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Donaldson (2015) advocates the importance of children’s ‘creative, enterprising’ skills, sitting as one of the four core purposes. Robinson (2006, 2013, 2015) has argued that creativity has been the ignored life skills abandoned through aspects of education such as the teaching and environment. Isbell and Raines (2013) discuss children’s creativity, along with motivation as a partnership. Isaksen et al., (2011) define creativity as ‘a function of Knowledge, Imagination, and Evaluation, reflecting an interpersonal attitude towards the beneficial and positive use of creativity’ (2011: 5). Amabile (1985, 2012) identified that intrinsic motivation as a key component of creativity. 
 
Combining the work of both Seelig (2012) towards creativity, and Pink (2011) for motivation. Pink recommends implementing autonomy, mastery and purpose to spark intrinsic motivation, innovation of pedagogy and environment can support creativity and motivation. Seelig (2012) endorses implementing the ‘Innovation Engine’ model; a creative tool for creatively develop concepts. The ‘Innovation Engine’ holds three factors at its core for creative development; imagination, knowledge, attitude. 

Vygotsky (2004) believes children are born with imagination. A study by Land (1998) focused on divergent thinking; the ability the think imaginatively and creatively about a concept. Land found, children’s divergent thinking decreased as they got older. We could criticise the tradition teacher’s role of didactic pedagogy is demise of this vital life skill. Czarniecki (2009) criticise teacher’s negative affect on the leaner’s creativity, therefore I recommend teacher’s facilitate learning. Pink (2011) advocates creating a culture of autonomy; self-direction. Dworkin shares that autonomous learners focus on their own interests through their intrinsic motivations (Dworkin, 1998). Linking autonomy, alongside creativity was explored by Bolton (2002). Autonomous learners are granted the opportunities to choose their direction of study, leaning more towards andragogy. This bidirectional relationship is Knowles (1984), with a mutual of teacher and learner. 

Seelig’s (2012) second factor is Knowledge, alongside Pink’s recommendation of ‘mastery’ for intrinsic motivation. Seelig (2012) explains that creativity, and imagination cannot digress towards ‘mastery’ (Pink, 2011) if the child has no knowledge to take it further. Knowledge is the scaffolding to imagination, complying with Vygotsky’s (1978) ‘Zone of Proximal Development’. Seelig (2012) emphasises the importance of ‘paying attention’ to gain knowledge to link to creativity, imaginative thought. To facilitate this, the teacher could use questioning. Questioning, promoted in Assessment for Learning (Black and William, 1998) could use Blooms taxonomy, higher order thinking questions, to encourage enquiry.

Seelig’s (2012) third inner factor is attitude which can be linked to Pink’s (2011) recommendation of purpose. Dweck (2015, 2017) challenges the mindsets of learners and the importance it has on their learning. Dweck highlights that we have two mindsets; fixed and growth. Through Dweck’s research, the attitudes of children with fixed mindsets towards their education has a direct effect on their attainment results, and progression. We could conclude that those with growth mindsets can be linked to Pink’s (2011) ‘purpose’ factor. The intrinsic motivation of purpose; provides a context for autonomy and mastery. The attitude of the individual, with a growth mindset, that has purpose, provides the learner intrinsic motivation to be creative and to take risks. Within my classroom, I recommend implementing ‘Habits of Mind’, proposed by Costa and Kallick (2008). Also I will take on board Dweck’s recommendations of praise; to praise effort rather than intelligence. Also, Malaguzzi (1993) advocates children working with their peers to shift attitudes. 

Seelig (2012) explains that circulating the inner factors are external factors; habitat, resources, culture. Misra (1992) state that the physical environment in which children learn has a link towards creative development. Malaguzzi (1993) shares that the environment you create for a child should be mirrored reflection of the child. Foundation Phase settings comply with Piaget (1976), and Montessori’s (2004, 2007) ideals of child centred environments. We could interpret that creativity is fostered through this philosophy as the approach encompasses aspects of recommendations seen above; autonomy, imagination. Changing the environment to suit the Foundation Phase philosophy, should try to support the learner’s creativity. The teacher could apply ‘SCAMPER’, created by Bob Eberle (1996), as a creative devise for adapting the environment. Understanding the importance of both divergent and convergent thinking, it could be argued that learners would benefit from two separate environments that suit the manner of thinking. Oppezzo and Schwartz (2014) have concluded that walking promotes creativity, therefore in one of my classrooms.

The resources, is also recommended by Seelig (2012. Pink (2011) highlights that too many extrinsic motivations, through a variety of resources such as assessment rewards can disable the intrinsic, creative abilities of the learner. Within my classroom, I believe stripping these reward for creative tasks would enhance their learner’s motivation to think creatively. 

Lastly, Seelig (2012) discusses how the culture within the environment, in this case, the classroom, affects creativity. Welsh Government (2017) have highlighted innovation as a professional standard. This cultural shift to promote creativity within the classroom, promotes risk. By modelling innovation, the children can of take risks and be creative. 
[bookmark: _GoBack]
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