,

@ Yes
O No
(O other:

Do you think the impacts of covid-19 reduced levels of learning? *

@ Yes
O No
(O other:

Do you think the covid-19 pandemic has lowered attainment levels, compared to prevnous
academic years? *

@ VYes
O No
O Other:

https://docs.google.com/fforms/d/1Uni57H9DPQuIEJzANp4HCJd_Y 2UXZRWIrRP_b5. NL30/edit¥response=ACYDBNibqEOcaB8pHNHUH4BLOIF...  6/9





7131/2021 GCSE Teacher Survey.

How do you think student motivation this academic year has been affected compared to
previous students before covid-197 * L
O CB

Increased motivation \(\Ck OJ(
The same levels of motlvatlcV Ol\

@ Decreased motivation

N\ {W\packs of Choge.

Exams /’7 4//
Hest
Ongoing coursework and assessments / [ _
(@ A mixof exams, coursework and assessments ‘ J - 8 7
Supjeces :

!

Other:

Is there anything else you have experienced or feel is important linked with impacts from
covid-19 on student well-being, attainment or gaining GCSE qualifications? *

ils n K at i Gov/exam boards were far too slow slow to respond leaving pu1|s
(and staff) unsure of expectations anthey would be a_v_v_a_rgi_e;d_(iC.SEs This Poor
deC|S|ons from gov/exam boards made too slowly|

AL Ea j
keSS

https://docs.google.com/forms/d/1UnI57h9DPQur6JzANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNibqEOcaB8pHNfHUH4BLOrF...  7/9





7/31/2021 GCSE Teacher Survey.

How was the survey overall to read, understand and answer?

(@) Verygood
O Good
QO Poor

(O Very poor

How did you prefer to answer?

(O Multiple Choice

(O Typed Response

(® A mix of multiple choice and typed responses

(O other:

How did you find the questions? w
@zﬂ :
(@ Verygood

@) Géod
O ok
O Poor

(O Very Poor

Do you have any suggestions which could improve the survey?

https://docs.google.com/forms/d/1UnI57TheDPQure JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/edit#response=ACYDBNibgEOcaB8pHNfHUH4BLOrF... 8/9
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Overall results.pdf
7/31/2021

GCSE Teacher Survey.

GCSE Teacher Survey.

22 responses

Publish analytics

| confirm that | have read and understand the information sheet dated
21/06/2021 for the above study. | have had the opportunity to consider the
information, ask questions and have had these answered satisfactorily. |
understand that my participation is voluntary, and | can withdraw at any
time, without giving any reason. | understand that once | submit my
responses | can no longer withdraw from the study, as the study is
anonymous. | understand that any information given may be used in future
reports, articles or presentations by the research team. | agree to take part
in this study. After completing this study | will read the debrief sheet
provided.

22 responses

@ | have read, understood and
agree to the terms above to
take part in this study.

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics
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7/31/2021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs could increase attainment
levels, if the GCSE exams were permanently cancelled with good
organisation?

21 responses

@ Yes
@ No

Open book assessments will
naturally increase attainment for
all students who make an effo...

@ | think a 50% exam and 50%
coursework would be a fair way
forward.

@ My answer is 'yes' BUT it does
depend what they would be r...

Do you think exams are the best way for your students to gain their GCSE
qualifications?

22 responses

® Yes

@ No

~ exams generally show how well
a person can learn rather than

@® 'm not sure about the word
'best'. It is probably the fairest
and most realistic way of ass...

@ A mixture of course work or

https://docs.google.com/forms/d/1Uni57hODPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics

test understanding. People ca...

controlled assessment and ex...

2/15





7/31/2021 GCSE Teacher Survey.

Do you think ongoing assessments for GCSEs help to reduce the levels of
stress students are under to achieve their qualifications?

22 responses

@ Yes
@ No

For those who don't like exams,
yes. But many others need to...

@ | think there will always we

@ Yes and No. Exams create

@ Yes they do but how they hav...

Do you think students having ongoing assessments reflect their knowledge
and understanding better than an examination?

22 responses

@® Yes
@ No
Perhaps

@ It requires a lower level of recall
but | can't be sure if this reflects
how well a student understan...

@ Again, yes and no. Ongoing
assessments perhaps reflect

@® Sometimes

https://docs.google.com/forms/d/1UnI57h9DPQuré JZANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics

stress surrounding qualificatio. ..

stress over a more concentrat...
@ Depends, students need the c...

what a student is capable of a...
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7/31/2021 GCSE Teacher Survey.

Around what percentage of your students have said they prefer the
ongoing assessments?

22 responses

@ 100%
® 75%
50%
@ 25%
® 0%
@ | do not know

Around what percentage of your students have said they would have
preferred to have exams?

