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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP). Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
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	Targets
	How you have worked on this
	An example can be found on

	[bookmark: cysill]Target 1 - Ensure that you write in a concise and academic manner so that you do not give descriptive information that is un-necessary. 
	I have to tried to analyse a source rather than describing the contents of it.
	Throughout

	Target 2 - Make your arguments clear, ensuring that a reader who may have less knowledge than you have of a specific topic can understand the points that you are making.
	I have tried not to use vocabulary that other people will not understand. 
	Throughout








	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning - AfL

	What did you do and why?
	During PTE3, I conducted a Welsh lesson focusing on 3rd person character descriptions. 
During the introduction, I used secret squirrel (questioning) as an AfL strategy for pupils to answer questions, essentially assessing their prior knowledge. This allowed me to gain an idea of how much input to give during the core part of the lesson, based on the knowledge shown during the introduction. 
I then used feedback in the core part of the lesson. I went around the class looking at the character profiles being created and offering feedback on how to improve, depending on the ability of the pupil. Once a few pupils had completed their character profiles, I shared them on the whiteboard screen so that their peers had an opportunity to see each other’s work and offer some informal feedback on how they could improve (peer assessment). 
Then, the plenary of the lesson was a Kahoot quiz (questioning). I like to do a questioning technique at the beginning to assess prior knowledge, and then another form of questioning at the end to assess knowledge learnt and see the development through the lesson. This was a good indication as to how much they understood, and whether there would need to be further lessons on this topic to consolidate the learning. Before finishing the lesson, I asked the pupils if they could take part in the poll on the board which asked them how much they enjoyed the lesson. The feedback from this poll was a good form of feedback for me as it allowed me to adjust my lessons accordingly, to ensure they enjoy them and to keep engagement levels high.

	What have you learned?
	From this experience, I have learned that assessment for learning is crucial when there is such a wide range of abilities in the class. Being able to assess knowledge at all points of a lesson allows me to decide how to proceed – for example, if a questioning technique is used in the midst of the lesson and it is discovered that there is a common misunderstanding, I am able to rectify that immediately, which stops this misunderstanding from being embedded in the learning. 
On a bigger scale, assessment for learning allows the teacher to assess where the children are in their learning currently, and where they need to go next to progress (Black and William, 1998). The teacher can then clearly plan and visualise how to get their learners to that point. I have also learned that peer assessment does not come easily to a lot of pupils. Some of them really struggled to provide critical feedback for their peers, which indicates that maybe they have not had enough opportunity to be able to do this and therefore do not feel comfortable doing it yet. 

	What next?
	Taking what I have learned into consideration, I will be using assessment for learning very often in my professional practice as I find its contribution to teaching and learning to be invaluable. I will also be ensuring that my class are given ample opportunity to conduct both peer and self-assessment as these are skills that can be developed with practice and will be very necessary in their adult life. To ensure I am providing them with the most accurate and up-to-date opportunities, I will be engaging with continuous professional development surrounding AfL, and consulting journals and publications such as the Great Teaching Toolkit. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	During week 3 of placement, I planned a carousel of maths activities to run across 3 days. From the beginning of me teaching the pupils, we had been learning about multiplication, including the column method, using numicon and using a part-whole model. Once I thought they were feeling confident in their ability with the topic, I planned for the carousel activities, to consolidate the learning using a blended learning experience. 
The first activity was a ‘break the code’ game. The sheet had multiplication questions on, which they would then solve, and the answer would be linked to a letter of the alphabet. Each answer would have to be put in order, and at the end, they should be able to reveal the secret word, as long as their calculations were correct.
The second activity was a competitive times tables bingo challenge. Each pupil in the group was given a sheet with 17 stars on, and consequently 17 multiplication questions. They would have to take it in turns to roll the dice, and times the number rolled by either ‘2’, ‘4,’ or ‘7’ (depending on ability), then if their final answer was on their sheet, they could colour in that star. The first person to colour in all of their stars, or the person with the most stars coloured in by the end of the lesson would win. 
The last activity was an independent one. The pupils would have to complete a booklet based off their times tables they were focusing on and work together to help each other with any questions they were stuck on.

