	Paul Bashford – SID = 1302079	
A critical analysis of the relationship between teacher subject knowledge and effective learning and teaching in the primary school. 

Introduction 
This assignment will critically analyse and discuss the importance of the relationship between a teacher’s subject knowledge and the effectiveness of their teaching. This assignment will also discuss how the relationship between teacher subject knowledge and teaching effects the learning of the children in a primary school context. 
The assignment will be structured into two main sections, a literature review and an analysis of how the authors subject knowledge informed their own teaching, and thus the children’s learning, whilst on placement. In order for this evaluation to be of use the context of the PTE school must be considered. The school in question will not be named nor will any of the people in question, be they pupils or staff, for ethical reasons.
The PTE school is an English medium school within a strongly Welsh medium area of Carmarthenshire. As such, although the school is not large, compared to other schools in the area it could be considered so and was large enough that it did not need to combine classes for any year groups. All of the author’s teaching within the school was within the Foundation Phase Y1 class. At the end of the placement period the class consisted of 24 pupils between the ages of 5 and 6. However, during the PTE period 2 children left the class for different schools and another joined the class. Staffing within the class consisted of the class teacher and one level 2 teaching assistant as well as an occasional student from the local FE college. 

Literature Review 
It is an accepted fact that the teacher plays a significant role in facilitating learning within the classroom environment. According to Bourne (1994) this role the teacher plays is not just derived from knowledge of the subject that they are teaching but also consists of that teacher’s knowledge of the subject matter that is teaching itself. Bourne states that ‘learning to teach means learning to make decisions about how to act at every moment of the day in order to enable and enhance children’s learning.’ Bourne (1994, p.1). Dowling and Dauncey (1984) when talking about the role of the teacher compare that role to that of a manager argue that a teacher can not be successful without being able to be supportive, friendly and dedicated. They argue the point that the best teachers are those that derive real enjoyment from their job and are quite often happy to not move up. 

Metzler and Woessmann (2012) conducted a study to directly compare student attainment in subjects where the teacher had higher academic qualifications to where the same teacher taught a subject that they had less qualifications for. They discovered that the level of a teacher’s subject knowledge gave quantitively measurable impact on student attainment that is particularly noticeable in mathematics. Metzler and Woessmann (2012) observed that a student’s mathematics achievement could increase by as much as 14% between the lower end and median of the distribution of teacher subject knowledge. This is obviously a significant figure and shows that subject knowledge is a significant part of overall teacher quality.  If, however this argument is synthesised with the arguments of Bourne, Dowling and Daucey, one can come to conclusion that for a teacher to be successful in their field they must both know the subject they are teaching and possess the skills to motivate the class to learn. 

Interestingly, Metzler and Woessmann’s (2012) research showed that while subject knowledge has a significant impact in mathematics it can be a very different situation in other areas of the curriculum. They state that their ‘results in reading are significantly smaller and indistinguishable from zero in most specifications’. The implications of this research are that there are certain areas of the curriculum that do not require the teacher to have such a high level of subject knowledge to teach. It also implies that in these curriculum areas the teacher’s ability to manage and motivate the children have the greatest impact on the children’s learning. It could also be considered that that for a child to learn most effectively the teacher’s subject knowledge needs to be a certain level above that of what they are teaching. In the case of reading one would hope that all teachers would be fluent and proficient readers, and this would be why subject knowledge has a lesser impact in this field unlike in mathematics. In the case of mathematics many teachers are only a few steps above that of the learner and as such a teacher with greater subject knowledge may be better able to impart their knowledge. 

Many of the concepts previously discussed in this assignment also appear in Shulman’s (1987) seminal article. The idea that for a teacher to be effective that they need to be able to manage the classroom is discussed. Shulman expands on this concept though by saying that not only does the teacher need to effectively manage the logistics of the classroom, but they also need to be able to manage ideas within a classrooms discourse. Shulman’s article gives an example of exemplary practice where the teacher scaffolds the children’s knowledge using a constructivist approach to teaching wherein the teacher builds on previous knowledge in stages. This teacher also had a high understanding of the actual process of comprehension and used this in order to plan her activities and to decide what scaffolding to put in place for various different levels of difficulty. The teacher was also able to teach in a variety of different ways without losing any of the logistical management of the class. 

Shulman implies, with this example, that this teacher was particularly effective because she not only had a strong subject knowledge for literacy but was also learned in teaching pedagogies and classroom management strategies. As a result of this wealth of knowledge and experience the teacher was able to produce highly varied, targeted and effective lessons that promoted excellent learning. 

Shulman (1986) categorised the knowledge base required for effective teaching under the following headings: content knowledge, general pedagogical knowledge, curriculum knowledge, pedagogical content knowledge, knowledge of the learners, knowledge of the context and knowledge of the educational ends, purpose and values. 

Bourne, Dowling and Daucey’s arguments that an effective teacher is an effective manager, and Metzler and Woessmann’s study on teacher subject knowledge all, while approaching from different perspectives, tell us that a teacher’s subject knowledge is important but is by no means the full story and there is so much more required to teach effectively that simply knowing the subject well. In order to fully understand the true impact of teacher subject knowledge on a learner one needs to first understand the difference between content knowledge as eluded to in Metzler and Woessmann’s study and teacher subject knowledge as described by Shulman’s knowledge base. If you are to consider teacher subject knowledge as the whole of the knowledge base, then its importance becomes all the clearer. 

