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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Ensure accuracy of referencing in response to comments received.
	I have used the referencing guide to correct my referencing errors.

	Targed/Target 2
	Engage critically with research.
	I have carefully considered the literature accessed and have responded critically to findings.



















How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
 
This report will consider a school development plan, with a focus on how the school develops one aspect of the plan. The report will explore one action point from a school’s strategic targets, demonstrating how the target is addressed and how its impact is measured. The report aims to critically reflect upon the actions taken and the impact made through the support of relevant literature. The aspect of the SDP for focus is ‘To foster and further develop community links’. The school will be referred to as ‘School X’ throughout this report, and the focus within the SDP will be ‘Priority A’.
It is important to outline the school context. School X received a ‘good’ performance rating following their most recent Estyn inspection in 2013 (Estyn, 2013). This school is a large multi form entry primary school in South West Wales in a communities first area. The school has over 500 pupils on roll divided into 17 classes. 11% of pupils are entitled to free school meals, 31% are EAL pupils and there are 18 different spoken languages amongst the pupils. Pupils with additional learning needs amount to less than 10%, and just a few have statements of special educational needs. Pupils with severe learning difficulties are taught within the specialist teaching facility for foundation phase and Key Stage 2. A few children are under local authority care and the school includes a few asylum seekers. 
In addition to using national policies and initiatives, the school can set its own agenda to direct and outline projects and future developments (Wallace, 2014). The school development plan (SDP) may be created in collaboration with governors, teachers, parents and pupils and aims to set measurable targets for facilitating progression within the school. The SDP consists of strategies for improvement, informed by the schools’ self-evaluation of its performance using available data (Welsh Government, 2014). The plan outlines priorities to be addressed by the school which will consist of both short and long-term targets. SDP’s highlight targets and make recommendations for achieving those targets whilst being mindful of the priorities within the plan.
 Welsh Government (2014) state that the SDP should be a ‘live document’ which is subject to change constantly in response to the progress of the school. Although the SDP outlines a three-year plan, it must enable priorities to be addressed on a short term basis so that progress can be considered at regular intervals for example one and two years (Macbeath & Mortimore, 2001). This should involve analysing and incorporating the most relevant available data for the school. In terms of accessibility, the SDP is a document which should be available to staff, parents and governors in a summarised version and is often shared on a school website (Welsh Government, 2014). This has been considered positive as it allows all stakeholders to view and understand the document (Brighouse, 2013). However, some schools do not share their SDP which has been suggested to raise queries surrounding their commitment to the live document. School X had made their SDP available via the school website and it is clearly signposted for viewers.
It is widely reported that individual schools are responsible for their own improvement and that a generic guidance for creating SDP’s may not be effective (Brighouse, 2013; Davies, 2003). It must be accepted that different strategies and ideas are required in response to an individual school’s needs regarding improvement and development (Brighouse, 2013). In accordance with Estyn (2010) and the Welsh Government (2014), schools should incorporate key characteristics within their SDP which include involvement of partners, self-evaluation using data and the impact on pupil outcomes to measure the effectiveness of the plan.
It has been found that the quality of school planning can have a significant effect on overall performance of students in Maths and literacy (Fernandez, 2009). Careful analysis and planning of previously effective SDP’s may therefore facilitate replication of similar successes.  Davies (2003) argues that a single development plan will not accomplish school improvement stating that school development is a long-term process requiring consistent reflection and adaptation. It may be summarised that the SDP process requires careful planning and preparation, consideration of individual school needs and collaborative involvement.
School X aim to foster and develop community links. The Welsh Government issued guidance on ‘Developing community cohesion’ (2016). They recognise that schools are not an isolated faculty, but are a significant feature of a larger community, encouraging reciprocal links to be made. Fostering these links through pupils, staff, parents and other members of the community is the aim of School X which is evident within their SDP and the focus in question. Welsh Government (2016) outlines the importance of children being active participants in decision making regarding their schools and communities, ensuring that their voices are heard in accordance with the United Nations Convention on the rights of the child (UNCRC). This is clearly adhered to and reflected in the SDP of School X.