	What have you learned?
	This experience has confirmed that blended learning experiences are important for challenging learners, and the use of imaginative approaches can improve teaching and learning. 
All pupils felt more confident with the topic following the carousel as they were able to put their knowledge to use, and they could also see how what they were learning is important for their development in becoming ambitious, capable learners (Welsh Government, 2020). 
I have found that implementing a blended learning approach helps engage even those learners who are regularly disengaged as they find the competitive nature of the carousel activities more interesting than a worksheet. They have also been keener to approach a challenge when it involves a competition, than when they are just doing it for themselves. 

	What next?
	This experience has displayed the importance of changing up lessons, to keep pupils engaged. I will be ensuring that I use a blended learning approach in my lessons throughout my professional practice, especially in the Areas of Learning (AoLe) that are commonly perceived as ‘boring’. I will also be looking closely at the level of challenge I provide to the pupils, based on their ability. I have found that some pupils will become disengaged if the work is too easy, but also if the work is too hard, so I will need to find the balance in-between, which will vary student to student. 

	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?
	The class topic whilst I was on placement was ‘Road Trip USA’. Leading up to this experience, the pupils had been looking at all aspects of America, but particularly North America. In their EPIC planning, they wrote that they wanted to look at North America during their time on this topic. They had been learning about Native American tribes in their humanities lessons, creating comic strips to show they understood how they live differently to us – appreciating their culture and being able to discuss similarities and differences. Therefore, to link this into expressive arts/health and wellbeing, I chose to focus on a Native American tribe dance called the ‘Powwow’. 
The pupils conducted some research into what exactly the ‘Powwow’ is, where it has derived from and when it is used. We watched a video of a festival where the Powwow is used as a celebration. 
We then warmed up doing some stretching and focus activities as they would have to watch and listen carefully. We put on a tutorial powwow video in the hall, so they could start copying the step-by-step moves that the lady was doing. Their focus was to ensure they kept in time with the rhythm. 
Once they had got the gist, I split them off into groups to devise their own form of a Powwow dance, incorporating at least four of their favourite moves from the tutorial. They then watched each other’s Powwow dances. At the end, they peer-assessed each other’s dances, offering feedback about what they liked in their dance, and how they could improve their dance and refine it further. 
After the session, we went back into the class, and I did a quickfire questioning session to find out how much they had retained about the background of the Powwow. 

	What have you learned?
	The thing that shocked me the most during this experience is the respect and appreciation the pupils had for this culture that they were not previously familiar with. They were all so intrigued to find out more about the Powwow and the Native American tribes that partake in these celebrations and festivals. 
This experience has shown me the importance of real-life authentic contexts and giving the learners the opportunity to make links between what they are learning in the classroom, and what actually goes on in the real world. I had not seen them so passionate about a lesson before this, which shows me that they appreciate those opportunities. 
I have learned not to underestimate the empathy that young people have towards unfamiliar terrain, and that they have so much to learn about the world. Their attitude towards this, showed me that they were well on their way to becoming ‘ethical, informed citizens’ (Welsh Government, 2020). 

	What next?
	This pedagogical principle is one of the weakest in my practice as I have not had enough experience implementing it into my lessons. However, after this experience, it will definitely be at the forefront of my mind when planning lessons. I will be ensuring that I include lots of real-life authentic contexts in my learning experiences, giving the pupils opportunities to make links between the classroom and the real world. 
To ensure opportunities are provided, I will be engaging with continuous professional development surrounding this pedagogical principle, and consulting journals and publications such as the Great Teaching Toolkit.





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	The class topic whilst I was on placement was ‘Road Trip USA’. Leading up to this experience, the pupils had been looking at all aspects of America, but particularly North America. They had been learning about Native American tribes in their humanities lessons, creating comic strips to show they understood how they live differently to us – appreciating their culture and being able to discuss similarities and differences. Furthermore, in their class book ‘Indian in the Cupboard,’ the Indian talks of living in an Iroquois longhouse and being offended that he was offered a ‘teepee’ to live in instead.
Therefore, to link this into science and technology/expressive arts, we focused on Iroquois longhouses. First, we started by researching into Iroquois longhouses. Once they had a good idea of what they were, they began making sketches of their own version of an Iroquois longhouse, in groups. Each member of the team had a different role for the building section, one was in charge of gluing, one in charge of holding the cardboard while it was being glued, one in charge of cutting the cardboard, one in charge of sourcing materials, and one in charge of decoration.  They were encouraged throughout to refer back to their sketch to ensure the building was going as they planned, or if they were changing anything, they were asked why, and they would have to explain and advocate these changes to their team members. 
Finally, they put all of their longhouses together to make a village of longhouses, and peer-assessed each other’s models, offering feedback on what they liked and what they could improve on. They were also given the opportunity to ask questions to other groups about their buildings, why they used particular materials or chose to build something in a certain way. This developed their logic and reasoning skills.