A teacher must have a least a passing understanding of all the headings of the knowledge base to be effective and Metzler and Woessmann’s results show this. In some subjects increasing content knowledge has little to no effect whereas in other subjects the effect is significant. This is because this study is only statistically quantifying the effects of a teacher’s content knowledge. Metzler and Woessmann make this argument themselves, they tell us that although there is clear evidence that teacher quality and student learning are related it is unclear which specific teacher characteristics can account for this. 

Shulman (1987) also gives us an example of a case where a teacher’s subject knowledge was lacking. It should be noted, in the case study of Coleen, that Shulman’s gives an example of how Coleen’s teaching style was effective when teaching a class within her specialisation of literacy. The class was reported to be ‘student-centred, discussion-based, occasionally Socratic, or otherwise highly interactive’ (Shulman, 1987, p10). However, when Coleen was observed teaching a class for which she lacked confidence, and content knowledge, her teaching style changed from interactive, to fast paced lecture-based recitation. In this case it could be seen that the teacher’s lack of confidence in the subject matter had an adverse impact on the student’s learning. Student’s were discouraged from asking questions, or discussing the content depriving the teacher of opportunities for formative assessment and the students of broadening their understanding. This sadly would have resulted in surface, rather than deep, learning. 
Shulman determines that due to her lack of content knowledge significantly limited the choice of teaching techniques available to the teacher. Once again here we can see the need for a teacher to have a level of content knowledge above that of which they are teaching. If the teacher lacks that content knowledge it restricts their ability to use the rest of their content base, for if the topic is not fully understood the teacher will instinctively want to stick rigidly to the plan of the lesson and not allow for child led learning. 

Coe et al (2014) once again brings back the theme of the importance of a broad range of teacher subject knowledge. They purport to there being ‘six components of great teaching’ (Coe et al, 2014,p.1) and list them in order of impact on learning. These are: pedagogical content knowledge, quality of instruction, classroom climate, classroom management and teacher beliefs. The difference between this view and that of Shulman is subtle but clear. Whereas Shulman places content knowledge into a category of its own Coe et al do not consider content knowledge as a category of its own for instance, Coe et al believe that not only must the teacher understand the topic they are teaching they need to be able to understand how a learner will view that content, the methodology of the learner’s problem solving and be able to identify likely misconceptions. 

It is clear from the literature used that the general theoretical consensus is that teacher subject knowledge has a significant impact on student learning. Where the literature differs somewhat is in what is considered teacher subject knowledge. If one is to consider teacher subject knowledge to be purely knowledge of the content taught, then its impact varies from subject to subject, but it is required for the teacher to understand what they are teaching themselves. On the other hand, if you take the view of teacher subject knowledge as being a synthesis of classroom management, content knowledge and pedagogical knowledge then teacher subject knowledge becomes vital to effective teaching. It can be seen that if a teacher understands the process of teaching they can be semi-effective at teaching something that they lack confidence in. However, if they lack that larger part of the subject knowledge of teaching they will be unable to effectively teach regardless of how well they understand the content they are attempting to impart. 

Analysis and Evaluation of Own Subject Knowledge (1750 words) 
Whilst on my PTE I felt that one area where my subject knowledge was somewhat lacking was Welsh Language. I found that the Welsh 2nd Language lesson that I taught on PTE took far longer for me to prepare than other lessons that I had a far more confidence to teach. I found myself having to look up information that I needed to teach as I was unsure of it myself which meant that I took a lot longer than normal planning the lesson. The lesson plan (see appendices) was much more prescriptive and as such much more difficult to follow as there was little room for child led learning or adjustments to the lesson structure in response to the learning.
As the literature discussed earlier in this assignment mentions my lack of content knowledge, during that lesson, had a significant impact on my confidence and flexibility. I felt that the number of children achieving the learning intention was significantly lower than in many of the other lessons that I taught. To me this is a strong indication of the importance of subject knowledge and reinforces the arguments made by Shulman (1987). With respect to Coe et al 6 components of great teaching (2014) my pedagogical content was lacking, which Coe et al (2014) tell us has a significant impact on learning. As such, my teaching would have improved had I had a greater content knowledge.  

I feel that this issue could have been overcome by greater preparation time. As I had little notice that I was to be teaching that particular lesson, I had little time to increase that content knowledge. However, this has shown that I need to improve my content knowledge in this area so in order to make this less of an issue in the future I will be taking as much time as possible to revise all areas of the curriculum that I am teaching in order that I am able to plan more fluid and adaptable lessons in the future. 

Earlier I made the point that you need to have a level of content knowledge above the level of that of which you are teaching in order to teach effectively. This was worded as such as during the course of my PTE I discovered that it is possible for one’s content knowledge to be too high. This was an issue that I feel I had to start with in mathematics lessons. I have engineering qualifications and to start with struggled to see how a child, in year 1, would be unable to understand the concepts involved with comparing the length of two objects as, to me, the concept is instinctual. The first lesson that I had planned (see appendices) was a maths lesson. During my discussion with my mentor pre planning the lesson I had wanted to start out with measuring using standardised units. Fortunately, my mentor was able to show me that the pupils were not yet ready for this concept and reminded of the steps I should take to teach measure. As such I used a series of lessons, that built on the previous lesson, which ended with children being able to select and use an appropriate non-standard unit to measure a given measurement. 