There are multiple opportunities for community links to be made by schools, and many approaches which can be taken to create these links (Goos, 2004). Moliner et al (2017) recommend a one-day community building event in the interest of promoting participation and involvement between schools and their local community. Similarly, Goos (2004) suggests that involving parents and community members in learning by sharing curriculum information and specific strategies for home use can impact learners greatly. In effect, building bridges and encouraging participation helps to foster community links. Further examples of forging community links include inviting outside bodies into the classroom and developing workshops with input from professionals in the community (McClay et al, 2012). These opportunities promote a sense of partnership between schools and their communities.
Hayes and Chodkiewicz (2006) describe the potentially detrimental barrier that can be present between schools and communities, explaining that this ‘interface’ may present difficulties in communication. They see this barrier as a transition point which pupils cross daily with varying levels of difficulty. For pupils at risk of disengaging from school, it is essential that the importance of school-community links is recognised by all stakeholders in order for appropriate action to be taken (Hayes & Chodiewicz, 2006). It seems that the relationship between schools and their communities plays an integral role in pupils’ engagement in learning and should be considered by all involved.
Although there are many opportunities for fostering community links, the limitations must also be considered. Lack of time, low budgets and limited resources have been attributed to poor school-community links (Hayes & Chodiewicz, 2006). These factors may have a significant effect on development of community links.
The SDP is considered a cycle consisting of four main stages outlined by Welsh Government (2014). These are self-evaluation, strategic planning, making improvement/action and reviewing impact. Stage one of the process demands thorough and robust self-evaluation, informing areas for development and guiding the direction of the SDP (Creemers & Kyriakides, 2012). Self-evaluation which focuses on outcomes and impact is reportedly successful in improving pupils’ outcomes and their experiences in education (Education Bureau, 2013). Professional learning, school improvement and pupil outcomes are driven by the cyclical process of self-evaluation and a school can assess its performance in these areas against set targets (Rogers & Badham, 1992). It must also be noted that this process can identify strengths within a school and is not solely for seeking areas of development (Antoniou et al, 2016). 
The Welsh Government (2014) explain that the process of planning can be supported by a selection of data readily available to schools. The data should influence the priorities outlined within the SDP, enabling specific and relevant targets to be created (Welsh Government, 2014). Sutcliffe & Court (2005) state that a range of qualitative and quantitative data should be considered during the self-evaluation stage in order to provide a rich and holistic approach in identifying needs. This is supported by the Victoria State Government (2018) in their Framework for Improving Student Outcomes (FISO) who explain how data can be used to inform education and promote evidence-based practice. Qualitative data includes formal inspection reports and information gathered from pupils, parents, staff and other members of the community. This highlights the importance of the involvement of all stakeholders within the SDP process, as valuable and informative information can inform the plan significantly (Antoniou & Kyriakides, 2013). Involvement of all stakeholders also ensures a level of accountability and encourages commitment to the plan (Antoniou et al, 2016). Quantitative data includes PISA scores, All-Wales core data sets, National School Categorization System, school banding information and school comparative data. School X engaged with a significant amount of qualitative data, which included parent surveys and questionnaires, and pupil voice feedback. This was used to inform the identification of priority A. 
Stage two of the SDP process is strategic planning based upon the self-evaluation carried out in advance (Welsh Government, 2014). Leaders and managers should provide clear directions to those involved in implementing the actions within the SDP, in line with advice from Estyn within their inspection framework (2010). This method adopts a top down approach to strategic management, where higher authority figures will inform and delegate tasks further down the line. It must be acknowledged that there are many models and methods of strategic planning which may be used by schools when forming their SDP (Brighouse, 2013). A bottom up approach has been commended for providing a realistic and practical response with authenticity. Adopting more than one approach may be advantageous during this stage of the SDP process and could create a collaborative and holistic perspective (Creemers et al, 2013). School X represented both models within their strategic planning, taking a holistic view and enabling all stakeholders to provide input. Where necessary, senior leaders have delegated tasks and similarly employees have advised leaders on the best action that they could take (Creemers et al, 2103). Brighouse (2013) notes that strategic planning should involve setting realistic targets and goals with explicit aims. Clear direction is essential at this point of the process, and all involved must be well informed of their roles and responsibilities in response to the established targets (Estyn, 2010).
On completion of stages one and two, the identified strategies must be implemented as outlined in the SDP. This forms stage three: making improvement and taking action (Welsh Government, 2014). This stage of the SDP process involves all personnel who have been identified within the strategic planning, and all those involved should have had sufficient briefing information to drive effective implementation of the strategies (Dodds & King, 1996). 