	What have you learned?
	This experience has taught me the importance of giving the pupils opportunities to complete cross-curricular activities, as they can make links across all of the Areas of Learning, and fully understand why they are learning about a certain topic/theme. I have also learned that it gives them opportunities to learn about various aspects of a different topic, e.g. they were able to learn about how Native Americans live differently to us, and where in the world Native Americans live in Humanities, they were able to learn about celebrations, festivals and dances in expressive arts/health and wellbeing, and they have been able to learn about the Iroquois longhouses, how they are built by the Indians themselves and how they can try to make their own in science and technology/expressive arts. 

	What next?
	Proceeding forward in my personal practice, I will be ensuring that I provide learners with plenty of opportunities for cross-curricular experiences, as they are important for the development of the pupils’ skills and knowledge.
Furthermore, I will ensure I am engaging with continuous professional development surrounding this pedagogical principle, and consulting journals and publications such as the Great Teaching Toolkit.






























Part 2
Introduction
This assignment will critically reflect on my use of two of the twelve Pedagogical Principles (Donaldson, 2015; Welsh Government, 2020a) in the planning and teaching of my lessons during placement. A crucial aspect of being a teacher is critical reflection, as we must question our assumptions and identify weaknesses in practise, conducive to effective development (Shandomo, 2010; Brookfield, 2017). Furthermore, it is more important than ever currently with the new Curriculum for Wales 2022 being implemented (Donaldson, 2015; Priestley and Drew, 2017), as teachers must be able to reflect and adapt accordingly. Becoming a reflective practitioner means regularly assessing areas for development, in order to improve pedagogy and experiences and consequently, pupil learning and potentially outcomes (Marzano et al, 2012; Brookfield, 2017). 

Throughout my third Professional Teaching Experience (PTE3) I executed many experiences that lead to improved pupil experiences (see part one). However, I will be highlighting two main areas for development that I am aiming to improve, linked to the twelve pedagogical principles (Donaldson, 2015; Welsh Government, 2020a), and the Qualified Teacher Status (QTS) standards (Welsh Government, 2019b). This will ensure that I am reflecting on my practise appropriately and effectively, evidencing that I am a reflective practitioner (Shandomo, 2010; Brookfield, 2017). 

The first area for development that I have identified is within the pedagogical principle, “reinforcing cross-curricular experiences,” (Donaldson, 2015, p.57; Welsh Government, 2020a), linked to the QTS standard “cross curricular themes,” (Welsh Government, 2019b). This is the aspect of my practice that I believe is the weakest as I find it challenging making meaningful cross-curricular links across the Areas of Learning (AoLE) (Welsh Government, 2020b), as a regular occurrence. However, I am aware of the importance of cross-curricular experiences for pupil development (Barnes, 2015a), and so I would like to improve this aspect of my practice.

The second area for development I will be discussing is within the pedagogical principle, “creating authentic contexts for learning” (Donaldson, 2015, p.57; Welsh Government, 2020a), linked to the QTS standard “real-life authentic contexts” (Welsh Government, 2019b). Although I have improved this aspect of my practice since my first placement, I still did not find many opportunities to integrate this pedagogy into my lessons during PTE3. Therefore, this pedagogical principle is of high priority for development within my professional practice.

Critical Discussion
During my first and second placement, I did not plan enough experiences that incorporated these specific pedagogical principles, as I was lacking the knowledge and skills necessary. This led to a lack of experience, and consequently, confidence. Since then, my practice has transformed through engagement with up-to-date publications, observations during PTE2 and planning lessons (see Appendix A and B) which specifically aimed to incorporate these two principles, to increase my experience and confidence.

However, since the beginning of PTE3, there are two experiences to highlight that I have planned and taught which I believe have reflected my successful use of the pedagogical principle “creating authentic contexts for learning” and “reinforcing cross-curricular experiences” (Donaldson, 2015, p.57; Welsh Government, 2020a) (see part one). I will be reflecting on these throughout my critical discussion. 