This issue that I had early on in PTE exemplified the point that the literature review made about content knowledge only being a part, an important one but a part none the less, of the whole of teacher subject knowledge. As Coe et al (2014) tells us, having an intrinsic knowledge of the subject, as I had, is not enough. In order to teach effectively one needs to understand how a learner will view the content, how they will go about piecing together their understanding and how they are likely to misinterpret that which you are trying to teach them. 

My experience of PTE has shown me that there is a marked difference between my content knowledge and my subject knowledge. As such, although my content knowledge is good my subject knowledge as a whole has sometimes been lacking. This assignment will now use the aspects of the knowledge quartet (Rowland, Huckstep & Thwaite, 2003) in order to effectively analyse my own subject knowledge. This analysis can then be used to inform my future teaching so that wherever possible effective learning takes place within all of my lessons.  The four areas of the knowledge quartet are, foundation, transformation, connection and contingency. 

Foundation

According to Huckstep et al (2003) the foundation of the knowledge quartet consists of the knowledge, beliefs and understanding of subject knowledge as acquired prior to entering the classroom. With respect to my knowledge as described by The Knowledge Quartet (Huckstep et al, 2003) my knowledge of mathematics is of a high level. This can be evidenced from my engineering qualifications and A level in mathematics, however, as I have previously mentioned, I have to be careful to not teach above the children’s level of understanding due to my own expertise in the subject, this is also the case with sciences as these are also heavily used by engineers. With regards to literacy I have a good understanding of structure of literacy but do sometimes struggle with spelling and grammar. Saying that, I do know and understand the concepts involved but need to bring them to the point that I do not have to think about whether I am using them correctly or not.  I also have a BA in primary education studies, which gives me an extensive understanding of the process of learning and child development in general. My BA greatly influences my beliefs on the purpose of education and the best conditions for learning to occur. 

Transformation

This consists of the ‘capacity of a teacher to transform the content knowledge he or she possesses into forms that are pedagogically powerful’ (Shulman, 1987, p.15). With regards to my own content knowledge, this is an area that I would feel that perhaps my content knowledge is lacking. For the most part I have a good understanding of the content I am teaching and of the various pedagogies of education, behaviourism, constructivism, and humanism etc.  Within all lessons, that I taught, I used the concept of modelling to demonstrate the skills that I wanted the pupils to acquire. Where I feel that I was sometimes lacking was in my knowledge of when to step back and allow pupils to come to their own conclusions from deliberation and judgement. I do feel that as PTE progressed this became more natural and that if I continue to work on this it will be much less of an issue in future PTE.  Huckstep et al (2003) tell us that the use of modelling, in particular how the teacher chooses to model a skill, is important for children to form concepts, acquire language and to demonstrate their own understanding. The literature shows, as does my PTE experience, that your foundation of knowledge is useless if you are unable to transform it so that it becomes understandable to the learner. 

Connection. 

[bookmark: _GoBack]According to the Knowledge Quartet (Huckstep et al, 2003) this section refers to ‘coherence of the planning or teaching displayed across an episode, lesson or series of lessons.’ (Huckstep et al, 2003, p.98) My understanding is that this refers to how lessons flow together, building on the learning of the previous lesson, in order to inform the current lesson. This is a concept that I tried very hard to incorporate into my planning and that I personally feel that I managed to do effectively. My lessons were based around Julia Donaldson’s The Smartest Giant in Town (see appendices). In order to comply with the requirements of the Foundation Phase (2008), and in response to Donaldson’s (2015) curriculum review, my lessons always contained a cross curricula component. This was made far easier by the fact that I was teaching everything through the forum of literature. From the beginning I had a plan of what I wanted the children to learn and how I could use a series of lessons to achieve it. The series worked as such: 
· Direct comparison of length using the giant’s belt. 
· Ordering the giants clothing by length. 
· Discussing how the characters in the book were feeling and how to empathise with them.
· Writing a letter to the Giant. 
· Measuring using non-standard units. 
· Using measuring skills to make clothing for the giant.    
· Exploring textures to find materials to make comfortable clothing. 
· Making clothing to send to the Giant.  
As can be seen within the series each lesson built on the content of the previous lesson and placed the new skill in a context for practical use. This is something I felt was important into to keep the children engaged with the topic. 

Contingency. 

The last section of The Knowledge Quartet (2003) refers to the teacher’s ability to cope with unplanned events within the classroom. Looking back to my example of the Welsh lesson. I feel that my subject knowledge was lacking in this aspect. Due to my poor content knowledge I had felt that I needed to stick rigidly to a lesson plan and was unable to cope with unexpected questions or events in the classroom. I prime example of this is that I allowed the TA to change the activity in such as way that it no longer supported the learning intention for the lesson. What was supposed to be an activity of the children using their Welsh to verbally answer whether or not clothing was suitable for hot or cold weather, became a simple cut and stick activity that did not support the development of the children’s oracy as was the learning intention. I feel that if I had more confidence in my own ability I would have stuck to my intention and not allowed myself into being intimidated into changing my lesson in such a drastic manner. This unfortunately was a recurring theme throughout the PTE. To make matters worse, I was later told off for not sticking to the lesson plan as what I had planned was in the opinion of the mentor ‘very good’. Unfortunately, she was not present at the time I had to make that decision and I was intimidated my own lack of confidence. 