22 responses

® 100%
@ 75%
50%
@ 25%
@ 0%
@ | do not know

https://docs.google.com/forms/d/1Uni57h9DPQur6JzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics 4/15





7/31/12021 GCSE Teacher Survey.

How has online teaching been for you?

22 responses

Generally positive with some minor difficulties that can be improved for next time.
Different but ok
Excellent

Stressful, didn't like working in isolation from co-workers. Never met the students
face-to-face so it was difficult to get a rapport with some of them

It has had it's strengths and weaknesses. | find it a great that | can record my lessons
which has allowed students to access them outside of the lessons to help complete
work and increase their understanding. However, submission of work has been slower
when compared to face to face teaching.

Horrible

A mixed bag, some positives but also negatives at times

https://docs.google.com/forms/d/1Unl57h9DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/viewanalytics 5/15





713112021 GCSE Teacher Survey.

How have your students coped with learning online?

22 responses

Most have coped quite well.

Alright, but missed social Interactions
The majority of students coped well.
A mixed bag

The majority have coped well. Some have used it as an excuse not to engage but it is
something they will have to get used to as it seems like a lot of jobs are transitioning
to working online/from home.

Some well, most not so well
good overall, showed great resilience

Many have ‘coped'’ well. They have had to. Some have enjoyed it, but the majority
(roughly 70%, according to my data), have not and would prefer to be in a classroom. v

https://docs.google.com/forms/d/1Unt57h9DPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics 6/15





7/31/2021 GCSE Teacher Survey.

Were there any issues with online learning, if yes what issues did you and you
students face?

22 responses

Connectivity was sometimes an issue. Getting students to work in a new way was
challenging.

Tech errors and internet bandwidth
Technical issues, e.g. ability to connect to the internet.
Mainly technical problems, also some issues with engagement

Initially the main issues were technology and access related. Most of these issue were
addressed early on in the year. There were motivation issues, but no more than there
normally are with face-to-face teaching.

Access - some kids are poorer and don’t have internet/computers

yes, issues with online engagement. A few students would leave meet on and go away
from the session. As teacher - workload and marking taking a long time.

How do you think your student’s well-being has been during the covid-19
pandemic?

22 responses

@ Very Good

@ Good
Poor

@ Very Poor

@ | don't know but it would seem
that some coped better than o...

@ Depends on the student. Some
have flourished with less distr...

® Some seemed to cope reaso...
@ Variable

https://docs.google.com/forms/d/1Unl57h9DPQur6JzANp4HCJd_Y2UXZRWIrRP_b5_NL30/viewanalytics 7/15





7/31/2021 GCSE Teacher Survey.

Has there been well-being and/or mental health support available for students? If
yes, what support has been available?

22 responses

Yes. The College has a policies and procedures. However some students will not have
used it when they should.

We offered one to one with those who seemed to be having issues
Yes. Students can have access to professional support.
Yes, follow-up of absences and mentor support if needed

Students were given the opportunity to come into college, prior to the full scale
opening, to discuss any issues or anxiety they had about returning. There have been
additional staff given pastoral roles for support and well-being and other staff to help
students work through their workload. | think this has been a big help to some.

Unsure

Yes, retention officers were employed to support / contact learners who were absent.

Do you think more well-being and mental health support should be
available for students?

22 responses

@ Yes
® No

yes - It is a fine line as some
students will be at the age
where they feel uncomfortable
talking to people and some m...
@ | actually think there is probably
enough - certainly more than
there ever was. The issue is
probably more to with to what...

https://docs.google.com/forms/d/1UnIS7Th8DPQureJzANp4HCJd_Y2UxZRWIrRP_bSs_NL30/viewanalytics 8/15





7/31/2021 GCSE Teacher Survey.

Do you think there has been more emphasis on student well-being this

academic year because of the covid-19 pandemic?

22 responses

Have any students said they have felt isolated?

22 responses

@ Yes
@ No

yes - | think this is a reflection
on the publics' need for well-
being. | think most people hav...
@ During the assessments which
replaced the GCSEs we were
repeatedly reminded that stud...
@ Not really, they were just told to
speak to people, no-one went...

@® Yes

® No
Yes - they haven't used the
word isolated but some have
said that they prefer the more
social feel of face to face

teaching. But to be honest, no...

@ Only a handful

@ Only new students to my former
placement school.

https://docs.google.com/forms/d/1UnI57hSDPQuréJzANp4HCJd_Y2UxZRWIrRP_b5_NL30/viewanalytics
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7/31/2021 GCSE Teacher Survey.

Have any students said they have been stressed, anxious or worried this
academic year? If yes, do you know why they felt this way?

22 responses

Absolutely yes. The primary cause was uncertainty as to how they were going to be
fairly assessed.

All the disruptions can't have helped
Problems that they have encountered before.
Yes, not being in class and able to work with the help of their peers

| think the stress levels have increased since returning to face-to-face learning. | don't
think the majority of students | teach are particularly good when it comes to time
management and as a result they put off their work. Since returning to college the
number of assessments has grown and as a result the stress levels have gown with
them.

