In this reflective log, I will use Gibbs’ Reflective Cycle (Gibbs, 1988) to reflect on my experience delivering a 30-minute micro-teach session on child psychology from a ‘party princess’ perspective. I have chosen Gibbs’ Reflective Cycle (Gibbs, 1988) because I have previously used this model to reflect on my counselling skills, and it provides a structured approach to examining personal experiences. Although I felt well-prepared, nerves and self-imposed pressure affected my performance. I will reflect on my own experience, the feedback from my lecturer, and the responses from my peers to explore what went well, areas for improvement, and how I can enhance my teaching practice in the future. 

Description
On September 23rd, I delivered a 30-minute micro-teach to my classmates and one of my lecturers. My micro-teach was on child psychology from a ‘party princess’ perspective. Before arriving at university, I felt confident, but after hearing about my peers' micro-teaches, I became nervous. Their sessions were more activity-based and engaging, while mine was more lecture-driven. I decided to go second, thinking this would help ease my nerves, but I later realised that going later in the day may have been a better choice as my peers became more relaxed and willing to participate as the day went on. During my session, the silence in the room made me uncomfortable because I felt like my peers either didn’t want to participate, found the session boring, or didn’t know what to say. I also asked them the same question "What does a party princess do?" before and after the session to see if their opinions changed. While I achieved this goal, I struggled with nerves, time management, and maintaining my professionalism during the question-and-answer section of my micro-teach. The questions caught me off guard because I expected to be questioned about the psychology aspect of my micro-teach, not my personal experiences. 

Feelings
At first, I was confident, but after learning about my peers' micro-teaches, I felt like mine wouldn’t be as engaging. As I started my session, I became more anxious, especially with the lack of participation, which made me feel even more uncomfortable. As a self-proclaimed perfectionist, I felt disappointed in myself for not delivering the session as smoothly as I had hoped (Elyas Barabadi et al., 2024). However, I did feel some satisfaction at the end, knowing that I had changed my peers’ views on the role of a ‘party princess’.


Evaluation
From my perspective, the content I delivered was strong, and I presented a lot of psychological information in a short space of time. I was pleased that my peers' opinions on “what a ‘party princess’ does” shifted by the end of my session. However, I struggled to manage the silence, which led me to believe that my peers weren’t engaged or found my session boring. This affected my confidence and made me question the effectiveness of my teaching (Dumančić, 2018).  Additionally, I was unprepared for personal questions during the Q&A, which caught me off guard and caused me to relax too much, compromising my professionalism (Osborn, 2012).

From the feedback I received, I learned that while my content was strong, I had missed mentioning the names of key psychologists during my micro-teach. This surprised me, as I had consistently included their names during practice sessions. My peers noted that I spoke too quickly, which likely contributed to me skipping over important details. The feedback also highlighted my poor time management, as I rushed through the first half of my notes and left too much time for the remaining content. Overall, the feedback emphasised that my nerves were the main factor in these challenges (Muna, 2023).

Analysis
Looking back, I realise I allowed my nerves and perfectionist tendencies to take over. My decision to go second, while intended to reduce anxiety, may have made things worse. I believe I would have benefited from going later when the atmosphere was more relaxed, as my peers were more engaged during those later sessions. The silence during my micro-teach was difficult to handle because I interpreted it as a sign of boredom or disengagement. It could have simply been that my peers didn’t know what to say or didn’t feel comfortable speaking up. My rushed pace was another reflection of my nerves, and this affected both the content delivery and my overall time management (Putri et al., 2020).

The feedback gave me a clearer understanding of where I went wrong. Missing the psychologists' names was a direct result of my rushing, something I hadn’t noticed in the moment. Speaking too quickly made it harder for my peers to follow along and resulted in me leaving out key details that would have strengthened my micro-teach. Additionally, my time management issues meant that I finished too early and didn’t pace myself effectively, which made the session feel disjointed. The feedback has shown me that I need to find ways to control my nerves, especially when it comes to slowing down and focusing on my key points. 

Conclusion
In hindsight, I realised that my nerves and perfectionist mindset were the main factors that impacted my performance. If I had gone later in the day, I believe I would have been more relaxed, and my peers would have been more open to engaging with the content. I also understand that silence doesn’t necessarily mean disinterest, it could simply be that my peers needed time to process the information or didn’t know how to respond. I need to work on slowing down my speech, managing my time better, and maintaining my professionalism during question and answer, even when I start to feel more comfortable.

Action plan 
I will take several actions based on my reflection to improve my teaching practice. First, I will practice relaxation techniques, like deep breathing before sessions or taking a sip of water as my lecturer suggests in the feedback. To handle silence better, I’ll incorporate small group discussions to encourage participation, I will also remind myself that people need silence to think before answering a question. I will improve my time management by creating flashcards with timings on them as a visual reminder of how long activities/slides should take along with using a timer during delivery I will also have key information on these flashcards to ensure that I mention psychologists’ names, so they aren’t overlooked during the session. Lastly, to maintain professionalism during personal questions, I’ll prepare a strategy to address them briefly while refocusing on the main content of the session.
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