When I look back on my PTE I can also see that not only on occasion did this same anxiety cause me to change my lesson, it also occasionally caused to be thrown by children asking questions that I had not expected to ask. Unfortunately, this could have been construed, although that was not the intention, ‘as a lack of interest in what it is that the child has come to know’ (Huckstep et al, 2003). 

Conclusion

There is clear consensus that there is a direct correlation between the level of a teacher’s subject knowledge, the effectiveness of their teaching and therefore the level of learning within their classroom. It is also clear from both my own experience and literature that teacher subject knowledge consists of far more than just knowing about the subject you are teaching. 
It is of course important to have good content knowledge otherwise you are likely to become anxious and you also limit your ability to use the remaining part of your subject knowledge. Inversely, even if you have fantastic content knowledge, if you do not have a good understanding of the remainder of teacher subject knowledge you will not be able to teach effectively. The Knowledge Quartet as a model explains this concept extremely well. Basically, content knowledge is the building block that makes the foundation of teacher subject knowledge. In order for your subject knowledge to be strong, and resilient to the unexpected, it needs to have a strong foundation. 

If the foundation of knowledge is lacking, even though you may theoretically know how to transform your knowledge so that it is accessible to the learner you may find that your lack of knowledge prevents you from using these techniques. Having a content knowledge and the ability to transform it allows you to plan much further ahead, rather than working from lesson to lesson, allowing your lessons to flow together in an effective and engaging manner. Then once you have the prevailing three quarters of The Knowledge Quartet in place you will be in a much better position to be resilient to the unexpected, be that good or bad. 

In conclusion, the relationship between subject knowledge and learning is such that effective learning cannot take place unless the educator has a broad a varied subject knowledge that is not restricted to simply knowing the content of the subject they are teaching.  
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Appendices 

	Name of Trainee:
	Paul Bashford
	Session ref:
	61118-1-1
	Date:
	06/11/2018
	Class:
	Year 1
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	Establish classroom presence; develop positive relationships with children and staff
	Number of learners:
	24
	Age:
	5 – 6 Years
	

	
	

	Learning objectives/intentions: 
	To differentiate between long and short objects. 
	Success Criteria
	To find an object longer than my belt.
To find an object shorter than my belt. 
HA – To lay out what I find in length order. 
	Meeting learners’ needs:
	Activities are differentiated at learner level.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction

Read Julia Donaldson’s The Smartest Giant in town to the class.
 Relook through all of the pages and ask the children to point out short things and long things. 
Think, pair, share. Can you think of some  long thing? Can you think of some very short things? Write answers on board
Ask children to think before answering the following:
Why could the giants tie keep the giant’s long neck warm? 
Which is the shortest, the giraffe’s neck or the tie?
Why did the giants belt make a good path over the bog?
Which is longer, the belt or the bog?
Explain the how focus tasks will take place. 

 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Direct comparison of belt length. Each child to be given a belt and then asked to go and find something in the class that is longer/shorter than their belt. 
Place in size order and photograph with iPad for evidence. 
HA to label by hand; shortest, shorter, belt, longer, longest.  
LA to place laminated key word by correct item. 

	Introduction – 
Julia Donaldson’s The Smartest Giant in Town. 
White board

Trainee Focus Task – 
A belt for each child.
Ipad’s to photograph
Pencils and paper 
Laminated key words. 


Additional Adult 1 – 
Cut and stick worksheet.
Scissors 
Pencils 
Glue 


Construction blocks, sticklebricks etc. 
Independent worksheets.


Key Vocabulary = Long, Longer, Longest Short, Shorter, Shortest.
	Question Techniques – Open ended questions during introduction e.g.

Refer to questions in introduction 

Think, Pair, Share. Thinking of long and short things discussion. 

Questioning during focus task

Photographing activities. 

Self assessment stickers. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

Cut and stick activity. 
Cut out pictures of various items and stick on worksheet in longer and shorter column respectively. 
HA to write full sentence ___ is longer/shorter than ____.  

	
	

	Plenary

Children to discuss in their groups their activity. Spokesperson for group to explain to tell class what they have learnt.
	Independent learning opportunities: 
Use resources in construction area to make a long and short line. 
Squirrel & Giraffe worksheet – LA
Circle & colour worksheet – MA 

	
	

	Curriculum coverage (range and skills)
Using direct comparison of length. 

	Literacy (LNF) Strand = Oracy across the curriculum
Developing and presenting information and ideas: Talk about things they have made or done, explaining the process.
	Numeracy (LNF) Strand = Using Measuring Skills 
use direct comparisons with: length, height and distance, e.g. longer/shorter than


	DCF Strand 3.2 Creating
Using appropriate software to capture images.
	Thinking
Consider similarities and differences 
	ESDGC
Exploring the idea of helping others. 
	YCC
Using Welsh Language words, Byr a Hir



	Name of Trainee:
	Paul Bashford
	Session ref:
	61118-1-1
	Date:
	07/11/2018
	Class:
	Year 1
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	Establish classroom presence; develop positive relationships with children and staff
	Number of learners:
	23
	Age:
	5 – 6 Years
	

	
	

	Learning objectives/intentions: 
	To order multiple items from shortest to longest. 
	Success Criteria
	 I can put a variety of objects in order of their length

I can cut and stick the belts from the smallest to the shortest

I can tell when to things are equal in length.