Authentic learning is described by Herrington et al (2013) as an approach that places learning tasks in the context of their future application. Maximising student learning outcomes requires an authentic, real-world approach to ensure learning is relevant (Meyers and Nulty, 2009).  The purposes and progression steps in the Curriculum for Wales 2022 (Welsh Government, 2020c) highlight the importance of learning being of an authentic nature, making it meaningful for the pupils (Donaldson, 2015). The Successful Futures (Donaldson, 2015) document explains that learning does not stop at the school gates, so pupils need to be given opportunities to make links between what they learn outside of the gates, and what they learn within them. 

Educational psychologist Gardner (1991) also discusses the importance of providing pupils with real life authentic experiences, stating that students need to understand the relevance of what they are learning. Furthermore, the work of Piaget (1954) suggests that pupils must be actively engaged in learning, which happens when they are given the opportunity to make links between new knowledge to prior understanding. 

Lombardi (2007) states that generally, learning by doing is considered as the most effective way to learn, as pupils themselves express a preference for doing as opposed to listening. Though, many teachers find it difficult to implement due to most truly authentic experiences being either too difficult to conduct within the classroom, or too expensive (Lombardi, 2007). This is something that I have found during placement experiences, making it difficult to implement regularly. 

However, Estyn (2018a) share effective practice of a school that implemented a real-life authentic context into their Foundation Phase setting, whereby they have simulated a village, for learners to explore the roles of adults in the real world. This has provided the pupils with an opportunity to learn through a pupil-led environment and develop their skills of real-life contexts. This experience is exemplary for teachers who find it difficult to create authentic learning environments, as it did not have a high cost to implement, and it was viable to conduct within the classroom environment but had an extremely positive impact on the learning (Estyn, 2018a). 

Authentic learning is said to be most effective when new contexts need to be explored, as Lombardi (2007) states, the social circumstances, such as the setting and the activities are directly linked to the learning event, in the pupils’ minds. This suggests that the learning environment itself has an impact on the learning, and so if the aim is to provide a real-life authentic context to the lesson, but the environment does not reflect the authentic version, a question is raised about whether the experience is truly authentic. Roth (1995) enforces this idea, stating that an authentic task is not the same as an authentic environment. Authentic tasks cannot be undertaken fully without an authentic environment, as they provide the realistic context to the task (Herrington and Oliver, 2000). 

According to Bruner (1976), authentic learning will need to cut across disciplines to achieve connection building, something that Walker (2014) states is integral for learning and developing new knowledge. This suggests that there is a link between the two pedagogical principles in discussion, and that they have the ability to complement each other in practice. This is enforced by Barnes (2015b, p.260) who states that “the world beyond the classroom is cross curricular”, as we do not visualise or understand the world around us by just using one curriculum subject.

Rowley and Cooper (2009) describe cross-curricular learning as establishing connections between subjects in the primary curriculum to make it more integrated and relevant to students. The Successful Futures document also suggests that connections across AoLEs can improve and reinforce learning, provided that they are meaningful and not an add-on, which is identified as a challenge within this pedagogy (Donaldson, 2015).

However, Hirsch (2006) disagrees with this standpoint, arguing that subject separation is the best approach to education, as pupils cannot absorb all of the information at once that cross-curricular learning offers, and therefore, pupils need a knowledge-based curriculum. Nevertheless, Ofsted (2010) did not enforce the idea that either learning style is exemplary, stating that single-subject learning can co-exist with cross-curricular learning, bearing no conflict between the two.

Donaldson (2015) is opposed to the idea that subjects should be kept separate, as in the Successful Futures document, it is mentioned that the AoLEs should not be viewed as distinct entities, instead they should be used to promote unity across the AoLEs, providing meaningful and powerful connections for the best learning outcomes. This will allow pupils to make connections, and transfer knowledge and understanding to unfamiliar concepts, thus improving learning (Walker, 2014).

The Successful Futures document also discusses ways to transform learning to an authentic context, suggesting that it is important to remember the learning that occurs outside AoLEs. Donaldson (2015) says that choirs, clubs, and societies will all provide a real-life authentic context, along with learning within the AoLEs such as having visitors related to the topic and accessing online resources. These suggestions will also provide a cross-curricular experience, as they will use transferable skills from many AoLEs, enforcing the idea that the two pedagogical principles are complementary to each other (Lombardi, 2007; Walker, 2014; Barnes, 2015b, p.206). 