Efficient and effective achievement of targets within the SDP has been linked to excellent leadership and sustained commitment of staff (Fernandez, 2009). It may be suggested that in schools where this is lacking, the planning process is subsequently affected therefore outcomes are deficient. It is widely reported that a SDP must clearly outline details of individual responsibilities and highlight the importance of accountability within the action plan (Estyn, 2010; Dodds & King, 1996). Additionally, Welsh Government (2014) reports that most effective plans include timescales for completion of actions and meeting targets. Although School X included details of personnel responsible for actioning certain targets, the timescales were mainly long term. As previously stated, short term targets are a requirement within the SDP as they encourage the notion of a live document (Macbeath & Mortimore, 2001).
The final stage of the SDP process is reviewing impact, leading to further self-evaluation and enforcing the ongoing cycle of change and development (Brighouse, 2013). In accordance with Welsh Government policy, the SDP should be reviewed at least annually to maintain the status of a live document. Adhering to this ensures that the SDP addresses the current needs of the school and adopts change (Welsh Government, 2014).
School X ensured that their SDP was reviewed regularly, and they demonstrated their commitment to the live document by applying clearly dated changes to the shared copy of the SDP. The SDP includes a school and governing body appraisal of progress where the achievement of the target is ranked, and advisory steps are provided to inform the ongoing cyclical process of the SDP. Although this seems an effective method of reviewing impact, details of how the ranking is awarded are lacking. It may therefore be advised that this information could be made available to viewers of the SDP to improve understanding.
School X provided a summarised version along with the full SDP on their website. As previously stated, this is commended by Brighouse (2013) enabling the community to access and comprehend the plan. On reflection, this also addresses their target of fostering community links and improving partnerships by providing accessible information and engaging with the public.
In adherence with the Welsh Government policy, School X completed self-evaluation involving stakeholders and using qualitative data such as surveys and questionnaires to inform their plan. Some of this data is included in table form on the SDP, providing useful information regarding the demographic of the learners and the community context. The SDP includes statements titled ‘Post Estyn inspection’ suggesting that their self-evaluation process and action planning involved reflection on their most recent inspection (Estyn, 2013). It may be advised that further context is provided here for the reader, as this could give more direction and meaning to the statements. 
School X also included quantitative data of pupils’ attainment levels across the phases, adding detail to their self-evaluation process. Although the school took this approach, it was unclear whether quantitative data sources such as PISA were used to inform their planning. This may be suggested as an improvement in their approach to self-evaluation. On the other hand, quantitative data may have been applied in planning for other priorities within the SDP which were not accessible for the purpose of this report.
One of the most significant actions within the SDP which focused on Priority A was the attention to using social media to foster community links. School X dedicated time researching effective strategies for using social media platforms in the interest of involving communities in their day to day schooling activities. The research includes Lavergne (2017) who reports that the use of social media such as Twitter allows all stakeholders to remain up to date and connected with the school and could significantly improve the relationships between the school and its community. School X regularly measures the impact of this strategy by pooling data from twitter using specific ‘tags’ which categorise various activities. The ‘community links’ tag has increased in quantity according to the data collected by senior leadership. A suggestion to further develop this strategy is to sub categorise the ‘community’ tag in order to specify in detail the community links that are being fostered. This could increase the potential for better self-evaluation and subsequent development of their priorities, as richer data may be collected. 
This report has considered the cyclical process of the school development plan through reference to national policies and frameworks. The focus of the report was around one action point from the strategic targets of School X. Through careful and considerate reflection of the SDP theory and processes, the extent to which the specific action point was addressed and how its impact was measured have been discussed. With the support of relevant literature, critical reflections have been applied to the SDP process undertaken by School X and the consequent actions taken.
On completion of this report, I am confident in my knowledge and awareness of the SDP process and can relate specific stages to appropriate Welsh Government policies. I have learnt that the success of the process is subject to the personnel involved, meaning that the creation of the ‘live document’ requires thorough and dedicated consideration in order to attain the desired results. 
Having the knowledge and understanding of the SDP process prepares me for my future teaching practice, as I will know how to access information regarding the individual priorities and goals of the school. Knowing the important role played by all stakeholders gives me confidence that my input will be required and appreciated. Furthermore, I will seek opportunities, like those previously discussed, to contribute to the qualitative data informing the self-evaluation process. I am confident that the knowledge I have gained through this process will enhance my professional practice.
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