	Meeting learners’ needs:
	Chair will be available for Leo during carpet time. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction

Recap yesterday’s lesson on long and short. Think, pair, share – to recall the key words that they learnt yesterday. 
George the giant has sent an email thanking Y1 for his new belt but mentioning that he is still struggling to understand the concept of shortest and longest- shared read the email. 
TA to bring in box of goodies as we finish reading.
A box has been posted by George which contains multiple giants sized items that need to be ordered by length. 
Use 4 items from the box as an example. Introduce the idea that when you compare length the items might be the same length use the word equal. 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Children will place the items in George’s box in order of length. 
Task is differentiated by the number of items George has given and the questions asked by the trainee. 
Why do you know that is longer or shorter than that? and how do you know that is the shortest/longest?  
Children will attach a label to the shortest and the longest item so that George can tell. 

	Introduction – 
Interactive white board and presentation. 

Trainee Focus Task – 
George’s box of goodies
Shortest and longest labels for George. 


Additional Adult 1 – 
Cut and stick worksheet.
Scissors 
Pencils 
Glue 


Construction blocks, sticklebricks etc. 
Independent worksheets.
Playdough 
Playdough mats 


Key Vocabulary = Long, Longer, Longest Short, Shorter, Shortest and Equal Length. 
	Question Techniques – Open ended questions during introduction e.g.

What tells you that is shorter than that?
 
How can you tell that is the longest or shortest item? 

Think, Pair, Share. To test recall of previously taught knowledge. 

Self assessment stickers. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

Cut and stick activity. 

Worksheet contains 5 belts of different lengths. Children should cut these out and stick them down in order from shortest to the longest. 
2 of the belts will be the same length, 
ask children if one is longer than the other. 
These should be stuck next to each other NOT one above the other.  

	
	

	Plenary
Volunteer children to come and move items on the board into order of length and explain why they have put them where they have. 
	Independent learning opportunities: 

Longer shorter activity on computers. 

Making a belt that is longer or shorter using playdough. 

Shorter and Longer coloring activities. 

	
	

	Curriculum coverage (range and skills)
Postition and direction: length – Compare lengths: estimate compare and measure and order lengths using direct comparison.

	Literacy (LNF) Strand = Oracy across the curriculum
Developing and presenting information and ideas: Talk about things they have made or done, explaining the process.
	Numeracy (LNF) Strand = Using Measuring Skills 
use direct comparisons with: length, height and distance, e.g. longer/shorter than


	DCF 
To interact and edit an existing document. 

	Thinking
Consider similarities and differences 
	ESDGC
Exploring the idea of helping others. 
	YCC
Using Welsh language words for the things in George’s box. 



	Name of Trainee:
	Paul Bashford
	Session ref:
	81118-1-1
	Date:
	08/11/2018
	Class:
	Year 1
	Cynllun Ffocws y Cyfnod Sylfaen
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	Targed(au) Hyfforddi Personol
	Establish classroom presence; develop positive relationships with children and staff
	Number of learners:
	23
	Age:
	5 – 6 Years
	

	
	

	Learning objectives/intentions: 
	



To think positively about themselves. 





To explore the idea of helping others





	Success Criteria
	I can think of something I can do to help some else.

I can describe myself to others. 

	Meeting learners’ needs:
	Chair will be available for Leo during carpet time. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction

 Introduce the topic. “Today we are going to learn to describe ourselves.” 
Look back at the final poem from The Smartest Giant in Town and shared read with the children. This will be on the whiteboard.

Mention that I thought that George was selfless. This is an example of the type of word I am looking for from the children. 
Think, pair, share. What words can you use to describe George? Put the words the children think off on the spider diagram. 

Introduce the focus task. “When you are working with me we will be filling in a spider diagram about you. So, think of words that describe you just like you described George.”
Show the children working with Jan what their activities entail. 

Explain enhanced activity. 

Ask every child to think of one thing they can do to help someone else today. Explain that you don’t want an answer now but will ask at the end of the lesson. 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Describe myself. 
Children to fill in a spider diagram with words that describe themselves. 
HA – To complete write their own sentences in bubbles 
MA – To fill in bubbles using guided writing technique 
LA – To think of words to describe themselves. These words will be scribed for them. 

	Introduction – 

Interactive white board 
Post it notes

Trainee Focus Task – 

Spider diagram worksheet. 
Pencils etc
Whiteboard for guided writing

Additional Adult 1 – 

All About Me worksheets.
Pencils etc
Colouring pencils. 



Key Vocabulary =. kind, helpful, selfless
	Question Techniques – Open ended questions during introduction e.g.

Think pair share during introduction. 
Looking for appropriate words to describe George’s actions. 

Direct questioning during focus activities.

Observation of interaction throughout the day. 

Self assessment stickers for focus task work. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

All About Me Worksheet. 
HA – Ask the children to read the poem aloud, label the diagram and colour it in 
MA – Read the instructions with the children. Children to follow the instructions on the sheet and colour in if they have time. 
LA – Link the descriptors to the body parts. Colour in the diagram. 