Effective practice of cross-curricular learning has been shared through Estyn (2018b) who reflect on a school that have used the Successful Futures document, to develop a creative and innovative curriculum. They ensure that pupils are regularly given opportunities to develop literacy, numeracy, and Digital Competence Framework (DCF) skills. They have worked with cluster schools to develop a weather project whereby pupils collect data from an app and use their cross-curricular skills to interpret and represent this data (Estyn, 2018b). This experience has not only developed the pupils’ cross curricular skills but has provided them with opportunities to make links to real-life contexts, enforcing the idea that there is a distinct connection between these two pedagogical principles (Lombardi, 2007; Walker, 2014; Barnes, 2015; Estyn, 2018b).

The most successful experience linked to these pedagogical principles was the Powwow dance planned primarily in the Expressive Arts AoLE (Welsh Government, 2020b) (see appendix B). This was cross-curricular as it covered the Expressive Arts, Health and Wellbeing, and Humanities AoLEs (Welsh Government, 2020b). It also provided a “real-life, authentic context” (Welsh Government, 2019b) for the pupils as they were able to explore the learning as an active process (Mims, 2003; Sabin, 2021). This authentic experience has shown to be impactful for the pupils’ learning as it triggered further enquiry from them, something that Nicaise et al (2000) and Rule (2006) state are important in an authentic classroom. 

However, reflecting on this literature, I have considered that this experience was successful in providing the pupils with a real-life context to their learning, though I could have made the link even stronger. This could have been planned as an authentic project, with the end goal being a simulation (Lombardi, 2007; McDonald, 2010) where the pupils perform their Powwow in an environment that reflects that of a real Native American festival. I could have planned sessions leading up to this lesson, with a focus on the festival aspect itself. For example, we could have made decorations for the hall, to the reflect the environment of an actual Native American festival (Mims, 2003). We also could have made the type of clothes worn in this festival, for the pupils to wear when doing their Powwow. This would have made the experience even more authentic, and it would have also given the pupils more experiences in the Expressive Arts AoLE. Moreover, this would have provided the pupils with an opportunity to develop their skills in becoming “enterprising, creative contributors” as they would have been able to “connect and apply their knowledge and skills to create ideas and products” (Welsh Government, 2020d). 

Similarly, although the cross-curricular link was strong across three AoLEs, I could have strengthened it even further by planning for a literacy task as a follow-on lesson, based on what they had learnt. Wray (2006) discusses the importance of literacy across the curriculum, which is reinforced by the Welsh Government (2020) who states that literacy skills can be reinforced, developed, applied, and extended when used within the Expressive Arts AoLE. Furthermore, it provides purposeful opportunities for building confidence, and developing higher-order reading skills (Welsh Government, 2019a). The literacy task could have enhanced the previous learning, for example, by planning for a lesson whereby the pupils had to highlight common misconceptions about Native Americans, and create a two-page spread about them, aiming to eradicate stereotyping. This also would have given the pupils an opportunity to develop their skills in becoming, “ethical informed citizens”, as they would have been “engaging with contemporary issues, based on their knowledge and values” (Welsh Government, 2020d). 

The second successful experience linked to the two pedagogical principles was through same topic, but addressed a different AoLE, Science and Technology (Welsh Government, 2020b) (see appendix A). This provided the pupils with a real-life authentic experience, as they were able to actively participate in the learning (Mims, 2003; Sabin, 2021). It was also a cross-curricular experience, as it addressed the Science and Technology, Expressive Arts, and Humanities AoLEs (Welsh Government, 2020b). 

This experience was successful in its aims as the pupils were highly engaged with the task, ensuring that they were all playing a relevant and necessary role to the group. When gathering feedback from them, they mentioned feeling as though they had learnt a lot more about Iroquois Longhouses through undertaking this task, than they would have if they were given a less hands-on task. I also found that the attitude to learning had improved throughout this task, something that Aynas and Aslan (2021) also discovered in their study.
This reinforces the idea that “real-life authentic contexts” (Welsh Government, 2019b) can strengthen and enhance a learning experience (Rule, 2006). 

Though the experience was a success, based on the literature mentioned previously, I could have strengthened the link to “reinforcing cross curricular experiences” (Donaldson, 2015), by planning it as a cross-curricular project, aiming to incorporate Mathematics as a primary AoLE (Welsh Government, 2020b). For example, prior to the sketch of the Longhouse, the pupils could have undertaken a Mathematics and DCF lesson whereby they would conduct research into the average measurements of an Iroquois Longhouse, then use their knowledge and skills to scale it down to a model size. They would then have to ensure that their sketches were the correct measurements based off what they calculated the scaled-down version to be and measure their materials properly when it came to the building aspect. This would have provided the pupils with the opportunity to develop their skills in becoming, “ambitious, capable learners” as they would have been “building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts,” and be able to “explain the ideas and concepts they are learning about” (Welsh Government, 2020d). 

