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Introduction
The setting is a voluntary aided, English medium, comprehensive Catholic mainstream school, which serves Llanelli, Carmarthen, Ammanford, Kidwelly and surrounding areas. It accommodates approximately five hundred and twenty-two pupils, of which 17.9% are entitled to free school meals, this figure is slightly higher than the 17.4% national average. 20% of pupils who attend the school have special educational needs and 5% have statements. (Estyn.gov.wales, 2013)
Estyns.gov.wales, 2013, states that the school has a “very caring and inclusive ethos which recognises the dignity and the values of the individual.”. The report also discusses pupils feeling safe and well supported and that the schools deals with bullying well, but the proportion of pupils who feel this way is lower than that of other comprehensive schools in the area. The report also recognises that the attendance of its pupils does not compare well with similar schools.
The school provide a quality pastoral support service for pupils, this consists of three heads of learning, one for year seven pupils, one for years eight and nine, and one for years ten and eleven. The pastoral support team support pupils physical and emotional welfare, monitoring pupils progress carefully, ensuring that each pupil achieves their potential, liaising between school and home to provide the best support.
Unfortunately, there is still and increasing number of children experiencing poor mental health, which in extreme cases can potentially have devastating results.  The Mind Over Matter 2018, report from the National Assembly for Wales, Children, Young People and Education Committee identified that a ‘step change’ is needed in emotional and mental health support for children and young people. The report states that “It is estimated that three children in every average size classroom will have a mental health issue. By the age of 14, half of all mental health problems will have begun.” (Assembly.wales, 2018) 
This is the case for the young person being focussed on in this case study. 



The young person is a thirteen-year-old girl who lives at home with her mother, father and younger brother, a dog, a cat and a Gecko. She enjoys music, art and has an interest in animals. The family moved to Wales five years ago from England and has been a victim of bullying, not only in her current school but previous schools too, which has had an impact on her confidence and self-esteem.
In September 2018, the young persons school experienced a tragedy, one of their pupils had taken their own life in the boys’ toilets within the school. 
This had negative affect on the young person, as she knew of the pupil, who he himself had experienced bullying within the school. She became deeply depressed and withdrawn. She started to draw dark pictures, expressing her emotions in her pictures, she began to wear dark clothing, particularly a black hoodie of which the hood was always up.
November 2018 the young persons mother was contacted by the school to inform her that her daughter had been to see the school’s pastoral officer, and that her daughter had disclosed some concerning information. The young person had self-harmed.
From then the school kept in regular contact with the mother, and the mother informed the school of any developments. The young person began seeing the school councillor once a week, and the pastoral officer would check in on her every other day to see how she was.
The mother informed the family doctor of what her daughter had done, and of her low mood. The doctor referred the young person to Child and Adolescent Mental Health Services (CAMHS). 
The young person attended an appointment to be assessed for which method of support services would benefit her the most. It was recommended that she attend six sessions of Emotional Coping Strategies (ECS), which she attended every week for two hours every Tuesday evening. The sessions have assisted the young person in building her confidence and has equipped her with strategies to be able to better manage her emotions and her reactions to events that could happen in the world of a teenager.







Question
 “How are comprehensive schools working in partnership with parents and external professionals to support pupil’s mental health and wellbeing, promoting inclusion and reinforcing learner attainment and achievement?”


















Methodology 
This is a qualitive study by a participant researcher carried out over three months, and for the purposes of the case study the young person and the setting have been anonymised.
Information for this case study have be gathered through means of communication with the settings pastoral officer, the opinions of the pupil, teachers and form tutor, concerns of the parent, the pupil and their sessions with CAMHS. 
Research has been compiled through means of; observations, text books, CAHMS methodology, websites, school policies and practice, and Estyn reports.
The author has worked closely with the young person from the start of this academic year, and has built a good rapport with the pupil, which has enabled the possibility of gaining an insight into the young person’s wellbeing.















Findings
I decided to initiate a conversation with the child, so I could gain an insight to her experiences, in her own words. She informed me that she moved from England to Wales five years ago, started attending a primary school where she was bullied, occasionally because or her English accent. She missed her old friends, her old school, her family and her home. She was introduced to learning the Welsh language through the curriculum, which can be daunting for a child not familiar with the language. 
She then attended the comprehensive school she currently attends and informed me that the bullying from primary school has continued. She shared the effect of losing a peer in September, and how it made her feel, she became quite upset. She showed me some of her art work, which was quite dark and concerning. Her appearance had changed from what is was before the tragedy, she now wore a black hoody, and when she could she would always have her hood up. She appeared quite withdrawn, and from observations she seemed to isolate herself from her peers and found comfort in her artwork.
When you consider the child’s history, moving to wales, self-harming, bullying, and trauma, its easy to understand why she would feel the way she does.
The child’s parent and pastoral officer have been in constant communication, keeping each other informed on any developments or concerns. The parents have also been updating the school on their daughter’s progress through her sessions with CAMHS.
I have included a copy of a page from the pastoral officer’s telephone log as evidence for the correspondence between parent and school (Appendix A) and a copy of the observation form from when the pupil disclosed self-harm (Appendix B). 
When speaking to the pastoral officer, she informed me that the pupil was to able to leave the classroom as and when she needed too if she was to become anxious or frustrated, also that her parents have decided to bring the pupil to school and to collect her to eliminate the stress and anxiety of the school bus journey, which is where some of the bullying took place.
It was also agreed between the pupil’s parent, form tutor, and pastoral officer that the pupil could have a reduced time table if needed, where as she would be able to sit in the pastoral office and draw if she would like.