	
	

	Plenary

One child from each group to show their work to the class and describe what they did

Ask 3 children what they could do to help someone else today. 
	Independent learning opportunities: 

Make a bridge for the dog to cross the bog using construction area so that George can have his belt back.  
	
	

	Curriculum coverage (range and skills)
Well being and Cultural Diversity

	Literacy (LNF) 
Developing and presenting information and ideas: Talk about things they have made or done, explaining the process.
	Numeracy (LNF) 
Recognition of 2D shapes. 

	DCF 
N/A 

	Thinking
Taking the needs of others into their thought process.
	ESDGC
Exploring the idea of helping others. 
	YCC
N/A
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	Targed(au) Hyfforddi Personol
	Classroom management and timing of the lesson.
	Number of learners:
	23
	Age:
	5 – 6 Years
	

	
	

	Learning objectives/intentions: 
	To write a response to a letter. 
	Success Criteria
	Use full stops at the end of a sentence.
Use finger spaces between words. 
Use capital letter for names and to begin sentences. 
	Meeting learners’ needs:
	A chair will be available for Leo on the carpet. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	
Re read the letter that George sent asking Y1 to find the longest and shortest object. Introduce the idea that Y1 need to reply to George. 
Refer back to the envelopes made yesterday. Today we will be writing a letter to go in that envelope.  
Model writing a letter with the children using vocal thought processes. Continually ask children when a capital letter, finger space or full stop is needed. 
Lesson to start at 09.30
Introduction to finish between 09.40 and 09.45
	Trainee focused task 09.45 to 10.20 5 mins tidy up time.

Writing a response to George’s letter. 
HA – Writing a letter as independently as possible. Use post it notes to work out how a word is spelt. 
MA – Letter writing will be scaffolded through the use of shared writing. 
LA – Dictate a response orally. Children to state where punctuation should be.  

Additional Adult Task. 
Fold, stick and decorate envelope to post a reply to George. 
Address envelope to send their letter to George. 
Enhanced Provision. 
Longer, Equal and Shorter – Playdough mats. 
Make a bridge over the bog in the construction area. 
Roll the dice writing activity. 
	Introduction. 

Interactive whiteboard and power point presentation. 
Normal whiteboard and markers to construct example sentence. 

Focus Tasks.

Worksheets for trainee focus task. 
Whiteboard for shared writing. 
Post it notes for children to attempt words. 
Glue sticks.
Crayons.
Glitter pens.


	
 Think pair share in introduction. 

Questioning during introduction focus tasks and plenary.

Children will feedback on their learning throughout the lesson. 

Peer marking during mini plenary. 

	
	
	
	

	Plenary 10.15 to 10.25
Mini plenary with each focus group. 
Use peer marking strategy, looking for finger spaces, full stops and capital letters, with focus groups.
Question children on what they have been doing today. 
What were we looking for in our work? 
Choose 3 children to describe what they have learnt today. 
	









	
	

	Curriculum coverage (range and skills)
Talk about what they are going to write. Write words, phrases and simple sentences and read back own attempts.

	Literacy (LNF) 
compose and dictate a sentence describing events, experiences and pictures to communicate meaning
	Numeracy (LNF) 
N/A Literacy Lesson. 

	DCF 

	Thinking
Considering an appropriate reply to a posed question. 
	ESDGC
Exploring the idea of helping others. 
	YCC
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	Targed(au) Hyfforddi Personol
	To improve the flow between lessons. 
	Number of learners:
	24
	Age:
	5-6 years
	

	
	

	Learning objectives/intentions: 
	To measure to a given number of units.
	Success Criteria
	To choose which size of block to use to measure different objects. 

Cut the clothing to length given by George’s friends. 
	Meeting learners’ needs:
	
Remaining tasks will be differentiated by the number of objects given to measure and the differences between their lengths. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction.

First slide – Who can tell me what we have been using these blocks to do? Ask 3 children to answer. 
Reiterate that we use small blocks for small things so that we can measure accurately. 
Even though we can measure anything using the small blocks why might we use big blocks for larger things? Think, pair share. 

Shared read the latest letter from George. TPS how do you think George is feeling? 
Ask children to share with the class what sorts of things cheer them up when they are feeling drist like George 

Start by asking how can we help George to feel hapus again? Click for email to arrive. Act surprised as the email has come unexpectedly. Read the email with the class after a short delay a second message will arrive detailing the measurements of Georges clothing.   

Children are expected to be saying how we can make clothing for George. 
Hold a mock conversation with TA as to how we make clothing in class and that today we can make paper templates so that we make actual clothing later. 

Finish by giving a clear explanation of the focus activity, make it clear that when the children come back to the carpet at the end of the lesson they are to sit in their groups. 

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Use blocks to measure and create clothing templates to a given dimension. Children will be following the instructions given in the introduction as to the size. They should select the correct unit from a small choice, measure the length of paper required and cut to size.  MAT pupils will draw their own clothing shape onto the paper to be cut out. 
Each group to be split in half so that a front and back template are made. 
Differentiation will be given from the amount of support given to complete the task.