According to Welsh Government (2019c), numeracy is integral in the Science and Technology AoLE (Welsh Government, 2020b) for deepening practical understanding of concepts in this AoLE, and furthermore, pupils need to develop the skills to recognise mathematical foundations of underlying disciplines. Designing, measuring, and modelling are all skills that learners can develop through both the Mathematics AoLE, and the Science and Technology AoLE (Welsh Government, 2019c). 

I also could have planned further experiences to strengthen the “real life, authentic contexts” (Welsh Government, 2019b) link. Once the sketches and models were ready, the pupils could have had the experience of outdoor learning, whereby they had to try and build a full-sized version of their model Longhouses. This would have worked well as a group task, as there would be plenty of different roles available. It would have furthered their experience in this AoLE, and also given them the opportunity to develop their skills in becoming, “enterprising, creative contributors” as they would have been able to “lead and play different roles in teams effectively and responsibly,” and “connect and apply their knowledge and skills to create ideas and products” (Welsh Government, 2020d).

Conclusion
This critical discussion, along with the literature and observations I have made recently have allowed me to identify my next steps for development in my professional practice, ensuring that I am being a reflective practitioner (Shandomo, 2010; Brookfield, 2017) and maximising my potential for meeting the QTS standards (Welsh Government, 2019b). Critically analysing my own practice during PTE3 based on literature has allowed me to recognise that although an experience can be successful, there is always a way to improve it and make the learning more meaningful, impactful, or authentic (Estyn, 2018a; Estyn, 2018b). Consequently, I have identified four steps for development which have derived from my critical discussion. 

The first aspect of development that I will be discussing is regarding my professional practice in school. The Estyn (2018a;2018b) documents sharing effective practice have inspired my ideas for development, as they discuss ways that their practice has not only impacted the strength of the link to cross-curricular and authentic learning but has improved pupils’ attitude to learning. For example, in the Estyn (2018a) effective practice document, the school successfully used a trip to their local market to enhance the authentic learning experience. This idea is also enforced by Donaldson (2015) who mentions the importance of learning outside of the classroom. Therefore, I will ensure that when I am planning for an authentic or cross-curricular learning experience, I explore the opportunity for trips, visitors and potentially clubs or societies. 

In future, I will also be using the two pedagogical principles “reinforcing cross-curricular experiences,” and “creating authentic contexts for learning” (Donaldson, 2015; Welsh Government, 2020a), in conjunction with each other more often and more meaningfully, as I have found from analysing my practice that there are often crossovers between them, which can lead to enhanced learning experiences. This idea was also then enforced through literature, by Bruner (1976), Walker (2014) and Barnes (2015b, p.260) who state that authentic learning should cut across disciplines. For example, a learning experience such as cooking, can be made cross-curricular by focusing on weight of ingredients in Maths and writing up recipes in Literacy, but can also be made authentic by taking a trip to a local bakery or kitchen so that pupils can experience how those skills are used in everyday life. I will ensure that I actively look for these opportunities to use the principles together.

Another aspect of development that I have identified is engagement with Continued Professional Development (CPD). Studies have shown CPD to have a positive impact on the confidence, self-belief, and enthusiasm of teachers, which consequently has a positive effect on pupil outcomes, organisation, and attitude to school (Cordingley et al., 2005). Therefore, I will endeavour to complete CPD courses surrounding cross-curricular and authentic learning, to improve my understanding of the pedagogies, develop a more innovate way of teaching, and learn how I can best implement them in the classroom. 

The final step for development for my professional practice is to ensure that I am regularly engaging in reflective practice. This will require me undertaking research into different models of reflective practice and delving further into one that works for my practice, for example, the basic model of reflection (see appendix C) (Reynolds and Suter, 2010). Using a reflective model such as this will entail firstly identifying an area for development, then considering how the teaching and learning can be improved. These reflections will then lead to necessary changes in practice. This process is then repeated with another stage of reflection, but the reflection will be on the changes implemented and whether they had the intended impact (Reynolds and Suter, 2010). 