Yes, exams mainly

Do you think the lockdowns negatively impacted on student well-being?

22 responses

@ Yes

@ No
Slightly. Well-being is not
something that, in the past, has
been given enough emphasis
and as a result people lack th...

@ Probably although surprising
little sign of this. Some of them
said they liked being away from
school!

https://docs.google.com/forms/d/1UnI57h9DPQuréJzANp4HC Jd_Y2UxZRWIrRP_b5_NL30/viewanalytics 10/15





7/31/2021 GCSE Teacher Survey.

Do you think the decisions made for GCSEs changing at various points this

year negatively impacted on student well-being?

21 responses

@ Yes
© No

No-one's fault, but the
goalposts kept changing durin...
@ Possibly. | feel as a college, and
as a college in Wales, we had...
@ Possibly, but | believe | was
able to mitigate for this reass...
@ No, but it greatly affected
teaching wellbeing, they were...

Do you think the impacts of covid-19 reduced levels of learning?

22 responses

@ Yes
@ No

Some content of the course was
removed, this will have have an
impact for those wanting to pr...
@ No - | think students have
worked harder this year than in
any previous years. Those wh...
@ Art relies heavily on skill
acquisition and practice- this...

Do you think the covid-19 pandemic has lowered attainment levels,

compared to previous academic years?

22 responses

@ Yes
& No

Will all interested parties
recognise these qualifications...

@ No - As a college the faculty
that | am part of have said ho...

@ No, due to the change in asse...
@ Unsure, not enough contact w...
@ It would have if exam boards...

@ Difficult to say as not in same...

https://docs.google.com/forms/d/1UnI57h8DPQur6 JzZANp4HC Jd_Y2UxZRWIrRP_b5_NL30/viewanalytics
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7/31/2021 GCSE Teacher Survey.

How do you think student motivation this academic year has been affected
compared to previous students before covid-19?

22 responses

@ Increased motivation

@ The same levels of motivation
Decreased motivation

@ Decreased

@ Surprisingly, many have

@ Some more so, others less so

How do you think students would prefer to gain their GCSE qualifications:

22 responses

@ Exams

@ Ongoing coursework and
assessments

~ A mix of exams, coursework

and assessments

@ Don't know, but if this method
gets them better grades, I'm
sure students will be pleased

https://docs.google.com/forms/d/1UnI57h9DPQureJzANp4HCJId_Y2UxZRWIrRP_b5_NL30/viewanalytics

showed better motivation - m...
@ Mixed, some take the opportu...

© Some have coped well, and h...
@ Increased motivation in less c...

12/15





7/31/2021

GCSE Teacher Survey.

Is there anything else you have experienced or feel is important linked with
impacts from covid-19 on student well-being, attainment or gaining GCSE
qualifications?

22 responses

No
It puts a lot of stress on teachers to get it right.

Class competitiveness and the ability to learn from each other’s strengths and
weaknesses has been effectiveness

Just how a disruptive pupil can hold a class back... a confident and bright student can
pull a class together and raise it up. The dynamic has changed.

Unfortunately the standard of learning has been significantly compromised during the
past two years, and this will continue in the near future.

No that | can think of
All comments have been given in previous questions

The centre determined grades are unfair

How was the survey overall to read, understand and answer?

22 responses

@ Very good
@ Good
Poor

@ Very poor

https://docs.google.com/forms/d/1UnIS7ThODPQureJzZANp4HCJd_Y2UxZRWIrRP_b5_NL30/iewanalytics

13/15





7/31/2021 GCSE Teacher Survey.

How did you prefer to answer?

22 responses

@ Multiple Choice
@ Typed Response

A mix of multiple choice and
typed responses

How did you find the questions?

22 responses

@ Very good
@ Good
Ok
©® Poor
@ Very Poor

hitps://docs.google.com/forms/d/1Unl57h9DPQur6 JzZANp4HCJd_Y2UXxZRWIrRP_b5_NL30/viewanalytics

14/15





7131/2021 GCSE Teacher Survey.

Do you have any suggestions which could improve the survey?

9 responses

No

Possibly ask for more examples or experiences noticed relative to the questions being
asked

Piloting few times will help.

Maybe have a clearer definition your terms e.g. 'best'. This issue is more complex than
some of these questions suggest. Ongoing assessment vs exams is not just about
what suits the students, it is also about what is the fairest way to assess them from
the perspective of many stakeholders.

Please make the questions easier to read
No. Hope you get lots of responses.

Some questions seemed to require information which | had already given - perhaps the
focus of one or two questions could have been narrower so that 1 didn't supply v

This content is neither created nor endorsed by Google. Report Abuse - Terms of Service - Privacy Policy,
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