	Introduction

Interactive whiteboard. 
Large plastic blocks. 
Small plastic blocks. 

Focus Task 

Large plastic blocks 
Small plastic blocks
Pencils 
Scissors
A roll of poster paper
Ipad to photograph. 

Additional adult focus task. 

PVA
Glue sticks 
Stapler 
Scissors 

Key Vocabulary

Measure
Accurate 
Measurement









	Introduction.
Questioning and think pair share. 
· Who can tell me what we have been using these blocks to do? (this links back and reinforces previous lesson.)
· Think pair share in order to anwser. Should I always use the same size blocks to measure different things? Children to ask why they have answered such. 

Focus Task. 
Questioning and observation. 
· Why have you used the small/large blocks to measure that object? 

Peer assessment and directed questioning. 
· Why can we not use a large block to measure something small like a rubber.
· Why do we use large blocks to measure bigger objects?
· Can you think of what we might use to measure a really big object like a car? 

Plenary to use group discussion and spokesperson. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

Additional adults to provide floating support for enhanced provision and to work with groups to turn the templates into actual clothing. A variety of fixing methods to be available and TA to help children to choose an appropriate fixing method.
	
	

	Plenary

Ask two children to explain what their task was and how they completed it whilst showing their work to the whole class. As the task is group work the whole group is to discuss how they are going to explain this and choose a spokesperson for their group. 
 
	Independent learning opportunities: 

Clothing cut outs from the previous lesson have been placed on the maths table. Children are to measure these and record their results on the back with drywipe markers. 

Use playdough mats to make belts that are longer and shorter than the template on the mat. 

Roll the dice and complete a sentence containing the key word. 

Make a bridge over the bog in construction area. 
	
	

	Curriculum coverage (range and skills)
Measuring using non-standard units – decided on an appropriate unit of measure. 
Exploring their own emotions and how the actions of others make you feel. 

	Literacy (LNF)

Reading texts in different formats.  
	Numeracy (LNF)

Measuring using non-standard units. 

	DCF
	Thinking
Following instructions and expanding on previously attained knowledge. 
Looking for a solution to a problem. 
	ESDGC
Following instructions in order to help another. 
Using their skills to create something that will benefit someone else. 
	YCC
Use of Welsh language for incidental and certain topic specific words. 
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	Targed(au) Hyfforddi Personol
	To improve the flow between lessons. 
	Number of learners:
	24
	Age:
	5-6 years
	

	
	

	Learning objectives/intentions: 
	To describe the texture of different materials. 
	Success Criteria
	 I can describe what an object feels like. 
I can describe what a material looks like
	Meeting learners’ needs:
	Leo will have a chair at carpet time. 

MAT pupils are expected to communicate in detail using multiple descriptors and to write independently.

LAT pupils are expected to describe orally, and their answers will be scribed.


	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction.

Start by talking about the clothing that we made last week. The clothing is to be parcelled with a letter from George explaining that he has sent them back to us because they weren’t very comfortable. 
This letter will be available in ICT format on the board to shared read. 
Explain that in order for use to be able to make the clothes comfortable for George we are going to be looking at what different materials feel like so that we can decide what we could use to put on George’s clothes to make them more comfortable.  
Ask children to sit in a circle and produce a scientist’s thinking hat. Explain that when Miss Jan puts the thinking hat (4 hats, 4 children) on their head they can come and pull one thing out of the bag and sit in the centre of the circle. As they are the scientist their peers can ask them questions about the material in their hand.  
Write down key words that the children use to describe the material’s texture on a chart on the board. 
Explain that today we will be learning to describe materials in the focus task and making something that can be taken home with different material with Miss Jan. 
Ask 2 children to explain what we are learning today. 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Write sentences to describe an objects texture. There will be a variety of different objects available on the table where the children are working. The children will choose a material and feel it before describing what it feels like.
The task will be differentiated by the complexity of the writing task which for the majority will be a shared writing exercise. 
MAT pupils will be expected to write in full sentences independently and to use multiple descriptors for their object. 
LAT pupils will only be expected to use a single descriptor to fill in the missing words in the sentence. These can be scribed where needed. 
	Introduction

Interactive whiteboard. 

Focus Task 

Pencil, rubbers etc. 
A bag containing a variety of objects with differing textures. 
Worksheets

Additional adult focus task. 

Exemplar model. 
Large wood discs
Small wood discs. 
Coloured card for wings. 
Googly eyes. 
Crate paper for feathers 
Pipe cleaners for legs
PVA

Key Vocabulary

Materials 
Texture 
Smooth 
Rough
Hard 
Soft









	Introduction 

Why weren’t Georges clothes comfortable? 

Thinking hats allows peer questioning and assessment of understanding. 

Children volunteering vocabulary to describe textures. 

Focus Task

Use of directed questioning. 
What does that feel like? 
Does it look the same as it feels? 
Ask a child if they agree with the other child’s description. 

Plenary

Thinking for peer questioning and assessment. 
Whole class thumbs up to assess understanding of key learning intention. 

	
	
Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

To make a christmas decoration using a variety of materials. Additional adult is expected to encourage children to feel the materials they are working with and describe how they feel in the hand. Children will be encouraged to use descriptive vocabulary and to share their task during the plenary.

	
	

	Plenary

Children to return to the carpet after tidying up. 