After a few weeks I approached the pupil again to see how she was and catch up with what she had been doing and how she was finding her CAMHS sessions.
She seemed happier, more talkative, happy to share what she had been doing in her CAMHS sessions. She explained how the sessions are helping her to feel more confident and are helping to see more positive things about herself using the groups ‘caring hands’ exercise. (Appendix D).
I praised her in attending her session and told her I was so pleased that she’s enjoying them, even if she did find them daunting to begin with. I asked if whether there may be some strategies or resources from her CAMHS work pack that she could use in school as a visual reminder to help her manage difficult situations. She suggested that she brought the pack into school.
I shared my conversation with the form tutor who agreed that if we could take photocopies of strategies used in the pupils CAMHS sessions then we would be able to reinforce methods she had been using.
The form tutor, pastoral officer and I, recorded the strategies we had been using to support the pupil to give some structure. We agreed that the pupil is to be able to leave the class if need be, if she is anxious or frustrated, she could have a reduced timetable on her particularly bad days, and we would encourage the use of coping strategies that she has learnt from her CAMHS sessions. The meeting was really to confirm that we all understood and agreed to the provision in place to support the pupil and be able to ensure she is still included, and still able to gain an education, year nine is particularly important as she will be choosing her GCSE’s this year.
The form tutor contacted the pupil’s parents to inform them of the provision put in place, and they agreed to the plan.
The pupil bought the CAMHS pack into school and we sat and discussed which methods she preferred to use in order help her cope, she chose progressive muscle relaxation, breathing techniques, and drawing. (Appendix E, F, G) we took photocopies of the sheets and compiled a file for the pupil to use when she needed it. 

 “Evidence shows that where support is provided to help manage behaviour at home, alongside work being carried out with the child at school, there is a much greater likelihood of success in reducing the child’s problems, and in supporting their academic and emotional development” (Assets.publishing.service.gov.uk, 2018)
In supporting this statement, the provisions and support in place, and the school working in partnership with the parents, also incorporating CAMHS strategies the pupil should in time begin to feel happier and be able to cope with situations in a positive way and feel confident in doing so.
The Department for Education (DfE), published non-statutory advice document called Mental Health and Behaviour in Schools (2018), to assist schools in supporting pupils with mental health problems. It states that schools have a key role in ensuring that their pupils are resilient and support good mental health and wellbeing, using tailored strategies and approaches to the individual needs of the pupil. The document also discusses how educating pupils about relationships and health can play a key part in ensuring healthy relationships, mental health and well-being. (Assets.publishing.service.gov.uk, 2018)
This could be linked into the new ‘Successful Futures’ curriculum developed by Professor Graham Donaldson, which incorporates Health and Wellbeing into its six areas of learning, it includes tackling obesity, relationships and sex education. (Gov.wales, 2015)
By 2022 the topic Relationships and Sexuality Education (RSE) will be a statutory part of Wales’s new curriculum. At present, the subject is taught in school but does not go into depth, the schools choose their approach in delivering the topic, but mostly the topic does not go any further than the biological features of relationships. RSE will, when statutory, will discuss the importance of building and maintaining fulfilling, healthy and happy relationships. (RCPCH, 2018)
This would ensure children are better prepared for the challenges they could face in later life.





Conclusion
My research in this case study has revealed that the services CAMHS provide are a beneficial and crucial tool in supporting children and young people’s mental health. It has also proven that with the partnership between school and parents working to support pupil’s mental health has a far greater impact than external professionals alone. The approach we used to work in supporting the pupil’s recovery from poor mental health, was completely pupil centred, we used the coping strategies preferred by the pupil, whilst being able to attain education, but providing her with the opportunity to self-regulate when things become over powering, accommodating her individual needs.
Over time the pupil became happier, more confident to be able to talk about her problems, she stopped wearing her hood up, showing that she had developed her self-esteem, and learned that there are things that she likes about herself. A task set by Reverend Patrick who visits the school, was for each pupil in the group to write a positive letter to their future selves, the pupil then had to send the letter to their home address (Appendix I), the pupils letter revealed things she like about herself and also reminder her that she has friends to turn too, and encouragement to ignore the verbal bullying she had received in the past. Her art work has progressed into more colourful pictures, and she has even delved into art using natural resources such as stones.
The CAMHS sessions and incorporating their techniques into her school life has provided her with consistency in coping strategies. She has enjoyed the ECS sessions as indicated on the CAMHS evaluation form (Appendix H)
Poor mental health in children and young people is increasing and CAMHS services are stretched, with budget cuts and now Brexit risking the jobs of European Nationals that work for the National Health Service, the worry is that there will not be enough professionals in mental health to be able to cope with the demand for support. (Devon, 2019)
However, I feel that if and when the new curriculum come into force then the learning area for Health and Wellbeing will alleviate some of the pressure off of Mental Health Services, by educating children from primary school age about healthy relationships and later in secondary school moving on to sex education it will equip them with the tools to ensure good mental health and wellbeing.
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