During this module input and assignment process, I have learnt how to be more creative and innovative with regards to the two pedagogical principles “reinforcing cross-curricular experiences,” and “creating authentic contexts for learning” (Donaldson, 2015; Welsh Government, 2020a). I have also further developed my understanding of being a reflective practitioner and its impact on teaching and learning (Shandomo, 2010; Brookfield, 2017). Putting all of these steps for development into practice will hopefully have a positive impact and allow me to progress my professional practice. 


Appendix
[image: Graphical user interface, text, application, Word

Description automatically generated]
[image: Graphical user interface, text, application, Word

Description automatically generated]
Appendix A – Iroquois Longhouses 
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Appendix C – Reflective Practice Model (Reynolds and Suter, 2010)
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Opening - Pupils will discuss what the ‘powwow’ is and where its derived from.
Phase - Pupils will watch a video of the powwow being done professionally
1
Teaching & - Pupils will warm up in the hall by doing some stretching and focus activities
Core - Pupils will then watch a tutorial on how to do the powwow
Learning - Pupils will copy and pick it up as they go along
- Go into groups to create own versions of the powwow, incorporating at least 4 of
the key moves.
Plenary - Pupils will peer and self assess their powwow and talk about how they can improve
them.
- Quickfire questioning about the powwow, context, background etc.
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Lesson Plan — Step 2 Cynllun Gwers — Cam 2

Student-teacher

Hollie Jones Class: | 3/4

AoLE/Subject

Date: | 09.02-16.02

Science and Technology

Lesson Focus:

Iroquois longhouses

Relevant/meaningful
links to:

Curriculum
Cross-curricular
responsibilities

WM: Design thinking and engineering offer technical and creative ways to meet society’s
needs and wants.
- Choose from a range of materials, showing an understanding of their different
characteristics.
- Different materials and components have a range of properties, making them
suitable for different tasks. It is important to select the correct material or
component for the specific purpose, depending on the design criteria.

Four Purposes:

Personal Targets
(Linked to QTS and
identfied in weekly
review)

Learning Objectives
(Focus on Learning)

- lcan create a model of an iroquois longhouse

Success Criteria
(process/product)

- Pupils can create sketches of iroquois longhouses
- Pupils can then choose the correct materials to make models of an iroquois
longhouse

Key Resources
Health & Safety

e Examples of Iroquois longhouses
e Range of natural materials
e  WAGOLL models
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Opening
Phase

Look at examples and diagrams of Native Iroquois longhouses and make a
detailed sketch to show their shape and form.

Longhouses were exactly that: houses with a long, narrow, rectangular shape.
Each longhouse was home to an extended family and up to 20 or more related
families lived together

Teaching &
Core
Learning

Work in groups or pairs to make a model longhouse, using a range of natural
materials collected from outdoors.

Plenary

Display all finished longhouses as an Iroquois village, creating a river and
woodland using other natural materials.

Lesson Plan — Phase 2
Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Learning
(including attitude to
learning over time)
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Lesson Plan Phase 2
Lesson Plan — Step 2 Cynllun Gwers — Cam 2

Student-teacher Hollie Jones Class: | 3/4
AoLE/Subject Health and Wellbeing Date: | 04.02.22
Lesson Focus: PE - Native American Tribe Dance - Powwow

Relevant/meaningful [ WM: Developing physical health and well-being has lifelong benefits.

links to: - Spending time practising a technique can lead to improvements. Improving a
Curriculum performance can be described using different vocabulary, such as challenge,
N technique, power and speed.

Cross-curricular - Identify areas for improvement and make suggestions about how to improve
responsibilities performance, using appropriate vocabulary.

Cross curricular:

Exp arts.
'WM: Creating combines skills and knowledge, drawing on the senses, inspiration and
imagination.
- Move in time to music, beginning to improvise movements and motifs that express the
meaning and mood of the piece.
- Improvising means making up movements while listening and performing to music.
Different pieces of music have different rhythms and create a range of feelings that
can be shown through movement.

Personal Targets
(Linked to QTS and
identfied in weekly
review)

Learning Objectives - lcan recreate movements from a Native American tribe dance ‘powwow’.
(Focus on Learning)

Success Criteria - Pupils can take part in a discussion about the types of movements used in
(process/product) the powwow.

- Pupils can recreate movements by copying from the video.

- Pupils can make comments about how they can improve their powwow.

Key Resources - Youtube videos
Health & Safety - Hall
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