Hands up if you agree. 

All materials feel the same. 
Materials always look how they feel.

2 children to describe their Christmas decorations remind them to tell us both what they look like and what they feel like. 

Choose 2 children to wear the scientist thinking hats and have the rest of the class ask them questions about materials
	Independent learning opportunities: 

Materials activity on computers.

Clothing cut outs from the previous lesson have been placed on the maths table. Children are to measure these with big blocks and small blocks and record the two measurement in a table. 

Use playdough mats to make belts that are longer and shorter than the template on the mat. 

Roll the dice activity and write down words to describe the object on the table using either touch or sight. 

Make a shelter to keep George’s Friends in the construction area warm. Measure the shelter so that you know it is big enough. 
	
	

	Curriculum coverage (range and skills)

Experiment with different everyday materials and use their senses to sort them into groups according to simple properties
 

	Literacy (LNF)
· Talk about what they are going to write
· Write words, phrases and simple sentences and read back own attempts

	Numeracy (LNF)

Measuring using non-standard units -deciding on an appropriate unit of measure. (Enhanced tasks)

	DCF
	Thinking
Describing what their senses are telling them.
	ESDGC
Using their skills to create something that will benefit someone else. 
	YCC
Use of Welsh language for incidental and certain topic specific words. 
Using materials found in the local area.
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	Targed(au) Hyfforddi Personol
	To improve the flow between lessons. 
	Number of learners:
	24
	Age:
	5-6 years
	

	
	

	Learning objectives/intentions: 
	.
Identify clothing for cold weather. 






	Success Criteria
	Choose what clothing is suitable to wear on a cold day. 
Correctly use sentence patterns to answer. 
Beth yw’r George yn wisgo?
	Meeting learners’ needs:
	
Leo will have a chair at carpet time. 


	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction.

It was very cold last night when I got home, and I thought how cold George must be as we still have all of his clothes. Today we are going to help George choose what clothes to wear on a really cold day. 

First slide
When we are choosing clothes, I want to hear us using our Welsh. 
Get children to shared read from board:
Mae George yn wisgo… achos mae hi’n oer.

Second slide
Negative sentence pattern,
Dydy George ddim yn wisgo… achos mae hi’n oer. 

Third slide 
4 examples of clothing children should choose whether, mae George yn wisgo neu dydy mae George ddim yn wisgo. 


 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

 Using flash cards use the sentence patterns to decide whether to wear an item of clothing when it is cold. 
Ask the children 
Beth wyt ti’n wisgo?
Dw i’n wisgo… 
Dw i ddim yn wisgo… 
Record children’s questioning each other with an Ipad. 

Pupils will learn to question and respond using a given sentence pattern through the medium of Welsh. 

Activity can be extended by using patterns for other people. 
Mae e’n / hi’n wisgo and extending the sentence by adding; achos mae hi’n oer. 
	Introduction

Interactive white board

Focus Task 

Welsh language clothing flashcards. 
Ipads. 
Challenge cards. 

Additional adult focus task. 

Previously made clothing templates. 
Wool 
Yarn 
Felt. 
PVA 
Scissors. 

Plenary 

Something soft that can be thrown and caught to choose a pupil to anwser the question. 

Key Vocabulary

Beth wyt ti’n wisgo pan mae hi’n oer?

Dw i’n wisgo 
Dw i ddim yn wisgo. 









	Introduction 

Children will repeat the sentences directly after adult in order to learn the sentence pattern. 

Focus task.

Directed questioning 

Plenary 

Use of tennis ball to bounce the questions back to the children. 

All children will anwser the questions together as a group.



	
	
Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

Stick the material chosen by the group in the previous lesson onto the clothing they have made. 

Sharks chose spun yarn. (Tie)
Fish chose plain carded wool. (Trousers) 
Turtles chose felt and wool sandwich. (T shirt)
Crabs chose plain carded wool. (Hat)

Task purpose is to reinforce using the sense of touch to identify textures. Children should be asked what things feel like and why that would make the clothing more comfortable. 

	
	

	Plenary

Children to return to the carpet after tidying up. 
Use a bean bag/tennis ball etc to choose children to answer the questions
Beth wyt ti’n wisgo pan mae hi’n oer? 
Beth wyt ti ddim yn wisgo pan mae hi’n oer?
	Independent learning opportunities: 

Coconut ordering activity on computers.

Clothing cut outs from the previous lesson have been placed on the maths table. Children are to measure these with big blocks and small blocks and record the two measurement in a table. 

Use playdough mats to make belts that are longer and shorter than the template on the mat. 

Roll the dice activity and write down words to describe the object on the table using either touch or sight. 

Make a hard and smooth roof for George’s house to keep him dry. 
	
	

	Curriculum coverage (range and skills)
Welsh 2nd language – speaking, substituting words in familiar patterns. 

	Literacy (LNF)
· Oracy across the curriculum. 

	Numeracy (LNF)
Measuring using non-standard units -deciding on an appropriate unit of measure. (Enhanced tasks)
Classifying into groups of similar properties. 

	DCF
Record each other speaking using ICT.
	Thinking
Describing what their senses are telling them.
	ESDGC
Using their skills to create something that will benefit someone else. 
	YCC
speaking, substituting words in familiar patterns through the medium of Welsh.
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